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Chet..wrote.
"During the year, that district's C&I people thought it would be a great =
idea if the senior high faculty taught Dick Gregory's autobiography =
_Nigger_.  The high school teachers knew this would produce controversy =
since cultural diversity was not an issue in that area"

I find it very curious  that a faculty chooses a text, gets the effect =
that they desired, and then 'tut tuts' about censorship. Seems very =
childlike and self aggrandizing. Maybe the community just didn't have =
enough to do.

Helmuts  =20
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Linda.

"Chet, those of us in the "Bible Belt" worry a lot about having to defend =
our syllabi"

Do you have any numbers to indicate that the incidence of censorship is =
greater in the Bible Belt that it is in the Rust Belt, or in the Earth =
Worm zone? Or is your perception just hope bumping into fear?

Helmuts  =20
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> > Previously, Chet wrote.
> >
> > "During the year, that district's C&I people thought it would be a
> >  great idea if the senior high faculty taught Dick Gregory's
> >  autobiography _Nigger_.  The high school teachers knew this would
> >  produce controversy since cultural diversity was not an issue in that
> >  area"
---------------------------------------------------------------------------
> On Thu, 1 Jul 1999, Helmuts Feifs commented:
>
> I find it very curious that a faculty chooses a text, gets the effect
> that they desired, and then 'tut tuts' about censorship. Seems very
> childlike and self aggrandizing. Maybe the community just didn't have
> enough to do.
---------------------------------------------------------------------------

Perhaps so, Helmuts. But I remember taking an education course at Penn
State back in the 60's and being told by its professor to never be afraid
of doing anything controversial in the classroom because the attention
generated would only help our careers.  It's possible the school district
leadership believed in such historical inevitability, and it may have
worked for them.  However, my own personal career growth was brought about
by _leaving_ Pennsylvania.  :-)

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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I have been following the thread on argument with great interest, especially since last
night I had the opportunity to hear Deborah Tannen speak at the Smithsonian about her
recent book _The Argument Culture_.  While we have been analyzing our students
in/abilities to move beyond polarities as either cognitively based or rooted in the
work that high school teachers require, we have perhaps ignored the ways that our
entire culture seems to reinforce the sense of arguing for the sake of
arguing--argument as performance, and how much this is replicated in our political,
legal, media surroundings (as Tannen points out)--, and I would add, academic
surroundings.

This suggests to me (as I am trying to argue in an article I'm working on right now)
that we have to devote time in our writing courses to analyze the ideologies about
argument in our culture, what we gain and lose by adhering to them, how we are
constructed by them in the very language we use to talk about "argument" (as Lakoff and
Johnson have described with their analysis of the metaphor argument = war) and so on.

And what is "gained" of course depends on what our goals for teaching argument are. In
my case I'd like to say that I want students to be able to "argue" effectively in
"public" spaces and to argue in ways that encourage (rather than shut down) a
"multicultural" "democracy".  [But, of course, all of those words are so heavy with
history that it is difficult to be sure I am saying what I mean here.] --Phyllis
* * * * * * * * * * * * * *
Phyllis Mentzell Ryder
Assistant Professor
Department of English
801 22nd Street, NW
Washington, DC 20052
(office) 202-994-7174  (English Dept.)202-994-6180

1211 Elson Place, Takoma Park, Maryland 20912
(home) 301-445-6996
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Phyllis et al,
Tannen's take on argument is facinating and true.  And your goal to
"analyze the ideologies about argument in our culture" is right on.  How
we see argument is how we will enter into it.  If it's from a
competitive/military perspective, then there will rise the "dogs of war"
approach, which many students relate to a take-no-prisonsers
subjectivity. (no prisoners, no dialogue!).  This attitude may well will
cross over to the physical manifestation of relationship/argument/war to
bring little Kosovo skirmishes throughout their public and private
life: I win, I rule -- You win you rule  In the end the ruling will
always be the same: oppressive at best.

The ability to argue in a public space requires our students'
recognition of the forum into which they were born.  On the other end of
Lakoff/Johnson's argument-as-war metaphor we might address Kenneth
Burke's "poetic metaphor," the idea behind his concept of dramatism (and
we don't need the pentad to promote this "attitude").  Hence, I see
argument as a state of mind based in the culture-driven agendas of which
our young rhetors are generally unaware.

This past semester, I used Irene Clark's  _The Genre of Argument_  as a
starter text with some success.  Using the book as an introduction to
the concept of what argument is and how it works, my students came to
realize that arguments and absolutes have little in common, that proving
one's own point doesn't mean destroying an other's point.  Once the kids
gained an understanding of genre and dialogue, their writing got better
"over night."  The Burkeian approach to argument along with a general
understanding of argument as a type/genre of writing helped a lot to
show my FYCers that argument in the public sphere works toward building
intellectual questions more than it works to end the conversation.

Dennis

Dennis Ciesielski
U of Wisconsin-Platteville
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Joe wrote about argument:

True.  It takes practice.  But why not start in junior high?  Or grade
school?  Or at home?  Three-year olds know how to make arguments.

Joe Williams
English
University of Chicago

----------
Anyone who think high school students do not know how to argue has never raised
a teenager.  Usually, I end up outflanking mine with power politics.
irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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Rich Haswell writes:

"In lots of cases it is people in composition, who think (for some reason)
that they are knocking developmental thinking.  They aren't, not current
developmental thinking.  They are critiquing a bogey of their own
construction."

Ditto, I would say, for much of what is said about (current notions of)
empiricism, positivism, and scientism. Also, expressionism/expressivism. We
are so fond of our abilities to "position" ourselves that we often dismiss
much of the complexity inherent in the very constructs we erect/maintain,
often in the interest of  self-promotion, that seemingly necessary evil.
Kurt Spellmeyer talks compellingly about these tendencies in a WPA article I
was re-reading last night (don't have citation info on hand, sorry).
Spellmeyer suggests that often, it's not that we're unaware of the
complexities we deny as we codify, but that we are actively seeking to
maintain our hold in a hierarchy (a bureaucracy) by promoting a pubic record
that privately conceals (his words were far more elegant). Great reading.

Bonnie Kyburz
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   A useful distinction for our discussion of argument might be the one
between argumentative discourse and merely contentious discourse.  Another
is between the actual enthymeme and what Aristotle calls the "apparent" or
false enthymeme.  Aritotle associates the latter with sophistic discourse,
which he often (though not always) distinguishes from rhetorical persuasion.
At the same time, Aristotle does nor dismiss sophistic discourse out of
hand.  The sophistic topics are often virtually indisguishable from
rhetorical topics, but are misapplied or misunderstood: "The argument
becomes fallacious when the circumstances, reference, and manner are not
added" (Rhet. II.xxiv.10). Detecting that misapplication is not nearly as
easy as it seems in modern textbooks, which tend to take a remarkably
puritanical approach: railing against the machinations of the devil while
delighting in the persuasive power of rhetorical self-mortification.

   We might say the same about the distinction between arguing and being
argumentative.  We have a sense of what the difference is, but we ought to
be reluctant simply to dismiss an argument merely because it seems
argumentative or contentious.  What seems merely contentious is in some
cases a call to get to the real subject.  It might be a voice of courage and
principle.  What seems like polite argument or friendly dialogue can
sometimes be an expression of moral apathy or deceit.

   Perhaps the larger question is whether argument is in any sense
legitimate or ultimately a corrupt form of human interaction which we ought
to replace with dialogue and a kind of openness that insists on nothing but
the principle of openness.  Is discursive life by its nature more like an
informal e-mail conversation or a game of baseball?  We are probably
disposed to say the first while we suspect we are players in the second.
I'm for keeping our eye on the ball as we banter with the catcher.

   If baseball is an image of war, it is at least an image -- a cathartic
and perhaps edifying alternative to overt and covert belligerance.


John Briggs

Director of Basic Writing
Director, Inland Area Writing Project
Dept. of English
UC Riverside
Riverside, CA  92521
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Teenagers know about persuasion, about polemics, about pathos.  Those are
good starts for building toward argument, but they are not argument.
Teenagers don't know a lot about audience, or they'd do a better job of
outflanking US when they try to get what they want.
Bill

>Joe wrote about argument:
>
>True.  It takes practice.  But why not start in junior high?  Or grade
>school?  Or at home?  Three-year olds know how to make arguments.
>
>Joe Williams
>English
>University of Chicago
>
>----------
>Anyone who think high school students do not know how to argue has never
>raised
>a teenager.  Usually, I end up outflanking mine with power politics.
>irv
>
>*******************************************************
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>University of Nebraska at Omaha
>http://cid.unomaha.edu/~peckham
> *******Please note email change*******************
>irvin_peckham@unomaha.edu
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My teenager, and  some of my students, for that matter, have no trouble
outflanking me when they do think about audience, about the objections that
need to be overcome, and the interests that must be served or at least met.
 They just don't always have the inclination or self-discipline to
strategize.  And they have more experience with arguments involving
personal desires than with arguments involving intellectual issues.  We'd
have a lot easier job as writing teachers, I think, if we could find ways
to  build on the skill needed to, for instance, convince me that several
hundred dollars worth of drum equipment is essential for the continuation
of life as we know it and Western Civilization in general.  This is not
just a move from oral to written argument, although it is that, but also a
move from a strategy that builds an argument over time to a strategy that
often must work within a single text.  The problem is learning to apply
students' actual experience and practice in argumentation to the exigencies
of written, and particularly academic or scholarly, argumentation.


At 10:46 AM 7/1/99 -0700, you wrote:
>Teenagers know about persuasion, about polemics, about pathos.  Those are
>good starts for building toward argument, but they are not argument.
>Teenagers don't know a lot about audience, or they'd do a better job of
>outflanking US when they try to get what they want.
>Bill
>


Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409

(573) 341-4685

bergmann@umr.edu
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It's been too long since I've looked at the figures--and I simply do not
have time to ferret this out now.  My guess, too, is that the "Bible Belt"
is not really a matter of geography. But I have a lot of  "hope bumping on
fear" about teaching Sula next fall.

Linda

At 08:57 AM 7/1/99 -0400, you wrote:
>Linda.
>
>"Chet, those of us in the "Bible Belt" worry a lot about having to defend
>our syllabi"
>
>Do you have any numbers to indicate that the incidence of censorship is
>greater in the Bible Belt that it is in the Rust Belt, or in the Earth Worm
>zone? Or is your perception just hope bumping into fear?
>
>Helmuts


Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409

(573) 341-4685

bergmann@umr.edu
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I have said before that if the general public knew half of what we actually
do at the university they'd probably close us down. High school kids are
often a little more likely to tell their folks what's going on in high
school, and the high schools do have PTAs and the like. There's a lot of
people who are not interested in free inquiry at all (including some inside
the university). This is a problem with mass higher education. It's ok to
endorse free-inquiry when only a few people are engaged in it, while the
rest of the society pretty rigidly enforces shared values and conventions.
The handful of questioners then have a very slow and salutary effect on
social values in general. The juggernaut rolls on, evloving slowly. But
massive scale free inquiry, in some peoples' view, is death to social and
political stability as they understand it. Free inquiry is great as long as
it is a minor threat to the status quo.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876
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I've been lurking during this argument discussion, but I'm going to add my
two cents now re Bill Condon's remarks--although I agree that there are many
things teenagers don't know about arguments, often they don't get what they
want simply because we hold the power as adults--their good arguments to the
contrary notwithstanding.
Theresa Ammirati
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David,

As usual, you have hit the proverbial nail on the head.  However, I would
like to raise two cluster of questions that I have been thinking a lot
about recently.

1. While I advocate free-inquiry without hesitation, what if the results of
that free-inquiry don't turn out the way I want?  Before I am lambasted as
some sort of fascist, think in terms of any learning situation where you
have tried to get students to examine an issue/idea/theory and, even in
rigorously analyzing and/or critiquing the situation, they come away with
an unpalatable position.  I reject essentialist notions, but I find some
positions more ethically tenable than others.  Perhaps I am being too
abstract because I don't want to turn this into a personal revelation post,
but I would guess that many of us have had similar experiences.  Our
students are people of good will and have grappled with an idea, but walk
away with a totally, from our perspective, flawed view.  I wonder sometimes
if I am some sort of autocratic demagogue in the class because I find, with
a fair amount of certainty, some positions more valid than others.  Does
free-inquiry lead to a kind of world we want?  Or, could it lead to the
polar opposite? In the final analysis, is it better to advocate
free-inquiry for its potential alone?  This is the first set of questions
that David's post generated for me.

2. The second question I think about a lot has to do with my local
situation.  I am in an area that is undereducated (what ever that may mean)
and woefully underfunded (we all know what that means :) ).  Many of my
students possess a keen awareness of the cost of "shared values and
conventions" and find a way to articulate that awareness (and often times
their personal position outside, and the cost of being outside, of those
ideological apparatuses) in composition courses; however, they see
education as a means to become a part of the "conventions."  In fact, many
aspire to be whole-heartedly part of that fictive American middle class,
even with their realization that it may be a fiction and who gets left out
of that fiction.  And in many cases, who am I to fault them for that
aspiration?  Their aspiration to that dream or fiction is much more
pleasing than the reality of their lives, by certain measures. I sometimes
feel like I am some kind "colonizer of thought" or that I occupy a certain
fantasy position where I think I am so radical in what I want my classes to
analyze/critique; yet, in reality,  my students are hyper-aware and savvy
about the bill of goods they are being sold and their present location
within that bill of goods.   Their main desire is not to critique or change
the "shared values and conventions," but rather to be a part of those
phenomena.  This question raises the hinge that education swings on:  What
is the purpose of what we teach?.  For many of my students, education must
be tied to an improvement in their material position with our society,
which is a valid position for them IMHO.  Do I walk into the class with
that goal as my purpose?  Is the tension between their purpose and mine
necessarily a bad thing?  Back to David's original post, I benefit from the
status quo (I am making that claim only for me); yet, I want many of my
students, who do not benefit from it, to analyze, critique, and change the
status quo.  A strange position to be in.  I

I apologize for the long post, but David's thoughts resonated with some
questions I have had about my own pedagogy and the mission of higher
education in general, especially at the CC level

Matt Smith
Chattanooga State



-----Original Message-----
From:   David Schwalm [SMTP:DAVID.SCHWALM@asu.edu]
Sent:   Thursday, July 01, 1999 2:51 PM
To:     WPA-L@asu.edu
Subject:        What we teach

I have said before that if the general public knew half of what we actually
do at the university they'd probably close us down. High school kids are
often a little more likely to tell their folks what's going on in high
school, and the high schools do have PTAs and the like. There's a lot of
people who are not interested in free inquiry at all (including some inside
the university). This is a problem with mass higher education. It's ok to
endorse free-inquiry when only a few people are engaged in it, while the
rest of the society pretty rigidly enforces shared values and conventions.
The handful of questioners then have a very slow and salutary effect on
social values in general. The juggernaut rolls on, evloving slowly. But
massive scale free inquiry, in some peoples' view, is death to social and
political stability as they understand it. Free inquiry is great as long as
it is a minor threat to the status quo.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876
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I'm still looking for a ride from Purdue to Chicago on Sunday after the WPA
conference.  I can be flexible about times and am willing to share
expenses; my apartment in Chicago is close to the highway, and I promise to
be entertaining.  I'll be off the list again after July 7, on another round
of trips.  Thanks to anyone who can help.

Linda

Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409

(573) 341-4685

bergmann@umr.edu
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I'm with you here, Phyllis.  I think there is an obsession among academics (for
interesting reasons) with argument.  Not that I'm against knowing how to argue
well (furthering the conversation, contributing to the great store of knowledge
and all that), but I think a good deal of work could be done in analyzing the
trope, argument, what kind of cultural (class and otherwise) position it stands
for.  I interpret it as a synecdoche, or the tip of an iceberg.  It's sort of a
cover for a position of privilege.

In our field, I would be just as happy to focus on communication, which quite
obviously does not have to be agonistic.

irv

Phyllis said:

I have been following the thread on argument with great interest, especially
since last
night I had the opportunity to hear Deborah Tannen speak at the Smithsonian
about her
recent book _The Argument Culture_.  While we have been analyzing our students
in/abilities to move beyond polarities as either cognitively based or rooted in
the
work that high school teachers require, we have perhaps ignored the ways that
our
entire culture seems to reinforce the sense of arguing for the sake of
arguing--argument as performance, and how much this is replicated in our
political,
legal, media surroundings (as Tannen points out)--, and I would add, academic
surroundings.

This suggests to me (as I am trying to argue in an article I'm working on right
now)
that we have to devote time in our writing courses to analyze the ideologies
about
argument in our culture, what we gain and lose by adhering to them, how we are
constructed by them in the very language we use to talk about "argument" (as
Lakoff and
Johnson have described with their analysis of the metaphor argument = war) and
so on.

And what is "gained" of course depends on what our goals for teaching argument
are. In
my case I'd like to say that I want students to be able to "argue" effectively
in
"public" spaces and to argue in ways that encourage (rather than shut down) a
"multicultural" "democracy".  [But, of course, all of those words are so heavy
with
history that it is difficult to be sure I am saying what I mean here.] --Phyllis
* * * * * * * * * * * * * *
Phyllis Mentzell Ryder
Assistant Professor
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Irvin Peckham
Graduate Program Coordinator
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Bill wrote:
Teenagers know about persuasion, about polemics, about pathos.  Those are
good starts for building toward argument, but they are not argument.
Teenagers don't know a lot about audience, or they'd do a better job of
outflanking US when they try to get what they want.
Bill

--------------
Now I like Bill & I don't want to get into an argument with him, but I am just
postive that he doens't have a teenager around.

All those with teenagers in the home, speak up.  Your kids don't know how to
play audience????  They don't know how, as mine does, to play one approach with
me, another with my wife?  And quite others ones with different teachers???

irv
[if we're fine tuning the difference between argument and persuasion, most of
what we game in is persuasion.  As I remember my  history of genres,
argumentation was generally the mode for scientific discourse--in the 20's or
thereoff, it became conflated with persuasion??  Bob??]

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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Joe Williams wrote:
>
> Julie said,
> . . . don't get me started on using Toulmin for creating arguments.
>
> How would I get you started?  It's a serious request.  I'm interested.
>
> Joe Williams
> English
> UChicago

I realize that I was being cryptic when I made that comment.  Lack of
time was primarily to blame.  This response will also be brief
(relatively so) because I'm heading out of town for the holidays and
have to run.  While Toulmin has done groundbreaking work that deserves
respect and attention, in brief he should not be our primary model if we
are trying to teach our students how to CREATE arguments because he does
nothing with audience in _Uses of Argument_.  Where do students get
those claims and warrants?  How do they determine relevant evidence and
backing (good reasons)?  Toulmin's intention was to analyze the
structure of arguments, so he was more surprised than anyone when
rhetoric adopted his theory practically wholecloth.  (Compositionists
have had a history of that, too, as evidenced by transformational
grammar and the pentad.  We seem at times too enamored of formulas or
figures.)

David acknowledged that to some extent he is teaching a class on reading
arguments rather than writing them.  That is where Toulmin comes in.  He
can allow students to see how other writers fit parts of arguments
together, but he doesn't help them understand why those are the parts
that are there.  Toulmin does not help us learn about the rhetorical
situation, kairos, audience, value judgments (note that all of his
examples are about easily confirmed facts, not issues that arise from
conflicts framed by socially constructed values).  Toulmin, however,
does remedy this weakness somewhat if you read his book _The Place of
Reason in Ethics_.  Much more useful to rhetoricians than _Uses of
Argument_.

Perhaps I paraphrased Perelman too thoughtlessly when I used the phrase
"agreement of the audience."  Perelman's term really is "adherence," a
subtle distinction that reduces the image of conflict somewhat.
However, is it inherently bad to be contentious?  While the term
"dialogue" has come up numerous times in this string on argumentation,
do we want to make "argument" and "dialogue" synonymous?.  In _Modern
Dogma_ Booth showed us that we can be contentious (in a sense), yet
still ethical in argument.  Burke speaks of identification and
collaboration, but does not disallow conflict.  Henry Johnstone, Jr.
defines an ethical rhetoric as encouraging, rather than suppressing, the
capacity to persuade and be persuaded.  Perelman speaks of a rhetorical
perspective that acknowledges a pluralism of values while transforming
egoistic principles into universal ones.  All of these rhetoricians
speak of the object of argumentation while Toulmin seems to speak only
to the form. If we start with Toulmin rather than with the place of
argument (kairos and audience), then we will achieve only something
resembling the argument version of the 5-par. essay (3 reasons why I
believe this plus one refutation paragraph). This still my not clarify
for Joe where I stand on teaching argument.  Unfortunately, I have to
run right now.

To conclude (I know--this has not been brief), many of my students state
"What's the point?  You're not going to change anybody's mind anyway."
They are victims of the argument culture Tannen so fully describes.  Yet
it is our job to create an enthymeme for the class that convinces them
that rhetoric does matter.  Without rhetoric would our country even
exist?  Ethical rhetoric is hard to make.  Unfortunately, too many
students (and teachers) want the easy way out.  Hence, my theory on why
Toulmin rules.  I'd love to hear from others on why he proliferates in
textbooks but not theoretical articles on argumentation.

CITATION FOR WINI WOOD:
Halloran, Michael.  "Doing Public Business in Public" _Form and Genre:
Shaping Rhetorical Action_ eds. Karlyn Kohrs Campbell and Kathleen Hall
Jamieson, 1978.

Julie M. Farrar
Director of Composition
Fontbonne College
St. Louis, MO  63105
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I think we have argument because 1) we must act, 2) action requires choosing
to do this rather than that, and 3) absent a compelling truth (most of the
time), argument is a reasonably civilized way of choose between this and
that.  "Communication" just isn't enough. I've been at too many meetings at
which there has been good communication but no course of action decided.


David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU
> [SMTP:Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU]
> Sent: Friday, July 02, 1999 8:27 AM
> To:   WPA-L@asu.edu
> Subject:      argument
>
> Bill wrote:
> Teenagers know about persuasion, about polemics, about pathos.  Those are
> good starts for building toward argument, but they are not argument.
> Teenagers don't know a lot about audience, or they'd do a better job of
> outflanking US when they try to get what they want.
> Bill
>
> --------------
> Now I like Bill & I don't want to get into an argument with him, but I am
> just
> postive that he doens't have a teenager around.
>
> All those with teenagers in the home, speak up.  Your kids don't know how
> to
> play audience????  They don't know how, as mine does, to play one approach
> with
> me, another with my wife?  And quite others ones with different
> teachers???
>
> irv
> [if we're fine tuning the difference between argument and persuasion, most
> of
> what we game in is persuasion.  As I remember my  history of genres,
> argumentation was generally the mode for scientific discourse--in the 20's
> or
> thereoff, it became conflated with persuasion??  Bob??]
>
> *******************************************************
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
> University of Nebraska at Omaha
> http://cid.unomaha.edu/~peckham
>  *******Please note email change*******************
> irvin_peckham@unomaha.edu
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There is a great deal of significant interdisciplinary scholarship and
ongoing discussion of argumentation internationally. It is not really
necessary to settle for Tannen's pop sociological take on argument or
Toulmin's ordinary argumentation model.  The Amsterdam school (with whom I
have many disagreements) has accomplished some truly impressive things in
its continuing promotion, through biannual conferences and numerous
publications (journal and books), of its pragma-dialectical method but also
of European argumentation studies generally. People in rhetoric and
communication also pursue argumentation studies--and their biannual Alta
conference (proceedings published by NCA and AFA) is a great site for
checking up on the state of argumentation studies in
rhetoric/communication. One great advantage to keeping up with the
rhetoricians is that they preserve a knowledge of the history of
argumentation studies--and this helps to expose the naive and superficial
features of current popular treatments of argument. The Canadians have, in
their Ontario Society for the Study of Argumentation, created a truly
interdisciplinary and international forum for argumentation studies. This
May, people from philosophy, English, Speech, linguistics, Communication,
schools of education, management, anthropology, history, German, schools of
law, theology, new testament studies, languages, as well as from various
industries participated in the OSSA's biannual conference. They came from
Mexico, England, the Netherlands, Belgium, Denmark, Russia, South Africa
and Slovenia. Keynotes were by Trudy Govier, an independent Canadian
scholar, Michael Leff, who threw down the rhetorical gauntlet to the
informal logicians, and Doug Walton, the most prolific writer on
argumentation alive. Many sessions were concerned with education, and four
years ago the entire conference was devoted to education and argumentation.
The web site (and the available CDs) show how this conference and field
have evolved over the past few years.
(http://www.brocku.ca/humanities/OSSA.htm)

It would be, I think, a better world if more people in rhetoric and
composition took argumentation seriously as something that had to be
studied with some conscientiousness and some scholarly integrity. Dick
Fulkerson was at the OSSA conference this year. Jeanne Fahnestock gave a
keynote at Alta not long ago. There are many, many others. However, there
are not as many as our field needs, not as many as our students deserve. I
will also make a pitch: argumentation is a delightful field. On a May
evening, at OSSA, held in the city of St. Catharines, as I raised a second
pint in the company of an artificial intelligence researcher from Scotland,
a Canadian philosopher, an American logician, a rhetorical theorist and
several others I can't now accurately identify, all of us arguing about
argument, I thought that I had chosen the right life indeed. With Julie
Farrar, I look forward to the Williams/Colomb contribution--and hope for
more from others in a better future.

                                        --Jim Crosswhite
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I'm giving in on this readiness thang, folks.  You've all convinced me that
I was just plain full of s**t, so I'm sorry to have wasted so much
bandwidth, but grateful to have been shown the light.

And for the record, I have one daughter who just graduated from teenagerdom
and another who's 14.  They're both good at audience in the way Irv
suggests, but their strategies are still writer-directed, for the most
part.  When the need for argument, as opposed to persuasion, kicks in,
their reasons still boil down to "because I reeeeeeally, reeeeeeeeeally
want to."  I'm not impressed.  Or persuaded.

But that's a very small (but bright, if I say so myself) data set, and you
folks have convinced me that I'm just not looking at enough of the puzzle
to know what it is.
Bill

>Bill wrote:
>Teenagers know about persuasion, about polemics, about pathos.  Those are
>good starts for building toward argument, but they are not argument.
>Teenagers don't know a lot about audience, or they'd do a better job of
>outflanking US when they try to get what they want.
>Bill
>
>--------------
>Now I like Bill & I don't want to get into an argument with him, but I am just
>postive that he doens't have a teenager around.
>
>All those with teenagers in the home, speak up.  Your kids don't know how to
>play audience????  They don't know how, as mine does, to play one approach
>with
>me, another with my wife?  And quite others ones with different teachers???
>
>irv
>[if we're fine tuning the difference between argument and persuasion, most of
>what we game in is persuasion.  As I remember my  history of genres,
>argumentation was generally the mode for scientific discourse--in the 20's or
>thereoff, it became conflated with persuasion??  Bob??]
>
>*******************************************************
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>University of Nebraska at Omaha
>http://cid.unomaha.edu/~peckham
> *******Please note email change*******************
>irvin_peckham@unomaha.edu


Bill Condon, Director
Campus Writing Programs
Washington State University
Phone:  509-335-2268
Fax:  509-335-3212
http://www.wsu.edu/~bcondon/
=========================================================================
Date:         Fri, 2 Jul 1999 14:18:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Trish Roberts-Miller <redball@MINDSPRING.COM>
Subject:      Re: Argument Culture
In-Reply-To:  <377B79E4.CFE627C3@gwu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

At 10:23 AM 7/1/99 -0400, you wrote:
>I have been following the thread on argument with great interest,
especially since last
>night I had the opportunity to hear Deborah Tannen speak at the
Smithsonian about her
>recent book _The Argument Culture_.  While we have been analyzing our
students
>in/abilities to move beyond polarities as either cognitively based or
rooted in the
>work that high school teachers require, we have perhaps ignored the ways
that our
>entire culture seems to reinforce the sense of arguing for the sake of
>arguing--argument as performance, and how much this is replicated in our
political,
>legal, media surroundings (as Tannen points out)--, and I would add, academic
>surroundings.

I think Tannen is both very right and sadly wrong.  I think it's really
too bad that she uses the word "argument" as that isn't what she means, and
her use of that term worsens the very problem she is bemoaning.  Her own
book is haunted by a dichotomy--collaboration versus conflict.  She doesn't
seem to be able to imagine productive conflictual disagreement.

A great essay on teaching argument, btw, is by Dennis Lynch and Diana George
(and my sleep-deprived brain just glorked on the third author).  It's in
CCC and in the recent collection of prize-winning essays.  I also really
like Susan Jarrett's essay on feminism and conflict.

One of the best things for teaching argument as productive disagreement
is the Monty Python sketch on argument.


Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "The trivial and everyday must be open to the shock of what is
absolutely strange, cryptic, or uncanny."  (J.  Habermas)
                  http://www.missouri.edu/~engpat
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I read your posting on _The Argument Culture_ with interest and look
forward to reading Tannen's book now, too.

We _do_ teach argumentation as an end in itself in this society.  Our
students soon realize that having, and expressing, personal opinions
is "core curriculum."  That is probably the one main thing that they
are trained for; and they see it reinforced in the classroom and
especially on "opinion TV."  If you have your opinion and can express
it quickly, then you are permitted to participate in civil discourse.
If you are seeking information or deliberation, you're not really
part of the conversation.

For analyzing argument methodology, I have found nothing that beats
the old fashioned "argument types" from classical rhetoric.

Students can go through a transcript of arguments today and find
case after case of these types being used by "arguers" from every
perspective.

It's not rocket science, but it sure works in the classroom.

 I have printed up my own version, culled from classical rhetoric
texts, and copied below.  I've posted a few of the original sources
on a web page, if anyone would like to pop in and visit me there.

Sincerely, Robert Einarsson
www.artsci.gmcc.ab.ca/people/einarssonb

TYPES OF ARGUMENT for deliberative rhetoric
Because it is . . .
          Confirmed by Authority
          Confirmed by Precedent
          Easy
          Lawful
          Right
          Advantageous
          Honourable
          Possible
          Desirable
          Important
          Necessary
Argument by . . .
          Definition
          Logical "if-then-therefore"
          "Reductio ad absurdum"
          Comparison
          Difference
          Degree
          Converse
          Under what conditions
          Example (real, hypothetical, literary)

> Date:          Thu, 01 Jul 1999 10:23:32 -0400
> From:          Phyllis Mentzell Ryder <pryder@GWU.EDU>
> Subject:       Argument Culture
> To:            WPA-L@asu.edu
> Reply-to:      Writing Program Administration <WPA-L@asu.edu>
> Organization:  George Washington University

> I have been following the thread on argument with great interest, especially since last
> night I had the opportunity to hear Deborah Tannen speak at the Smithsonian about her
> recent book _The Argument Culture_.  While we have been analyzing our students
> in/abilities to move beyond polarities as either cognitively based or rooted in the
> work that high school teachers require, we have perhaps ignored the ways that our
> entire culture seems to reinforce the sense of arguing for the sake of
> arguing--argument as performance, and how much this is replicated in our political,
> legal, media surroundings (as Tannen points out)--, and I would add, academic
> surroundings.
>
> This suggests to me (as I am trying to argue in an article I'm working on right now)
> that we have to devote time in our writing courses to analyze the ideologies about
> argument in our culture, what we gain and lose by adhering to them, how we are
> constructed by them in the very language we use to talk about "argument" (as Lakoff and
> Johnson have described with their analysis of the metaphor argument = war) and so on.
>
> And what is "gained" of course depends on what our goals for teaching argument are. In
> my case I'd like to say that I want students to be able to "argue" effectively in
> "public" spaces and to argue in ways that encourage (rather than shut down) a
> "multicultural" "democracy".  [But, of course, all of those words are so heavy with
> history that it is difficult to be sure I am saying what I mean here.] --Phyllis
> * * * * * * * * * * * * * *
> Phyllis Mentzell Ryder
> Assistant Professor
> Department of English
> 801 22nd Street, NW
> Washington, DC 20052
> (office) 202-994-7174  (English Dept.)202-994-6180
>
> 1211 Elson Place, Takoma Park, Maryland 20912
> (home) 301-445-6996
>
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This poem came in--internet comic flotsam--from a friend.  As a writing
teacher, I couldn't resist passing it to this list.

Bob Connors

>> Eye halve a spelling chequer
>> It came with my pea sea
>> It plainly marques four my revue
>> Miss steaks eye kin knot sea.
>>
>> Eye strike a key and type a word
>> And weight four it two say
>> Weather eye am wrong oar write
>> It shows me strait a weigh.
>>
>> As soon as a mist ache is maid
>> It nose bee fore two long
>> And eye can put the error rite
>> Its rare lea ever wrong.
>>
>> Eye have run this poem threw it
>> I am shore your pleased two no
>> Its letter perfect awl the weigh
>> My chequer tolled me sew.
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CFP: Postcolonial and Composition Studies (10/15; collection)

Contributions are invited for an essay collection that explores the ways in
which postcolonial and composition studies may most productively inform one
another as well as the ways in which theories of writing are--or are
not--responsive to issues raised in postcolonial studies. Possible topics
include: writing in multicultural settings; coloring rhetoric and
composition; ethics and the politics of difference; race, ethnicity, reason
and rationality; the composition classroom as a 'contact zone'; unequal
power relationships in the composition classroom; English as a global
language; the Internet as a virtual (American) colony; narrating the Native
American or immigrant experience; hybrid voices; the craft of writing and
culture; the politics of style. Other appropriate topics welcome.

Submit articles of up to 7000 words by October 15, 1999 to

Andrea Lunsford, Department of English, 421 Denney Hall, 164 West 17th
Avenue, Columbus, OH 43210-1370

and to

Lahoucine Ouzgane, Department of English, University of Alberta, Edmonton,
Alberta, Canada T6G 2E5

Queries welcome: email <Lahoucine.Ouzgane@ualberta.ca>
----------
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I have a "sources" question.  I'm teaching a course in the winter called
"Advanced Expository Writing."  It's populated by juniors, primarily (if
not exclusively) English and Education majors (aka future h.s. English
teachers).  The course was designed by one of my most conservative
colleagues, and traditionally examines various modes for expository writing
(with replication in mind).

I want to use the idea of "rhetoric" and "expository writing" as a basis
from which to examine how/why "expository writing" is constructed as it's
been.  I'm considering using _Rhetoric and Reality_ as a primary text; also
supplementing with various articles.  But do people have suggestions about
other material I should check out?  (Students in this course will also be
practicing what they preach by working with h.s. students on writing at a
local service agency, so that should be interesting...)

Suggestions can be sent to me off-list at adlerk@umich.edu; I'll send a
complete list back to the list if people are interested.

Thanks, as always, for your assistance...
-Linda
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Bill:

Gabriel, age 4 1/2, often hates to eat what's in front of him.
So, as Liz and I variously try topics of persuasion which run the gamut:

1. eat all of your spaghetti or you will get no dessert.
2. eat all of your spaghetti and you will get a special dessert.
3. eat all of your spaghetti and you will not feel guilty about the starving
children of Kosovo.
4. eat at least most of your spaghetti.....
5. eat all of your spaghetti or your stuffed dog gets it between the
eyes....(just kidding)

Now I was not responsible for 4.; that was Liz's idea when I was at C&W this
year.
Gabriel predictably latched onto this option, because it enabled him to
frame off 1-3 and begin
a series of negotiating tactics having to do with exfoliations of this line
of inquiry:

How many bites do I have to eat?

When Liz fell for this, it was all over:

How about 15 bites (20; 10; 6; etc.)?

What do you mean biting off 3 mm. from the end of one strand of spaghetti
doesn't count for one bite?
I DID take a bite. My mouth went up and down and my teeth came together!
No, one bite of spaghetti does not, as Annie (age 15 1/2) says, mean winding
ten strands around a fork with sauce.
(A bite means what I says it means--argument by definition)

He understands perfectly well that the longer he argues the further he is
from actually having to eat the spaghetti.
In other words, argumentation as a tactic of obstruction of intended action,
as anyone with experience in deliberative rhetoric knows perfectly well.

So, we are back to what Irv meant when he talked about the rhetoric of
power, rather than the power of logical inquiry into the truth of the
matter.
(All right, the dog gets it!  NO!  Giggle.....) although the rhetoric of
humor works much better with kids, in my opinion.

Now, I understand that you mean that teenagers cannot remove the terms of
the argument from their own subject position,
(as in ...but I WANT it....), but argumentation involves both grand strategy
and local tactics, with 1. involving strategy, and 2. & 3. involving (very
different) tactics,
(1. I don't want to eat my spaghetti; 2) the longer I argue the less I eat;
3) well if I have to eat, how can I resist while still claiming cooperation?
By taking very small bites.)
and from my anecdotal observation, both of these dimensions get established
VERY early.

The cognitive development issues seem to me to be more focused on:
a)disassociation of subject position for a nod to "objectivity"
b)being able to formalize the structures of thought necessary for the
precise response to existing arguments
none of which are necessary for Gabriel to win in the above real-life
scenario.
A seems to be addressed with ethics (those poor starving children) which
won't work for those refusing to develop cognitively beyond their own
subject position.
B seems to be addressed with instrumental exercises in identifying logical
structures in existing arguments (if you have to eat only 10 bites, with
each bite
only 3mm, then 10 bites won't even equal one complete strand of spaghetti!
And what would happen to Gabriel if he only ate one strand of spaghetti
three meals a day?).

I think the confusion comes in when people seem to think that students at hs
level are not sufficiently developed cognitively to argue with A&B as
prerequisites.
But I think that we are confusing neuro-cognition with social cognition --
and argument is socially cognized, and A&B can be encultured in students,
even those
designated at-risk.

mer





Bill Condon wrote:

> Teenagers know about persuasion, about polemics, about pathos.  Those are
> good starts for building toward argument, but they are not argument.
> Teenagers don't know a lot about audience, or they'd do a better job of
> outflanking US when they try to get what they want.
> Bill
>
> >Joe wrote about argument:
> >
> >True.  It takes practice.  But why not start in junior high?  Or grade
> >school?  Or at home?  Three-year olds know how to make arguments.
> >
> >Joe Williams
> >English
> >University of Chicago
> >
> >----------
> >Anyone who think high school students do not know how to argue has never
> >raised
> >a teenager.  Usually, I end up outflanking mine with power politics.
> >irv
> >
> >*******************************************************
> >Irvin Peckham
> >Graduate Program Coordinator
> >Dept. of English
> >University of Nebraska at Omaha
> >http://cid.unomaha.edu/~peckham
> > *******Please note email change*******************
> >irvin_peckham@unomaha.edu
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I forgot to add something to my last post.  One thing that we *will* do
in this course is examine/evaluate a lot of primary source material to
look at ways that "the essay" (or "essays") have been constructed -
Barrett Wendell's _English Composition_, several F.N. Scott textbooks,
some "communications" paradigm material, expressivist texts... those
kinds of thing.  Also, students are going to do a later project
evaluating on-line sources for comp. (after we develop some criteria for
doing so, of course).  Just a little more context, in case people are
wondering...
Thanks again,
Linda
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Bill and Irv:

I forgot to add that HS teachers don't think that
students are developmentally ready to learn proper argumentation.
I don't think that they have any evidence to back that up, and risk
presenting the default argument that they are not properly trained to
teach argumentation themselves, and work in an environment that
would make the workload unbearable if they had to teach argumentation
competently -- given how many students they are responsible for and
given how labor intensive that kind of training is for both students and
teachers.

mer
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there are earlier claims than the Scots to invention of Golf.  Ddutch,
German, a couple of others, I think.

Besides what's the difference between one kind of Celt/Kilt  and
another? ;-)

Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you

                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Another's two cents:

        Piaget's "linear" development should now be seen as an arrangement
of "modes" of thinking.  Just like Duane's assertion that we all are basic
writers when we enter a new genre or conversation, when we enter something
we know little or nothing about, we, too, return to a mode of concrete
operations--until we learn enough to see the variables and the shades of
gray.

Some people get trapped, so to speak, in this binary way of thinking, and
that spells the end, or pause, of their intellectual development, and
voila`, we have another fanatic.

On Wed, 30 Jun 1999, Edward White wrote:

> Nonetheless, Rich, reductive and popularized developmental myth has turned
> into the kind of excuse Irv was alluding to.  I wish I could count the
> number of times teachers have told me, as if referring to the law of
> gravity, that half of entering college students have not yet reached the
> stage of formal operations (!). When I press for evidence of this notion,
> I usually get nowhere or, at best, "I heard that somewhere." No point in
> trying to teach students much about writing, you see, until they are
> developmentally ready, I guess at age 42, the right age to get married, if
> I remember The Mikado correctly.
>                                                 --Ed White
>
> On Fri, 25 Jun 1999, Richard Haswell wrote:
>
> > Well, I can't resist putting my two cents in.
> >
> > Perry, Piaget, linear development?  You can also debunk current
> > psychotherapy by discussing it in terms of Reich's orgone box.
> >
> > Let's be fair to current developmentalists.  The notion that the human
> > is composed of different capabilities (the cognitive being only one),
> > that they develop at different rates and under different social and
> > cultural contexts, and that they interact with each other so that
> > frequently advance in one co-occurs with regression in others--all this
> > has been common writ in developmental thinking FOR THREE DECADES.  Two
> > classics (notice the dates) are David Feldman, Beyond Universals in
> > Cognitive Development (1980) and Richard M. Lerner, On the Nature of
> > Human Plasticity (1984).
> >
> > To say to a current developmentalist, "Gee, I notice that my students
> > write worse when they try to think more maturely" is like saying to an
> > economist, "Gee, I notice that the prices of a computer go down just
> > before a new model is introduced."
> >
> > Duh.
> >
> > So when Peckham worries "about these claims of cognitive development
> > because they sound like a neat excuse to escape the social reproductive
> > functions of educational
> > institutions," I think it is important to note that it is NOT current
> > developmentalists who are making these claims.  (The developmental
> > interaction between self and institution was thoroughly analyzed, among
> > others, in a book by Robert Kegan published SEVENTEEN years ago.)  In
> > lots of cases it is people in composition, who think (for some reason)
> > that they are knocking developmental thinking.  They aren't, not current
> > developmental thinking.  They are critiquing a bogey of their own
> > construction.
> >
> > I have not read one developmentalist publishing in the last twenty years
> > who would say that students in high school  cognitively can't write
> > arguments yet.  I don't know of any theory of human development proposed
> > in the last twenty years that would even imply this position.  Anybody
> > is free to hold the position, but they can't foist it off on
> > developmentalists.
> >
> > Rich (not in a good mood)
> >
>

Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you

                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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I guess I'm giving up my vow of silence.  :-)  As if I ever could be
quiet.

Dave's right about argument and choices, but though he knows this, I'd add
that part of the problem is seeing that the choice between this and that
is not really a binary.  How therefore, does it become one?

You intellectuals don't want to admit it, but essentially, you are still
animals with a territorial imperative.  Those who need a larger flight
distance, or larger territory, will also resist breaking binaries down
into compromises or spectra of possibilities.

Argument, while extremely useful in human relations, too often rises from
some insecurity we got as four-year olds )or such).  No kidding.

If, however, we adopt a 100/100 model of communication (each party gives
100% saying what we mean and making sure it was rightly heard, and vice
versa) much of the contentiousness and absolutism can be dimmed, at least.

On Fri, 2 Jul 1999, David Schwalm wrote:

> I think we have argument because 1) we must act, 2) action requires choosing
> to do this rather than that, and 3) absent a compelling truth (most of the
> time), argument is a reasonably civilized way of choose between this and
> that.  "Communication" just isn't enough. I've been at too many meetings at
> which there has been good communication but no course of action decided.
>
>
> David E. Schwalm
> Vice Provost, ASU East
> Dean of East College
> 7001 E. Williams Field Road, Bldg. 20
> Mesa, Arizona  85212
> Phone (602) 727-1418  FAX (602) 727-1876
>
> > -----Original Message-----
> > From: Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU
> > [SMTP:Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU]
> > Sent: Friday, July 02, 1999 8:27 AM
> > To:   WPA-L@asu.edu
> > Subject:      argument
> >
> > Bill wrote:
> > Teenagers know about persuasion, about polemics, about pathos.  Those are
> > good starts for building toward argument, but they are not argument.
> > Teenagers don't know a lot about audience, or they'd do a better job of
> > outflanking US when they try to get what they want.
> > Bill
> >
> > --------------
> > Now I like Bill & I don't want to get into an argument with him, but I am
> > just
> > postive that he doens't have a teenager around.
> >
> > All those with teenagers in the home, speak up.  Your kids don't know how
> > to
> > play audience????  They don't know how, as mine does, to play one approach
> > with
> > me, another with my wife?  And quite others ones with different
> > teachers???
> >
> > irv
> > [if we're fine tuning the difference between argument and persuasion, most
> > of
> > what we game in is persuasion.  As I remember my  history of genres,
> > argumentation was generally the mode for scientific discourse--in the 20's
> > or
> > thereoff, it became conflated with persuasion??  Bob??]
> >
> > *******************************************************
> > Irvin Peckham
> > Graduate Program Coordinator
> > Dept. of English
> > University of Nebraska at Omaha
> > http://cid.unomaha.edu/~peckham
> >  *******Please note email change*******************
> > irvin_peckham@unomaha.edu
>

Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you

                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Martin,
       What a sweeping generalization you've made.  Which high schools are
you speaking of?  In some systems, investigation of logical fallacy, both
analytic and synthetic, are directed by the Social Studies teachers rather
than by the English teachers.  So the culture of argumentation and
persuasion is addressed, but not by English faculty.

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Mon, 5 Jul 1999, Martin E. Rosenberg wrote:
>
> Bill and Irv:
>
> I forgot to add that HS teachers don't think that students are
> developmentally ready to learn proper argumentation.  I don't think that
> they have any evidence to back that up, and risk presenting the default
> argument that they are not properly trained to teach argumentation
> themselves, and work in an environment that would make the workload
> unbearable if they had to teach argumentation competently -- given how
> many students they are responsible for and given how labor intensive
> that kind of training is for both students and teachers.
>
> mer
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There's an interesting article in this month's issue of Lingua Franca about
the Intelligent Essay Assessor (IEA) developed by Laham, Foltz, and
Landauer. It is controversial not only because it claims to assess writing
as well as we (liveware) do but also because of the way it does it. The
software basically ignores syntax and looks exclusively at the frequency of
word associations in discourse about certain subjects. (The software has to
be "trained" for specific writing assignments.) The developers are starting
to make even more controversial claims that the software embodies a model of
the way people actually read.

While I was mulling this over, I had a conversation with a student
complaining about the grade that he was getting in a Tech Writing course,
making the claim that he got good grades on papers written in other classes.
We've all heard this one, and I have frequently asked the student to let me
look at one of those papers. I have found what others have found. That is,
the instructor (knowledgeable about the subject) has created coherence that
is lacking in the paper. Bob Schwegler has done some work on how instructors
unconsciously rewrite student papers in their heads.

It strikes me, then, that maybe IEA does embody a model of reading. It is
the pathelogical model of reading that informs instructors' (i.e. experts)
processing of student papers.  That is, it's how we read texts that are
supposed to show us that someone else knows what we already know. If we see
the right words, we unconsciously make a sense out the text that the student
has failed to make. The software replicates this process nicely. Thus, it
may be that IEA is not a great breakthrough in understanding reading in
general but a mirror of our failure to engage students' writing seriously.

I know that Dennis Baron has been doing some critiques of this software. And
we know there are problems with software that does not provide useful
feedback.  But it may be reflecting the work of instructors who do not
provide useful feed back. Just some 5th of July musings when it's really too
hot to go outside.
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William Pederson says:

Dave's right about argument and choices, but though he knows this, I'd add
that part of the problem is seeing that the choice between this and that
is not really a binary.  How therefore, does it become one?

~~~~~~~~

It seems rather obvious, but since you ask . . .

I think that we are somewhat complicit in the preservation of the kinds of
binaries you mention because we are so often found considering one of the
two ("this" or "that") the preferrable position. When student A proposes
"this" position/solution/argument as the one to support and defend, we may
find that because "this" is objectionable to us, that, naturally "that" is
what we need to emphasize or reveal (in end and/or marginal comments, in
whole and/or small group discussion). In a way, these binaries can then
serve *a* purpose, encouraging students to see beyond their initial take on
a problem (often to go beyond their deeply held beliefs, politics, . . . to
"hear" other voices). Of course, we might also then simply promote the
binaries Bill mentions, occluding students' capacity to see/discover
multiple alternatives.

I like the Bean/Ramage "exploratory essay" in The Allyn & Bacon Guide to
Writing, because students are asked to forestall a thesis, to instead create
a narrative that describes their exploratory process as they problematize a
topic; I've seen some really fine writing as a result of this assignment,
and I believe that it has made possible my students' ability to
problematize, at all . . . to render a topic more complex, avoiding simple
"this(es)" and "thats."


Now, I'm going to re-read Elbow's "The Uses of Binary Thinking" article,
along with some of the fallout of that debate.
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It seems to me that the software doesn't actually pretend to address the
issue of "grading writing;" rather, it's intended to evaluate the content
knowledge embedded in the writing, entirely divorced from its form. I don't
have the article in front of me -- but doesn't it mention "short essay
answers" (as on an essay exam) as the optimum fodder for the software
grader? Given this kind of text, the software does the same thing that many
professors do when they grade short responses on an exam: skim for content,
check for keywords, and get a sense of the overall (semantic) shape of the
answer.=20

This, of course, is not at all the same as providing thoughtful feedback
on(or even a meaningful evaluation of) a developed or developing piece of
student prose. =20
jb=20

At 11:28 AM 7/5/99 -0700, you wrote:
>There's an interesting article in this month's issue of Lingua Franca about
>the Intelligent Essay Assessor (IEA) developed by Laham, Foltz, and
>Landauer. It is controversial not only because it claims to assess writing
>as well as we (liveware) do but also because of the way it does it. The
>software basically ignores syntax and looks exclusively at the frequency of
>word associations in discourse about certain subjects. (The software has to
>be "trained" for specific writing assignments.) The developers are starting
>to make even more controversial claims that the software embodies a model=
 of
>the way people actually read.
>
>While I was mulling this over, I had a conversation with a student
>complaining about the grade that he was getting in a Tech Writing course,
>making the claim that he got good grades on papers written in other=
 classes.
>We've all heard this one, and I have frequently asked the student to let me
>look at one of those papers. I have found what others have found. That is,
>the instructor (knowledgeable about the subject) has created coherence that
>is lacking in the paper. Bob Schwegler has done some work on how=
 instructors
>unconsciously rewrite student papers in their heads.
>
>It strikes me, then, that maybe IEA does embody a model of reading. It is
>the pathelogical model of reading that informs instructors' (i.e. experts)
>processing of student papers.  That is, it's how we read texts that are
>supposed to show us that someone else knows what we already know. If we see
>the right words, we unconsciously make a sense out the text that the=
 student
>has failed to make. The software replicates this process nicely. Thus, it
>may be that IEA is not a great breakthrough in understanding reading in
>general but a mirror of our failure to engage students' writing seriously.
>
>I know that Dennis Baron has been doing some critiques of this software.=
 And
>we know there are problems with software that does not provide useful
>feedback.  But it may be reflecting the work of instructors who do not
>provide useful feed back. Just some 5th of July musings when it's really=
 too
>hot to go outside.
>
>
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Jen=E1 A. Burges=20
Assistant Professor of English, Director of Freshman Writing
Department of English, Philosophy, and Modern Languages
Longwood College
201 High Street, Farmville, VA  23909
(804)395-2175
http://web.lwc.edu/staff/jburges/Homepage.htm
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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 Actually, exploring multiple alteratives does not necessarily eliminate
binaries.  I can choose "this" as opposed to "that" or as opposed to
"those."

-----Original Message-----
From: Bonnie Kyburz
To: WPA-L@asu.edu
Sent: 7/5/99 1:17 PM
Subject: Re: argument

William Pederson says:

Dave's right about argument and choices, but though he knows this, I'd
add
that part of the problem is seeing that the choice between this and that
is not really a binary.  How therefore, does it become one?

~~~~~~~~

It seems rather obvious, but since you ask . . .

I think that we are somewhat complicit in the preservation of the kinds
of
binaries you mention because we are so often found considering one of
the
two ("this" or "that") the preferrable position. When student A proposes
"this" position/solution/argument as the one to support and defend, we
may
find that because "this" is objectionable to us, that, naturally "that"
is
what we need to emphasize or reveal (in end and/or marginal comments, in
whole and/or small group discussion). In a way, these binaries can then
serve *a* purpose, encouraging students to see beyond their initial take
on
a problem (often to go beyond their deeply held beliefs, politics, . . .
to
"hear" other voices). Of course, we might also then simply promote the
binaries Bill mentions, occluding students' capacity to see/discover
multiple alternatives.

I like the Bean/Ramage "exploratory essay" in The Allyn & Bacon Guide to
Writing, because students are asked to forestall a thesis, to instead
create
a narrative that describes their exploratory process as they
problematize a
topic; I've seen some really fine writing as a result of this
assignment,
and I believe that it has made possible my students' ability to
problematize, at all . . . to render a topic more complex, avoiding
simple
"this(es)" and "thats."


Now, I'm going to re-read Elbow's "The Uses of Binary Thinking" article,
along with some of the fallout of that debate.
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JAC (A Journal of Composition Theory) is now accepting applications for
the position of online editor.  The new online editor, who will begin a
five-year term in January 2000, will be responsible for maintaining and
updating the JAC archives, proposing innovations, and helping to transform
JAC OnLine into an interactive, electronic journal
(http://www.cas.usf.edu/JAC). The successful applicant should have
extensive experience in HTML and Web design.

Applicants should send a curriculum vitae, a two- or three-page vision
statement, and a letter of application, postmarked by September 15, 1999,
to:

Professor Lynn Worsham
Editor, JAC
Department of English
University of South Florida
Tampa, FL 33620-5550

******************************************************************************
Janice R. Walker, Dept. of English         Email jwalker@chuma.cas.usf.edu
University of South Florida                (813) 974-2421
Tampa, FL  33620                           (813) 974-2270 (Fax)
            http://www.cas.usf.edu/english/walker/janice.html
 "THE TROUBLE WITH THE RAT RACE IS THAT EVEN IF YOU WIN, YOU'RE STILL A RAT."
                                                --Lily Tomlin
******************************************************************************
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nice story and analysis, mer.

you can imagine gabriel's strategy at 19.

i would agree with you and bill that age does promote a progressive ability,
well, to see other points of view (going under the guise of decreasing
subjectivity--i would argue this is only enlarging one's subjectivity)--and this
ability is one of the features that distinquishes persuasion from argumentation
(and even here there is a problem of cynics objectively using persuasive
strategies to achieve their own multiple purposes, as with advertisement
writers).

On the other hand, adults pretty regularly engage in persuasive discourse.  And
I don't think English professors are any exception.

irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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Hi Irv (Oiv ;-0):

Rather than speaking of "decreased subjectivity" or "enlarged
subjectivity" I think its better to speak of subject positions,
and the capacity to imagine perspectives other than one's own
subject position. That doesn't "enlarge" one's subject, except
perhaps if one buys into Kohlberg's stages of moral reasoning.
But it does suggest that the necessity for teaching ethics in the context
of argumentation is precisely to allow the individual subjectivity to
become "nomadic" as it wanders purposively from one subject position
"monad" to another in order to case the joint, the joint being the
rhetorical situation of the problem under dispute.

It is, after all, a sign of intellectual maturity to be able to situate
one's own motives in the context of a consensual domain comprised of
multiple often competing motives emanating from distinct subject
positions.

Sorry if my hints at Nietzsche, Leibniz, Spinoza, Deleuze, Varela and
Hutchins seem a bit out of place in a discussion of freshman composition.
Just hoping that Joe Williams raises his head and ups the ante on his
contributions and introduces us to His Continental theorists of
argumentation. I'm sure we would all want to be in-the-know too. ;-)

Irv, you are absolutely right about English Professors. Gabriel, on the
other hand, knows how to share with his subordinate Maya Serena, often at
the expense of his subject position's desire to play with a favorite
Batman toy currently in the clutches of that subordinate. A comment along
the lines of "everything i know about being an english professor i learned
at montessori school (before kindergarten)." ;-)

mer



On Tue, 6 Jul 1999
Irvin_Peckham/CAS/UNO/UNEBR@unomail.unomaha.edu wrote:

> nice story and analysis, mer.
>
> you can imagine gabriel's strategy at 19.
>
> i would agree with you and bill that age does promote a progressive ability,
> well, to see other points of view (going under the guise of decreasing
> subjectivity--i would argue this is only enlarging one's subjectivity)--and this
> ability is one of the features that distinquishes persuasion from argumentation
> (and even here there is a problem of cynics objectively using persuasive
> strategies to achieve their own multiple purposes, as with advertisement
> writers).
>
> On the other hand, adults pretty regularly engage in persuasive discourse.  And
> I don't think English professors are any exception.
>
> irv
>
> *******************************************************
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
> University of Nebraska at Omaha
> http://cid.unomaha.edu/~peckham
>  *******Please note email change*******************
> irvin_peckham@unomaha.edu
>

Martin E. Rosenberg
mrosenbe@kettering.edu
emazurmrosen@earthlink.net
Assistant Professor of Communication
Department of Liberal Studies
Kettering University
1700 W. Third Ave  Flint, MI 48504-4898
810-762-7968 (O) 810-606-0044 (H)
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CALL FOR PAPERS

VISIONS: Working Across Boundaries
A Regional Conference for Writing Program Administrators

The Writing Programs of Illinois State University, Millikin University, and
Heartland Community College present VISIONS: Working Across Boundaries, a
two-day conference and workshop to be held October 12-13 at the Allerton
Conference Center in Monticello Illinois. Keynote speaker for the conference
will be Doug Hesse, President Council of Writing Program Administrators

We invite proposals that explore the various ways in which writing programs
are
called upon to work across boundaries.  Possible boundaries might be:
-cultural
-disciplinary
-economic
-ethical
-historical
-individual
-institutional
-pedagogical
-physical
-programmatic
-technological
-theoretical

Individual presentation (15 minutes), panel presentation (50 minutes),
roundtable discussion (50 minutes), workshop presentation (90 minutes), poster
presentation.

Email, fax, or mail 200-word abstracts by August 1, 1999 to:
VISIONS: Working Across Boundaries
c/o Janice Neuleib
4240 English Department
Illinois State University
Normal, IL 61790-4240
jneuleib@ilstu.edu
fax: (309)-438-5414
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Sure, David. Sorry to've used your comments as a springboard in ways that
may have seemed accusatory.

As I suggested, the binaries we're discussing may be useful to students
who've traditionally settled on ONE view and supported it tenaciously with
little regard for ANY opposing view. I'm not sold on the view that binary
thinking is ALL counterproductive, but I simply wanted to underscore the
obvious regarding our frequent incapacity to move beyond our own binaries
when exploring certain areas of cultural work (particularly with regard to
racism, sexism, choice/life debates, "justice," etc., etc.). Our ethics
aren't necessarily the "right" ethics. And yet we are sometimes found
supporting a particular view with little regard for others, under the banner
of "ethics." I've done it a thousand times--although I think it's fairly
well tempered at this point. I'm wondering about ethics and composition more
and more, lately, especially as notions of our "larger" cultural relevance
continues to form some of the central questions of our field.

-----Original Message-----
From: David Schwalm [mailto:DAVID.SCHWALM@asu.edu]
Sent: Monday, July 05, 1999 5:09 PM
To: WPA-L@asu.edu
Subject: Re: argument


 Actually, exploring multiple alteratives does not necessarily eliminate
binaries.  I can choose "this" as opposed to "that" or as opposed to
"those."

-----Original Message-----
From: Bonnie Kyburz
To: WPA-L@asu.edu
Sent: 7/5/99 1:17 PM
Subject: Re: argument

William Pederson says:

Dave's right about argument and choices, but though he knows this, I'd
add
that part of the problem is seeing that the choice between this and that
is not really a binary.  How therefore, does it become one?

~~~~~~~~

It seems rather obvious, but since you ask . . .

I think that we are somewhat complicit in the preservation of the kinds
of
binaries you mention because we are so often found considering one of
the
two ("this" or "that") the preferrable position. When student A proposes
"this" position/solution/argument as the one to support and defend, we
may
find that because "this" is objectionable to us, that, naturally "that"
is
what we need to emphasize or reveal (in end and/or marginal comments, in
whole and/or small group discussion). In a way, these binaries can then
serve *a* purpose, encouraging students to see beyond their initial take
on
a problem (often to go beyond their deeply held beliefs, politics, . . .
to
"hear" other voices). Of course, we might also then simply promote the
binaries Bill mentions, occluding students' capacity to see/discover
multiple alternatives.

I like the Bean/Ramage "exploratory essay" in The Allyn & Bacon Guide to
Writing, because students are asked to forestall a thesis, to instead
create
a narrative that describes their exploratory process as they
problematize a
topic; I've seen some really fine writing as a result of this
assignment,
and I believe that it has made possible my students' ability to
problematize, at all . . . to render a topic more complex, avoiding
simple
"this(es)" and "thats."


Now, I'm going to re-read Elbow's "The Uses of Binary Thinking" article,
along with some of the fallout of that debate.
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Linda,
We have an advanced writing course entitled "Art of the Essay," and it was =
originally intended to study--from what I could tell on arriving a year =
ago--to study various genres but also to emphasize the literary aspects =
and even historical development of the essay.  As a major text, I used =
Sonja Foss's Rhetorical Criticism.  We studied various approaches to rhet =
criticism as a way to enhance their readings of essays as well as their =
sensitivity to the diverse ways readers will rhetorically interpret and be =
affected by students' own writing.

I would say, though, that students overall enjoyed the class but were =
sometimes frustrated about how to translate rhetorical criticism into =
writing better papers.  There is a connection of course, but it's not the =
nuts-and-bolts that students tend to expect.  But that's why I used this =
approach in an advanced writing course.


larry

-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------
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Dear Irv,
        What you say about teenagers and knowing how to "argue" is about
as true a statement as any I have ever heard.  Their knowledge of the home
audience and what best to use with parents and even friends is excellent.
They do, however, need to know how to figure audiences they don't know as
well.  They tend to believe that other audiences will react in the same
ways as their parents and hs teachers.  I have had very good luck when I
teach argument or persuasion using either the date situation (how do you
persuade someone whom you know already likes you vs. someone who doesn't
know you're alive) or how do you convince one parent or the other to let
you do  something they may not want you to do, and then discuss other
audiences from there.  Teens are ready and willing, they just need some
direction.
Jan McIntire-Strasburg

On Fri, 2 Jul 1999 Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU wrote:

> Bill wrote:
> Teenagers know about persuasion, about polemics, about pathos.  Those are
> good starts for building toward argument, but they are not argument.
> Teenagers don't know a lot about audience, or they'd do a better job of
> outflanking US when they try to get what they want.
> Bill
>
> --------------
> Now I like Bill & I don't want to get into an argument with him, but I am just
> postive that he doens't have a teenager around.
>
> All those with teenagers in the home, speak up.  Your kids don't know how to
> play audience????  They don't know how, as mine does, to play one approach with
> me, another with my wife?  And quite others ones with different teachers???
>
> irv
> [if we're fine tuning the difference between argument and persuasion, most of
> what we game in is persuasion.  As I remember my  history of genres,
> argumentation was generally the mode for scientific discourse--in the 20's or
> thereoff, it became conflated with persuasion??  Bob??]
>
> *******************************************************
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
> University of Nebraska at Omaha
> http://cid.unomaha.edu/~peckham
>  *******Please note email change*******************
> irvin_peckham@unomaha.edu
>
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Jan's message is a salutary reminder that we need to attend to context.
Teenagers can argue quite competently in a familiar (of familial)
situation--addressing a known audience and known subjects. This is comfort
zone where students often mislead us abouyt their language competency. But
once we move to more remote audiences and new subject matter (and this is
what school is all about), these "familiar" skills deteriorate dramatically.
Consider Moffett's notion that writing growth can be measured by the
writer's ability to manage with increasing remote audiences and increasingly
new or different subject matter. Consider the performance of
second language learners who are quite confident with
personal/family/autobiographical/quotidian tasks by fall to pieces
linguistically when confronted with an academic writing task. The goal of an
argument course is to make students self-conscious strategists whose skill
in argument can cut across contexts.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: mcintire@SLU.EDU [SMTP:mcintire@SLU.EDU]
> Sent: Tuesday, July 06, 1999 9:31 AM
> To:   WPA-L@asu.edu
> Subject:      Re: argument
>
> Dear Irv,
>         What you say about teenagers and knowing how to "argue" is about
> as true a statement as any I have ever heard.  Their knowledge of the home
> audience and what best to use with parents and even friends is excellent.
> They do, however, need to know how to figure audiences they don't know as
> well.  They tend to believe that other audiences will react in the same
> ways as their parents and hs teachers.  I have had very good luck when I
> teach argument or persuasion using either the date situation (how do you
> persuade someone whom you know already likes you vs. someone who doesn't
> know you're alive) or how do you convince one parent or the other to let
> you do  something they may not want you to do, and then discuss other
> audiences from there.  Teens are ready and willing, they just need some
> direction.
> Jan McIntire-Strasburg
>
> On Fri, 2 Jul 1999 Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU wrote:
>
> > Bill wrote:
> > Teenagers know about persuasion, about polemics, about pathos.  Those
> are
> > good starts for building toward argument, but they are not argument.
> > Teenagers don't know a lot about audience, or they'd do a better job of
> > outflanking US when they try to get what they want.
> > Bill
> >
> > --------------
> > Now I like Bill & I don't want to get into an argument with him, but I
> am just
> > postive that he doens't have a teenager around.
> >
> > All those with teenagers in the home, speak up.  Your kids don't know
> how to
> > play audience????  They don't know how, as mine does, to play one
> approach with
> > me, another with my wife?  And quite others ones with different
> teachers???
> >
> > irv
> > [if we're fine tuning the difference between argument and persuasion,
> most of
> > what we game in is persuasion.  As I remember my  history of genres,
> > argumentation was generally the mode for scientific discourse--in the
> 20's or
> > thereoff, it became conflated with persuasion??  Bob??]
> >
> > *******************************************************
> > Irvin Peckham
> > Graduate Program Coordinator
> > Dept. of English
> > University of Nebraska at Omaha
> > http://cid.unomaha.edu/~peckham
> >  *******Please note email change*******************
> > irvin_peckham@unomaha.edu
> >
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   When a pitcher throws a ball by me, we are both taking a binary positions
that we both understand as such.  When I miss the ball or I hit it, we both
accept the results.  We might kick the dirt, but we accept the outcome and
wait for the next one.  We are both invested in the game, which needs binary
thinking as well as a broader respect for the game itself -- and respect for
the judgments it yields about temperament as well as skill, balance, and
knowledge.  Neither of us is accusatory.  (Often the fans are, but that's
part of the game.  No umpire has been killed.)  Everyone knows when these
rules are violated and the game breaks down.

   I'd say the same about a careful but earnest game of catch with my
daughter, in which the ball is often thrown -- as it must be in a true game
of catch -- in the general direction of each other's faces.  We each catch
the arcing, spinning sphere as it approaches our nose, and we laugh as we
return the throw and offer advice -- sometimes in the very way we throw the
ball back.


John Briggs
UC Riverside



kaat meAt 08:23 AM 7/6/99 -0700, you wrote:
>Sure, David. Sorry to've used your comments as a springboard in ways that
>may have seemed accusatory.
>
>As I suggested, the binaries we're discussing may be useful to students
>who've traditionally settled on ONE view and supported it tenaciously with
>little regard for ANY opposing view. I'm not sold on the view that binary
>thinking is ALL counterproductive, but I simply wanted to underscore the
>obvious regarding our frequent incapacity to move beyond our own binaries
>when exploring certain areas of cultural work (particularly with regard to
>racism, sexism, choice/life debates, "justice," etc., etc.). Our ethics
>aren't necessarily the "right" ethics. And yet we are sometimes found
>supporting a particular view with little regard for others, under the banner
>of "ethics." I've done it a thousand times--although I think it's fairly
>well tempered at this point. I'm wondering about ethics and composition more
>and more, lately, especially as notions of our "larger" cultural relevance
>continues to form some of the central questions of our field.
>
>-----Original Message-----
>From: David Schwalm [mailto:DAVID.SCHWALM@asu.edu]
>Sent: Monday, July 05, 1999 5:09 PM
>To: WPA-L@asu.edu
>Subject: Re: argument
>
>
> Actually, exploring multiple alteratives does not necessarily eliminate
>binaries.  I can choose "this" as opposed to "that" or as opposed to
>"those."
>
>-----Original Message-----
>From: Bonnie Kyburz
>To: WPA-L@asu.edu
>Sent: 7/5/99 1:17 PM
>Subject: Re: argument
>
>William Pederson says:
>
>Dave's right about argument and choices, but though he knows this, I'd
>add
>that part of the problem is seeing that the choice between this and that
>is not really a binary.  How therefore, does it become one?
>
>~~~~~~~~
>
>It seems rather obvious, but since you ask . . .
>
>I think that we are somewhat complicit in the preservation of the kinds
>of
>binaries you mention because we are so often found considering one of
>the
>two ("this" or "that") the preferrable position. When student A proposes
>"this" position/solution/argument as the one to support and defend, we
>may
>find that because "this" is objectionable to us, that, naturally "that"
>is
>what we need to emphasize or reveal (in end and/or marginal comments, in
>whole and/or small group discussion). In a way, these binaries can then
>serve *a* purpose, encouraging students to see beyond their initial take
>on
>a problem (often to go beyond their deeply held beliefs, politics, . . .
>to
>"hear" other voices). Of course, we might also then simply promote the
>binaries Bill mentions, occluding students' capacity to see/discover
>multiple alternatives.
>
>I like the Bean/Ramage "exploratory essay" in The Allyn & Bacon Guide to
>Writing, because students are asked to forestall a thesis, to instead
>create
>a narrative that describes their exploratory process as they
>problematize a
>topic; I've seen some really fine writing as a result of this
>assignment,
>and I believe that it has made possible my students' ability to
>problematize, at all . . . to render a topic more complex, avoiding
>simple
>"this(es)" and "thats."
>
>
>Now, I'm going to re-read Elbow's "The Uses of Binary Thinking" article,
>along with some of the fallout of that debate.
>
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John:

I like your metaphor of the ball game as reduced to the opposition of pitcher
and catcher,
as well as the game of catch of father and daughter.

But if there is one thing that metaphor theory has taught us is that the
activity changes
in its intensity when you conceive of that activity in terms of one metaphor or
another.
Chess and Go are good examples.  These metaphors are powerful: at Diem Bien Phu
and at the Chosin Reservoir, the French and the US Marines were playing chess
and the Vietnamese and Chinese
were deliberately playing Go, and they beat the pants off both armies because
the western armies were so arrogant and blind
that they couldn't evaluate the situation clearly because their preferred
metaphors were getting in the way.

Same with argumentation and rules.

Now with oppositional discourse governed by rules, paticularly those rules
governing the games of Western
sports and western argumentation. There is the tendency to remove any possible
third term that would muddy the waters, and the either/or fallacy applies in
this reductive context.
But Dave is right: sometimes there really are only two positions.  Its just
important to recognize self-consciously
that the identification of those positions are determined inductively through
observation and analysis, and not
simply from the preference for a clean "battlefield."

mer





John C Briggs wrote:

>    When a pitcher throws a ball by me, we are both taking a binary positions
> that we both understand as such.  When I miss the ball or I hit it, we both
> accept the results.  We might kick the dirt, but we accept the outcome and
> wait for the next one.  We are both invested in the game, which needs binary
> thinking as well as a broader respect for the game itself -- and respect for
> the judgments it yields about temperament as well as skill, balance, and
> knowledge.  Neither of us is accusatory.  (Often the fans are, but that's
> part of the game.  No umpire has been killed.)  Everyone knows when these
> rules are violated and the game breaks down.
>
>    I'd say the same about a careful but earnest game of catch with my
> daughter, in which the ball is often thrown -- as it must be in a true game
> of catch -- in the general direction of each other's faces.  We each catch
> the arcing, spinning sphere as it approaches our nose, and we laugh as we
> return the throw and offer advice -- sometimes in the very way we throw the
> ball back.
>
> John Briggs
> UC Riverside
>
> kaat meAt 08:23 AM 7/6/99 -0700, you wrote:
> >Sure, David. Sorry to've used your comments as a springboard in ways that
> >may have seemed accusatory.
> >
> >As I suggested, the binaries we're discussing may be useful to students
> >who've traditionally settled on ONE view and supported it tenaciously with
> >little regard for ANY opposing view. I'm not sold on the view that binary
> >thinking is ALL counterproductive, but I simply wanted to underscore the
> >obvious regarding our frequent incapacity to move beyond our own binaries
> >when exploring certain areas of cultural work (particularly with regard to
> >racism, sexism, choice/life debates, "justice," etc., etc.). Our ethics
> >aren't necessarily the "right" ethics. And yet we are sometimes found
> >supporting a particular view with little regard for others, under the banner
> >of "ethics." I've done it a thousand times--although I think it's fairly
> >well tempered at this point. I'm wondering about ethics and composition more
> >and more, lately, especially as notions of our "larger" cultural relevance
> >continues to form some of the central questions of our field.
> >
> >-----Original Message-----
> >From: David Schwalm [mailto:DAVID.SCHWALM@asu.edu]
> >Sent: Monday, July 05, 1999 5:09 PM
> >To: WPA-L@asu.edu
> >Subject: Re: argument
> >
> >
> > Actually, exploring multiple alteratives does not necessarily eliminate
> >binaries.  I can choose "this" as opposed to "that" or as opposed to
> >"those."
> >
> >-----Original Message-----
> >From: Bonnie Kyburz
> >To: WPA-L@asu.edu
> >Sent: 7/5/99 1:17 PM
> >Subject: Re: argument
> >
> >William Pederson says:
> >
> >Dave's right about argument and choices, but though he knows this, I'd
> >add
> >that part of the problem is seeing that the choice between this and that
> >is not really a binary.  How therefore, does it become one?
> >
> >~~~~~~~~
> >
> >It seems rather obvious, but since you ask . . .
> >
> >I think that we are somewhat complicit in the preservation of the kinds
> >of
> >binaries you mention because we are so often found considering one of
> >the
> >two ("this" or "that") the preferrable position. When student A proposes
> >"this" position/solution/argument as the one to support and defend, we
> >may
> >find that because "this" is objectionable to us, that, naturally "that"
> >is
> >what we need to emphasize or reveal (in end and/or marginal comments, in
> >whole and/or small group discussion). In a way, these binaries can then
> >serve *a* purpose, encouraging students to see beyond their initial take
> >on
> >a problem (often to go beyond their deeply held beliefs, politics, . . .
> >to
> >"hear" other voices). Of course, we might also then simply promote the
> >binaries Bill mentions, occluding students' capacity to see/discover
> >multiple alternatives.
> >
> >I like the Bean/Ramage "exploratory essay" in The Allyn & Bacon Guide to
> >Writing, because students are asked to forestall a thesis, to instead
> >create
> >a narrative that describes their exploratory process as they
> >problematize a
> >topic; I've seen some really fine writing as a result of this
> >assignment,
> >and I believe that it has made possible my students' ability to
> >problematize, at all . . . to render a topic more complex, avoiding
> >simple
> >"this(es)" and "thats."
> >
> >
> >Now, I'm going to re-read Elbow's "The Uses of Binary Thinking" article,
> >along with some of the fallout of that debate.
> >
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Folks, could someone please tell me the subscription address for the
Journal of Advanced Composition?  Please reply off-list.  Thanks!

Chris
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David, will you add my colleague Donna Winchell (winched@clemson.edu) to
the wpa list. She becomes our comp director this month. I am doing this
with her permission. Thanks, Beth Daniell




Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503

"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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>John:
>
>I like your metaphor of the ball game as reduced to the opposition of pitcher
>and catcher,
>as well as the game of catch of father and daughter.

I'll buy the metaphor, for the moment, for the game of catch, but the ball
game is never reducible to the mere opposition of pitcher and batter.
There are multiple contingencies constantly at work that make the game
interesting.  For instance, the pitcher has a number of options at his
(ahem!) fingertips.  Fastball?  Curve? Changeup?  Challenge him or walk
him?  Hurry up or take it slow?  Throw at him or at the plate?  And even if
the pitcher pitches and the batter misses three times, the catcher could
still drop the ball and the batter could still end up on first.  Or the
pitcher could throw at the batter, and the ump could eject the pitcher.  Or
the manager could come to the mound and signal for a reliever. Or there
could be an earthquake, the freeway could collapse, and the game could be
called until another day. All kinds of agency at work there, multiplying
the possibilities 'way beyond the binary.  That's why people buy tickets to
see the games.

And all that assumes that the batter does NOT put the ball in play.  If he
hits the darned thing, then we have a REAL mess!  ;-)
Bill
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Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: JAC?
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"

Chris,

go to the link in Janice's e-mail. You'll find subscription info somewhere
at the site.

bonnie kyburz
lecturer, comp/rhet
asu


-----Original Message-----
From: CHRISTOPHER J FERRY [mailto:ferry@MAIL.CLARION.EDU]
Sent: Tuesday, July 06, 1999 11:33 AM
To: WPA-L@asu.edu
Subject: JAC?


Folks, could someone please tell me the subscription address for the
Journal of Advanced Composition?  Please reply off-list.  Thanks!

Chris
=========================================================================
Date:         Tue, 6 Jul 1999 16:27:56 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Julie Drew <jdrew@UAKRON.EDU>
Organization: The University of Akron
Subject:      battle lines
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Friends,

I'm sending this request to everyone because time is short and, frankly,
the few of you I know well enough to call are out of the office/on
vacation.  I'll try to be brief:

The not-so-unusual situation here is that our college is losing 40
positions this year (ERIP, etc.).  The dean is scrambling trying to deal
with the frantic requests/demands for lines from various depts.  Our
dept. has 3 positions (TT) that desperately need filling; one is a
surprise resignation, and two are retirements that have been expected
for several years.  One of the retirements is the director of comp. The
other two positions are in literature. We had hopes of being given two
lines by the dean, hopes which kept squabbling to a minimum.  (The only
heated exchange so far came when our chair announced that he supported
the comp faculty's [of 36 fulltime faculty, there are six of us: two
senior, including the director, and four first or second-year asst
profs] recommendation that we do a search outside the dept; many of my
literature colleagues were loath to spend scarce dollars on a director
when we "just hired all these new people."  One faculty member even
suggested that the comp secretary--a competent and wonderful
woman--could certainly do the job.  I won't linger here on how pleasant
that was for the double minority of untenured comp faculty.  I'm sure
many of you have had similar experiences.)

Suddenly, tho, things have happened.  Despite majority faculty wishes
regarding prioritizing the positions, the chair requested a director as
our first priority.  The dean awarded us one position, that of comp.
director, at the ass't prof level.  Our chair, good soul, went
immediately to the dean and persuaded him that we needed the line to be
upgraded to assoc. prof. at 50-60k, tenurable w/in one year.  The chair
was successful, but is now being crucified, not only by senior faculty
members in our dept but by some outside of the dept.  It's shaping up to
be really ugly.

My understanding is that those who oppose this hire do so for a variety
of reasons, but most were willing to live with it as just another
indication of the hell-in-a-handbasket movement of English.  The line in
the sand appears to be drawn, however, at granting the exalted status of
assoc., with tenure and a decent administrative salary.  Several of my
colleagues appear apoplectic in their outrage, but none appear to ground
their disagreement in anything like disciplinary context.

So, my request.  My chair has asked that I gather some information that
he can use in the battle(s) to come regarding the way other
institutions, particularly if they are similar to ours (large, public,
commuter), define the position of WPA as not only tenurable but
preferably tenured, as well-paid and as deserving of the course
reduction, etc.  He needs access to brief, accurate, persuasive
information, even soundbites already crunched, that he can use so this
doesn't appear to be some arbitrary, ad hoc, uninformed whim on his
part.

Anything you can give me easily and quickly would be appreciated, even
just the facts of your own WPA and, if it's a relatively strong and
well-supported position, the rationale used to get you to that point.
Thanks very much,

Julie
=========================================================================
Date:         Tue, 6 Jul 1999 14:05:29 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: battle lines
In-Reply-To:  <378266CC.7ABF@uakron.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Wow, Julie.  You do have a situation there!

>Anything you can give me easily and quickly would be appreciated, even
>just the facts of your own WPA and, if it's a relatively strong and
>well-supported position, the rationale used to get you to that point.
>Thanks very much,
>
>Julie

Both my position (Director of Campus Writing Programs--WAC, Writing
Assessment, Writing Center) and Victor Villanueva's (Director of English
Department's Composition Program--Fy comp, plus writing courses at
undergrad level, plus grad programs in rhet/comp) were advertised and
filled at the senior level.  So there's two for the count.

The reasons for filling these positions with senior appointments range
widely.  Here are a few:

1. A composition director has to work on high-stakes issues with chairs and
deans and other faculty. The interests of the comp program are best served
if the director can go in as an equal, rather than as a junior colleague.
In addition, rank and tenure protect the comp director when s/he must stand
up for the program. Finally, rank and tenure lend clout.

2. The director will have a tough time (even tougher, given your portrayal
of the dept) earning tenure when you consider all the time comp directors
spend on the director's job. WPA has a statement on the intellectual work
of WPAs now, and that should help, but the road is still tough. If the
director needs to earn tenure, then s/he will have to spend a good deal of
time on research, when the department might be better off having her/him
spend the time on administration. The program--and the department--will be
better off with someone who can devote the time and attention to the
program that it needs.

3. With a senior appointment, you generally get someone with a broader
range of ideas and experience than you do with a junior appointment.
So--assuming you hire well--the program can benefit more from the senior
hire.

4. With one of your two senior compositionists gone, there's only one
person in a position to mentor the junior comp faculty.  Not good.  With
four faculty coming up for tenure/promotion in the foreseeable future, you
need at least the two senior faculty to see that process through.

Hope this helps!
Bill

Bill Condon, Director
Campus Writing Programs
Washington State University
Phone:  509-335-2268
Fax:  509-335-3212
http://www.wsu.edu/~bcondon/
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Date:         Tue, 6 Jul 1999 18:30:37 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Marlene Hess <mhess@DAVENPORT.EDU>
Subject:      Re: WPA Journal Looking for Addresses
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
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I have not received my copy of the WPA Journal.  I thought I was up-to-date=
 in my subscription, and I haven't moved.

Marlene Hess
Davenport College
415 East Fulton
Grand Rapids, MI 49503
=========================================================================
Date:         Tue, 6 Jul 1999 17:34:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Donna Ballard <ballardk@OMNI.CC.PURDUE.EDU>
Subject:      Need U of S. Florida E-addresses
In-Reply-To:  <l03010d0db3a81d31a2ce@[199.237.82.16]>
Content-type: text

Anybody know (and willing to share) email addresses for Elizabeth
Metzger or Teresa Flateby, who both seem to work at South Florida
University?

I'm asking for my Chair who has been unable to locate the addresses
and is highly impressed with a short article, "Writing Assessment
Instrument for Higher Order Thinking Skills," which was written by the
two women and published recently in *Assessment Update* (a copy of
which found its way to my chair). Sooooooo, even if you don't have
email addresses, maybe you'll pass on the complement to the two
if you work with/know 'em.

Thanks,

Kim
ballardk@omni.cc.purdue.edu
=========================================================================
Date:         Tue, 6 Jul 1999 15:39:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: Need U of S. Florida E-addresses
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"

Most of the USF faculy go by some version of their name +
"@chuma.cas.usf.edu" So, you might try: Metzger@chuma.cas.usf.edu, or
E.Metzger@ . . .  you get the idea.

Dr. Metzger taught one of my very first Comp theory courses; she's
wonderful.

Good luck.

bonnie kyburz
lecturer, comp/rhet
asu


-----Original Message-----
From: Donna Ballard [mailto:ballardk@OMNI.CC.PURDUE.EDU]
Sent: Tuesday, July 06, 1999 3:34 PM
To: WPA-L@asu.edu
Subject: Need U of S. Florida E-addresses


Anybody know (and willing to share) email addresses for Elizabeth
Metzger or Teresa Flateby, who both seem to work at South Florida
University?

I'm asking for my Chair who has been unable to locate the addresses
and is highly impressed with a short article, "Writing Assessment
Instrument for Higher Order Thinking Skills," which was written by the
two women and published recently in *Assessment Update* (a copy of
which found its way to my chair). Sooooooo, even if you don't have
email addresses, maybe you'll pass on the complement to the two
if you work with/know 'em.

Thanks,

Kim
ballardk@omni.cc.purdue.edu
=========================================================================
Date:         Tue, 6 Jul 1999 15:43:37 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: battle lines
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"

Hi Julie,

At ASU, big changes in the comp program have recently forced the department
to quickly fill Duane Roen's position (tough job, IMO). While I believe that
the plan is to *eventually* do a national search, the department hired
Maureen Daly Goggin (who had been at ASU for a few years on the TT) to be
the *interim* director of comp. You might ask Maureen about the issues
you're facing, because while I could summarize on matters of tenure and
salary, I dont' think it's appropriate for me to do so, and I might be
inaccurate because I was not privy to the entire process. You might e-mail
Maureen at Maureen.Goggin@asu.edu. You could also try talking to Duane Roen
at Duane.Roen@asu.edu.

What a mess.

Good luck!

Bonnie Kyburz
ASU


-----Original Message-----
From: Julie Drew [mailto:jdrew@UAKRON.EDU]
Sent: Tuesday, July 06, 1999 1:28 PM
To: WPA-L@asu.edu
Subject: battle lines


Friends,

I'm sending this request to everyone because time is short and, frankly,
the few of you I know well enough to call are out of the office/on
vacation.  I'll try to be brief:

The not-so-unusual situation here is that our college is losing 40
positions this year (ERIP, etc.).  The dean is scrambling trying to deal
with the frantic requests/demands for lines from various depts.  Our
dept. has 3 positions (TT) that desperately need filling; one is a
surprise resignation, and two are retirements that have been expected
for several years.  One of the retirements is the director of comp. The
other two positions are in literature. We had hopes of being given two
lines by the dean, hopes which kept squabbling to a minimum.  (The only
heated exchange so far came when our chair announced that he supported
the comp faculty's [of 36 fulltime faculty, there are six of us: two
senior, including the director, and four first or second-year asst
profs] recommendation that we do a search outside the dept; many of my
literature colleagues were loath to spend scarce dollars on a director
when we "just hired all these new people."  One faculty member even
suggested that the comp secretary--a competent and wonderful
woman--could certainly do the job.  I won't linger here on how pleasant
that was for the double minority of untenured comp faculty.  I'm sure
many of you have had similar experiences.)

Suddenly, tho, things have happened.  Despite majority faculty wishes
regarding prioritizing the positions, the chair requested a director as
our first priority.  The dean awarded us one position, that of comp.
director, at the ass't prof level.  Our chair, good soul, went
immediately to the dean and persuaded him that we needed the line to be
upgraded to assoc. prof. at 50-60k, tenurable w/in one year.  The chair
was successful, but is now being crucified, not only by senior faculty
members in our dept but by some outside of the dept.  It's shaping up to
be really ugly.

My understanding is that those who oppose this hire do so for a variety
of reasons, but most were willing to live with it as just another
indication of the hell-in-a-handbasket movement of English.  The line in
the sand appears to be drawn, however, at granting the exalted status of
assoc., with tenure and a decent administrative salary.  Several of my
colleagues appear apoplectic in their outrage, but none appear to ground
their disagreement in anything like disciplinary context.

So, my request.  My chair has asked that I gather some information that
he can use in the battle(s) to come regarding the way other
institutions, particularly if they are similar to ours (large, public,
commuter), define the position of WPA as not only tenurable but
preferably tenured, as well-paid and as deserving of the course
reduction, etc.  He needs access to brief, accurate, persuasive
information, even soundbites already crunched, that he can use so this
doesn't appear to be some arbitrary, ad hoc, uninformed whim on his
part.

Anything you can give me easily and quickly would be appreciated, even
just the facts of your own WPA and, if it's a relatively strong and
well-supported position, the rationale used to get you to that point.
Thanks very much,

Julie
=========================================================================
Date:         Tue, 6 Jul 1999 17:51:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Donna Ballard <ballardk@OMNI.CC.PURDUE.EDU>
Subject:      Re: wpa conference ride
In-Reply-To:  <4.1.19990701161242.00cae7a0@msxpop3.umr.edu>
Content-type: text

Linda,
I'm still, as are you, hoping you'll get a ride with someone coming to
PU from a Chicago airport, but I'm still willing to drive up to get
you if needed. I am a tad confused that you have an apartment in
Chicago 'cause I thought you were flying into O'Hare and your
signature file says Rolla, MO, but I don't mind being confused.  My
plans would be to get in some bike riding if I could, so times will be
important to keep in mind.

Also, were you planning on getting a ride back with someone or is that
already arranged--not that I really need to know or am trying to be
nosey. I'm trying to figure out your needs, actually.

Good luck.
Kim
ballardk@omni.cc.purdue.edu

'Linda Bergmann' writes in an earlier message
>
> I'm still looking for a ride from Purdue to Chicago on Sunday after the WPA
> conference.  I can be flexible about times and am willing to share
> expenses; my apartment in Chicago is close to the highway, and I promise to
> be entertaining.  I'll be off the list again after July 7, on another round
> of trips.  Thanks to anyone who can help.
>
> Linda
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>


--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
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Date:         Tue, 6 Jul 1999 18:18:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Donna Ballard <ballardk@OMNI.CC.PURDUE.EDU>
Subject:      Thanks for U of S. Florida Addresses: got 'em
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B54100588547D@mainex2.asu.edu>
Content-type: text

Bonnie and others,
I got the specific addresses I'd requested--and darn fast, too. Thanks
for the help.
Kim
ballardk@omni.cc.purdue.edu
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Date:         Tue, 6 Jul 1999 21:02:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bruce Leland <Bruce_Leland@CCMAIL.WIU.EDU>
Subject:      Re: battle lines
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit

Julie:  Like you, we faced this kind of battle with the dean and
chair on our side--That at least made it a somewhat more even
fight!  At WIU, when I retired as WPA, we advertised the position
as Associate Professor.  Our argument was that I, as Writing
Director, had been very active outside the department, dealing
with dept. chairs, deans, other administrators, and we needed
someone with both rank and experience to do that kind of work.
She also needed to be tenured quickly, so that she wouldn't need
to fear retribution for taking strong stands.

Nobody would want to put an inexperienced assistant prof in as
chair of the department--and the WPA probably has more contacts
outside the dept than the chair does.


Bruce


Bruce Leland
Western Illinois University
=========================================================================
Date:         Tue, 6 Jul 1999 20:45:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Marguerite Helmers <helmers@UWOSH.EDU>
Subject:      Re: WPA Journal Looking for Addresses
In-Reply-To:  <s782490e.072@davenport.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

At 06:30 PM 7/6/99 -0400, you wrote:
>I have not received my copy of the WPA Journal.  I thought I was
up-to-date in my subscription, and I haven't moved.
>
>Marlene Hess
>Davenport College
>415 East Fulton
>Grand Rapids, MI 49503

You're not on my mailing list, so maybe your subscription expired.  Will
you be at the meeting in Purdue?  I'll have copies there for everyone.

mh





>
Marguerite Helmers
Associate Professor of English
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-2205
http://www.english.uwosh.edu/helmers/
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Date:         Tue, 6 Jul 1999 22:45:48 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      Elaine Showalter Learns to Teach
MIME-version: 1.0
Content-type: text/plain

Or "The MLA finally finds its butt with both hands." I'm sure most of us
were thrilled when we saw that the CHE gave over three or four pages to
allow Elaine Showalter marvel over her discovery of the course (gee, a
non-credit seminar!) that most of us have been teaching for the last 20
years. Says the perky PMLA prexy, "Everyone complains these days that we
don't train graduate students to teach, but no one seems to do anything
about it." Pffft.
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Date:         Wed, 7 Jul 1999 06:12:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU
Subject:      argumentation, teenagers, and class
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii

I would like to push just a bit further the argument about teenagers and what we
have to teach them about argumentation.  If we can acknowledge that teenagers
(or our students--I don't think there's any magic transition from h.s. to
college) know how to argue pretty well and even have some fairly sophisticated
moves (building on mer's son's knowledge), we are now claiming that we still
have a thing or two to teach them about writing argumentative essays (which may
be a way of teaching them about arguing with some sophistication).

[as an aside, i would like to challenge this as being a primary purpose of a
general writiing course, but this challenge is for another day.]

David, mer, Bill, and Jan point out that we can help them improve their
sophsitication by showing them how to write/ague to and with larger audiences
(which always means knowing how to "see" the subject from the varied
perspectives of the larger audience, not just from the familiar audiences of
parents and friends--or, as mer would put it, move from an agricultural to a
nomadic existence).

This purpose seems useful (shouldn't this be in the Outcomes Statement, Bill?).
The only thing that bothers me is a kind of positioning ourselves as having a
superior knowledge (which, not incidentally, legitimates our teaching and to my
mind privileged professional positions).  I don't think we have a superior
knowledge.  I will buy that we have more experience than these younger versions
of ourselves.  In other words, we can write to these larger audiences because we
"know" these larger audiences.  We write successfully in our profession because
we "know" our profession.  A good many of us might fall flat on our laptops if
we had to write to let's say a group of janitors (whom a lot of professors seem
to interpret as part of the woodwork) or small farmers or oil barons.  I
remember how hard it was for me to learn how to write to you people when I began
graduate school--although I was 40 and knew how to write quite well, thank you.

My point is that it's not a superior or even more mature knowledge.  We've just
gotten older and had more experience.  Maybe it's a difference in quantity, not
kind.

What does this have to do with class, as I implie in the subject heading?  I was
thinking of how students' experiences are varied according to the social class
they come from (what I really mean is how the opportunity for varied experiences
differs according to class), and I was thinking of how the kind of arguing and
writing that we respond positively to would reflect, as mer would put it, more
nomadic positions--the kind that  attends more privileged social classes.  And
then I was thinking of how we might interpret the agricultural position as
reflecting some kind of cognitive immaturity or disability.

irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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Date:         Wed, 7 Jul 1999 09:50:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Rebecca Moore Howard <kati9e9@CITLINK.NET>
Subject:      Re: Elaine Showalter Learns to Teach
MIME-version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit

What fascinated me was that there was no hint in the article of composition
pedagogy or its instruction.  I found myself wondering whether Showalter was
ignorant of them (does Princeton have a WPA?) or whether the omission was
self-aggrandizing.

Becky

- - - - - - - - - -

Rebecca Moore Howard
kati9e9@citlink.net
Phone (315) 691-5116
Fax (315) 691-9821

Summer 1999:
Visiting Associate Professor
John S. Knight Writing Program
Cornell University
159 Goldwin Smith Hall
Ithaca, NY 14853

As of Fall 1999:
Associate Professor of Writing and Rhetoric
Syracuse University
HBC 239
Syracuse, New York 13244
(315) 443-1083
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Date:         Wed, 7 Jul 1999 09:00:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
In-Reply-To:  <199907071350.IAA03224@citlink.net>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

At 09:50 AM 7/7/99 -0400, Becky Howard wrote:
>What fascinated me was that there was no hint in the article of composition
>pedagogy or its instruction.  I found myself wondering whether Showalter was
>ignorant of them (does Princeton have a WPA?) or whether the omission was
>self-aggrandizing.

My vote is for studied avoidance.  Showalter was singing this song about
"teaching graduate students to teach" during her MLA presidency, and if no
one pointed out to her that such activities represent core values of
comp/rhet programs, shame on us.  Nevertheless, as Becky hints, Showalter
has had to ignore a great deal of evidence--presumably under her nose--to
maintain her position that "no one" helps graduate students in English
programs with their teaching.

Carol

Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Date:         Wed, 7 Jul 1999 07:49:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
MIME-version: 1.0
Content-type: text/plain

It is not unimaginable that Showalter is ignorant of what has been going on
in rhet/comp for decades (not that she wasn't told but that she didn't
hear), but I suppose it's a little tough to write an article that starts out
"Gee, I'm just now discovering what my colleagues in rhet/comp have been
doing for years. I'm sorry, guys.  You've been right all along. We'll listen
from now on." Uh huh. Well, I suppose we should rejoice that something has
penetrated the fog in the sleeping giant's brain. Grad students and their
students will benefit. Yet a guess we still feel something like what Native
Americans feel when Europeans talk above "discovering" America.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Rebecca Moore Howard [SMTP:kati9e9@CITLINK.NET]
> Sent: Wednesday, July 07, 1999 6:50 AM
> To:   WPA-L@asu.edu
> Subject:      Re: Elaine Showalter Learns to Teach
>
> What fascinated me was that there was no hint in the article of
> composition
> pedagogy or its instruction.  I found myself wondering whether Showalter
> was
> ignorant of them (does Princeton have a WPA?) or whether the omission was
> self-aggrandizing.
>
> Becky
>
> - - - - - - - - - -
>
> Rebecca Moore Howard
> kati9e9@citlink.net
> Phone (315) 691-5116
> Fax (315) 691-9821
>
> Summer 1999:
> Visiting Associate Professor
> John S. Knight Writing Program
> Cornell University
> 159 Goldwin Smith Hall
> Ithaca, NY 14853
>
> As of Fall 1999:
> Associate Professor of Writing and Rhetoric
> Syracuse University
> HBC 239
> Syracuse, New York 13244
> (315) 443-1083
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Date:         Wed, 7 Jul 1999 10:07:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: wpa conference ride
In-Reply-To:  <199907062251.RAA12993@omni.cc.purdue.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Kim, I'm sorry; I meant to get back to you, and delayed, and probably would
have forgotten had you not gotten back to me.  I have rides in both
directions, so although I really appreciate your offer, I do not need to
take you up on it.

It IS confusing.  My husband lives in Chicago, and has an apartment in Hyde
Park.  I'm leaving for Chicago tomorrow, actually, then will fly to
Syracuse where my parents live, return to Chicago next Wed., to go down to
Purdue on Thursday.

Sometimes it's hard to keep track of who is where, and when.

Thanks again for your offer, though.

Linda


At 05:51 PM 7/6/99 -0500, you wrote:
>Linda,
>I'm still, as are you, hoping you'll get a ride with someone coming to
>PU from a Chicago airport, but I'm still willing to drive up to get
>you if needed. I am a tad confused that you have an apartment in
>Chicago 'cause I thought you were flying into O'Hare and your
>signature file says Rolla, MO, but I don't mind being confused.  My
>plans would be to get in some bike riding if I could, so times will be
>important to keep in mind.
>
>Also, were you planning on getting a ride back with someone or is that
>already arranged--not that I really need to know or am trying to be
>nosey. I'm trying to figure out your needs, actually.
>
>Good luck.
>Kim
>ballardk@omni.cc.purdue.edu
>
>'Linda Bergmann' writes in an earlier message
>>
>> I'm still looking for a ride from Purdue to Chicago on Sunday after the WPA
>> conference.  I can be flexible about times and am willing to share
>> expenses; my apartment in Chicago is close to the highway, and I promise to
>> be entertaining.  I'll be off the list again after July 7, on another round
>> of trips.  Thanks to anyone who can help.
>>
>> Linda
>>
>> Linda S. Bergmann
>> Associate Professor of English and Director of Writing Across the Curriculum
>> University of Missouri-Rolla
>> Rolla, MO  65409
>>
>> (573) 341-4685
>>
>> bergmann@umr.edu
>>
>
>
>--
>Kim Ballard
>Purdue University
>ballardk@mace.cc.purdue.edu


Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409

(573) 341-4685

bergmann@umr.edu
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Hi Linda,
Don't fret about not getting back in touch.  I wanted to be sure all
was okay; that's why I posted--and now I understand your commuter
lifestyle, the airport, etc. Glad you got a ride. Perhaps I'll bump
into you at the conference.
Kim
ballardk@omni.cc.purdue.edu


'Linda Bergmann' writes in an earlier message
>
> Kim, I'm sorry; I meant to get back to you, and delayed, and probably would
> have forgotten had you not gotten back to me.  I have rides in both
> directions, so although I really appreciate your offer, I do not need to
> take you up on it.
>
> It IS confusing.  My husband lives in Chicago, and has an apartment in Hyde
> Park.  I'm leaving for Chicago tomorrow, actually, then will fly to
> Syracuse where my parents live, return to Chicago next Wed., to go down to
> Purdue on Thursday.
>
> Sometimes it's hard to keep track of who is where, and when.
>
> Thanks again for your offer, though.
>
> Linda
>
>
> At 05:51 PM 7/6/99 -0500, you wrote:
> >Linda,
> >I'm still, as are you, hoping you'll get a ride with someone coming to
> >PU from a Chicago airport, but I'm still willing to drive up to get
> >you if needed. I am a tad confused that you have an apartment in
> >Chicago 'cause I thought you were flying into O'Hare and your
> >signature file says Rolla, MO, but I don't mind being confused.  My
> >plans would be to get in some bike riding if I could, so times will be
> >important to keep in mind.
> >
> >Also, were you planning on getting a ride back with someone or is that
> >already arranged--not that I really need to know or am trying to be
> >nosey. I'm trying to figure out your needs, actually.
> >
> >Good luck.
> >Kim
> >ballardk@omni.cc.purdue.edu
> >
> >'Linda Bergmann' writes in an earlier message
> >>
> >> I'm still looking for a ride from Purdue to Chicago on Sunday after the WPA
> >> conference.  I can be flexible about times and am willing to share
> >> expenses; my apartment in Chicago is close to the highway, and I promise to
> >> be entertaining.  I'll be off the list again after July 7, on another round
> >> of trips.  Thanks to anyone who can help.
> >>
> >> Linda
> >>
> >> Linda S. Bergmann
> >> Associate Professor of English and Director of Writing Across the Curriculum
> >> University of Missouri-Rolla
> >> Rolla, MO  65409
> >>
> >> (573) 341-4685
> >>
> >> bergmann@umr.edu
> >>
> >
> >
> >--
> >Kim Ballard
> >Purdue University
> >ballardk@mace.cc.purdue.edu
>
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>


--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
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From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
In-Reply-To:  <8093ABAD9B81D211878200A0C9B406BA77DC3D@mainex3.asu.edu>
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David,

I got into this with Showalter at a meeting of PhD programs at MLA in
December, and I discussed that exchange as part of my paper at 4C's.  David
Laurence was in the 4C's audience, and I think he got my point.  I'm
developing the paper for print.

I plan on writing to Showalter and to the Chronicle, as WPA President, to
point out that the world of English Studies goes beyond her office at
Princeton.

But first I have to calm down again.

Doug

At 10:45 PM -0700 7/6/99, David Schwalm wrote:
>Or "The MLA finally finds its butt with both hands." I'm sure most of us
>were thrilled when we saw that the CHE gave over three or four pages to
>allow Elaine Showalter marvel over her discovery of the course (gee, a
>non-credit seminar!) that most of us have been teaching for the last 20
>years. Says the perky PMLA prexy, "Everyone complains these days that we
>don't train graduate students to teach, but no one seems to do anything
>about it." Pffft.


Doug Hesse
President, Council of Writing Program Administrators (WPA)

Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html

ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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I don't have the address, but according to the call for an on-line editor
that came over the list yesterday, JAC is now called the Journal for
Composition Theory -- you might try looking for a web-page under that title.

At 01:33 PM 7/6/99 -0500, you wrote:
>Folks, could someone please tell me the subscription address for the
>Journal of Advanced Composition?  Please reply off-list.  Thanks!
>
>Chris
>
>
Judy
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Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Martha A. Townsend" <TownsendM@MISSOURI.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
In-Reply-To:  <v03110700b3a8c51d2465@[138.87.106.47]>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

This thread also applies in spades to Jane Tompkins' _A Life in School:
What the Teacher Learned_ (Addison-Wesley, 1996).  That one--and all the
publicity and workshops--that the author gleaned really get to me.  No
acknowledgment in the text about the extensive literature on the topic she
raises.  Just a self-aggrandizing memoir.  Maybe we're witnessing a new
genre here, one that can only be penned by stars from elite schools?

Marty Townsend
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Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Marguerite Helmers <helmers@UWOSH.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
In-Reply-To:  <v03110700b3a8c51d2465@[138.87.106.47]>
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Content-type: text/plain; charset="us-ascii"

I was bothered by the article, too, but I saw it as part of a trend.  At
the NCTE Myrtle Beach workshop in early June, featured speaker Jane
Tompkins offered her post-Duke perspective on teaching, which involves
several spiritual and consciousness-raising exercises. Her message was, "we
need to begin to listen to our students."  This is a message that comp/rhet
people have known for years and forms the foundation of responsive pedagogy.

mh


Marguerite Helmers
Associate Professor of English
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-2205
http://www.english.uwosh.edu/helmers/
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Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Kelly Belanger <KRBelang@UWYO.EDU>
Subject:      Re: Plagiarism in Engineering
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Gar,

Doesn't this message underscore the idea that there really should be several
courses instead of 4010:  Scientific writing, technical writing, and
professional or business writing.

Love,
K

> ----------
> From:         Carol Rutz[SMTP:CRutz@CARLETON.EDU]
> Sent:         Monday, May 24, 1999 10:32 AM
> To:   WPA-L@asu.edu
> Subject:      Re: Plagiarism in Engineering
>
> Rich is right that the order of authorship in scientific papers is subject
> to interesting and sometimes counter-intuitive rules.  I used to have a
> young medical researcher speak to upper division science-writing classes
> at
> Minnesota.  He showed them a paper on transplant research with eight or so
> authors:  the first and second names were the people who did the research
> and the actual writing; the next 5 or 6 were surgeons who performed the
> operations and technicians who processed tissue, etc.; the last name was
> the granddaddy of the lab, the guy (it was a guy) with the Big Grant who
> took professional and ethical responsibility for the project.
>
> Students found this confusing until they thought about medical research as
> a complex undertaking that occurs within an expensive and highly
> vulnerable
> context.  Then they saw the whole idea of mentorship in a new light.
>
> Carol
>
>
> Carol Rutz
> Director of Writing Programs
> Carleton College
> Northfield, MN  55057
> 507-646-4082
> crutz@carleton.edu
>
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Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
In-Reply-To:  <3.0.1.32.19990707112817.006c0040@uwosh.edu>
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I find it interesting that Professor Tompkins has a post-Duke perspective
on teaching, considering that she hasn't done any teaching, post-Duke.
While her spouse began as dean of arts and science at UIC in January, she,
I understand, chose not to teach the one course a year that her contract
calls for because she was taking time "to get to know Chicago." UIC is
going to a VERY interesting spot to watch vis-a-vis this newly-discovered
interest in pedagogy among the MLA-ites.  I'm curious to see how Tompkins'
spirituality and consciousness-raising plays in a multi-ethnic
undergraduate population that is largely paying its own way through
college.  And Fish's first major hire was Gerald Graff (a very nice man,
indeed) whose teaching experience includes such rough-and-tumble
mainstream institutions as Stanford, Northwestern, and the University of
Chicago.  A Tribune article last month referred to Graff as "a leading
light in teacher education."  I wish Tompkins and Graff well.  After ten
years on the UIC faculty, I still have a very warm place in my heart for
the UIC undergraduates, who deserve nothing but the best.

David Jolliffe
DePaul, Chicago

On Wed, 7 Jul 1999, Marguerite Helmers wrote:

> I was bothered by the article, too, but I saw it as part of a trend.  At
> the NCTE Myrtle Beach workshop in early June, featured speaker Jane
> Tompkins offered her post-Duke perspective on teaching, which involves
> several spiritual and consciousness-raising exercises. Her message was, "we
> need to begin to listen to our students."  This is a message that comp/rhet
> people have known for years and forms the foundation of responsive pedagogy.
>
> mh
>
>
> Marguerite Helmers
> Associate Professor of English
> University of Wisconsin Oshkosh
> 800 Algoma Blvd.
> Oshkosh, WI  54901
> (920) 424-2205
> http://www.english.uwosh.edu/helmers/
>
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Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Becky Rickly <R.Rickly@TTACS.TTU.EDU>
Subject:      Showalter and Tompkins
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I couldn't resist posting this Kirkus review (from Amazon.com) on the
Tompkins text.  Not everyone was impressed with this memoir...

=46rom Kirkus Reviews , September 15, 1996
Tompkins's whiny musings on the state of American education, told through
her own story of a lifetime in academia. Tompkins (West of Everything,
1992) seems to have had a pretty easy time of it: She grew up white and
middle class, attended Bryn Mawr and Yale. She landed a teaching position
immediately after graduate school, took some time off, got another teaching
position, and was then tenured at Temple University. After leaving her
second husband for the legendary scholar Stanley Fish, she and Fish were
soon picked up and tenured by Duke University, where Tompkins now teaches
English. It sounds like an academic's dream come true, but Tompkins doesn't
see it that way. Here she picks through her schooling, finding fault with
nearly everything she encountered: She didn't like going to school when she
was young. She tried too hard to please the teachers. She once wet her
pants in front of her sixth-grade class while giving a book report. Her
mother, an insomniac, took naps in the afternoon. She hated a classmate who
said something clever in a graduate English class. These somewhat
disjointed remembrances and other anecdotes are Tompkins's proof of a
malevolent force behind our educational institutions--the obsessive quest
to educate (as opposed to a shared exploration by student and teacher). Her
prescription is for teachers to adapt her style of instruction, using open
discussions, intensive interaction, fluid syllabi. This may work for
college English classes, but what about courses where a mastery of set
material is more important than the immediate pleasure of the student and
teacher, such as, say, medical school? While a nonstressful,
nonconfrontational school environment is a wonderful goal, Tompkins offers
little practical advice on how to attain it. --

Copyright =A91996, Kirkus Associates, LP. All rights reserved.
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I had the same response to Tompkin's "Pedagogy of the Distressed" article in
CE--in which she "discovered" Freire with no mention of the gazillions of
composition theorists who'd been working with Freire for years.

I realize I'm being totally reductionist here, but I remember my response to
her suggestion in ALIS that schools need more cappucino machines so that
students and faculty will have more public places to have conversations.
Yep, that's just what my wc students who commute and work 2 and 3 jobs and
raise families  need more of in their lives--cappucino. It's SO much more
complicated than that. (But, of course, I wouldn't mind cappucino machines
popping up all over Commerce, TX!)  And then in the book is also the
description of  her graduate seminar that went to the beach and cratered.
Hmm, I guess I have to go back to the book for the details--I can tell I'm
being mean.

Donna D-O

At 11:23 AM 7/7/99 -0500, you wrote:
>This thread also applies in spades to Jane Tompkins' _A Life in School:
>What the Teacher Learned_ (Addison-Wesley, 1996).  That one--and all the
>publicity and workshops--that the author gleaned really get to me.  No
>acknowledgment in the text about the extensive literature on the topic she
>raises.  Just a self-aggrandizing memoir.  Maybe we're witnessing a new
>genre here, one that can only be penned by stars from elite schools?
>
>Marty Townsend
>
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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Are there wpa-ers out there who have experience using portfolios (broadly
defined to perhaps include photos and other non-written-text artifacts) as
a mechanism of college-wide assessment who'd be willing to share their
wisdom?  Our assessment committee is planning a pilot this year, involving
perhaps 50  incoming students who will contribute a "work" from each of
their courses plus a reflective essay each term, throughout their time
here.  I'm not on that committee but have been invited to chime in at some
of their meetings on this issue.  I suggested that it would be useful to
invite someone with experience in this kind of portfolio use to visit the
campus and chat with the committee; I think we could find minor stipend
money over travel expenses.

I know this request comes VERY near the meeting and travel plans may be
set, but perhaps someone could even piggyback a trip to Beloit following
WPA at Purdue.

Contact me off list for details of what the committee plans, if you are
interested/able to visit and advise the committee -- some point in the next
three months would be most useful, I think.  Thanks.

in haste,

Anita


---------------------------------------------   Anita R. Guynn
                              Director of the Writing Program
                              Box 262,  Beloit College
                              Beloit, WI 53511
                              608-363-2360
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MIME-version: 1.0
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Linda, will you be at the WPA COnference?  I'm thinking through a new
syllabus for an advanced comp course and would enjoy exchanging ideas.

Kathy Dixon


On Mon, 5 Jul 1999, Linda Adler-Kassner wrote:

> I have a "sources" question.  I'm teaching a course in the winter called
> "Advanced Expository Writing."  It's populated by juniors, primarily (if
> not exclusively) English and Education majors (aka future h.s. English
> teachers).  The course was designed by one of my most conservative
> colleagues, and traditionally examines various modes for expository writing
> (with replication in mind).
>
> I want to use the idea of "rhetoric" and "expository writing" as a basis
> from which to examine how/why "expository writing" is constructed as it's
> been.  I'm considering using _Rhetoric and Reality_ as a primary text; also
> supplementing with various articles.  But do people have suggestions about
> other material I should check out?  (Students in this course will also be
> practicing what they preach by working with h.s. students on writing at a
> local service agency, so that should be interesting...)
>
> Suggestions can be sent to me off-list at adlerk@umich.edu; I'll send a
> complete list back to the list if people are interested.
>
> Thanks, as always, for your assistance...
> -Linda
>
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Yes, indeed:  The Pedagogy of the Repressed--er, Distressed,
Well-tressed--something like that. Of course, Tompkins was at Duke and had
Stanley Fish for insight into what comp/rhet might be.

Kathy Dixon

On Wed, 7 Jul 1999, Martha A. Townsend wrote:

> This thread also applies in spades to Jane Tompkins' _A Life in School:
> What the Teacher Learned_ (Addison-Wesley, 1996).  That one--and all the
> publicity and workshops--that the author gleaned really get to me.  No
> acknowledgment in the text about the extensive literature on the topic she
> raises.  Just a self-aggrandizing memoir.  Maybe we're witnessing a new
> genre here, one that can only be penned by stars from elite schools?
>
> Marty Townsend
>
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Why is this so much of what I expected?  I hope they know to consult with
you, David, early and often.

Kathy Dixon

On Wed, 7 Jul 1999, David Jolliffe wrote:

> I find it interesting that Professor Tompkins has a post-Duke perspective
> on teaching, considering that she hasn't done any teaching, post-Duke.
> While her spouse began as dean of arts and science at UIC in January, she,
> I understand, chose not to teach the one course a year that her contract
> calls for because she was taking time "to get to know Chicago." UIC is
> going to a VERY interesting spot to watch vis-a-vis this newly-discovered
> interest in pedagogy among the MLA-ites.  I'm curious to see how Tompkins'
> spirituality and consciousness-raising plays in a multi-ethnic
> undergraduate population that is largely paying its own way through
> college.  And Fish's first major hire was Gerald Graff (a very nice man,
> indeed) whose teaching experience includes such rough-and-tumble
> mainstream institutions as Stanford, Northwestern, and the University of
> Chicago.  A Tribune article last month referred to Graff as "a leading
> light in teacher education."  I wish Tompkins and Graff well.  After ten
> years on the UIC faculty, I still have a very warm place in my heart for
> the UIC undergraduates, who deserve nothing but the best.
>
> David Jolliffe
> DePaul, Chicago
>
> On Wed, 7 Jul 1999, Marguerite Helmers wrote:
>
> > I was bothered by the article, too, but I saw it as part of a trend.  At
> > the NCTE Myrtle Beach workshop in early June, featured speaker Jane
> > Tompkins offered her post-Duke perspective on teaching, which involves
> > several spiritual and consciousness-raising exercises. Her message was, "we
> > need to begin to listen to our students."  This is a message that comp/rhet
> > people have known for years and forms the foundation of responsive pedagogy.
> >
> > mh
> >
> >
> > Marguerite Helmers
> > Associate Professor of English
> > University of Wisconsin Oshkosh
> > 800 Algoma Blvd.
> > Oshkosh, WI  54901
> > (920) 424-2205
> > http://www.english.uwosh.edu/helmers/
> >
>
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I love this review.  Thanks, Becky.

Kathy Dixon

On Wed, 7 Jul 1999, Becky Rickly wrote:

> I couldn't resist posting this Kirkus review (from Amazon.com) on the
> Tompkins text.  Not everyone was impressed with this memoir...
>=20
> >From Kirkus Reviews , September 15, 1996
> Tompkins's whiny musings on the state of American education, told through
> her own story of a lifetime in academia. Tompkins (West of Everything,
> 1992) seems to have had a pretty easy time of it: She grew up white and
> middle class, attended Bryn Mawr and Yale. She landed a teaching position
> immediately after graduate school, took some time off, got another teachi=
ng
> position, and was then tenured at Temple University. After leaving her
> second husband for the legendary scholar Stanley Fish, she and Fish were
> soon picked up and tenured by Duke University, where Tompkins now teaches
> English. It sounds like an academic's dream come true, but Tompkins doesn=
't
> see it that way. Here she picks through her schooling, finding fault with
> nearly everything she encountered: She didn't like going to school when s=
he
> was young. She tried too hard to please the teachers. She once wet her
> pants in front of her sixth-grade class while giving a book report. Her
> mother, an insomniac, took naps in the afternoon. She hated a classmate w=
ho
> said something clever in a graduate English class. These somewhat
> disjointed remembrances and other anecdotes are Tompkins's proof of a
> malevolent force behind our educational institutions--the obsessive quest
> to educate (as opposed to a shared exploration by student and teacher). H=
er
> prescription is for teachers to adapt her style of instruction, using ope=
n
> discussions, intensive interaction, fluid syllabi. This may work for
> college English classes, but what about courses where a mastery of set
> material is more important than the immediate pleasure of the student and
> teacher, such as, say, medical school? While a nonstressful,
> nonconfrontational school environment is a wonderful goal, Tompkins offer=
s
> little practical advice on how to attain it. --
>=20
> Copyright =A91996, Kirkus Associates, LP. All rights reserved.
>=20
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Irv Peckham wrote:

I was thinking of how students' experiences are varied according to the
social class
they come from (what I really mean is how the opportunity for varied
experiences
differs according to class), and I was thinking of how the kind of arguing
and
writing that we respond positively to would reflect, as mer would put it,
more
nomadic positions--the kind that  attends more privileged social classes.
And
then I was thinking of how we might interpret the agricultural position as
reflecting some kind of cognitive immaturity or disability.

~~~~~~~~~~~~~~~~~~~~~~~~

This seems to me a very important set of concerns. Also, these suggestions
resonate with some ideas I've been working with for an bit of writing I'm
doing and with an article I read this morning by John Trimbur, "Articulation
Theory and the Problem of Determination: A Reading of LIVES ON THE
BOUNDARY." JAC 13.1(1993). Yes, in summer, I try to catch up, so maybe by
mentioning this article many of you have probably already read, I simply
remind you of its relevance to Irv's (our) concerns.

On the one hand, I agree with Irv, that our perceptions of students'
argumentation skills are probably related to class, in a variety of ways.
So, whereas we may often label students cognitively deficient in part
because of their social class (and the ways in which it may limit their
experience), I also think that we are perhaps found labeling them as lacking
in experience because their experiences simply don't "count" or "matter" in
ways that make clear their more nomdaic positions. That is, we cannot fully
appreciate, validate, or endorse the ways in which they articulate
positions, often because their experience doesn't fully register with "us"
(as a class-based power structure in the capitalist social order). Our
students often articulate, quite profoundly--through personal and public
writing--the ways in which lived experience informs cultural stuctures in
which they find (conjucturally) meanings. In this way, many of our students'
strategies of argumentation exemplify Stuart Hall's Articulation Theory.

Trimbur explains that Hall (and much of the project of the Birmingham Center
for Cultural Studies) sought to render more explicit the "dynamic tensions
and forms of reciprocal interrogation" that existed between "culturalist"
(Williams, Hoggart, E.P. Thompson) and "structuralist" (Althusser) work.
Hall recognized that culturalists were interested in breaking from strict
deterministic Marxism "in the direction of a Marxist of socialist humanism
that emphasizes the creativity of cultural practices and the authenticity of
working-class experience." That their experiences were not wholly the
product of false consciousness but were instead "a way of life and shared
subjectivity that resists as much as it accomodates the dominant order" (I
think here of Ira Shor's notion of the "Siberian Syndrome"--see WHEN
STUDENTS HAVE POWER). Hall also saw that structuralists saw "no essential
subjectivity at the center of experience"--the "real" as a product of
ideology. Here, for Hall, subjects are incapable of being/becoming "'active
agents' in the making of their own history."

For structuralists, subjects are interpellated in ways that render them
merely "bearers of structures" rather than as "active agents." The is no
essential subject anchoring expeirence, because expereince in determined by
ideology and the individual's "place" in the capitalist order.

Somewhere in the tensions between these two, Hall locates Articulation
theory. Hall wants to maintain the creative subject not bound or fixed by
class but as a subject living "in and with difference," in ideology. That
is, Hall finds that there isn't an easy relationship between practices and
structures, at least, not one based upon or informing class and/or
experience. This is not to say that there is NO relationship. AS Trimbur
summarizes elegantly, "Hall is proposing a fractured or articulated totality
in which people make their own history, only under conditions not of their
making."

And I guess this is where I began, with Irv's suggestion that students'
experiences may be determined/limited by their social class, in ways that
render them, for some compostionists, deficient in terms of their ability to
argue effectively.
What I think Articulation Theory does for composition is to challenge our
notions of what "counts" as effective argument, what counts as experience
"worth" deploying as rhetorical strategy (not ONLY the coming-of-age
narrative but the value-of-gang-banging narrative; the
rap-lyrics-resistance-to-the-New-World-Order argument, etc.), and how
"rhetorical strategies" are articulated in our field and across the
disciplines. What our students may view as anecdotal evidence capable of
supporting a paritcular view may not register with "us." Perhaps, for our
students, simply registering an argument in the form of a narrative
represents a powerful argument capable of persuading readers--and this may
not be tolerated in some argument courses. Here again, I agree with Irv re:
we might benefit from examining our views on what goes on/what should
perhaps go on in a general writing course.

I'm not sure where this is taking me. I'm open to suggestions.

Thanks for indulging me.

Bonnie Kyburz
ASU
=========================================================================
Date:         Wed, 7 Jul 1999 12:34:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         John C Briggs <jcbriggs@UCRAC1.UCR.EDU>
Subject:      Re: argument
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Martin:

   Your post is helpful and interesting.  I don't know "Go."  Perhaps the
sometimes inchoate, multi-faceted task of establishing an argument's statis
-- the question(s) or issue(s) upon which it turns, would resemble the
non-binary game you are mentioning.  If so, we would both be describing a
supposedly binary Western game that depends in large measure on other forms
of argument.  In law, I suppose one of those forms of argument would be the
process of finding precendents within common or Constitutional law.  That
process is more of an art than we often think -- resembling, but more
difficult than, determining the decisive issues upon which a presidential
election will turn.

John Briggs
UC Riverside



At 01:36 PM 7/6/99 -0400, you wrote:
>John:
>
>I like your metaphor of the ball game as reduced to the opposition of pitcher
>and catcher,
>as well as the game of catch of father and daughter.
>
>But if there is one thing that metaphor theory has taught us is that the
>activity changes
>in its intensity when you conceive of that activity in terms of one metaphor or
>another.
>Chess and Go are good examples.  These metaphors are powerful: at Diem Bien Phu
>and at the Chosin Reservoir, the French and the US Marines were playing chess
>and the Vietnamese and Chinese
>were deliberately playing Go, and they beat the pants off both armies because
>the western armies were so arrogant and blind
>that they couldn't evaluate the situation clearly because their preferred
>metaphors were getting in the way.
>
>Same with argumentation and rules.
>
>Now with oppositional discourse governed by rules, paticularly those rules
>governing the games of Western
>sports and western argumentation. There is the tendency to remove any possible
>third term that would muddy the waters, and the either/or fallacy applies in
>this reductive context.
>But Dave is right: sometimes there really are only two positions.  Its just
>important to recognize self-consciously
>that the identification of those positions are determined inductively through
>observation and analysis, and not
>simply from the preference for a clean "battlefield."
>
>mer
>
>
>
>
>
>John C Briggs wrote:
>
>>    When a pitcher throws a ball by me, we are both taking a binary positions
>> that we both understand as such.  When I miss the ball or I hit it, we both
>> accept the results.  We might kick the dirt, but we accept the outcome and
>> wait for the next one.  We are both invested in the game, which needs binary
>> thinking as well as a broader respect for the game itself -- and respect for
>> the judgments it yields about temperament as well as skill, balance, and
>> knowledge.  Neither of us is accusatory.  (Often the fans are, but that's
>> part of the game.  No umpire has been killed.)  Everyone knows when these
>> rules are violated and the game breaks down.
>>
>>    I'd say the same about a careful but earnest game of catch with my
>> daughter, in which the ball is often thrown -- as it must be in a true game
>> of catch -- in the general direction of each other's faces.  We each catch
>> the arcing, spinning sphere as it approaches our nose, and we laugh as we
>> return the throw and offer advice -- sometimes in the very way we throw the
>> ball back.
>>
>> John Briggs
>> UC Riverside
>>
>> kaat meAt 08:23 AM 7/6/99 -0700, you wrote:
>> >Sure, David. Sorry to've used your comments as a springboard in ways that
>> >may have seemed accusatory.
>> >
>> >As I suggested, the binaries we're discussing may be useful to students
>> >who've traditionally settled on ONE view and supported it tenaciously with
>> >little regard for ANY opposing view. I'm not sold on the view that binary
>> >thinking is ALL counterproductive, but I simply wanted to underscore the
>> >obvious regarding our frequent incapacity to move beyond our own binaries
>> >when exploring certain areas of cultural work (particularly with regard to
>> >racism, sexism, choice/life debates, "justice," etc., etc.). Our ethics
>> >aren't necessarily the "right" ethics. And yet we are sometimes found
>> >supporting a particular view with little regard for others, under the banner
>> >of "ethics." I've done it a thousand times--although I think it's fairly
>> >well tempered at this point. I'm wondering about ethics and composition more
>> >and more, lately, especially as notions of our "larger" cultural relevance
>> >continues to form some of the central questions of our field.
>> >
>> >-----Original Message-----
>> >From: David Schwalm [mailto:DAVID.SCHWALM@asu.edu]
>> >Sent: Monday, July 05, 1999 5:09 PM
>> >To: WPA-L@asu.edu
>> >Subject: Re: argument
>> >
>> >
>> > Actually, exploring multiple alteratives does not necessarily eliminate
>> >binaries.  I can choose "this" as opposed to "that" or as opposed to
>> >"those."
>> >
>> >-----Original Message-----
>> >From: Bonnie Kyburz
>> >To: WPA-L@asu.edu
>> >Sent: 7/5/99 1:17 PM
>> >Subject: Re: argument
>> >
>> >William Pederson says:
>> >
>> >Dave's right about argument and choices, but though he knows this, I'd
>> >add
>> >that part of the problem is seeing that the choice between this and that
>> >is not really a binary.  How therefore, does it become one?
>> >
>> >~~~~~~~~
>> >
>> >It seems rather obvious, but since you ask . . .
>> >
>> >I think that we are somewhat complicit in the preservation of the kinds
>> >of
>> >binaries you mention because we are so often found considering one of
>> >the
>> >two ("this" or "that") the preferrable position. When student A proposes
>> >"this" position/solution/argument as the one to support and defend, we
>> >may
>> >find that because "this" is objectionable to us, that, naturally "that"
>> >is
>> >what we need to emphasize or reveal (in end and/or marginal comments, in
>> >whole and/or small group discussion). In a way, these binaries can then
>> >serve *a* purpose, encouraging students to see beyond their initial take
>> >on
>> >a problem (often to go beyond their deeply held beliefs, politics, . . .
>> >to
>> >"hear" other voices). Of course, we might also then simply promote the
>> >binaries Bill mentions, occluding students' capacity to see/discover
>> >multiple alternatives.
>> >
>> >I like the Bean/Ramage "exploratory essay" in The Allyn & Bacon Guide to
>> >Writing, because students are asked to forestall a thesis, to instead
>> >create
>> >a narrative that describes their exploratory process as they
>> >problematize a
>> >topic; I've seen some really fine writing as a result of this
>> >assignment,
>> >and I believe that it has made possible my students' ability to
>> >problematize, at all . . . to render a topic more complex, avoiding
>> >simple
>> >"this(es)" and "thats."
>> >
>> >
>> >Now, I'm going to re-read Elbow's "The Uses of Binary Thinking" article,
>> >along with some of the fallout of that debate.
>> >
>
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I want to second Jolliffe's comment. I loved teaching at UIC, but it is not
the kind of elitist institution that Prof. Tompkins is used to. I wonder if
she'll ever teach any undergrads there. Beth

>I find it interesting that Professor Tompkins has a post-Duke perspective
>on teaching, considering that she hasn't done any teaching, post-Duke.
>While her spouse began as dean of arts and science at UIC in January, she,
>I understand, chose not to teach the one course a year that her contract
>calls for because she was taking time "to get to know Chicago." UIC is
>going to a VERY interesting spot to watch vis-a-vis this newly-discovered
>interest in pedagogy among the MLA-ites.  I'm curious to see how Tompkins'
>spirituality and consciousness-raising plays in a multi-ethnic
>undergraduate population that is largely paying its own way through
>college.  And Fish's first major hire was Gerald Graff (a very nice man,
>indeed) whose teaching experience includes such rough-and-tumble
>mainstream institutions as Stanford, Northwestern, and the University of
>Chicago.  A Tribune article last month referred to Graff as "a leading
>light in teacher education."  I wish Tompkins and Graff well.  After ten
>years on the UIC faculty, I still have a very warm place in my heart for
>the UIC undergraduates, who deserve nothing but the best.
>
>David Jolliffe
>DePaul, Chicago
>
>On Wed, 7 Jul 1999, Marguerite Helmers wrote:
>
>> I was bothered by the article, too, but I saw it as part of a trend.  At
>> the NCTE Myrtle Beach workshop in early June, featured speaker Jane
>> Tompkins offered her post-Duke perspective on teaching, which involves
>> several spiritual and consciousness-raising exercises. Her message was, "we
>> need to begin to listen to our students."  This is a message that comp/rhet
>> people have known for years and forms the foundation of responsive pedagogy.
>>
>> mh
>>
>>
>> Marguerite Helmers
>> Associate Professor of English
>> University of Wisconsin Oshkosh
>> 800 Algoma Blvd.
>> Oshkosh, WI  54901
>> (920) 424-2205
>> http://www.english.uwosh.edu/helmers/
>>





Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503

"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Those of you who are heading to Purdue next week may be interested in
knowing that the community of West Lafayette and the State of Indiana
have decided to recognize the WPA Workshop and Conference by beginning a
rather extensive road construction and development project this summer.
For some of you who may be driving to Purdue, this may mean negotiating
a short (three block or so)construction zone on your way to campus.

Purdue has placed travel information on its home page, at the web site
listed below.

Here's the URL:

http://www.purdue.edu/oop/travelalert/welcome.html

Shirley and I are looking forward to seeing many of you soon.


Bud Weiser, Local Arrangements Co-Chair
Department of English
Purdue University

iweiser@purdue.edu
http://icdweb.cc.purdue.edu/~iweiser
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I am again stunned (though less and less surprised) at the vehement
anti-MLA sentiment so frequently exhibited on this list.  If the 15,000+
folks in MLA cared as much about what Showalter or Tompkins said about
teaching as a vocal contingent of comp/rhet people on this list seem to,
the state of pedagogy in English/Composition/Language Studies would be
dire indeed.   I don't appreciate elitist self-indulgence (in literature
or in comp/rhet) any more than the next person, and as a resident of
Illinois I'm disgruntled (to say the least) at how UIC has chosen to
spend my tax money of late.  But on behalf of that great portion of
MLA-ites (to quote one phrase from a recent message) who are dedicated
teachers of literature and composition, who are current in pedagogy and
active in both fields, who are on this list or who have been driven off
of it by these flare ups of what sure feels like mean-spiritedness, can
I ask that we use some of that rhetorical savvy we're so pleased to have
and aim our rightful ire at the real target--elitist
self-indulgence--and not use MLA (despite its shortcomings) as a
convenient punching bag?

--
Terence Brunk
Acting Literature Coordinator (and proud of it!)
English Department
Columbia College Chicago
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Terence,

I realize that your response comes to a day-long string of responses to
the Showalter piece in the Chronicle, but since I was the one who used the
phrase "MLA-ites" that you quoted, I thought I should respond from my own
perspective.  I'd offer two qualifications and pose a question:

1.  I've never been comfortable when people try to label me as a
"comp/rhet" person.  I teach English--literature, writing, and language.
One of the many reasons I left UIC was that I wasn't permitted to teach
literature there because I had never written a book about literary theory,
history, or criticism.

2.  I hope you didn't mistake my observations about new interest in
pedagogy at UIC that is coalescing around the Fish-Tompkins-Graff hires
as being mean-spirited.  I am completely sincere in wishing them all the
best.  The UIC undergraduate population, like that at DePaul and your own
school, is a wonderfully teachable group--lots of city kids with street
smarts and wisdom that can be validated and built upon.

3.  I am curious about your phrase "elitist self-indulgence."  Could you
provide an example?

I look forward to meeting you some time.  If you're new either to Chicago
or the WPA list, welcome.

David Jolliffe
DePaul, Chicago

On Wed, 7 Jul 1999, Terence Brunk wrote:

> I am again stunned (though less and less surprised) at the vehement
> anti-MLA sentiment so frequently exhibited on this list.  If the 15,000+
> folks in MLA cared as much about what Showalter or Tompkins said about
> teaching as a vocal contingent of comp/rhet people on this list seem to,
> the state of pedagogy in English/Composition/Language Studies would be
> dire indeed.   I don't appreciate elitist self-indulgence (in literature
> or in comp/rhet) any more than the next person, and as a resident of
> Illinois I'm disgruntled (to say the least) at how UIC has chosen to
> spend my tax money of late.  But on behalf of that great portion of
> MLA-ites (to quote one phrase from a recent message) who are dedicated
> teachers of literature and composition, who are current in pedagogy and
> active in both fields, who are on this list or who have been driven off
> of it by these flare ups of what sure feels like mean-spiritedness, can
> I ask that we use some of that rhetorical savvy we're so pleased to have
> and aim our rightful ire at the real target--elitist
> self-indulgence--and not use MLA (despite its shortcomings) as a
> convenient punching bag?
>
> --
> Terence Brunk
> Acting Literature Coordinator (and proud of it!)
> English Department
> Columbia College Chicago
>
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You're right, of course, Terence.  MLA is not the real target, although the
organization does share some of the characteristics of its most visible
spokespersons.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Terence Brunk [SMTP:tbrunk@POPMAIL.COLUM.EDU]
> Sent: Wednesday, July 07, 1999 1:36 PM
> To:   WPA-L@asu.edu
> Subject:      Re: Elaine Showalter Learns to Teach
>
> I am again stunned (though less and less surprised) at the vehement
> anti-MLA sentiment so frequently exhibited on this list.  If the 15,000+
> folks in MLA cared as much about what Showalter or Tompkins said about
> teaching as a vocal contingent of comp/rhet people on this list seem to,
> the state of pedagogy in English/Composition/Language Studies would be
> dire indeed.   I don't appreciate elitist self-indulgence (in literature
> or in comp/rhet) any more than the next person, and as a resident of
> Illinois I'm disgruntled (to say the least) at how UIC has chosen to
> spend my tax money of late.  But on behalf of that great portion of
> MLA-ites (to quote one phrase from a recent message) who are dedicated
> teachers of literature and composition, who are current in pedagogy and
> active in both fields, who are on this list or who have been driven off
> of it by these flare ups of what sure feels like mean-spiritedness, can
> I ask that we use some of that rhetorical savvy we're so pleased to have
> and aim our rightful ire at the real target--elitist
> self-indulgence--and not use MLA (despite its shortcomings) as a
> convenient punching bag?
>
> --
> Terence Brunk
> Acting Literature Coordinator (and proud of it!)
> English Department
> Columbia College Chicago
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Terence Brunk wrote:

>I am again stunned (though less and less surprised) at the vehement
>anti-MLA sentiment so frequently exhibited on this list.

I dunno. It seems pretty clear to me that literature professors as a whole
have booted the whole field of literacy instruction badly - and then WPA
types have had to try to clean up behind them, suffering not just the
fallout but the scorn and even financial hardball tactics of those who
caused the mess. Obviously, any huge organization has every type of member,
but it's roughly justifiable to speak of the mythic average member as
guilty of the sins of the organization as a whole. True, it's not fair to
use Tompkins especially as a representative of that average member; but
Showalter was, after all, selected by them. To avoid charges of hypocrisy,
I'll happily submit to being wrapped up in a global criticism of WPA based
on the ideas and statements of Theresa Enos and Doug Hesse. You'll have to
forgive me if I think it will feel more like basking in reflected glory.

And yet, alas, to paraphrase a famous ad campaign, I, too, am the MLA. At
least this year. Showalter may be obnoxious in HER rhetoric, but this is a
move in the right direction, right? It's not the only such sign we've been
seeing from MLA. Fun and even just as it is to trash the ghost of MLA past,
most likely we'll do ourselves more good (sigh) by playing more nicely with
the ghost of MLA future.

But we don't have to play nice here, in our own rhetorical 'hood. To quote
the ever eloquent David Schwalm, "Pffft" to that.


Keith Rhodes
Director of Developmental Writing and Placement
Department of English, Foreign Languages and Journalism
Missouri Western State College, St. Joseph, MO 64507
(816) 271-4314 | http://www.mwsc.edu/~rhodes
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Julie,

I find that R&C searches are hard for two reasons. First, R&C folks are
competed for, while lit folk must compete. For this reason, they often get
higher starting salaries.  This is hard for some lit. folks to swallow.

WPA jobs have changed greatly in recent years, I have been WPA for 6 years
and I have a very different job, with increased duties.  The WPA has to
know more, and do more. Its not just the paper pushing job it used to be
and many in your faculty have not realized this.  I would second all
that's been said so far, plus much of the old arguments.  The WPA has to
withstand pressures that no other untenured faculty member does. They are
more visible and do in fact have as much or more dealings with folks
outside the department as the Chair.  This person needs to be mature,
confident and knowledgeable.  It is not a clerical job.

Do you have clear job description for this person that you could use to
show the faculty that is is more than it used to be?

The fact that it's more than it used to be may also gall them as more
evidence of there lack of professional power and influence within the
institution. In that case, reason will do no good. I have found that
appoplexie(sp?) is not often as bad as it seems, depends on the Chair's
ability to handle it or ignore it.

I wish you luck. I'm back from vaction and available by phone at home
785-537-3363 at the office at 785-532-2171.  Leave a message, I'll call
ASAP.


+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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Colleagues, is "MLA" shorthand for "literature specialists"?  I'm looking at
the rhetoric of this thread and wondering whether the literature-dominated
MLA is what people are mad at, or whether it's those who hold center stage
at MLA--a sort of reverse synecdoche.  (Surely there's a rhetorical term for
the whole standing for the part?)  Or is MLA being named because of
Showalter's presidency, such that MLA becomes a kind of metonymy for
Showalter?  Or is it that MLA is actually being named as the culprit in the
tunnelvision of Showalter?

Becky
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This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.
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 Is anyone going to mention the Portland Resolution in this connection?  the
intellectual work document?

-----Original Message-----
From: Irene Patterson Ward
To: WPA-L@asu.edu
Sent: 7/7/99 3:09 PM
Subject: Re: battle lines

Julie,

I find that R&C searches are hard for two reasons. First, R&C folks are
competed for, while lit folk must compete. For this reason, they often
get
higher starting salaries.  This is hard for some lit. folks to swallow.

WPA jobs have changed greatly in recent years, I have been WPA for 6
years
and I have a very different job, with increased duties.  The WPA has to
know more, and do more. Its not just the paper pushing job it used to be
and many in your faculty have not realized this.  I would second all
that's been said so far, plus much of the old arguments.  The WPA has to
withstand pressures that no other untenured faculty member does. They
are
more visible and do in fact have as much or more dealings with folks
outside the department as the Chair.  This person needs to be mature,
confident and knowledgeable.  It is not a clerical job.

Do you have clear job description for this person that you could use to
show the faculty that is is more than it used to be?

The fact that it's more than it used to be may also gall them as more
evidence of there lack of professional power and influence within the
institution. In that case, reason will do no good. I have found that
appoplexie(sp?) is not often as bad as it seems, depends on the Chair's
ability to handle it or ignore it.

I wish you luck. I'm back from vaction and available by phone at home
785-537-3363 at the office at 785-532-2171.  Leave a message, I'll call
ASAP.


++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
+++
Irene Ward                              iward@ksu.edu
Director of Expository Writing
http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
+++
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<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: battle lines</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2>&nbsp;Is anyone going to mention the Portland =
Resolution in this connection?&nbsp; the intellectual work =
document?</FONT>
</P>

<P><FONT SIZE=3D2>-----Original Message-----</FONT>
<BR><FONT SIZE=3D2>From: Irene Patterson Ward</FONT>
<BR><FONT SIZE=3D2>To: WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2>Sent: 7/7/99 3:09 PM</FONT>
<BR><FONT SIZE=3D2>Subject: Re: battle lines</FONT>
</P>

<P><FONT SIZE=3D2>Julie,</FONT>
</P>

<P><FONT SIZE=3D2>I find that R&amp;C searches are hard for two =
reasons. First, R&amp;C folks are</FONT>
<BR><FONT SIZE=3D2>competed for, while lit folk must compete. For this =
reason, they often</FONT>
<BR><FONT SIZE=3D2>get</FONT>
<BR><FONT SIZE=3D2>higher starting salaries.&nbsp; This is hard for =
some lit. folks to swallow.</FONT>
</P>

<P><FONT SIZE=3D2>WPA jobs have changed greatly in recent years, I have =
been WPA for 6</FONT>
<BR><FONT SIZE=3D2>years</FONT>
<BR><FONT SIZE=3D2>and I have a very different job, with increased =
duties.&nbsp; The WPA has to</FONT>
<BR><FONT SIZE=3D2>know more, and do more. Its not just the paper =
pushing job it used to be</FONT>
<BR><FONT SIZE=3D2>and many in your faculty have not realized =
this.&nbsp; I would second all</FONT>
<BR><FONT SIZE=3D2>that's been said so far, plus much of the old =
arguments.&nbsp; The WPA has to</FONT>
<BR><FONT SIZE=3D2>withstand pressures that no other untenured faculty =
member does. They</FONT>
<BR><FONT SIZE=3D2>are</FONT>
<BR><FONT SIZE=3D2>more visible and do in fact have as much or more =
dealings with folks</FONT>
<BR><FONT SIZE=3D2>outside the department as the Chair.&nbsp; This =
person needs to be mature,</FONT>
<BR><FONT SIZE=3D2>confident and knowledgeable.&nbsp; It is not a =
clerical job.</FONT>
</P>

<P><FONT SIZE=3D2>Do you have clear job description for this person =
that you could use to</FONT>
<BR><FONT SIZE=3D2>show the faculty that is is more than it used to =
be?</FONT>
</P>

<P><FONT SIZE=3D2>The fact that it's more than it used to be may also =
gall them as more</FONT>
<BR><FONT SIZE=3D2>evidence of there lack of professional power and =
influence within the</FONT>
<BR><FONT SIZE=3D2>institution. In that case, reason will do no good. I =
have found that</FONT>
<BR><FONT SIZE=3D2>appoplexie(sp?) is not often as bad as it seems, =
depends on the Chair's</FONT>
<BR><FONT SIZE=3D2>ability to handle it or ignore it.</FONT>
</P>

<P><FONT SIZE=3D2>I wish you luck. I'm back from vaction and available =
by phone at home</FONT>
<BR><FONT SIZE=3D2>785-537-3363 at the office at 785-532-2171.&nbsp; =
Leave a message, I'll call</FONT>
<BR><FONT SIZE=3D2>ASAP.</FONT>
</P>
<BR>

<P><FONT =
SIZE=3D2>+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++=
+++++++++</FONT>
<BR><FONT SIZE=3D2>+++</FONT>
<BR><FONT SIZE=3D2>Irene =
Ward&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&n=
bsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&n=
bsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; iward@ksu.edu</FONT>
<BR><FONT SIZE=3D2>Director of Expository Writing</FONT>
<BR><FONT SIZE=3D2><A HREF=3D"http://www-personal.ksu.edu/~iward/" =
TARGET=3D"_blank">http://www-personal.ksu.edu/~iward/</A></FONT>
<BR><FONT SIZE=3D2>Kansas State =
University&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&n=
bsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; (913) 532.2171</FONT>
<BR><FONT SIZE=3D2>English Dept., 122 Denison Hall</FONT>
<BR><FONT SIZE=3D2>Manhattan&nbsp; KS&nbsp; 66506</FONT>
<BR><FONT =
SIZE=3D2>+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++=
+++++++++</FONT>
<BR><FONT SIZE=3D2>+++</FONT>
</P>

</BODY>
</HTML>
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Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Linda Adler-Kassner <adlerk@UMICH.EDU>
Organization: University of Michigan-Dearborn
Subject:      portfolios
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Anita wrote:
Are there wpa-ers out there who have experience using portfolios
(broadly
defined to perhaps include photos and other non-written-text artifacts)
as
a mechanism of college-wide assessment who'd be willing to share their
wisdom?  Our assessment committee is planning a pilot this year,
involving
perhaps 50  incoming students who will contribute a "work" from each of
their courses plus a reflective essay each term, throughout their time
here.  I'm not on that committee but have been invited to chime in at
some
of their meetings on this issue.
-------------------------------------------------------------------------------------

It must be the season.  My institution decided yesterday that they
wanted to pilot web portfolios -- next year, beginning in comp. classes,
and at this point it seems extremely likely that I'll be the one
directing the pilot.  (This was the compromise position - the first idea
was to begin with the top 25 tuition generating courses, which are
spread among all departments, in the fall.  I did successfully suggest
that we needed to have a very firm sense of what we wanted to assess,
and why we were doing this, before we started... but we can make those
decisions in comp. much more easily than across many
disciplines/departments.)  If this does come to pass, one of my first
activities will be to hold a workshop for (some?) faculty teaching the
fy comp course, some of whom have started/stopped/started/stopped with
portfolios because they see them as too much work (I won't go into why
this is).  I'm fairly familiar with the literature on assessment, have
(thankfully) participated in some excellent portfolio workshops... but
do people have suggestions that I should consider as I put this one
together?
Thanks,
Linda
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MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

At 07:10 PM 7/7/99 -0400, Becky Howard wrote:
>Colleagues, is "MLA" shorthand for "literature specialists"?  I'm looking at
>the rhetoric of this thread and wondering whether the literature-dominated
>MLA is what people are mad at, or whether it's those who hold center stage
>at MLA--a sort of reverse synecdoche.  (Surely there's a rhetorical term for
>the whole standing for the part?)  Or is MLA being named because of
>Showalter's presidency, such that MLA becomes a kind of metonymy for
>Showalter?  Or is it that MLA is actually being named as the culprit in the
>tunnelvision of Showalter?

Perceptive questions--as usual!--Becky.  As an MLA member and reader of its
publications, I've been following Showalter's thinking-in-print about
teaching graduate students about teaching (and administration) for some
time, and my beef is with her, period.  I agree with Keith that she
deserves credit for noticing a problem and doing something about it.  I am
dismayed to learn that she's had interactions with folks like Doug (another
MLA member) and hasn't publicly credited such dialogue with helping to
advance her own understanding.  For her, this is a new issue and she is
exploring the issue and her research-inquiry-practice in a public forum,
which is bound to garner both praise and ridicule, depending on the
audience.  Because she strikes a candid pose in her writing on
teaching-to-teach, I keep waiting for that aha! article where she reports
on a branch of English studies that provides wonderful precedents and
materials that could benefit those who want to refresh their teaching and
work effectively with teachers-in-training.  Maybe that article is in the
works.

If such an article sees print, I know fine folks in depts. all across my
institution who will applaud a prominent scholar's promotion of progressive
teaching techniques.  I also know some who will reject it out of hand.
Some of them teach English literature.  Some of them teach in other
disciplines.  So it goes.

Carol

Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Dona J. Hickey" <dhickey@RICHMOND.EDU>
Subject:      formal assessment of student learning
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Many gifted teachers with good ideas for teaching/learning strategies do
not seem to feel the need to provide evidence--of a formal, rigorous
analytical type--for the learning outcomes they claim.  Why, in this day
and age, when assessment is ever present, do many teachers rely more often
on examples of student work done for a particular assignment?  What are the
implications or perhaps the assumptions of the more casual, informal
support of their claims that students learn more by applying strategy X
than Y?

Dona Hickey




Dona J. Hickey, Department of English
University of Richmond, Richmond, VA 23173
*804-289-8302 * dhickey@richmond.edu * fax: 804-289-8313
http://www.richmond.edu/~dhickey/
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From:         Keith Rhodes <rhodes@CCP.COM>
Subject:      Re: The rhetoric of "Elaine Showalter Learns to Teach"
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Rebecca Moore Howard wrote:

>Colleagues, is "MLA" shorthand for "literature specialists"?  I'm looking at
>the rhetoric of this thread and wondering whether the literature-dominated
>MLA is what people are mad at, or whether it's those who hold center stage
>at MLA--a sort of reverse synecdoche.

For the more concise purposes of "narrow-casting" email discussion lists,
the rhetoric seems acceptable. After all, we all know that apparently
simplistic insider shorthand always stands for a larger, more complex
reality that we mostly already grasp and do not need to have re-articulated
into refined analyses. The control of MLA by literature profs seems clear
in general, though again anything as big as MLA can hardly be monolithic in
reality. There's something almost perfectly metaphoric about the rhetoric
of MLA-as-scapegoat, since its make-up and the position of composition
within it is often so very like that in many of our departments (one reason
I like my new place is that it feels more like NCTE with foreign languages
blended in, a sort of better, more inclusive MLA).

I hope none of us are reading the gripes as asking for the literature baby
to be tossed out with the bathwater. But that water is still scuzzy enough
to be leaving one big honking bathtub ring. And guess who has to clean the
tub.


=============================================================
Keith Rhodes, Director of Developmental Writing and Placement
English, Foreign Languages and Journalism Department
Missouri Western State College, St. Joseph, MO  64507
rhodes@griffon.mwsc.edu (w) | rhodes@ccp.com (h)
http://www.mwsc.edu/~rhodes
=============================================================
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Sender:       Writing Program Administration <WPA-L@ASU.EDU>
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Dear Colleagues,

Like Terence Brunk, I'm dismayed by the tone of the recent responses to the
Showalter piece.  As someone with feet firmly planted both in
rhetoric/composition and literature, I was astonished by the vehement,
resentful postings aimed at Showalter and her realization that teaching
counts.  If she is to be faulted, it seems to me her major failing is the
assumption that "teaching English" must necessarily mean teaching
literature, not writing.  The examples she gives in her editorial all
concern the teaching of literature, not writing--so pretty clearly that was
her focus, stated or not.

So we can object to her definition of "teaching English"--we may even
object to her not mentioning books on composition pedagogy, as long as she
mentions work coming from other areas in the academy.  But the response on
this list has been both ungenerous and shrill--folks generally have
descended into precisely the sort of ad hominem name-calling (mostly aimed
at Jane Tompkins & Stanley Fish) that we would never permit in an
undergraduate essay.

Actually, there may be quite a few significant pedagogical differences
between a class devoted to teaching & learning literature and a class
devoted to teaching & learning writing.  I know I use different methods
when I teach writing from when I teach literature.

So perhaps we should assume that Showalter is talking about teaching
literature, and we wish she had also been talking about teaching writing.
I can certainly go along with that.  But I'm embarrassed when valued
colleagues on this list hurl insults at a colleague in English who--however
belatedly--seems to be recognizing the value of what we profess to hold
dear.  Envy & resentment, even when somewhat understandable, are still envy
& resentment.


Lowell T. Frye
Elliott Professor of Rhetoric & Humanities
Hampden-Sydney College
Hampden-Sydney, VA   23943
lowellf@mail.hsc.edu
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Actually, I was responding to her claim that "no one is doing anything about
it."  I'm glad ES is laerning and teaching about teaching. As I said, good
for her students, good for their students. But the failure to recognize the
work we all have been doing, along with the failure to acknowledge national
and highly visible programs like Preparing Future Faculty is a little much.
Sorry to be a little shrill, but I'm not too happy with the rhetoric of
omission either. Big honking bathtub ring? WoW!

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Lowell T. Frye [SMTP:LOWELLF@HSC.EDU]
> Sent: Thursday, July 08, 1999 7:08 AM
> To:   WPA-L@asu.edu
> Subject:      Re: Elaine Showalter Learns to Teach
>
> Dear Colleagues,
>
> Like Terence Brunk, I'm dismayed by the tone of the recent responses to
> the
> Showalter piece.  As someone with feet firmly planted both in
> rhetoric/composition and literature, I was astonished by the vehement,
> resentful postings aimed at Showalter and her realization that teaching
> counts.  If she is to be faulted, it seems to me her major failing is the
> assumption that "teaching English" must necessarily mean teaching
> literature, not writing.  The examples she gives in her editorial all
> concern the teaching of literature, not writing--so pretty clearly that
> was
> her focus, stated or not.
>
> So we can object to her definition of "teaching English"--we may even
> object to her not mentioning books on composition pedagogy, as long as she
> mentions work coming from other areas in the academy.  But the response on
> this list has been both ungenerous and shrill--folks generally have
> descended into precisely the sort of ad hominem name-calling (mostly aimed
> at Jane Tompkins & Stanley Fish) that we would never permit in an
> undergraduate essay.
>
> Actually, there may be quite a few significant pedagogical differences
> between a class devoted to teaching & learning literature and a class
> devoted to teaching & learning writing.  I know I use different methods
> when I teach writing from when I teach literature.
>
> So perhaps we should assume that Showalter is talking about teaching
> literature, and we wish she had also been talking about teaching writing.
> I can certainly go along with that.  But I'm embarrassed when valued
> colleagues on this list hurl insults at a colleague in English
> who--however
> belatedly--seems to be recognizing the value of what we profess to hold
> dear.  Envy & resentment, even when somewhat understandable, are still
> envy
> & resentment.
>
>
> Lowell T. Frye
> Elliott Professor of Rhetoric & Humanities
> Hampden-Sydney College
> Hampden-Sydney, VA   23943
> lowellf@mail.hsc.edu
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<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Actually, I was =
responding to her claim that &quot;no one is doing anything about =
it.&quot;&nbsp; I'm glad ES is laerning and teaching about teaching. As =
I said, good for her students, good for their students. But the failure =
to recognize the work we all have been doing, along with the failure to =
acknowledge national and highly visible programs like Preparing Future =
Faculty is a little much. Sorry to be a little shrill, but I'm not too =
happy with the rhetoric of omission either. Big honking bathtub ring? =
WoW! </FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>
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SIZE=3D1 FACE=3D"Arial">Lowell T. Frye [SMTP:LOWELLF@HSC.EDU]</FONT>
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</B> <FONT SIZE=3D1 FACE=3D"Arial">Re: Elaine Showalter Learns to =
Teach</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Dear Colleagues,</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Like Terence Brunk, I'm dismayed =
by the tone of the recent responses to the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Showalter piece.&nbsp; As =
someone with feet firmly planted both in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">rhetoric/composition and =
literature, I was astonished by the vehement,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">resentful postings aimed at =
Showalter and her realization that teaching</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">counts.&nbsp; If she is to be =
faulted, it seems to me her major failing is the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">assumption that &quot;teaching =
English&quot; must necessarily mean teaching</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">literature, not writing.&nbsp; =
The examples she gives in her editorial all</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">concern the teaching of =
literature, not writing--so pretty clearly that was</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">her focus, stated or =
not.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">So we can object to her =
definition of &quot;teaching English&quot;--we may even</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">object to her not mentioning =
books on composition pedagogy, as long as she</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">mentions work coming from other =
areas in the academy.&nbsp; But the response on</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">this list has been both =
ungenerous and shrill--folks generally have</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">descended into precisely the =
sort of ad hominem name-calling (mostly aimed</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">at Jane Tompkins &amp; Stanley =
Fish) that we would never permit in an</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">undergraduate essay.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Actually, there may be quite a =
few significant pedagogical differences</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">between a class devoted to =
teaching &amp; learning literature and a class</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">devoted to teaching &amp; =
learning writing.&nbsp; I know I use different methods</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">when I teach writing from when =
I teach literature.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">So perhaps we should assume that =
Showalter is talking about teaching</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">literature, and we wish she had =
also been talking about teaching writing.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">I can certainly go along with =
that.&nbsp; But I'm embarrassed when valued</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">colleagues on this list hurl =
insults at a colleague in English who--however</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">belatedly--seems to be =
recognizing the value of what we profess to hold</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">dear.&nbsp; Envy &amp; =
resentment, even when somewhat understandable, are still envy</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&amp; resentment.</FONT>
</P>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Lowell T. Frye</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Elliott Professor of Rhetoric =
&amp; Humanities</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Hampden-Sydney College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Hampden-Sydney, VA&nbsp;&nbsp; =
23943</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">lowellf@mail.hsc.edu</FONT>
</P>
</UL>
</BODY>
</HTML>
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I missed the early postings in the Showalter thread--including details
about where her piece on teaching graduate students appeared. Could
someone please supply the citation?  Thanks.

Michael Hennessy
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I wanted to say first, bonnie, thanks for your post.  I learned from it.  You
filled out what I had unformed in my mind & couldn't get into words.  And you
make that other point clear--social class isn't a limiting of experience; the
issue is, what kind of experience counts.  Middle class professors are probably
more inclined to honor experience that shows european travel, going to the
opera, reading the canon, and so on than they are rap, values of different gangs
in the ghetto, different ways of hustling, or how to hunt, how to castrate pigs,
how to plow fields.  And the traditional way (see The Social Construction of
Reality--always worth a read or re-read) of confirming one's own legitimacy (and
profession) is to label holders of the other set of categories as cognitively
deficient.

I have been a little surprised by the anti-showalterism demonstrated on the
list.  I just read the article this morning--yes, it would have been very nice
for her to have recognized that comp/rhet people have been taking pedagogy
seriously for a while; on the other hand, I think she should be supported for
what she is doing.  She _is_ taking it seriously, and I hope that she continues
to do so.  With an exception here and there, she seemed to be engaging in good
teaching practices.  She and her students were clearly open to learning.  I
think we should support this kind of activity rather than snip at it.  Same goes
for Jane Tompkins.  Okay, she's middle-class (i have my own difficulties in
tolerating middle-class people [upper class people are beyond the pale] and am
having a hard time recognizing that i have become the object of my own
contempt), read Freire late and so on--but hell, she read him and took him
seriously.

I don't want to go on.  I would like to see us (and WPA in particular) find a
way of showing support for Showalter's kind of concern for good teaching.   (I
also appreciated her review of the books--only two of which i have read--and one
of them wasnt tompkins').

I have sometimes seen among us a dismissive attitude toward people in the dept
of education--a mirror reaction to how we apparently feel dismissed by the lit
folk.

irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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It's in this week's Chronicle of Higher Education, the July 9 issue.  The
headline, at least on the website, is "Plunging into Pedagogy."

Karin

Michael Hennessy wrote:

> I missed the early postings in the Showalter thread--including details
> about where her piece on teaching graduate students appeared. Could
> someone please supply the citation?  Thanks.
>
> Michael Hennessy



--
Karin Evans, Ph.D.
Assistant Professor of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
http://www.elmhurst.edu/~karine/default.html
=========================================================================
Date:         Thu, 8 Jul 1999 10:19:20 -0600
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Lahoucine Ouzgane <Lahoucine.Ouzgane@UALBERTA.CA>
Subject:      JAC subscription info
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

---------- Forwarded message ----------
Date: Thu, 8 Jul 1999 11:42:20 -0400
From: Lynn Worsham <lworsham@chuma1.cas.usf.edu>

For a subscription to JAC, send a check ($25 for individuals; $35 for
institutions) to Thomas Kent, Dept. of English, Iowa State U, Ames, IA
50011.

JAC is the name of the journal.  A Journal of Composition Theory is no
longer part of the title but is often used as a descriptor.  JAC online is
the name of the hypertextual version of the print journal; it is located at
http://www.cas.usf.edu/JAC.

Lynn Worsham
Editor, JAC
Department of English
U of South Florida
Tampa, FL  33620
-----
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David wrote:

Actually, I was responding to her claim that "no one is doing anything about it."

Showalter was able to publish this article because of her
reputation as a scholar (and she has published some important
scholarship) and the position in MLA that her work garnered her.
That she used her position to publish a lengthy article about
teaching is good for teaching.  What really hurts, though, is
that she still didn't think this subject was important enough
to do the careful research that she certainly would have done had
she been working in an area of scholarly concern.

Actually, her behavior isn't so odd if we think about it in
terms of conversion experiences.  Showalter made an important
discovery that is very meaningful to her, and in her excitement
about it, she wanted to share it with others.  I recognize it
because of my own "conversion" about 15 years ago from a
literature professor (hired with the promise that I'd never have
to teach comp) to a committed writing teacher.  I'm just lucky
that I *didn't* have Showalter's national platform--or I would
certainly have been writing naive articles excitedly revealing
my discoveries.  It took a while to get caught up with the
research and find that others had been writing about this same
stuff (and endure the disappointment that so many other people
knew about it long before my discoveries).

Converts are usually ignorant of most of the history,
important people, theory, and controversies of their new
convictions.  Converts also often get a lot more attention than
the long-term faithful.  That's a dangerous combination that
can leave the faithful cringing at the convert's mistakes and,
yes, sometimes resenting the attention.  But having the
convert is still probably better than the alternative.

Bruce


Bruce Leland
Western Illinois University
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David,
Your response to Terence reminded me of the focus of my MA Thesis
(rhet/comp).  Working from of the Whole language debate of that time, I worked
towad the idea of "Whole English," an attitude that allows us all to [re]join
the English department with itself.  Later, as a compositionist, I walked away
from a position that would not allow me to teach literature because it "had
nothing to do with writing."  This, of course, from the MLAers in the dept . .
.   My explanation that teaching gen ed intro-lit courses is an essentially
rhetorical/cultural concern fell upon the deaf ears of those who, while
feeling qualified to teach writing,  feared they might be stuck in the plebian
backwaters of FYC.

Being labeled reeks of the specialization which threatens the english depts of
our smaller "country-colleges" and university branches where, so often, tenure
is based on "teaching" and in-service rather than active research.  The result
is a bunch of "oldies" who are extremely wary of the young turks who base both
rhetoric and literature in the same theoretical foundations.  The whole idea
of "Whole English" is to join reading/writing, form/content, student/citixen,
etc/etc in order to maintain the dialogue necesary to a whole citizen, esp in
the Freiereian sense.  It seems that this is what our elitist colleagues are
returning to after their own bout with the ivory tower existence.  I would
hope that Tompkins and Showalter  are really serious about their recent
proletarian disoveries, but I fear I hear the echo of "let them eat cake" in
the near distance.

Cheers
Dennis

Dennis Ciesielski
U of Wisconsin-Platteville

David Jolliffe wrote:

>
>
> 1.  I've never been comfortable when people try to label me as a
> "comp/rhet" person.  I teach English--literature, writing, and language.
> One of the many reasons I left UIC was that I wasn't permitted to teach
> literature there because I had never written a book about literary theory,
> history, or criticism.
>
=========================================================================
Date:         Thu, 8 Jul 1999 12:39:41 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Elaine Showalter Learns to Teach
In-Reply-To:  <l03130308b3aa5d2991de@[208.6.80.177]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Rather than being dismayed, I find this whole thread immensely amusing.
As the list's resident college of education graduate, I find it laughable
that _anyone_ in the liberal arts could take credit for inspirationally
conceiving the idea of teaching people how to teach.  Showalter, of
course, teaches at an institution without a COE.  So, perhaps she's not
familiar with education as a discipline.  :-)

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Thu, 8 Jul 1999, Lowell T. Frye wrote:
>
> Dear Colleagues,
>
> Like Terence Brunk, I'm dismayed by the tone of the recent responses to
> the Showalter piece.  As someone with feet firmly planted both in
> rhetoric/composition and literature, I was astonished by the vehement,
> resentful postings aimed at Showalter and her realization that teaching
> counts.  If she is to be faulted, it seems to me her major failing is
> the assumption that "teaching English" must necessarily mean teaching
> literature, not writing.  The examples she gives in her editorial all
> concern the teaching of literature, not writing--so pretty clearly that
> was her focus, stated or not.
>
> So we can object to her definition of "teaching English"--we may even
> object to her not mentioning books on composition pedagogy, as long as
> she mentions work coming from other areas in the academy.  But the
> response on this list has been both ungenerous and shrill--folks
> generally have descended into precisely the sort of ad hominem
> name-calling (mostly aimed at Jane Tompkins & Stanley Fish) that we
> would never permit in an undergraduate essay.
>
> Actually, there may be quite a few significant pedagogical differences
> between a class devoted to teaching & learning literature and a class
> devoted to teaching & learning writing.  I know I use different methods
> when I teach writing from when I teach literature.
>
> So perhaps we should assume that Showalter is talking about teaching
> literature, and we wish she had also been talking about teaching
> writing.  I can certainly go along with that.  But I'm embarrassed when
> valued colleagues on this list hurl insults at a colleague in English
> who--however belatedly--seems to be recognizing the value of what we
> profess to hold dear.  Envy & resentment, even when somewhat
> understandable, are still envy & resentment.
>
>
> Lowell T. Frye
> Elliott Professor of Rhetoric & Humanities
> Hampden-Sydney College
> Hampden-Sydney, VA   23943
> lowellf@mail.hsc.edu
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> On Thu, 8 Jul 1999, Michael Hennessy wrote:
>
> I missed the early postings in the Showalter thread--including details
> about where her piece on teaching graduate students appeared. Could
> someone please supply the citation?  Thanks.
------------------------------------------------------------------------

      _Chronicle of Higher Education_ July 9, 1999  Pp B4 to B6.

------------------------------------------------------------------------
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Irv Peckham wrote:

I wanted to say first, bonnie, thanks for your post.  I learned from it.
You
filled out what I had unformed in my mind & couldn't get into words.  And
you
make that other point clear--social class isn't a limiting of experience;
the
issue is, what kind of experience counts.  Middle class professors are
probably
more inclined to honor experience that shows european travel, going to the
opera, reading the canon, and so on than they are rap, values of different
gangs
in the ghetto, different ways of hustling, or how to hunt, how to castrate
pigs,
how to plow fields.  And the traditional way (see The Social Construction of
Reality--always worth a read or re-read) of confirming one's own legitimacy
(and
profession) is to label holders of the other set of categories as
cognitively
deficient.

~~~~~~~~~~~~~~~

I was rolling on the floor at the additions to the list of examples I'd
given (" . . . how to castrate pigs, how to plow fields")!! And, well, maybe
my response is inappropriate--an example of how far removed I am from the
cultural practices of some of our students and the need to attempt to
consider that space as a place of "critical negotiation" (I'm using the term
Tom West and Gary Olson use as they rethink "negotiation" in and article in
the latest JAC).

But maybe more importantly, I am happy that my post was helpful. But I
really have to say that I was simply summarizing John Trimbur, who for SO
long has been a HIGHLY important voice shaping my concerns in comp. Trimbur
is one who, for me, is capable of putting into words those ideas that I
suspect need exploration. In other words, he says what I think we need to
hear and understand.

BTW, I loved Showalter's piece "The Professor Wore Prada," in VOGUE. No
comment on the recent thread.

Thanks,

Bonnie Kyburz
ASU
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<P><FONT SIZE=3D2>Irv Peckham wrote:</FONT>
</P>

<P><FONT SIZE=3D2>I wanted to say first, bonnie, thanks for your =
post.&nbsp; I learned from it.&nbsp; You</FONT>
<BR><FONT SIZE=3D2>filled out what I had unformed in my mind &amp; =
couldn't get into words.&nbsp; And you</FONT>
<BR><FONT SIZE=3D2>make that other point clear--social class isn't a =
limiting of experience; the</FONT>
<BR><FONT SIZE=3D2>issue is, what kind of experience counts.&nbsp; =
Middle class professors are probably</FONT>
<BR><FONT SIZE=3D2>more inclined to honor experience that shows =
european travel, going to the</FONT>
<BR><FONT SIZE=3D2>opera, reading the canon, and so on than they are =
rap, values of different gangs</FONT>
<BR><FONT SIZE=3D2>in the ghetto, different ways of hustling, or how to =
hunt, how to castrate pigs,</FONT>
<BR><FONT SIZE=3D2>how to plow fields.&nbsp; And the traditional way =
(see The Social Construction of</FONT>
<BR><FONT SIZE=3D2>Reality--always worth a read or re-read) of =
confirming one's own legitimacy (and</FONT>
<BR><FONT SIZE=3D2>profession) is to label holders of the other set of =
categories as cognitively</FONT>
<BR><FONT SIZE=3D2>deficient.</FONT>
</P>

<P><FONT SIZE=3D2>~~~~~~~~~~~~~~~</FONT>
</P>

<P><FONT SIZE=3D2>I was rolling on the floor at the additions to the =
list of examples I'd given (&quot; . . . how to castrate pigs, how to =
plow fields&quot;)!! And, well, maybe my response is inappropriate--an =
example of how far removed I am from the cultural practices of some of =
our students and the need to attempt to consider that space as a place =
of &quot;critical negotiation&quot; (I'm using the term Tom West and =
Gary Olson use as they rethink &quot;negotiation&quot; in and article =
in the latest JAC).</FONT></P>

<P><FONT SIZE=3D2>But maybe more importantly, I am happy that my post =
was helpful. But I really have to say that I was simply summarizing =
John Trimbur, who for SO long has been a HIGHLY important voice shaping =
my concerns in comp. Trimbur is one who, for me, is capable of putting =
into words those ideas that I suspect need exploration. In other words, =
he says what I think we need to hear and understand. </FONT></P>

<P><FONT SIZE=3D2>BTW, I loved Showalter's piece &quot;The Professor =
Wore Prada,&quot; in VOGUE. No comment on the recent thread.</FONT>
</P>

<P><FONT SIZE=3D2>Thanks,</FONT>
</P>

<P><FONT SIZE=3D2>Bonnie Kyburz</FONT>
<BR><FONT SIZE=3D2>ASU</FONT>
</P>
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Good point, Chet.  Like some others who've weighed in here, I was a bit
put off by the tone of the attack on Showalter and Tompkins--even as I
enjoyed it, to be honest.  There's so much bad blood between powerful lit
types and less powerful rhet/comp types that we do enjoy catching them
doing something dumb.  But Chet's post prompted me to wonder:  Who might
attend a CCCC, see a couple dozen sessions, and then have the same
reaction to us that we have had to Showalter et al.?  In other words, we
have recycled theories and ideas from dozens of disciplines and then
presented them as our own discoveries with the same "gee whiz" tone of
discovery that we find in Showalter et al.  Sociology, linguistics,
sociolinguistics, education, philosophy, language philosophy, psychology,
psychology of ed--you name it, we've stolen--er, borrowed--from it, and
not always with the acknowledgment we want from Showalter et al.

-------------------------------------------------------------------------------
        Dr. Clyde Moneyhun      Director, University Writing Center
        Assistant Professor     (302) 831-1168
        Department of English   moneyhun@odin.english.udel.edu
        University of Delaware  http://www.english.udel.edu/moneyhun/

                "La educacion es un derecho y no una limosna."
-------------------------------------------------------------------------------


On Thu, 8 Jul 1999, Chet Pryor of Montgomery College-Germantown wrote:

> Rather than being dismayed, I find this whole thread immensely amusing.
> As the list's resident college of education graduate, I find it laughable
> that _anyone_ in the liberal arts could take credit for inspirationally
> conceiving the idea of teaching people how to teach.  Showalter, of
> course, teaches at an institution without a COE.  So, perhaps she's not
> familiar with education as a discipline.  :-)
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> --------------------------------------------------------------------------
> > On Thu, 8 Jul 1999, Lowell T. Frye wrote:
> >
> > Dear Colleagues,
> >
> > Like Terence Brunk, I'm dismayed by the tone of the recent responses to
> > the Showalter piece.  As someone with feet firmly planted both in
> > rhetoric/composition and literature, I was astonished by the vehement,
> > resentful postings aimed at Showalter and her realization that teaching
> > counts.  If she is to be faulted, it seems to me her major failing is
> > the assumption that "teaching English" must necessarily mean teaching
> > literature, not writing.  The examples she gives in her editorial all
> > concern the teaching of literature, not writing--so pretty clearly that
> > was her focus, stated or not.
> >
> > So we can object to her definition of "teaching English"--we may even
> > object to her not mentioning books on composition pedagogy, as long as
> > she mentions work coming from other areas in the academy.  But the
> > response on this list has been both ungenerous and shrill--folks
> > generally have descended into precisely the sort of ad hominem
> > name-calling (mostly aimed at Jane Tompkins & Stanley Fish) that we
> > would never permit in an undergraduate essay.
> >
> > Actually, there may be quite a few significant pedagogical differences
> > between a class devoted to teaching & learning literature and a class
> > devoted to teaching & learning writing.  I know I use different methods
> > when I teach writing from when I teach literature.
> >
> > So perhaps we should assume that Showalter is talking about teaching
> > literature, and we wish she had also been talking about teaching
> > writing.  I can certainly go along with that.  But I'm embarrassed when
> > valued colleagues on this list hurl insults at a colleague in English
> > who--however belatedly--seems to be recognizing the value of what we
> > profess to hold dear.  Envy & resentment, even when somewhat
> > understandable, are still envy & resentment.
> >
> >
> > Lowell T. Frye
> > Elliott Professor of Rhetoric & Humanities
> > Hampden-Sydney College
> > Hampden-Sydney, VA   23943
> > lowellf@mail.hsc.edu
>
=========================================================================
Date:         Thu, 8 Jul 1999 12:02:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU
Subject:      showalter
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii

i just too a look at the princeton writing program.  they clearly don't conceive
of writing as anything approaching a field.  I'm not trying to excuse her
innocence (well, not much), but in her context she doesn't have anyone who might
alert her to the traditional linking of pedagogy and our field.
irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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Clyde A. Moneyhun wrote:

Good point, Chet.  Like some others who've weighed in here, I was a bit
put off by the tone of the attack on Showalter and Tompkins--even as I
enjoyed it, to be honest.  There's so much bad blood between powerful lit
types and less powerful rhet/comp types that we do enjoy catching them
doing something dumb.  But Chet's post prompted me to wonder:  Who might
attend a CCCC, see a couple dozen sessions, and then have the same
reaction to us that we have had to Showalter et al.?  In other words, we
have recycled theories and ideas from dozens of disciplines and then
presented them as our own discoveries with the same "gee whiz" tone of
discovery that we find in Showalter et al.  Sociology, linguistics,
sociolinguistics, education, philosophy, language philosophy, psychology,
psychology of ed--you name it, we've stolen--er, borrowed--from it, and
not always with the acknowledgment we want from Showalter et al.

~~~~~~~~~~~~~~~~~~

Sure, we have borrowed, and we continue to do so as a field constituted in
interdisciplinary fashion. But I do believe that many of the major texts
clearly found borrowing *acknowledge* the borrowing, and most recently, many
even problematize it (whereas early on, we just sort of did it, as if . . .
). Maybe people are angry--along these lines--in the same way that people
become angry over plagiarism ("how dare you?" . . . " *I* had to document my
sources properly, . . . eat Ramen noodles in grad school . . . walk ten
miles in the snow . . ."). You know, just getting mad because somebody's
getting away with it(and maybe because there exists frustration over what
appears to be an abuse of power? I don't buy the "convert" theory; Showalter
is surely aware of our PROFESSION??

Is anyone planning a reply? Has anyone replied already?

Bonnie Kyburz
ASU
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<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: Elaine Showalter Learns to Teach</TITLE>
</HEAD>
<BODY>
<BR>
<BR>

<P><FONT SIZE=3D2>Clyde A. Moneyhun wrote:</FONT>
</P>

<P><FONT SIZE=3D2>Good point, Chet.&nbsp; Like some others who've =
weighed in here, I was a bit</FONT>
<BR><FONT SIZE=3D2>put off by the tone of the attack on Showalter and =
Tompkins--even as I</FONT>
<BR><FONT SIZE=3D2>enjoyed it, to be honest.&nbsp; There's so much bad =
blood between powerful lit</FONT>
<BR><FONT SIZE=3D2>types and less powerful rhet/comp types that we do =
enjoy catching them</FONT>
<BR><FONT SIZE=3D2>doing something dumb.&nbsp; But Chet's post prompted =
me to wonder:&nbsp; Who might</FONT>
<BR><FONT SIZE=3D2>attend a CCCC, see a couple dozen sessions, and then =
have the same</FONT>
<BR><FONT SIZE=3D2>reaction to us that we have had to Showalter et =
al.?&nbsp; In other words, we</FONT>
<BR><FONT SIZE=3D2>have recycled theories and ideas from dozens of =
disciplines and then</FONT>
<BR><FONT SIZE=3D2>presented them as our own discoveries with the same =
&quot;gee whiz&quot; tone of</FONT>
<BR><FONT SIZE=3D2>discovery that we find in Showalter et al.&nbsp; =
Sociology, linguistics,</FONT>
<BR><FONT SIZE=3D2>sociolinguistics, education, philosophy, language =
philosophy, psychology,</FONT>
<BR><FONT SIZE=3D2>psychology of ed--you name it, we've stolen--er, =
borrowed--from it, and</FONT>
<BR><FONT SIZE=3D2>not always with the acknowledgment we want from =
Showalter et al.</FONT>
</P>

<P><FONT SIZE=3D2>~~~~~~~~~~~~~~~~~~</FONT>
</P>

<P><FONT SIZE=3D2>Sure, we have borrowed, and we continue to do so as a =
field constituted in interdisciplinary fashion. But I do believe that =
many of the major texts clearly found borrowing *acknowledge* the =
borrowing, and most recently, many even problematize it (whereas early =
on, we just sort of did it, as if . . . ). Maybe people are =
angry--along these lines--in the same way that people become angry over =
plagiarism (&quot;how dare you?&quot; . . . &quot; *I* had to document =
my sources properly, . . . eat Ramen noodles in grad school . . . walk =
ten miles in the snow . . .&quot;). You know, just getting mad because =
somebody's getting away with it(and maybe because there exists =
frustration over what appears to be an abuse of power? I don't buy the =
&quot;convert&quot; theory; Showalter is surely aware of our =
PROFESSION??</FONT></P>

<P><FONT SIZE=3D2>Is anyone planning a reply? Has anyone replied =
already?</FONT>
</P>

<P><FONT SIZE=3D2>Bonnie Kyburz </FONT>
<BR><FONT SIZE=3D2>ASU</FONT>
</P>

</BODY>
</HTML>
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Hi,
I'm a lurker on this list who teaches composition and literature at
Florida International U. in Miami. My students are nothing like Elaine
Showalter's, most likely: we are a majority minority institution, many
first time in college students, many older students, and almost everyone
has to work. Many people work full time and carry heavy academic loads,
for many people English is not the first language, and their prior
preparation is not always very good.

You get the idea.

I have loved reading all of this thread because it reminds me of my
experience 17 years ago at an NEH seminar at Yale. I had been at FIU for
one year and loved it (as I still do). I won't name our seminar leader,
except to say that he is a distinguished name in Renaissance studeies and
a lovely, humane person. The others in the seminar came from schools where
their teaching loads were usually divided betwen composition and
literature, as mine was, and we had a ll had a variety  of experiences
with our extremely varied student bodies. At any rate, at the end of the
summer, having heard the tales of our work lives, the Renaissance
professor  graciously told us that he thought we were the heroes of
academia (his use of the word "heroic" has stayed with me) for the kinds
of teaching loads we carried and the work we did. It was of course nothing
like his.

Isn't part of this whole discussion focused on that? "How the other half
(nine-tenths?) lives"? Our seminar was good for him in that regard: I know
we educated him and he acknowledged that he needed it.

Gotta go teach comp.
Carmela McIntire
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I agree with David's comment that we need to attend to context, but I wonder
about the meaning and the validity of the following statement,
". . . teenagers can argue quite competently in a familiar (of familial)
situation."  I wonder about it because I used to appeal to such situations to
help students understand successful argument.  Then I started listening to
teenagers, remembering my own rhetoric as a teenager, and questioning how often
teenagers arguments lead to desired ends and how similar the conventions of
teenager-to-parent or teenager-to-teenager arguments are to academic discourse.
While I haven't studied transcripts, my guess is that teenagers are much more
prone to use interpersonal approaches and much more sensitive to their
relationship to groups than would be considered appropriate in academic
discourse, and because their conversations probably rely heavily on common
knowledge with friends and with family, they may not be well versed in such
things as offering well developed examples.  This is, by the way, not to say
that David's statement is wrong, only that it is an interesting and worthwhile
point for investigation.  It may well be that the skills have not deteriorated,
but have not been developed, as Bill's comment that they don't know a lot about
argument suggests.


Deb Rossen-Knill
Director
Writing and Speaking across the University
University of Pennsylvania>

> Jan's message is a salutary reminder that we need to attend to context.
> Teenagers can argue quite competently in a familiar (of familial)
> situation--addressing a known audience and known subjects. This is comfort
> zone where students often mislead us about their language competency. But
> once we move to more remote audiences and new subject matter (and this is
> what school is all about), these "familiar" skills deteriorate dramatically.
> Consider Moffett's notion that writing growth can be measured by the
> writer's ability to manage with increasing remote audiences and increasingly
> new or different subject matter. Consider the performance of
> second language learners who are quite confident with
> personal/family/autobiographical/quotidian tasks by fall to pieces
> linguistically when confronted with an academic writing task. The goal of an
> argument course is to make students self-conscious strategists whose skill
> in argument can cut across contexts.
>
> David E. Schwalm
> Vice Provost, ASU East
> Dean of East College
> 7001 E. Williams Field Road, Bldg. 20
> Mesa, Arizona  85212
> Phone (602) 727-1418  FAX (602) 727-1876
>
> > -----Original Message-----
> > From: mcintire@SLU.EDU [SMTP:mcintire@SLU.EDU]
> > Sent: Tuesday, July 06, 1999 9:31 AM
> > To:   WPA-L@asu.edu
> > Subject:      Re: argument
> >
> > Dear Irv,
> >         What you say about teenagers and knowing how to "argue" is about
> > as true a statement as any I have ever heard.  Their knowledge of the home
> > audience and what best to use with parents and even friends is excellent.
> > They do, however, need to know how to figure audiences they don't know as
> > well.  They tend to believe that other audiences will react in the same
> > ways as their parents and hs teachers.  I have had very good luck when I
> > teach argument or persuasion using either the date situation (how do you
> > persuade someone whom you know already likes you vs. someone who doesn't
> > know you're alive) or how do you convince one parent or the other to let
> > you do  something they may not want you to do, and then discuss other
> > audiences from there.  Teens are ready and willing, they just need some
> > direction.
> > Jan McIntire-Strasburg
> >
> > On Fri, 2 Jul 1999 Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU wrote:
> >
> > > Bill wrote:
> > > Teenagers know about persuasion, about polemics, about pathos.  Those
> > are
> > > good starts for building toward argument, but they are not argument.
> > > Teenagers don't know a lot about audience, or they'd do a better job of
> > > outflanking US when they try to get what they want.
> > > Bill
> > >
> > > --------------
> > > Now I like Bill & I don't want to get into an argument with him, but I
> > am just
> > > postive that he doens't have a teenager around.
> > >
> > > All those with teenagers in the home, speak up.  Your kids don't know
> > how to
> > > play audience????  They don't know how, as mine does, to play one
> > approach with
> > > me, another with my wife?  And quite others ones with different
> > teachers???
> > >
> > > irv
> > > [if we're fine tuning the difference between argument and persuasion,
> > most of
> > > what we game in is persuasion.  As I remember my  history of genres,
> > > argumentation was generally the mode for scientific discourse--in the
> > 20's or
> > > thereoff, it became conflated with persuasion??  Bob??]
> > >
> > > *******************************************************
> > > Irvin Peckham
> > > Graduate Program Coordinator
> > > Dept. of English
> > > University of Nebraska at Omaha
> > > http://cid.unomaha.edu/~peckham
> > >  *******Please note email change*******************
> > > irvin_peckham@unomaha.edu
> > >
>
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I fully understand the "tone" and what two on this list have called the
"shrillness" of some of the comments about those I'd call the "literati,"
not tarring all MLAeans with the same brush (I'm a member myself).  For
those of us who've been teaching writing for 20 or more years especially
(you know, we've been regarded as the "clean-up" people who "fix"
first-year students' writing problems; we're, in Ross Winterowd's famous
quote, "the cream of the scum"; we're still too often seen as the
"stepchild" of literature . . .), we've always "known literature" (and were
expected to) in contrast to the literati who do not "know rhet/comp" (and
don't want to).  So there . . . I've had my say.  I wouldn't think of
apologizing for my sentiments . . . I've seen and experienced too much
disciplinary bias in my academic career.
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I read the Showalter essay from the Chronicle on the web, which I recommend
to anyone who has access.  I wonder if anyone thinks it resembles an ad for
Amazon.com.  I followed one of the "how to buy this book" links in the
"Books cited in this essay" list and even looked at some of the other
reivews of the books Showalter reviews. It was instructive.

Shirley
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
Purdue University
West Lafayette, IN 47907-1356

email: roses@purdue.edu
phone: (765) 494-3740
fax: (765) 494-3780
http://icdweb.cc.purdue.edu/~skrose/index.html
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This is a question for colleges/universities which have a sequenced,
two-semester, comp requirement taught in the English department.

Our writing requirement is a part of General Education.

We may have to design special sections of our second-semester comp course
for engineering students.

Do any comparable comp programs offer special comp sections for engineering
students, and, if so, what do you do in those sections?  What sort of
reading list? Writing assignments?  Are you happy with these courses?

Who gets tuition dollars is a factor here, but so is the definition of
"general" in General Education.  Can we fulfill the meaning of "general" and
still offer composition sections exclusively for engineering students?  I
think so, but I have never done so before.  I need enlightenment.

Mili Clark
Dir/Comp/English/SUNY-Buffalo
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Theresa's frusutration makes sense, as does the refusal to apologize for
it.  We have all (even those of us who belong to and participate in
MLA--I actually enjoy the conference!!) experienced this kind of
thoughtlessness and disinterest.  I thought Shirely's observation was
useful as well--would any of us even think about writing about a
literary matter without at least reviewing the literature.  Clearly,
this literary scholar felt no need to review the literature in
composition or pedagogy.

On the other hand, why are we still surprised at such occasions?  Is
this not yet another example of composition's awkward place in the
academy.  We can call ourselves a discipline or field of study, but as
long as we are the required service course, what will change?  It's
paradox we continue to live with: being a required "skills" course means
we get positions (even in a tough job market) and resources.  And yet it
also means we are seen as the underpaid, overworked, "madwomen" in the
basement.  What will bring change is disolving the "composition
industry" and the creation of interdisciplinary writing programs who
really are entangled in the wider academic community. I know we've had
this discussion many times before, but there it is.

Richard Jenseth
St. Lawrence University


Theresa Enos wrote:
>
> I fully understand the "tone" and what two on this list have called the
> "shrillness" of some of the comments about those I'd call the "literati,"
> not tarring all MLAeans with the same brush (I'm a member myself).  For
> those of us who've been teaching writing for 20 or more years especially
> (you know, we've been regarded as the "clean-up" people who "fix"
> first-year students' writing problems; we're, in Ross Winterowd's famous
> quote, "the cream of the scum"; we're still too often seen as the
> "stepchild" of literature . . .), we've always "known literature" (and were
> expected to) in contrast to the literati who do not "know rhet/comp" (and
> don't want to).  So there . . . I've had my say.  I wouldn't think of
> apologizing for my sentiments . . . I've seen and experienced too much
> disciplinary bias in my academic career.
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mclark@ACSU.BUFFALO.EDU wrote:
>
>
> Do any comparable comp programs offer special comp sections for engineering
> students, and, if so, what do you do in those sections?  What sort of
> reading list? Writing assignments?  Are you happy with these courses?
>
When I was at Univ. of Arkansas, all students were required to take the
Writing Across the Curriculum class (101) to meet their first semester
requirement, but after that they had a choice of either the literature
course or the technical writing course. Usually, the engineers chose the
tech writing course because their curriculum required it, but they could
take the literature if they wanted to
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Mili,
Many comp courses around the nation have been linked to other disciplines =
either through one specialized comp course or through the dual-course =
approach; I've never been  fond of either approach myself because I  =
believe comp courses should (and even can!) prepare students for various =
types of academic situations, and I'm not sure the advantages of the =
linkage approach outway the gains.  I could blab about this a while but =
will hold off.

Anyhow, Some engineering faculty here proposed linking engineering w/ =
composition though offering special sections of comp for their students.   =
We explored this proposal but put it on hold when the engineering faculty =
said that they wanted to use comp  as a way to teach "engineering in =
society" for their accreditation purposes.  They agreed to allow a comp =
teacher come in once a week to talk about grammar etc.  You might have =
already done this, but I'd find out how much control you'd have over the =
curriculum in the single-course approach.

Here's one reference I found when investigating this issue, but I never =
looked at the article (it's listed in ERIC):

 Green, M.; Duerden, S.   "Collaboration, English Composition, & the =
Engineering Student:  Constructing Knowledge in the Integrated Engineering =
Program."  Proceedings : Frontiers in Education Conference.  1996.    =
ISSN: 0190-5848


Good luck.

-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------
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You might want to tap into the expertise of Ken McAllister in the
Department of English at the University of Arizona.  Ken developed
engineering-focused, second-semester composition courses when he was in
the doctoral program at the University of Illinois at Chicago.

David Jolliffe
DePaul, Chicago

On Thu, 8 Jul 1999, Denise M. Rogers wrote:

> mclark@ACSU.BUFFALO.EDU wrote:
> >
> >
> > Do any comparable comp programs offer special comp sections for engineering
> > students, and, if so, what do you do in those sections?  What sort of
> > reading list? Writing assignments?  Are you happy with these courses?
> >
> When I was at Univ. of Arkansas, all students were required to take the
> Writing Across the Curriculum class (101) to meet their first semester
> requirement, but after that they had a choice of either the literature
> course or the technical writing course. Usually, the engineers chose the
> tech writing course because their curriculum required it, but they could
> take the literature if they wanted to
>
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I appreciate the range of responses to my posting yesterday, particularly
responses from David Jolliffe and others who affirm a commitment to an inclusive
vision of "English Studies" (substitute your preferred nomenclature) broadly
conceived.  I do have to offer a counter-correction to David's thoughtful
comments: my message was most immediately sparked by MLA-bashing on yesterday's
thread, true, but should also be seen in the context of the bursts of anti-MLA
vitriol that have appeared on this list almost cyclically since I
first subscribed five years ago.  It can't have been much more than a month
since the last round, and I sure won't be laying any bets about how much time
will pass before the next one.

Now MLA has faults enough (though it's hardly unique in that respect), and it
frequently suffers from a lamentable lack of vision and understanding in the
upper echelons.  Frankly, I have better things to do than defend MLA "stars" who
repeatedly plunk their feet down in the proverbial "it."  But I don't see how
the blanket contempt for MLA that bubbles through *SOME* (by no means all)
discussions of MLA on this list is going to forge the productive common ground
that a number of more recent postings on this list have called for--especially
when so many run-of-the-mill MLA members are calling for the same effort
and interested in participating in lists like this one in order to further that
effort.

Perhaps this list is what some have described it as: a private disciplinary
backyard, and thus the wrong venue for the bridge-building work mentioned in
several messages on this thread.  I'm not opposed to backyards--but writing
instruction is so central to the various fields within what I've called "English
Studies" that I hope a list largely devoted to talking about the teaching and
administration of writing instruction can be a larger yard....

cheers,

Terence Brunk
Acting Literature Coordinator
English Department
Columbia College Chicago
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No, I won't be at Purdue.  I'll try to check on the status of my membership=
.  Thanks.
Marlene
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Milli,

We do that here, and have been doing so. You may want details from my
colleague who helps administer the comp courses: Cathy Chenggis,
cchengg@pop3.utoledo.edu.

Joan

At 02:42 PM 7/8/99 -0400, you wrote:
>This is a question for colleges/universities which have a sequenced,
>two-semester, comp requirement taught in the English department.
>
>Our writing requirement is a part of General Education.
>
>We may have to design special sections of our second-semester comp course
>for engineering students.
>
>Do any comparable comp programs offer special comp sections for engineering
>students, and, if so, what do you do in those sections?  What sort of
>reading list? Writing assignments?  Are you happy with these courses?
>
>Who gets tuition dollars is a factor here, but so is the definition of
>"general" in General Education.  Can we fulfill the meaning of "general" and
>still offer composition sections exclusively for engineering students?  I
>think so, but I have never done so before.  I need enlightenment.
>
>Mili Clark
>Dir/Comp/English/SUNY-Buffalo
>
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Becky's comment here gets to the heart of the matter, and explains the
source of the well-justified anger many of our posts on this strand
demonstrate:  For the MLA (as represented in PMLA, the pronouncements of its
officers, the predominant topics at its conference, and in its every
expression), MLA=Literature (in English and other languages), in the same
way that many of our departments operate as if Department of
English=Department of Literature.

Want more evidence?  The most recent MLA Newsletter (Spring 1999) features a
"Presdent's Column" bu Edward W. Said on "Restoring Intellectual Coherence."
Much handwringing about "the increasing use, and economic abuse, of
part-time, adjunct, yearly contract, and graduate student employees by
university administrators" in "exploitative, poorly paid menial 'service'
jobs," as if the grad-seminar-teaching lit senior English faculty have
nothing to do with it.  The problem, as Said sees it, is that downsizing and
adjuncting of departments along corporate lines is paralleled by media
attention to "disputes within prominent literature departments" such as
Duke's.  (This is just a sample--he goes on and on in this blindered view of
English studies.)  Said never even mentions composition.  In fact, he
describes the lit-crisis situation as an "intellectual pass" causing
employment problems for "academic humanists" even in "reputable,
distinguished departments of literature."  There it is again:  English
Department=Literature Department, and isn't it terrible that we have to hire
these service-course part-timers?

The fig leaf provided by the work of such as David Laurence and the
involvement of such as Andrea Lunsford and Lisa Ede and Kathleen Welch is
welcome, certainly, and they're good folks seeing the big picture, but for
most--like Showalter and Said--it's natural for these symbols of an outmoded
lit-valorizing hierararchy to think of "English" as synonymous with "lit"
and vice versa:  comp just doesn't occur to them as worthy of notice.

Comp is the afterthought--or the neverthought.

(And, yeah, I'm a member, too, but only because I must be, to participate in
certain "English" activities and not be further marginalized.  What a
shame.)

> -----Original Message-----
> From: Rebecca Moore Howard [SMTP:kati9e9@CITLINK.NET]
> Sent: Wednesday, July 07, 1999 9:50 AM
> To:   WPA-L@asu.edu
> Subject:      Re: Elaine Showalter Learns to Teach
>
> What fascinated me was that there was no hint in the article of
> composition
> pedagogy or its instruction.  I found myself wondering whether Showalter
> was
> ignorant of them (does Princeton have a WPA?) or whether the omission was
> self-aggrandizing.
>
> Becky
>
> - - - - - - - - - -
>
> Rebecca Moore Howard
> kati9e9@citlink.net
> Phone (315) 691-5116
> Fax (315) 691-9821
>
> Summer 1999:
> Visiting Associate Professor
> John S. Knight Writing Program
> Cornell University
> 159 Goldwin Smith Hall
> Ithaca, NY 14853
>
> As of Fall 1999:
> Associate Professor of Writing and Rhetoric
> Syracuse University
> HBC 239
> Syracuse, New York 13244
> (315) 443-1083
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Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Dennis Ciesielski <ciesield@UWPLATT.EDU>
Subject:      Re: 2nd Sem. Comp. Sections for Engineering Students
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT

Larrry, Mili, et al
Because the Engineering "elite" (spelled m-o-n-e-y) at my institution
have definite ideas that their students should write well, but really
have no idea about how or what to do, I have had some success in
advising them that a successful FYC curriculum (alomg with some
intermediate comp/rhet and an upper level tech writing course, perhaps))
should prepare all students to realize the rhetorical situation before
them and to use what they've learned in context.  A good
writer/rhetorician should be able to rise to the cause in a variety of
contexts.   FYC should build a solid rhetorical foundation for further
application, rather than prepare our young adults to write one way and
one way only.  Frankly, I have been stymied for sometime regarding the
question: how should an engineer write?  Will he/she ever need to
argue/persuade? describe? narrate? explore?   hmmmmmmmmmm . . .  This
returns me to my hobby-horse tirade agaist specialization in gen ed
writing curriculae

Now, all I need to do is convince our English faculty of the same thing
. . .

Summer and I can't stop working
Dennis

Dennis Ciesielski
U of Wisconsin-Platteville
=========================================================================
Date:         Thu, 8 Jul 1999 18:44:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      MLA Bashing
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BEC9AC.A6CCFD44"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BEC9AC.A6CCFD44
Content-Type: text/plain

We do have these occasional fits of MLA bashing.  It is an indicator of the
depth of resentment many list members feel about the way they have been
treated in their "literature" departments, about the long history of
rebuffed good faith efforts to make connections with the MLA (remember those
WPA/ADE combined meetings?). This list serves many functions, and one of
those is providing a place to let go of some of that resentment. We tend to
put this stuff aside, ignore the slights, suck it up, and get on with what
we recognize as important work. But damn, every now and then, it feels good
to let go and then get back to work. Yes, it's petty and mean spirited. Much
better that we indulge those emotions here than in a department meeting or
on a thesis committee. No matter how valuable we think our work is ( and I
do not think we are deluded in this), I think all of us would like a little
recognition now and then.  Doesn't take much. In any case, I want to thank
Elaine for 1) turning her attention to teaching and 2) stepping up to give
us someone to smack around so that we can get back to work refreshed.
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Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>MLA Bashing</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2>We do have these occasional fits of MLA =
bashing.&nbsp; It is an indicator of the depth of resentment many list =
members feel about the way they have been treated in their =
&quot;literature&quot; departments, about the long history of rebuffed =
good faith efforts to make connections with the MLA (remember those =
WPA/ADE combined meetings?). This list serves many functions, and one =
of those is providing a place to let go of some of that resentment. We =
tend to put this stuff aside, ignore the slights, suck it up, and get =
on with what we recognize as important work. But damn, every now and =
then, it feels good to let go and then get back to work. Yes, it's =
petty and mean spirited. Much better that we indulge those emotions =
here than in a department meeting or on a thesis committee. No matter =
how valuable we think our work is ( and I do not think we are deluded =
in this), I think all of us would like a little recognition now and =
then.&nbsp; Doesn't take much. In any case, I want to thank Elaine for =
1) turning her attention to teaching and 2) stepping up to give us =
someone to smack around so that we can get back to work =
refreshed.</FONT></P>

</BODY>
</HTML>
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Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: 2nd Sem. Comp. Sections for Engineering Students
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BEC9B0.CAD03F68"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BEC9B0.CAD03F68
Content-Type: text/plain;
        charset="iso-8859-1"

Sarah Duerden is a Lecturer at ASU. Sarah works with two instructors with
the Foundation Coalition (I'm not sure about the title just now). It's a
specialized writing course for engineers that has been really succesful. You
might contact Sarah for more information; I believe you can access it on the
www. I believe that her addy is Sarah.Duerden@asu.edu.

Bonnie Kyburz
ASU

-----Original Message-----
From: Larry Beason [mailto:lbeason@USAMAIL.USOUTHAL.EDU]
Sent: Thursday, July 08, 1999 12:02 PM
To: WPA-L@asu.edu
Subject: Re: 2nd Sem. Comp. Sections for Engineering Students


Mili,
Many comp courses around the nation have been linked to other disciplines
either through one specialized comp course or through the dual-course
approach; I've never been  fond of either approach myself because I  believe
comp courses should (and even can!) prepare students for various types of
academic situations, and I'm not sure the advantages of the linkage approach
outway the gains.  I could blab about this a while but will hold off.

Anyhow, Some engineering faculty here proposed linking engineering w/
composition though offering special sections of comp for their students.
We explored this proposal but put it on hold when the engineering faculty
said that they wanted to use comp  as a way to teach "engineering in
society" for their accreditation purposes.  They agreed to allow a comp
teacher come in once a week to talk about grammar etc.  You might have
already done this, but I'd find out how much control you'd have over the
curriculum in the single-course approach.

Here's one reference I found when investigating this issue, but I never
looked at the article (it's listed in ERIC):

 Green, M.; Duerden, S.   "Collaboration, English Composition, & the
Engineering Student:  Constructing Knowledge in the Integrated Engineering
Program."  Proceedings : Frontiers in Education Conference.  1996.    ISSN:
0190-5848


Good luck.

-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------
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<P><FONT SIZE=3D2>Sarah Duerden is a Lecturer at ASU. Sarah works with =
two instructors with the Foundation Coalition (I'm not sure about the =
title just now). It's a specialized writing course for engineers that =
has been really succesful. You might contact Sarah for more =
information; I believe you can access it on the www. I believe that her =
addy is Sarah.Duerden@asu.edu.</FONT></P>

<P><FONT SIZE=3D2>Bonnie Kyburz</FONT>
<BR><FONT SIZE=3D2>ASU</FONT>
</P>

<P><FONT SIZE=3D2>-----Original Message-----</FONT>
<BR><FONT SIZE=3D2>From: Larry Beason [<A =
HREF=3D"mailto:lbeason@USAMAIL.USOUTHAL.EDU">mailto:lbeason@USAMAIL.USOU=
THAL.EDU</A>]</FONT>
<BR><FONT SIZE=3D2>Sent: Thursday, July 08, 1999 12:02 PM</FONT>
<BR><FONT SIZE=3D2>To: WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2>Subject: Re: 2nd Sem. Comp. Sections for Engineering =
Students</FONT>
</P>
<BR>

<P><FONT SIZE=3D2>Mili,</FONT>
<BR><FONT SIZE=3D2>Many comp courses around the nation have been linked =
to other disciplines either through one specialized comp course or =
through the dual-course approach; I've never been&nbsp; fond of either =
approach myself because I&nbsp; believe comp courses should (and even =
can!) prepare students for various types of academic situations, and =
I'm not sure the advantages of the linkage approach outway the =
gains.&nbsp; I could blab about this a while but will hold =
off.</FONT></P>

<P><FONT SIZE=3D2>Anyhow, Some engineering faculty here proposed =
linking engineering w/ composition though offering special sections of =
comp for their students.&nbsp;&nbsp; We explored this proposal but put =
it on hold when the engineering faculty said that they wanted to use =
comp&nbsp; as a way to teach &quot;engineering in society&quot; for =
their accreditation purposes.&nbsp; They agreed to allow a comp teacher =
come in once a week to talk about grammar etc.&nbsp; You might have =
already done this, but I'd find out how much control you'd have over =
the curriculum in the single-course approach.</FONT></P>

<P><FONT SIZE=3D2>Here's one reference I found when investigating this =
issue, but I never looked at the article (it's listed in ERIC):</FONT>
</P>

<P><FONT SIZE=3D2>&nbsp;Green, M.; Duerden, S.&nbsp;&nbsp; =
&quot;Collaboration, English Composition, &amp; the Engineering =
Student:&nbsp; Constructing Knowledge in the Integrated Engineering =
Program.&quot;&nbsp; Proceedings : Frontiers in Education =
Conference.&nbsp; 1996.&nbsp;&nbsp;&nbsp; ISSN: 0190-5848</FONT></P>
<BR>

<P><FONT SIZE=3D2>Good luck.</FONT>
</P>

<P><FONT SIZE=3D2>-------------------------------</FONT>
<BR><FONT SIZE=3D2>Larry Beason</FONT>
<BR><FONT SIZE=3D2>Director of English Composition</FONT>
<BR><FONT SIZE=3D2>Dept. of English, Univ of South Alabama</FONT>
<BR><FONT SIZE=3D2>Mobile, AL 36688</FONT>
<BR><FONT SIZE=3D2>334-460-7861</FONT>
<BR><FONT SIZE=3D2>-------------------------------</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BEC9B0.CAD03F68--
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Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BEC9B1.B343240E"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BEC9B1.B343240E
Content-Type: text/plain;
        charset="iso-8859-1"



Richard Jenseth wrote:

Theresa's frusutration makes sense, as does the refusal to apologize for
it.  We have all (even those of us who belong to and participate in
MLA--I actually enjoy the conference!!) experienced this kind of
thoughtlessness and disinterest.

~~~~~~

I really sense this MLA dispute as a sort of rhizome. At ASU, our department
has been working for curricular change since at least 1997 (when I became
aware of it), and it's been sort of difficult. I have heard powerful people
say that they longed for a dismissal of "this student-centered stuff," and
I've sensed that the same kind of sentiment exists among the high-powered
MLA people. Said has written some stuff this past year that has been truly
maddening, in terms of broad neglect of our work in comp/rhet, and so
Teresa's recalling of Winterowd's sentiment rings quite true, for the moment
(if we are to measure the truth of that quip by MLA standards for defining
English Studies).

Whatever.

Bonnie Kyburz
ASU
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<P><FONT SIZE=3D2>Richard Jenseth wrote:</FONT>
</P>

<P><FONT SIZE=3D2>Theresa's frusutration makes sense, as does the =
refusal to apologize for</FONT>
<BR><FONT SIZE=3D2>it.&nbsp; We have all (even those of us who belong =
to and participate in</FONT>
<BR><FONT SIZE=3D2>MLA--I actually enjoy the conference!!) experienced =
this kind of</FONT>
<BR><FONT SIZE=3D2>thoughtlessness and disinterest.&nbsp; </FONT>
</P>

<P><FONT SIZE=3D2>~~~~~~</FONT>
</P>

<P><FONT SIZE=3D2>I really sense this MLA dispute as a sort of rhizome. =
At ASU, our department has been working for curricular change since at =
least 1997 (when I became aware of it), and it's been sort of =
difficult. I have heard powerful people say that they longed for a =
dismissal of &quot;this student-centered stuff,&quot; and I've sensed =
that the same kind of sentiment exists among the high-powered MLA =
people. Said has written some stuff this past year that has been truly =
maddening, in terms of broad neglect of our work in comp/rhet, and so =
Teresa's recalling of Winterowd's sentiment rings quite true, for the =
moment (if we are to measure the truth of that quip by MLA standards =
for defining English Studies).</FONT></P>

<P><FONT SIZE=3D2>Whatever.</FONT>
</P>

<P><FONT SIZE=3D2>Bonnie Kyburz</FONT>
<BR><FONT SIZE=3D2>ASU</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BEC9B1.B343240E--
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Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Marian Barchilon <barchilon@ASU.EDU>
Subject:      Re: 2nd Sem. Comp. Sections for Engineering Students
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BEC9B2.54FA2496"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BEC9B2.54FA2496
Content-Type: text/plain;
        charset="iso-8859-1"

Dennis -

To understand a bit more about engineering communication, you might want to
take a look at The MIT Guide to Science and Engineering Communication by
James Paradis and Muriel Zimmerman (Cambridge, MA; The MIT Press, 1997).

Marian G. Barchilon
Associate Professor - Technical Communication
East College
Arizona State University East - "A New University for a New Century"
7001 E. Williams Field Road., Bldg. 20
Mesa, AZ 85212

Voice: (480) 727-1669
FAX: (480) 727-1777
barchilon@asu.edu
"The foundation of the state is the education of its youth" - Diogenes



-----Original Message-----
From: Dennis Ciesielski [mailto:ciesield@UWPLATT.EDU]
Sent: Thursday, July 08, 1999 4:54 PM
To: WPA-L@asu.edu
Subject: Re: 2nd Sem. Comp. Sections for Engineering Students


Larrry, Mili, et al
Because the Engineering "elite" (spelled m-o-n-e-y) at my institution
have definite ideas that their students should write well, but really
have no idea about how or what to do, I have had some success in
advising them that a successful FYC curriculum (alomg with some
intermediate comp/rhet and an upper level tech writing course, perhaps))
should prepare all students to realize the rhetorical situation before
them and to use what they've learned in context.  A good
writer/rhetorician should be able to rise to the cause in a variety of
contexts.   FYC should build a solid rhetorical foundation for further
application, rather than prepare our young adults to write one way and
one way only.  Frankly, I have been stymied for sometime regarding the
question: how should an engineer write?  Will he/she ever need to
argue/persuade? describe? narrate? explore?   hmmmmmmmmmm . . .  This
returns me to my hobby-horse tirade agaist specialization in gen ed
writing curriculae

Now, all I need to do is convince our English faculty of the same thing
. . .

Summer and I can't stop working
Dennis

Dennis Ciesielski
U of Wisconsin-Platteville
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<P><FONT SIZE=3D2>Dennis -</FONT>
</P>

<P><FONT SIZE=3D2>To understand a bit more about engineering =
communication, you might want to take a look at The MIT Guide to =
Science and Engineering Communication by James Paradis and Muriel =
Zimmerman (Cambridge, MA; The MIT Press, 1997).</FONT></P>

<P><FONT SIZE=3D2>Marian G. Barchilon</FONT>
<BR><FONT SIZE=3D2>Associate Professor - Technical Communication</FONT>
<BR><FONT SIZE=3D2>East College</FONT>
<BR><FONT SIZE=3D2>Arizona State University East - &quot;A New =
University for a New Century&quot;</FONT>
<BR><FONT SIZE=3D2>7001 E. Williams Field Road., Bldg. 20</FONT>
<BR><FONT SIZE=3D2>Mesa, AZ 85212</FONT>
</P>

<P><FONT SIZE=3D2>Voice: (480) 727-1669</FONT>
<BR><FONT SIZE=3D2>FAX: (480) 727-1777</FONT>
<BR><FONT SIZE=3D2>barchilon@asu.edu</FONT>
<BR><FONT SIZE=3D2>&quot;The foundation of the state is the education =
of its youth&quot; - Diogenes</FONT>
</P>
<BR>
<BR>

<P><FONT SIZE=3D2>-----Original Message-----</FONT>
<BR><FONT SIZE=3D2>From: Dennis Ciesielski [<A =
HREF=3D"mailto:ciesield@UWPLATT.EDU">mailto:ciesield@UWPLATT.EDU</A>]</F=
ONT>
<BR><FONT SIZE=3D2>Sent: Thursday, July 08, 1999 4:54 PM</FONT>
<BR><FONT SIZE=3D2>To: WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2>Subject: Re: 2nd Sem. Comp. Sections for Engineering =
Students</FONT>
</P>
<BR>

<P><FONT SIZE=3D2>Larrry, Mili, et al</FONT>
<BR><FONT SIZE=3D2>Because the Engineering &quot;elite&quot; (spelled =
m-o-n-e-y) at my institution</FONT>
<BR><FONT SIZE=3D2>have definite ideas that their students should write =
well, but really</FONT>
<BR><FONT SIZE=3D2>have no idea about how or what to do, I have had =
some success in</FONT>
<BR><FONT SIZE=3D2>advising them that a successful FYC curriculum =
(alomg with some</FONT>
<BR><FONT SIZE=3D2>intermediate comp/rhet and an upper level tech =
writing course, perhaps))</FONT>
<BR><FONT SIZE=3D2>should prepare all students to realize the =
rhetorical situation before</FONT>
<BR><FONT SIZE=3D2>them and to use what they've learned in =
context.&nbsp; A good</FONT>
<BR><FONT SIZE=3D2>writer/rhetorician should be able to rise to the =
cause in a variety of</FONT>
<BR><FONT SIZE=3D2>contexts.&nbsp;&nbsp; FYC should build a solid =
rhetorical foundation for further</FONT>
<BR><FONT SIZE=3D2>application, rather than prepare our young adults to =
write one way and</FONT>
<BR><FONT SIZE=3D2>one way only.&nbsp; Frankly, I have been stymied for =
sometime regarding the</FONT>
<BR><FONT SIZE=3D2>question: how should an engineer write?&nbsp; Will =
he/she ever need to</FONT>
<BR><FONT SIZE=3D2>argue/persuade? describe? narrate? =
explore?&nbsp;&nbsp; hmmmmmmmmmm . . .&nbsp; This</FONT>
<BR><FONT SIZE=3D2>returns me to my hobby-horse tirade agaist =
specialization in gen ed</FONT>
<BR><FONT SIZE=3D2>writing curriculae</FONT>
</P>

<P><FONT SIZE=3D2>Now, all I need to do is convince our English faculty =
of the same thing</FONT>
<BR><FONT SIZE=3D2>. . .</FONT>
</P>

<P><FONT SIZE=3D2>Summer and I can't stop working</FONT>
<BR><FONT SIZE=3D2>Dennis</FONT>
</P>

<P><FONT SIZE=3D2>Dennis Ciesielski</FONT>
<BR><FONT SIZE=3D2>U of Wisconsin-Platteville</FONT>
</P>

</BODY>
</HTML>
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From:         Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU
Subject:      showalter, sigh
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii

Not to carry on with this thread, but I did want to note in answer to someone's
question:

No, Princeton does not have a WPA.  In their English faculty (at least the one
listed on the web), they do not have anyone who specializes in writing.  It's
straight lit.

They have a writing center with someone in charge of it--they name him but do
not indicate any credentials.  From their discussion on writing (on the web), it
is clear that they think of writing primarily as an aid to critical thinking
(this could be a cover for  writing about literature).

Princeton is an upper class institution.  Literature is upper class (okay,
canonized literature).  Technical writing would be very tacky there.  I don't
know how long E.Showalter has been there, but it is not too surprising that one
would more or less assume the conventions of the community one lives in.

----
On a different tack: I understand that many on this list feel slighted (an
uncomfortable word) by the lit people in their dept--i am curious as to whether
that slight is endemic to larger, research I institutions and whether those of
us who are in let's say lesser institutions don't feel this slight.  I don't
want to overstate the case, but in our dept., writing is very much seen as a
good place to be.

Our connection (i am not a member--not because i am angry with the organization,
but because the organization is largely peripheral to my concerns) with MLA is
obviously accidental.  There are some parent/child comparisons that would be fun
to develop, but it is probably smarter to let them pass.

irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Martin E. Rosenberg" <mrosenbe@KETTERING.EDU>
Organization: Business&Industrial Management, Kettering U.
Subject:      Argument, chess and Go
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Hi John:

I think the main point about the juxtaposition of chess and Go is that
they operate according to completely different epistemological
assumptions.

Thus there could exist, by analogy, different kinds of argument, with
the term "kind" referring to specific cultural expectations for rules,
skills, outcomes and so forth.  Now, by cultural expectations, its
important to emphasize that a specific culture may allow for very different
"subcultures" which could correspond to different game theories (and
thank god for that!), with ethical as well as stylistic considerations
at stake.

Now you might want to look at a specific passage on chess and Go in
Gilles Deleuze and Felix Guattari's _A Thousand Plateaus_ (352-3),
where they lay out an interesting tropology that spells out HOW those
distinct cultural expectations lead to different epistemological and
ethical implications.  I talk about this in several
articles with reference to the ways in which these distinct games play
out tropical logics from competing scientific epistemologies, but this
is
not as far afield from our conversation about argument at it
may seem initially with respect to argumentation....

Not to mention OTHER games!

The main idea being that it might be important to have a range of
models, and hybrids of models, to draw on as an argumentative frame of
reference, in order to "frame" a given statis, given historical, cultural
contingencies, etc.(whether physical battlefield or debate). D&G and
Kenneth Burke can be
thought compatible here (as a way to complicate our understanding of terministic
screens, for example).

Thus the work in game theory of John Holland (3rd order cybernetics, and
earlier, that of John von Neumann (first and second order cybernetics)
and who both refer extensively to chess,would be a wonderful resource to
rethink what
we mean by the relationship between critical thinking and argumentation
from a
pedagogical perspective.

Contact me offline and I will be happy to give you the citations......

Best wishes......mer

John C Briggs wrote:

> Martin:
>
>    Your post is helpful and interesting.  I don't know "Go."  Perhaps
the
> sometimes inchoate, multi-faceted task of establishing an argument's
statis
> -- the question(s) or issue(s) upon which it turns, would resemble the

> non-binary game you are mentioning.  If so, we would both be
describing a
> supposedly binary Western game that depends in large measure on other
forms
> of argument.  In law, I suppose one of those forms of argument would
be the
> process of finding precendents within common or Constitutional law.
That
> process is more of an art than we often think -- resembling, but more
> difficult than, determining the decisive issues upon which a
presidential
> election will turn.
>
> John Briggs
> UC Riverside
>
> At 01:36 PM 7/6/99 -0400, you wrote:
> >John:
> >
> >I like your metaphor of the ball game as reduced to the opposition of
pitcher
> >and catcher,
> >as well as the game of catch of father and daughter.
> >
> >But if there is one thing that metaphor theory has taught us is that
the
> >activity changes
> >in its intensity when you conceive of that activity in terms of one
metaphor or
> >another.
> >Chess and Go are good examples.  These metaphors are powerful: at
Diem Bien Phu
> >and at the Chosin Reservoir, the French and the US Marines were
playing chess
> >and the Vietnamese and Chinese
> >were deliberately playing Go, and they beat the pants off both armies
because
> >the western armies were so arrogant and blind
> >that they couldn't evaluate the situation clearly because their
preferred
> >metaphors were getting in the way.
> >
> >Same with argumentation and rules.
> >
> >Now with oppositional discourse governed by rules, paticularly those
rules
> >governing the games of Western
> >sports and western argumentation. There is the tendency to remove any
possible
> >third term that would muddy the waters, and the either/or fallacy
applies in
> >this reductive context.
> >But Dave is right: sometimes there really are only two positions.
Its just
> >important to recognize self-consciously
> >that the identification of those positions are determined inductively
through
> >observation and analysis, and not
> >simply from the preference for a clean "battlefield."
> >
> >mer
> >
> >
> >
> >
> >
> >John C Briggs wrote:
> >
> >>    When a pitcher throws a ball by me, we are both taking a binary
positions
> >> that we both understand as such.  When I miss the ball or I hit it,
we both
> >> accept the results.  We might kick the dirt, but we accept the
outcome and
> >> wait for the next one.  We are both invested in the game, which
needs binary
> >> thinking as well as a broader respect for the game itself -- and
respect for
> >> the judgments it yields about temperament as well as skill,
balance, and
> >> knowledge.  Neither of us is accusatory.  (Often the fans are, but
that's
> >> part of the game.  No umpire has been killed.)  Everyone knows when
these
> >> rules are violated and the game breaks down.
> >>
> >>    I'd say the same about a careful but earnest game of catch with
my
> >> daughter, in which the ball is often thrown -- as it must be in a
true game
> >> of catch -- in the general direction of each other's faces.  We
each catch
> >> the arcing, spinning sphere as it approaches our nose, and we laugh
as we
> >> return the throw and offer advice -- sometimes in the very way we
throw the
> >> ball back.
> >>
> >> John Briggs
> >> UC Riverside
> >>
> >> kaat meAt 08:23 AM 7/6/99 -0700, you wrote:
> >> >Sure, David. Sorry to've used your comments as a springboard in
ways that
> >> >may have seemed accusatory.
> >> >
> >> >As I suggested, the binaries we're discussing may be useful to
students
> >> >who've traditionally settled on ONE view and supported it
tenaciously with
> >> >little regard for ANY opposing view. I'm not sold on the view that
binary
> >> >thinking is ALL counterproductive, but I simply wanted to
underscore the
> >> >obvious regarding our frequent incapacity to move beyond our own
binaries
> >> >when exploring certain areas of cultural work (particularly with
regard to
> >> >racism, sexism, choice/life debates, "justice," etc., etc.). Our
ethics
> >> >aren't necessarily the "right" ethics. And yet we are sometimes
found
> >> >supporting a particular view with little regard for others, under
the banner
> >> >of "ethics." I've done it a thousand times--although I think it's
fairly
> >> >well tempered at this point. I'm wondering about ethics and
composition more
> >> >and more, lately, especially as notions of our "larger" cultural
relevance
> >> >continues to form some of the central questions of our field.
> >> >
> >> >-----Original Message-----
> >> >From: David Schwalm [mailto:DAVID.SCHWALM@asu.edu]
> >> >Sent: Monday, July 05, 1999 5:09 PM
> >> >To: WPA-L@asu.edu
> >> >Subject: Re: argument
> >> >
> >> >
> >> > Actually, exploring multiple alteratives does not necessarily
eliminate
> >> >binaries.  I can choose "this" as opposed to "that" or as opposed
to
> >> >"those."
> >> >
> >> >-----Original Message-----
> >> >From: Bonnie Kyburz
> >> >To: WPA-L@asu.edu
> >> >Sent: 7/5/99 1:17 PM
> >> >Subject: Re: argument
> >> >
> >> >William Pederson says:
> >> >
> >> >Dave's right about argument and choices, but though he knows this,
I'd
> >> >add
> >> >that part of the problem is seeing that the choice between this
and that
> >> >is not really a binary.  How therefore, does it become one?
> >> >
> >> >~~~~~~~~
> >> >
> >> >It seems rather obvious, but since you ask . . .
> >> >
> >> >I think that we are somewhat complicit in the preservation of the
kinds
> >> >of
> >> >binaries you mention because we are so often found considering one
of
> >> >the
> >> >two ("this" or "that") the preferrable position. When student A
proposes
> >> >"this" position/solution/argument as the one to support and
defend, we
> >> >may
> >> >find that because "this" is objectionable to us, that, naturally
"that"
> >> >is
> >> >what we need to emphasize or reveal (in end and/or marginal
comments, in
> >> >whole and/or small group discussion). In a way, these binaries can
then
> >> >serve *a* purpose, encouraging students to see beyond their
initial take
> >> >on
> >> >a problem (often to go beyond their deeply held beliefs, politics,
. . .
> >> >to
> >> >"hear" other voices). Of course, we might also then simply promote
the
> >> >binaries Bill mentions, occluding students' capacity to
see/discover
> >> >multiple alternatives.
> >> >
> >> >I like the Bean/Ramage "exploratory essay" in The Allyn & Bacon
Guide to
> >> >Writing, because students are asked to forestall a thesis, to
instead
> >> >create
> >> >a narrative that describes their exploratory process as they
> >> >problematize a
> >> >topic; I've seen some really fine writing as a result of this
> >> >assignment,
> >> >and I believe that it has made possible my students' ability to
> >> >problematize, at all . . . to render a topic more complex,
avoiding
> >> >simple
> >> >"this(es)" and "thats."
> >> >
> >> >
> >> >Now, I'm going to re-read Elbow's "The Uses of Binary Thinking"
article,
> >> >along with some of the fallout of that debate.
> >> >
> >
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Irv Peckham wrote:

Not to carry on with this thread, but I did want to note in answer to
someone's
question:

No, Princeton does not have a WPA.  In their English faculty (at least the
one
listed on the web), they do not have anyone who specializes in writing.
It's
straight lit.

They have a writing center with someone in charge of it--they name him but
do
not indicate any credentials.  From their discussion on writing (on the
web), it
is clear that they think of writing primarily as an aid to critical thinking
(this could be a cover for  writing about literature).

Princeton is an upper class institution.  Literature is upper class (okay,
canonized literature).  Technical writing would be very tacky there.  I
don't
know how long E.Showalter has been there, but it is not too surprising that
one
would more or less assume the conventions of the community one lives in.
~~~~~~~~~~~~~~~~~~~~~~~~~

Sorry, Irv. But here, I must disagree. I don't buy the argument that
Showalter's residence at Princeton somehow forgives her grand ommission. She
cannot be unaware of the existence of colleges of education, the work of
rhet/comp . . . journals like CCCC, TETYC, etc., etc. She's never HEARD of
Paolo Freire? bell hooks? Sure, they're not writing "popular" books on
gen-ed teaching, but still . . . their influence is surely not a new one on
her, . . . waiting for her to "discover"?

I think what was most maddening was her way of appropriating a kind of
passion and committment for HERSELF . . not for the field of lit even, but
as though she was the ONE making these big personal discoveries. And that
stuff in the final paragraph about how she's become so critical? Not
critical enough to 1.) consider that her students' praise (her course "kicks
ass") could be a kind of ass-kissing, and 2.) see that her follow up
comment(sure, it wasn't something like "the ballet") revealed her true
allegiances--not to relating to students as a co-inquirer, seeing value in
their terms--to elitist culture that would always dominate and denigrate
students.

Sorry. Being polite isn't working too well this a.m. as I think about how
Showalter is claiming some grand re-awakening for lit profs, as if . . .
we're not here.

Bonnie Kyburz
ASU



----
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note in answer to someone's</FONT>
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</P>

<P><FONT SIZE=3D2>No, Princeton does not have a WPA.&nbsp; In their =
English faculty (at least the one</FONT>
<BR><FONT SIZE=3D2>listed on the web), they do not have anyone who =
specializes in writing.&nbsp; It's</FONT>
<BR><FONT SIZE=3D2>straight lit.</FONT>
</P>

<P><FONT SIZE=3D2>They have a writing center with someone in charge of =
it--they name him but do</FONT>
<BR><FONT SIZE=3D2>not indicate any credentials.&nbsp; From their =
discussion on writing (on the web), it</FONT>
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<BR><FONT SIZE=3D2>canonized literature).&nbsp; Technical writing would =
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<BR><FONT SIZE=3D2>would more or less assume the conventions of the =
community one lives in.</FONT>
<BR><FONT SIZE=3D2>~~~~~~~~~~~~~~~~~~~~~~~~~</FONT>
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<P><FONT SIZE=3D2>Sorry, Irv. But here, I must disagree. I don't buy =
the argument that Showalter's residence at Princeton somehow forgives =
her grand ommission. She cannot be unaware of the existence of colleges =
of education, the work of rhet/comp . . . journals like CCCC, TETYC, =
etc., etc. She's never HEARD of Paolo Freire? bell hooks? Sure, they're =
not writing &quot;popular&quot; books on gen-ed teaching, but still . . =
. their influence is surely not a new one on her, . . . waiting for =
her to &quot;discover&quot;? </FONT></P>

<P><FONT SIZE=3D2>I think what was most maddening was her way of =
appropriating a kind of passion and committment for HERSELF . . not for =
the field of lit even, but as though she was the ONE making these big =
personal discoveries. And that stuff in the final paragraph about how =
she's become so critical? Not critical enough to 1.) consider that her =
students' praise (her course &quot;kicks ass&quot;) could be a kind of =
ass-kissing, and 2.) see that her follow up comment(sure, it wasn't =
something like &quot;the ballet&quot;) revealed her true =
allegiances--not to relating to students as a co-inquirer, seeing value =
in their terms--to elitist culture that would always dominate and =
denigrate students.</FONT></P>

<P><FONT SIZE=3D2>Sorry. Being polite isn't working too well this a.m. =
as I think about how Showalter is claiming some grand re-awakening for =
lit profs, as if . . . we're not here.</FONT></P>
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What David says here and in some other posts is very much on target,
I think.  It is also why I think we should not let Showalter get away with
being ignorant, either innocently or willfully.  We should be saying, loud
and clear, that we in rhet/comp have been on the cutting edge of effective
teaching for longer than many of our colleagues in literature have been
teaching period.  I don't mind if my colleagues who teach literature
start using our instructional methods or philosophies, but I think we
deserve credit for what we have done (or at least for having known
for years what they seem be just learning now).

Remember, God helps those who promote themselves.  :)

Mark

David Schwalm wrote:

> It is not unimaginable that Showalter is ignorant of what has been going on
> in rhet/comp for decades (not that she wasn't told but that she didn't
> hear), but I suppose it's a little tough to write an article that starts out
> "Gee, I'm just now discovering what my colleagues in rhet/comp have been
> doing for years. I'm sorry, guys.  You've been right all along. We'll listen
> from now on." Uh huh. Well, I suppose we should rejoice that something has
> penetrated the fog in the sleeping giant's brain. Grad students and their
> students will benefit. Yet a guess we still feel something like what Native
> Americans feel when Europeans talk above "discovering" America.
>
> David E. Schwalm
> Vice Provost, ASU East
> Dean of East College
> 7001 E. Williams Field Road, Bldg. 20
> Mesa, Arizona  85212
> Phone (602) 727-1418  FAX (602) 727-1876
>
> > -----Original Message-----
> > From: Rebecca Moore Howard [SMTP:kati9e9@CITLINK.NET]
> > Sent: Wednesday, July 07, 1999 6:50 AM
> > To:   WPA-L@asu.edu
> > Subject:      Re: Elaine Showalter Learns to Teach
> >
> > What fascinated me was that there was no hint in the article of
> > composition
> > pedagogy or its instruction.  I found myself wondering whether Showalter
> > was
> > ignorant of them (does Princeton have a WPA?) or whether the omission was
> > self-aggrandizing.
> >
> > Becky
> >
> > - - - - - - - - - -
> >
> > Rebecca Moore Howard
> > kati9e9@citlink.net
> > Phone (315) 691-5116
> > Fax (315) 691-9821
> >
> > Summer 1999:
> > Visiting Associate Professor
> > John S. Knight Writing Program
> > Cornell University
> > 159 Goldwin Smith Hall
> > Ithaca, NY 14853
> >
> > As of Fall 1999:
> > Associate Professor of Writing and Rhetoric
> > Syracuse University
> > HBC 239
> > Syracuse, New York 13244
> > (315) 443-1083
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Director Clark:

Here in UT's Department of English, we offer some courses which are
like/unlike what you seem to be describing in your e-mail inquiry to our
Writing Center director, Joan Mullin.  Given that, here they are.

In the Composition Program, we have Composition II courses which can be
crosslisted by interested departments/programs.  These courses are
Composition II: Women in Society (ENGL 1170) and Composition II:
African-American Experience (ENGL 1220).  Our Women's Studies program
crosslists 1170 by designating five seats per section as being
exclusively for WMST students.  In such cases, our ENGL 1170s which are
typically capped at 24 are, instead, capped at 19 with WMST's five
bringing the enrollment maximum to the usual 24.  Likewise, our
African-American Studies program can crosslist 1220 by reserving seats.
Because the ENGL offering is created as the Primary course, ENGL gets
the FTEs/credit.

In Report Writing, with some exceptions, ENGL 2950 is geared for the
sciences while ENGL 2960 is geared more for business students.  Whether
a student needs both CompII and RptWrtg or just one of the two is
determined by individual departments.  At last word, the College of
Business Administration, for example, tells its students that they can
register for EITHER CompII or RptWrtg; thereby, the latter falls into
the response to your questions.  ENGL 2950 and 2960, then, have a
mixture of majors on the roster, are considered for some to be
"equivalents" to CompII (ie, the required second writing course in their
sequence), and, as ENGL courses, have all their FTEs/credit coming to
English.

Upon our conversion to semesters for Fall 1997 and upon the request of
-- and in cooperation with -- one of the departments in the College of
Engineering, we also have created a course into which only students from
that Engineering department (MIME) can enroll.  This course is
"Technical Writing for Engineers" and, after Composition I (ENGL 1110),
is these students' second, required writing course in the sequence.  As
ENGL 1930, its FTEs/credit comes to English; we, morevoer, create and
staff the course (although we do consult with MIME to determine the best
day/time slots for each term's sections and their Chair often forwards
suggested exercises/assignments).  We schedule these sections into our
computer-classroom(s) so that each student works on a computer which is
equipped with programs like Power Point in addition to straight-forward
Word Processing capabilities.

Now, to ensure that I'm accurately informing you and not omitting
anything, I'm cc:-ing this to directors Dr. Duku Anokye (Director of
Freshman Composition) and Dr. Skai Stelzer (Director of Technical
Writing) in case they'd like to address anything in your inquiry.

- C
Catherine Chengges
Administrative Coordinator
Department of English

>
> At 02:42 PM 7/8/99 -0400, you wrote:
> >This is a question for colleges/universities which have a sequenced,
> >two-semester, comp requirement taught in the English department.
> >Our writing requirement is a part of General Education. We may have
> >to design special sections of our second-semester comp course for
> >engineering students.
> >
> >Do any comparable comp programs offer special comp sections for
> >engineering students, and, if so, what do you do in those sections?
> >What sort of reading list? Writing assignments?  Are you happy with
> >these courses?
> >
> >Who gets tuition dollars is a factor here, but so is the definition
> >of "general" in General Education.  Can we fulfill the meaning of
> >"general" and still offer composition sections exclusively for
> >engineering students?  I think so, but I have never done so before.
> >I need enlightenment.
> >
> >Mili Clark
> >Dir/Comp/English/SUNY-Buffalo
> >
>
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I do not know anywhere near as much as Martin does
about this subject, but let me throw in an added aspect...
we've been talking about games like Go and Chess, which
can end up being seen as a binary...in connection to this
discussion, it could (but does not have to) imply a universe
where there are chess-like arguments and go-like arguments.
And, by implication, arguments should be one or the other.
Certainly, these are two of the most ancient and widely
played games, games that permeate much of our cultures.
But we know this binary is artificial and will collapse
as soon as we bring in new kinds of games.

Consider how computer simulations are allowing
for realtime (and highly realistic) simulations like
Harpoon and Railroad Tycoon, where the action is
no longer turn-based, where multiple actions may
be going on, and where you may not be able to see
all of your opponent's resources (e.g., submarines
that you may not see until it is too late).  The last point,
by the way, brings in a third game that has been part
of our culture for a long time...poker.  Poker is a game
based on players NOT giving each other information.
How do poker-like arguments compare to chess-like
arguments???   And will we now see the evolution
of simulation-like arguments, and how will they differ
from chess-like arguments?

Mark

Martin E. Rosenberg wrote:

> Hi John:
>
> I think the main point about the juxtaposition of chess and Go is that
> they operate according to completely different epistemological
> assumptions.
>
> Thus there could exist, by analogy, different kinds of argument, with
> the term "kind" referring to specific cultural expectations for rules,
> skills, outcomes and so forth.  Now, by cultural expectations, its
> important to emphasize that a specific culture may allow for very different
> "subcultures" which could correspond to different game theories (and
> thank god for that!), with ethical as well as stylistic considerations
> at stake.
>
> Now you might want to look at a specific passage on chess and Go in
> Gilles Deleuze and Felix Guattari's _A Thousand Plateaus_ (352-3),
> where they lay out an interesting tropology that spells out HOW those
> distinct cultural expectations lead to different epistemological and
> ethical implications.  I talk about this in several
> articles with reference to the ways in which these distinct games play
> out tropical logics from competing scientific epistemologies, but this
> is
> not as far afield from our conversation about argument at it
> may seem initially with respect to argumentation....
>
> Not to mention OTHER games!
>
> The main idea being that it might be important to have a range of
> models, and hybrids of models, to draw on as an argumentative frame of
> reference, in order to "frame" a given statis, given historical, cultural
> contingencies, etc.(whether physical battlefield or debate). D&G and
> Kenneth Burke can be
> thought compatible here (as a way to complicate our understanding of terministic
> screens, for example).
>
> Thus the work in game theory of John Holland (3rd order cybernetics, and
> earlier, that of John von Neumann (first and second order cybernetics)
> and who both refer extensively to chess,would be a wonderful resource to
> rethink what
> we mean by the relationship between critical thinking and argumentation
> from a
> pedagogical perspective.
>
> Contact me offline and I will be happy to give you the citations......
>
> Best wishes......mer
>
> John C Briggs wrote:
>
> > Martin:
> >
> >    Your post is helpful and interesting.  I don't know "Go."  Perhaps
> the
> > sometimes inchoate, multi-faceted task of establishing an argument's
> statis
> > -- the question(s) or issue(s) upon which it turns, would resemble the
>
> > non-binary game you are mentioning.  If so, we would both be
> describing a
> > supposedly binary Western game that depends in large measure on other
> forms
> > of argument.  In law, I suppose one of those forms of argument would
> be the
> > process of finding precendents within common or Constitutional law.
> That
> > process is more of an art than we often think -- resembling, but more
> > difficult than, determining the decisive issues upon which a
> presidential
> > election will turn.
> >
> > John Briggs
> > UC Riverside
> >
> > At 01:36 PM 7/6/99 -0400, you wrote:
> > >John:
> > >
> > >I like your metaphor of the ball game as reduced to the opposition of
> pitcher
> > >and catcher,
> > >as well as the game of catch of father and daughter.
> > >
> > >But if there is one thing that metaphor theory has taught us is that
> the
> > >activity changes
> > >in its intensity when you conceive of that activity in terms of one
> metaphor or
> > >another.
> > >Chess and Go are good examples.  These metaphors are powerful: at
> Diem Bien Phu
> > >and at the Chosin Reservoir, the French and the US Marines were
> playing chess
> > >and the Vietnamese and Chinese
> > >were deliberately playing Go, and they beat the pants off both armies
> because
> > >the western armies were so arrogant and blind
> > >that they couldn't evaluate the situation clearly because their
> preferred
> > >metaphors were getting in the way.
> > >
> > >Same with argumentation and rules.
> > >
> > >Now with oppositional discourse governed by rules, paticularly those
> rules
> > >governing the games of Western
> > >sports and western argumentation. There is the tendency to remove any
> possible
> > >third term that would muddy the waters, and the either/or fallacy
> applies in
> > >this reductive context.
> > >But Dave is right: sometimes there really are only two positions.
> Its just
> > >important to recognize self-consciously
> > >that the identification of those positions are determined inductively
> through
> > >observation and analysis, and not
> > >simply from the preference for a clean "battlefield."
> > >
> > >mer
> > >
> > >
> > >
> > >
> > >
> > >John C Briggs wrote:
> > >
> > >>    When a pitcher throws a ball by me, we are both taking a binary
> positions
> > >> that we both understand as such.  When I miss the ball or I hit it,
> we both
> > >> accept the results.  We might kick the dirt, but we accept the
> outcome and
> > >> wait for the next one.  We are both invested in the game, which
> needs binary
> > >> thinking as well as a broader respect for the game itself -- and
> respect for
> > >> the judgments it yields about temperament as well as skill,
> balance, and
> > >> knowledge.  Neither of us is accusatory.  (Often the fans are, but
> that's
> > >> part of the game.  No umpire has been killed.)  Everyone knows when
> these
> > >> rules are violated and the game breaks down.
> > >>
> > >>    I'd say the same about a careful but earnest game of catch with
> my
> > >> daughter, in which the ball is often thrown -- as it must be in a
> true game
> > >> of catch -- in the general direction of each other's faces.  We
> each catch
> > >> the arcing, spinning sphere as it approaches our nose, and we laugh
> as we
> > >> return the throw and offer advice -- sometimes in the very way we
> throw the
> > >> ball back.
> > >>
> > >> John Briggs
> > >> UC Riverside
> > >>
> > >> kaat meAt 08:23 AM 7/6/99 -0700, you wrote:
> > >> >Sure, David. Sorry to've used your comments as a springboard in
> ways that
> > >> >may have seemed accusatory.
> > >> >
> > >> >As I suggested, the binaries we're discussing may be useful to
> students
> > >> >who've traditionally settled on ONE view and supported it
> tenaciously with
> > >> >little regard for ANY opposing view. I'm not sold on the view that
> binary
> > >> >thinking is ALL counterproductive, but I simply wanted to
> underscore the
> > >> >obvious regarding our frequent incapacity to move beyond our own
> binaries
> > >> >when exploring certain areas of cultural work (particularly with
> regard to
> > >> >racism, sexism, choice/life debates, "justice," etc., etc.). Our
> ethics
> > >> >aren't necessarily the "right" ethics. And yet we are sometimes
> found
> > >> >supporting a particular view with little regard for others, under
> the banner
> > >> >of "ethics." I've done it a thousand times--although I think it's
> fairly
> > >> >well tempered at this point. I'm wondering about ethics and
> composition more
> > >> >and more, lately, especially as notions of our "larger" cultural
> relevance
> > >> >continues to form some of the central questions of our field.
> > >> >
> > >> >-----Original Message-----
> > >> >From: David Schwalm [mailto:DAVID.SCHWALM@asu.edu]
> > >> >Sent: Monday, July 05, 1999 5:09 PM
> > >> >To: WPA-L@asu.edu
> > >> >Subject: Re: argument
> > >> >
> > >> >
> > >> > Actually, exploring multiple alteratives does not necessarily
> eliminate
> > >> >binaries.  I can choose "this" as opposed to "that" or as opposed
> to
> > >> >"those."
> > >> >
> > >> >-----Original Message-----
> > >> >From: Bonnie Kyburz
> > >> >To: WPA-L@asu.edu
> > >> >Sent: 7/5/99 1:17 PM
> > >> >Subject: Re: argument
> > >> >
> > >> >William Pederson says:
> > >> >
> > >> >Dave's right about argument and choices, but though he knows this,
> I'd
> > >> >add
> > >> >that part of the problem is seeing that the choice between this
> and that
> > >> >is not really a binary.  How therefore, does it become one?
> > >> >
> > >> >~~~~~~~~
> > >> >
> > >> >It seems rather obvious, but since you ask . . .
> > >> >
> > >> >I think that we are somewhat complicit in the preservation of the
> kinds
> > >> >of
> > >> >binaries you mention because we are so often found considering one
> of
> > >> >the
> > >> >two ("this" or "that") the preferrable position. When student A
> proposes
> > >> >"this" position/solution/argument as the one to support and
> defend, we
> > >> >may
> > >> >find that because "this" is objectionable to us, that, naturally
> "that"
> > >> >is
> > >> >what we need to emphasize or reveal (in end and/or marginal
> comments, in
> > >> >whole and/or small group discussion). In a way, these binaries can
> then
> > >> >serve *a* purpose, encouraging students to see beyond their
> initial take
> > >> >on
> > >> >a problem (often to go beyond their deeply held beliefs, politics,
> . . .
> > >> >to
> > >> >"hear" other voices). Of course, we might also then simply promote
> the
> > >> >binaries Bill mentions, occluding students' capacity to
> see/discover
> > >> >multiple alternatives.
> > >> >
> > >> >I like the Bean/Ramage "exploratory essay" in The Allyn & Bacon
> Guide to
> > >> >Writing, because students are asked to forestall a thesis, to
> instead
> > >> >create
> > >> >a narrative that describes their exploratory process as they
> > >> >problematize a
> > >> >topic; I've seen some really fine writing as a result of this
> > >> >assignment,
> > >> >and I believe that it has made possible my students' ability to
> > >> >problematize, at all . . . to render a topic more complex,
> avoiding
> > >> >simple
> > >> >"this(es)" and "thats."
> > >> >
> > >> >
> > >> >Now, I'm going to re-read Elbow's "The Uses of Binary Thinking"
> article,
> > >> >along with some of the fallout of that debate.
> > >> >
> > >
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Organization: George Washington University
Subject:      Re: WPA-L Digest - 7 Jul 1999 to 8 Jul 1999 (#1999-88)
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

In addition to contacting Ken McAllister at U of Arizona, look up Yvonne
Merrill as well.  Through her position on the University Composition
Board she has developed a solid relationship with departments such as
Engineering.  --Phyllis Ryder

Subject:
        Re: 2nd Sem. Comp. Sections for Engineering Students
   Date:
        Thu, 8 Jul 1999 14:21:49 -0500
   From:
        David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>



You might want to tap into the expertise of Ken McAllister in the
Department of English at the University of Arizona.  Ken developed
engineering-focused, second-semester composition courses when he was in
the doctoral program at the University of Illinois at Chicago.

David Jolliffe
DePaul, Chicago

On Thu, 8 Jul 1999, Denise M. Rogers wrote:

> mclark@ACSU.BUFFALO.EDU wrote:
> >
> >
> > Do any comparable comp programs offer special comp sections for
engineering
> > students, and, if so, what do you do in those sections?  What sort
of
> > reading list? Writing assignments?  Are you happy with these
courses?
> >
> When I was at Univ. of Arkansas, all students were required to take
the
> Writing Across the Curriculum class (101) to meet their first semester

> requirement, but after that they had a choice of either the literature

> course or the technical writing course. Usually, the engineers chose
the
> tech writing course because their curriculum required it, but they
could
> take the literature if they wanted to
>
--
* * * * * * * * * * * * * *
This mixing of activism and teaching, this insistence that education
cannot be neutral on the crucial issues of our time, this movement back
and forth from the classroom to the struggles outside, by teachers who
hope their students will do the same, has always frightened the
guardians of traditional education. They prefer that education simply
prepare the new generation to take its proper place in the old order,
not to challenge that order.  --Howard Zinn from the introduction to You
Can't Be Neutral on a Moving Train.
* * * * * * * * * * * * * *
Phyllis Mentzell Ryder
Assistant Professor
Department of English
801 22nd Street, NW
Washington, DC 20052
(office) 202-994-7174  (English Dept.)202-994-6180

1211 Elson Place, Takoma Park, Maryland 20912
(home) 301-445-6996
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Mili:
We also have a second semester comp. class for engineering students.  I
haven't taught it, but Randy Woodland has - you might e-mail him at
woodland@umich.edu to learn more about it.
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Great answer, Cathy!

BTW, I am preparing to teach--due to a conversation with Harriet Adams last
fall--a WMST/English course in Women, Language and Writing. However, while
I've had conversations with Jamie about this and some other English dept.
folk, again, I'm not sure what I need to do to make this a go.

Joan

At 10:55 AM 7/9/99 -0400, you wrote:
>X-Mailer: Mozilla 3.0 (Win95; I)
>Content-type: text/plain; charset=us-ascii
>Content-transfer-encoding: 7BIT
>References: <01JDBSYMCGPK000ICU@uoft02.utoledo.edu>
>Original-recipient: rfc822;jmullin@UOFT02.UTOLEDO.EDU
>
>Director Clark:
>
>Here in UT's Department of English, we offer some courses which are
>like/unlike what you seem to be describing in your e-mail inquiry to our
>Writing Center director, Joan Mullin.  Given that, here they are.
>
>In the Composition Program, we have Composition II courses which can be
>crosslisted by interested departments/programs.  These courses are
>Composition II: Women in Society (ENGL 1170) and Composition II:
>African-American Experience (ENGL 1220).  Our Women's Studies program
>crosslists 1170 by designating five seats per section as being
>exclusively for WMST students.  In such cases, our ENGL 1170s which are
>typically capped at 24 are, instead, capped at 19 with WMST's five
>bringing the enrollment maximum to the usual 24.  Likewise, our
>African-American Studies program can crosslist 1220 by reserving seats.
>Because the ENGL offering is created as the Primary course, ENGL gets
>the FTEs/credit.
>
>In Report Writing, with some exceptions, ENGL 2950 is geared for the
>sciences while ENGL 2960 is geared more for business students.  Whether
>a student needs both CompII and RptWrtg or just one of the two is
>determined by individual departments.  At last word, the College of
>Business Administration, for example, tells its students that they can
>register for EITHER CompII or RptWrtg; thereby, the latter falls into
>the response to your questions.  ENGL 2950 and 2960, then, have a
>mixture of majors on the roster, are considered for some to be
>"equivalents" to CompII (ie, the required second writing course in their
>sequence), and, as ENGL courses, have all their FTEs/credit coming to
>English.
>
>Upon our conversion to semesters for Fall 1997 and upon the request of
>-- and in cooperation with -- one of the departments in the College of
>Engineering, we also have created a course into which only students from
>that Engineering department (MIME) can enroll.  This course is
>"Technical Writing for Engineers" and, after Composition I (ENGL 1110),
>is these students' second, required writing course in the sequence.  As
>ENGL 1930, its FTEs/credit comes to English; we, morevoer, create and
>staff the course (although we do consult with MIME to determine the best
>day/time slots for each term's sections and their Chair often forwards
>suggested exercises/assignments).  We schedule these sections into our
>computer-classroom(s) so that each student works on a computer which is
>equipped with programs like Power Point in addition to straight-forward
>Word Processing capabilities.
>
>Now, to ensure that I'm accurately informing you and not omitting
>anything, I'm cc:-ing this to directors Dr. Duku Anokye (Director of
>Freshman Composition) and Dr. Skai Stelzer (Director of Technical
>Writing) in case they'd like to address anything in your inquiry.
>

>- C
>Catherine Chengges
>Administrative Coordinator
>Department of English
>
>>
>> At 02:42 PM 7/8/99 -0400, you wrote:
>> >This is a question for colleges/universities which have a sequenced,
>> >two-semester, comp requirement taught in the English department.
>> >Our writing requirement is a part of General Education. We may have
>> >to design special sections of our second-semester comp course for
> >> >engineering students.
>> >
>> >Do any comparable comp programs offer special comp sections for
>> >engineering students, and, if so, what do you do in those sections?
>> >What sort of reading list? Writing assignments?  Are you happy with
>> >these courses?
>> >
>> >Who gets tuition dollars is a factor here, but so is the definition
>> >of "general" in General Education.  Can we fulfill the meaning of
>> >"general" and still offer composition sections exclusively for
>> >engineering students?  I think so, but I have never done so before.
>> >I need enlightenment.
>> >
>> >Mili Clark
>> >Dir/Comp/English/SUNY-Buffalo
>> >
>>
>
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Content-type: text/plain; charset="us-ascii"

MLA as an organization and as a mindset has been for many years shorthand
for a kind of elitist self-serving literature specialist out of touch with
the real work of most of higher ed in this country and certainly out of
touch with teaching literacy. See Myron Tuman's article about Astor Street
and Urbana or whatever the name was --Someone on this list will have the
complete citation ready at hand. Don't think for a minute those guys don't
stereotype us. And yes comp/rhet folks can also be self-serving and
trivial. Beth

>Rebecca Moore Howard wrote:
>
>>Colleagues, is "MLA" shorthand for "literature specialists"?  I'm looking at
>>the rhetoric of this thread and wondering whether the literature-dominated
>>MLA is what people are mad at, or whether it's those who hold center stage
>>at MLA--a sort of reverse synecdoche.
>
>For the more concise purposes of "narrow-casting" email discussion lists,
>the rhetoric seems acceptable. After all, we all know that apparently
>simplistic insider shorthand always stands for a larger, more complex
>reality that we mostly already grasp and do not need to have re-articulated
>into refined analyses. The control of MLA by literature profs seems clear
>in general, though again anything as big as MLA can hardly be monolithic in
>reality. There's something almost perfectly metaphoric about the rhetoric
>of MLA-as-scapegoat, since its make-up and the position of composition
>within it is often so very like that in many of our departments (one reason
>I like my new place is that it feels more like NCTE with foreign languages
>blended in, a sort of better, more inclusive MLA).
>
>I hope none of us are reading the gripes as asking for the literature baby
>to be tossed out with the bathwater. But that water is still scuzzy enough
>to be leaving one big honking bathtub ring. And guess who has to clean the
>tub.
>
>
>=============================================================
>Keith Rhodes, Director of Developmental Writing and Placement
>English, Foreign Languages and Journalism Department
>Missouri Western State College, St. Joseph, MO  64507
>rhodes@griffon.mwsc.edu (w) | rhodes@ccp.com (h)
>http://www.mwsc.edu/~rhodes
>=============================================================





Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503

"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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"From Astor Place to Kenyon Road: The NCTE and the Origins of English Studies"
College English 48 (1986): 15-25.

Beth Daniell wrote:

>  See Myron Tuman's article about Astor Street and Urbana or whatever the name
> was --Someone on this list will have the complete citation ready at hand. Don't
> think for a minute those guys don't stereotype us. And yes comp/rhet folks can
> also be self-serving and trivial. Beth
>
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I've been following this thread on and off for the past couple of days, so
my apologies if somebody has raised this issue already...

In addition to the implications of Elaine Showalter, Jane Tompkins et al
and their "revelations" of what we as a discipline have been working with
for years, what do you make of the Chronicle's willingness to publish this
kind of material?  I've never been a steady ready of the Chronicle (too
expensive for my grad student budget); is it a surprise that they didn't
recognize the flagrant disrespect (or at least ignorance) for our
discipline that the Showalter piece represents?  Or would they just not
care?

Seth Kahn-Egan, Syracuse U.

Seth Kahn-Egan
Syracuse University
PhD Student in Composition and Cultural Rhetoric
slkahneg@mailbox.syr.edu
109 Concorde Pl.
Syracuse, NY 13210
315-474-9679 (home)
____________________________________________________________________
"I'm as schizophrenic as a wet cat that's been beaten."--Kurt Cobain
"When we got nothing left to give, there'll be no reason for us to live.
        When we have nothing left to lose, then you'll have nothing left to
        use."--Fugazi
"I was saying, 'Let me out of here' before I was even born."--Richard Hell
"What we have here is a failure to communicate."--"Cool Hand Luke"
"Nothing could be plainer than the things that have been done, and there
        can be no mystery in what is yet to come."--nomeansno
"I was going to be a neo-deconstructionist, but Mom wouldn't let
        me."--Calvin and Hobbes
"I was talking when I should have been listening."--Husker Du
"No one else will do it for us.  We'll just have to fix ourselves.  Honesty
        ain't all that hard; just put Rambo back inside your pants."--
        Dead Kennedys
"My dreams keep me awake.  I know they do this 'cuz they tell me."--The
        Grays
"If you hate something, don't you do it too."--Pearl Jam
"All I ever wanted was to be your spine."--Archers of Loaf
"Rhetoric cannot escape itself."--Gaonkar, "Rhetoric and Its Double"
"I'm sick of trees, take me to the city."--Velvet Underground
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On Fri, 9 Jul 1999, Bonnie Kyburz wrote:

>
> Sorry, Irv. But here, I must disagree. I don't buy the argument that
> Showalter's residence at Princeton somehow forgives her grand ommission. She
> cannot be unaware of the existence of colleges of education, the work of
> rhet/comp . . . journals like CCCC, TETYC, etc., etc. She's never HEARD of
> Paolo Freire? bell hooks? Sure, they're not writing "popular" books on
> gen-ed teaching, but still . . . their influence is surely not a new one on
> her, . . . waiting for her to "discover"?
>

To give Showalter the benefit of the doubt, are there rhetorical
situations in which the most accurate, the fairest, the most honestly
erudite analysis fails to persuade?  Would one of these situations be a
context in which those on whom persuasive rhetoric is being attempted
believe that CCCC, JAC, RTE, &c. are really part of the problem--people of
a mind that the term "English studies" is a perjorative to be avoided, for
whom an Ed.D. is a sign of failure?  I posit that this describes the type
of audience whom Showalter imagines.

Myself, I had just as soon call the valorization of English literature
what it is--British ethnic studies.  _Japanese By Spring_ as far as I can
tell.

--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Fri, 9 Jul 1999 13:16:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: portfolios
In-Reply-To:  <37849C5E.C64D16F6@umich.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

For what it's worth, you can get information about WSU's Junior Writing
Portfolio at http://www.wsu.edu/~bcondon/wsuwp.html

Good luck with your projects, Linda and Anita!
Bill

Bill Condon, Director
Campus Writing Programs
Washington State University
Phone:  509-335-2268
Fax:  509-335-3212
http://www.wsu.edu/~bcondon/
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On Fri, 9 Jul 1999, Seth L. Kahn-Egan wrote:

> In addition to the implications of Elaine Showalter, Jane Tompkins et al
> and their "revelations" of what we as a discipline have been working with
> for years, what do you make of the Chronicle's willingness to publish this
> kind of material?  I've never been a steady ready of the Chronicle (too
> expensive for my grad student budget); is it a surprise that they didn't
> recognize the flagrant disrespect (or at least ignorance) for our
> discipline that the Showalter piece represents?  Or would they just not
> care?

Seth makes an interesting point to which I'll add these observations:
We've read and responded to Showalter's column from an inside-the-English-
department perspective, a perspective not shared, I think, by most
Chronicle readers.  So, if a colleague in Geography or Physics or
Marketing or Sports Medicine thinks more seriously about her teaching (or
reads one of the books Showalter profiles), I think it's great.  Students
win, and that's what counts for me.

Second, what about the Chron's attitude toward our niche of English
Studies?  I don't remember much about last year's article "Bad Blood in
the English Department," but was the story not told from an MLA-ish p-o-v?
Perhpas more telling is that the Chron does not flack rhetoric and
composition books in its "New Scholarly Books" section.  In fact, it lists
English-y books under (ta-dum!) "Literature."

Chris

Christopher Ferry
Clarion University of Pennsylvania
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I generally agree with the notion that we should be accommodating in the
design of FYC courses. But I am sometimes concerned that professional
programs ask us to adapt FYC to their particular needs so that they can meet
the accreditation requirements in communication (most have one) without
having to "waste" credit hours that could be devoted to one more
professional course. If I were at an engineering school--say, Georgia
Tech--then I'd develop a writing program of one kind. But at ASU, where
engineering is a college in a general university with a common general
education requirement that cuts across colleges, one might want at least to
question the extent to which general education courses should be adapted to
the professional program. I don't feel especially strongly about this, but .
. .

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Joan Mullin [SMTP:jmullin@UOFT02.UTOLEDO.EDU]
> Sent: Friday, July 09, 1999 10:55 AM
> To:   WPA-L@asu.edu
> Subject:      Re: 2nd Sem. Comp. Sections for Engineering Students
>
> Great answer, Cathy!
>
> BTW, I am preparing to teach--due to a conversation with Harriet Adams
> last
> fall--a WMST/English course in Women, Language and Writing. However, while
> I've had conversations with Jamie about this and some other English dept.
> folk, again, I'm not sure what I need to do to make this a go.
>
> Joan
>
> At 10:55 AM 7/9/99 -0400, you wrote:
> >X-Mailer: Mozilla 3.0 (Win95; I)
> >Content-type: text/plain; charset=us-ascii
> >Content-transfer-encoding: 7BIT
> >References: <01JDBSYMCGPK000ICU@uoft02.utoledo.edu>
> >Original-recipient: rfc822;jmullin@UOFT02.UTOLEDO.EDU
> >
> >Director Clark:
> >
> >Here in UT's Department of English, we offer some courses which are
> >like/unlike what you seem to be describing in your e-mail inquiry to our
> >Writing Center director, Joan Mullin.  Given that, here they are.
> >
> >In the Composition Program, we have Composition II courses which can be
> >crosslisted by interested departments/programs.  These courses are
> >Composition II: Women in Society (ENGL 1170) and Composition II:
> >African-American Experience (ENGL 1220).  Our Women's Studies program
> >crosslists 1170 by designating five seats per section as being
> >exclusively for WMST students.  In such cases, our ENGL 1170s which are
> >typically capped at 24 are, instead, capped at 19 with WMST's five
> >bringing the enrollment maximum to the usual 24.  Likewise, our
> >African-American Studies program can crosslist 1220 by reserving seats.
> >Because the ENGL offering is created as the Primary course, ENGL gets
> >the FTEs/credit.
> >
> >In Report Writing, with some exceptions, ENGL 2950 is geared for the
> >sciences while ENGL 2960 is geared more for business students.  Whether
> >a student needs both CompII and RptWrtg or just one of the two is
> >determined by individual departments.  At last word, the College of
> >Business Administration, for example, tells its students that they can
> >register for EITHER CompII or RptWrtg; thereby, the latter falls into
> >the response to your questions.  ENGL 2950 and 2960, then, have a
> >mixture of majors on the roster, are considered for some to be
> >"equivalents" to CompII (ie, the required second writing course in their
> >sequence), and, as ENGL courses, have all their FTEs/credit coming to
> >English.
> >
> >Upon our conversion to semesters for Fall 1997 and upon the request of
> >-- and in cooperation with -- one of the departments in the College of
> >Engineering, we also have created a course into which only students from
> >that Engineering department (MIME) can enroll.  This course is
> >"Technical Writing for Engineers" and, after Composition I (ENGL 1110),
> >is these students' second, required writing course in the sequence.  As
> >ENGL 1930, its FTEs/credit comes to English; we, morevoer, create and
> >staff the course (although we do consult with MIME to determine the best
> >day/time slots for each term's sections and their Chair often forwards
> >suggested exercises/assignments).  We schedule these sections into our
> >computer-classroom(s) so that each student works on a computer which is
> >equipped with programs like Power Point in addition to straight-forward
> >Word Processing capabilities.
> >
> >Now, to ensure that I'm accurately informing you and not omitting
> >anything, I'm cc:-ing this to directors Dr. Duku Anokye (Director of
> >Freshman Composition) and Dr. Skai Stelzer (Director of Technical
> >Writing) in case they'd like to address anything in your inquiry.
> >
>
> >- C
> >Catherine Chengges
> >Administrative Coordinator
> >Department of English
> >
> >>
> >> At 02:42 PM 7/8/99 -0400, you wrote:
> >> >This is a question for colleges/universities which have a sequenced,
> >> >two-semester, comp requirement taught in the English department.
> >> >Our writing requirement is a part of General Education. We may have
> >> >to design special sections of our second-semester comp course for
> > >> >engineering students.
> >> >
> >> >Do any comparable comp programs offer special comp sections for
> >> >engineering students, and, if so, what do you do in those sections?
> >> >What sort of reading list? Writing assignments?  Are you happy with
> >> >these courses?
> >> >
> >> >Who gets tuition dollars is a factor here, but so is the definition
> >> >of "general" in General Education.  Can we fulfill the meaning of
> >> >"general" and still offer composition sections exclusively for
> >> >engineering students?  I think so, but I have never done so before.
> >> >I need enlightenment.
> >> >
> >> >Mili Clark
> >> >Dir/Comp/English/SUNY-Buffalo
> >> >
> >>
> >

------_=_NextPart_001_01BECA55.86DE8134
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: 2nd Sem. Comp. Sections for Engineering Students</TITLE>
</HEAD>
<BODY>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">I generally agree =
with the notion that we should be accommodating in the design of FYC =
courses. But I am sometimes concerned that professional programs ask us =
to adapt FYC to their particular needs so that they can meet the =
accreditation requirements in communication (most have one) without =
having to &quot;waste&quot; credit hours that could be devoted to one =
more professional course. If I were at an engineering school--say, =
Georgia Tech--then I'd develop a writing program of one kind. But at =
ASU, where engineering is a college in a general university with a =
common general education requirement that cuts across colleges, one =
might want at least to question the extent to which general education =
courses should be adapted to the professional program. I don't feel =
especially strongly about this, but . . .</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Joan Mullin =
[SMTP:jmullin@UOFT02.UTOLEDO.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Friday, July 09, 1999 10:55 AM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">Re: 2nd Sem. Comp. Sections for =
Engineering Students</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Great answer, Cathy!</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">BTW, I am preparing to =
teach--due to a conversation with Harriet Adams last</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">fall--a WMST/English course in =
Women, Language and Writing. However, while</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">I've had conversations with =
Jamie about this and some other English dept.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">folk, again, I'm not sure what =
I need to do to make this a go.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Joan</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">At 10:55 AM 7/9/99 -0400, you =
wrote:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;X-Mailer: Mozilla 3.0 =
(Win95; I)</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Content-type: text/plain; =
charset=3Dus-ascii</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Content-transfer-encoding: =
7BIT</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;References: =
&lt;01JDBSYMCGPK000ICU@uoft02.utoledo.edu&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Original-recipient: =
rfc822;jmullin@UOFT02.UTOLEDO.EDU</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Director Clark:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Here in UT's Department of =
English, we offer some courses which are</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;like/unlike what you seem =
to be describing in your e-mail inquiry to our</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Writing Center director, =
Joan Mullin.&nbsp; Given that, here they are.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;In the Composition Program, =
we have Composition II courses which can be</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;crosslisted by interested =
departments/programs.&nbsp; These courses are</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Composition II: Women in =
Society (ENGL 1170) and Composition II:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;African-American Experience =
(ENGL 1220).&nbsp; Our Women's Studies program</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;crosslists 1170 by =
designating five seats per section as being</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;exclusively for WMST =
students.&nbsp; In such cases, our ENGL 1170s which are</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;typically capped at 24 are, =
instead, capped at 19 with WMST's five</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;bringing the enrollment =
maximum to the usual 24.&nbsp; Likewise, our</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;African-American Studies =
program can crosslist 1220 by reserving seats.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Because the ENGL offering =
is created as the Primary course, ENGL gets</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;the FTEs/credit.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;In Report Writing, with =
some exceptions, ENGL 2950 is geared for the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;sciences while ENGL 2960 is =
geared more for business students.&nbsp; Whether</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;a student needs both CompII =
and RptWrtg or just one of the two is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;determined by individual =
departments.&nbsp; At last word, the College of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Business Administration, =
for example, tells its students that they can</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;register for EITHER CompII =
or RptWrtg; thereby, the latter falls into</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;the response to your =
questions.&nbsp; ENGL 2950 and 2960, then, have a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;mixture of majors on the =
roster, are considered for some to be</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&quot;equivalents&quot; to =
CompII (ie, the required second writing course in their</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;sequence), and, as ENGL =
courses, have all their FTEs/credit coming to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;English.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Upon our conversion to =
semesters for Fall 1997 and upon the request of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;-- and in cooperation with =
-- one of the departments in the College of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Engineering, we also have =
created a course into which only students from</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;that Engineering department =
(MIME) can enroll.&nbsp; This course is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&quot;Technical Writing for =
Engineers&quot; and, after Composition I (ENGL 1110),</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;is these students' second, =
required writing course in the sequence.&nbsp; As</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;ENGL 1930, its FTEs/credit =
comes to English; we, morevoer, create and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;staff the course (although =
we do consult with MIME to determine the best</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;day/time slots for each =
term's sections and their Chair often forwards</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;suggested =
exercises/assignments).&nbsp; We schedule these sections into =
our</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;computer-classroom(s) so =
that each student works on a computer which is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;equipped with programs like =
Power Point in addition to straight-forward</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Word Processing =
capabilities.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Now, to ensure that I'm =
accurately informing you and not omitting</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;anything, I'm cc:-ing this =
to directors Dr. Duku Anokye (Director of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Freshman Composition) and =
Dr. Skai Stelzer (Director of Technical</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Writing) in case they'd =
like to address anything in your inquiry.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">&gt;- C</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Catherine Chengges</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Administrative =
Coordinator</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Department of =
English</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; At 02:42 PM 7/8/99 =
-0400, you wrote:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;This is a question =
for colleges/universities which have a sequenced,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;two-semester, comp =
requirement taught in the English department.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;Our writing =
requirement is a part of General Education. We may have</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;to design special =
sections of our second-semester comp course for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt;&gt; &gt;engineering =
students.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;Do any comparable =
comp programs offer special comp sections for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;engineering =
students, and, if so, what do you do in those sections?</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;What sort of =
reading list? Writing assignments?&nbsp; Are you happy with</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;these =
courses?</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;Who gets tuition =
dollars is a factor here, but so is the definition</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;of =
&quot;general&quot; in General Education.&nbsp; Can we fulfill the =
meaning of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; =
&gt;&quot;general&quot; and still offer composition sections =
exclusively for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;engineering =
students?&nbsp; I think so, but I have never done so before.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;I need =
enlightenment.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;Mili Clark</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; =
&gt;Dir/Comp/English/SUNY-Buffalo</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; &gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BECA55.86DE8134--
=========================================================================
Date:         Fri, 9 Jul 1999 20:47:14 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: showalter, sigh (rhetoric and persuasion)
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BECA86.E61BCC84"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BECA86.E61BCC84
Content-Type: text/plain;
        charset="iso-8859-1"

-----Original Message-----
From: robert delius royar [mailto:r.royar@MOREHEAD-ST.EDU]
Sent: Friday, July 09, 1999 12:44 PM
To: WPA-L@asu.edu
Subject: Re: showalter, sigh (rhetoric and persuasion)


On Fri, 9 Jul 1999, Bonnie Kyburz wrote:

>
> Sorry, Irv. But here, I must disagree. I don't buy the argument that
> Showalter's residence at Princeton somehow forgives her grand ommission.
She
> cannot be unaware of the existence of colleges of education, the work of
> rhet/comp . . . journals like CCCC, TETYC, etc., etc. She's never HEARD of
> Paolo Freire? bell hooks? Sure, they're not writing "popular" books on
> gen-ed teaching, but still . . . their influence is surely not a new one
on
> her, . . . waiting for her to "discover"?
>

To give Showalter the benefit of the doubt, are there rhetorical
situations in which the most accurate, the fairest, the most honestly
erudite analysis fails to persuade?  Would one of these situations be a
context in which those on whom persuasive rhetoric is being attempted
believe that CCCC, JAC, RTE, &c. are really part of the problem--people of
a mind that the term "English studies" is a perjorative to be avoided, for
whom an Ed.D. is a sign of failure?  I posit that this describes the type
of audience whom Showalter imagines.
~~~~~~~~~~~~~~~~~~~~~~~

I'll grant that Showalter may have been attempting something akin to what
David was talking about when he said that he appreciates that she's bringing
teaching to a wider audience. But I'm not sure that there isn't a whole lot
more in the move, and anyway, whatever good she may think she's doing is
abnegated, IMO, because of her inability to say (to that audience of lit
profs she may be imagining): look at the good work these people have done .
. . Look around you in your own departments . . . Talk-to-your-neighbor sort
of stuff.

Instead, she claims this "new" knowledge as that which she's sort of
discovered out of her *personal* need; it seems so self-aggrandizing, in the
end, and so her tactic just didn't work. THe lack of a broader context
really cannot be forgiven, again, IMO.

At this point, I guess you're all clear on my repsonse. So I wont' keep on
rehashing it, cluttering the list. I should and hope to (amidst getting
ready to move to Provo, UT) compose a response. Then again, I may not be
cool enough to get away with it. I keep hoping to hear that one of you is
working on a response :)

Bonnie Kyburz
ASU


------_=_NextPart_001_01BECA86.E61BCC84
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: showalter, sigh (rhetoric and persuasion)</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2>-----Original Message-----</FONT>
<BR><FONT SIZE=3D2>From: robert delius royar [<A =
HREF=3D"mailto:r.royar@MOREHEAD-ST.EDU">mailto:r.royar@MOREHEAD-ST.EDU</=
A>]</FONT>
<BR><FONT SIZE=3D2>Sent: Friday, July 09, 1999 12:44 PM</FONT>
<BR><FONT SIZE=3D2>To: WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2>Subject: Re: showalter, sigh (rhetoric and =
persuasion)</FONT>
</P>
<BR>

<P><FONT SIZE=3D2>On Fri, 9 Jul 1999, Bonnie Kyburz wrote:</FONT>
</P>

<P><FONT SIZE=3D2>&gt;</FONT>
<BR><FONT SIZE=3D2>&gt; Sorry, Irv. But here, I must disagree. I don't =
buy the argument that</FONT>
<BR><FONT SIZE=3D2>&gt; Showalter's residence at Princeton somehow =
forgives her grand ommission. She</FONT>
<BR><FONT SIZE=3D2>&gt; cannot be unaware of the existence of colleges =
of education, the work of</FONT>
<BR><FONT SIZE=3D2>&gt; rhet/comp . . . journals like CCCC, TETYC, =
etc., etc. She's never HEARD of</FONT>
<BR><FONT SIZE=3D2>&gt; Paolo Freire? bell hooks? Sure, they're not =
writing &quot;popular&quot; books on</FONT>
<BR><FONT SIZE=3D2>&gt; gen-ed teaching, but still . . . their =
influence is surely not a new one on</FONT>
<BR><FONT SIZE=3D2>&gt; her, . . . waiting for her to =
&quot;discover&quot;?</FONT>
<BR><FONT SIZE=3D2>&gt;</FONT>
</P>

<P><FONT SIZE=3D2>To give Showalter the benefit of the doubt, are there =
rhetorical</FONT>
<BR><FONT SIZE=3D2>situations in which the most accurate, the fairest, =
the most honestly</FONT>
<BR><FONT SIZE=3D2>erudite analysis fails to persuade?&nbsp; Would one =
of these situations be a</FONT>
<BR><FONT SIZE=3D2>context in which those on whom persuasive rhetoric =
is being attempted</FONT>
<BR><FONT SIZE=3D2>believe that CCCC, JAC, RTE, &amp;c. are really part =
of the problem--people of</FONT>
<BR><FONT SIZE=3D2>a mind that the term &quot;English studies&quot; is =
a perjorative to be avoided, for</FONT>
<BR><FONT SIZE=3D2>whom an Ed.D. is a sign of failure?&nbsp; I posit =
that this describes the type</FONT>
<BR><FONT SIZE=3D2>of audience whom Showalter imagines.</FONT>
<BR><FONT SIZE=3D2>~~~~~~~~~~~~~~~~~~~~~~~</FONT>
</P>

<P><FONT SIZE=3D2>I'll grant that Showalter may have been attempting =
something akin to what David was talking about when he said that he =
appreciates that she's bringing teaching to a wider audience. But I'm =
not sure that there isn't a whole lot more in the move, and anyway, =
whatever good she may think she's doing is abnegated, IMO, because of =
her inability to say (to that audience of lit profs she may be =
imagining): look at the good work these people have done . . . Look =
around you in your own departments . . . Talk-to-your-neighbor sort of =
stuff.</FONT></P>

<P><FONT SIZE=3D2>Instead, she claims this &quot;new&quot; knowledge as =
that which she's sort of discovered out of her *personal* need; it =
seems so self-aggrandizing, in the end, and so her tactic just didn't =
work. THe lack of a broader context really cannot be forgiven, again, =
IMO. </FONT></P>

<P><FONT SIZE=3D2>At this point, I guess you're all clear on my =
repsonse. So I wont' keep on rehashing it, cluttering the list. I =
should and hope to (amidst getting ready to move to Provo, UT) compose =
a response. Then again, I may not be cool enough to get away with it. I =
keep hoping to hear that one of you is working on a response =
:)</FONT></P>

<P><FONT SIZE=3D2>Bonnie Kyburz </FONT>
<BR><FONT SIZE=3D2>ASU</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BECA86.E61BCC84--
=========================================================================
Date:         Sat, 10 Jul 1999 08:12:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "RUTH E. FISCHER" <rfischer@OSF1.GMU.EDU>
Subject:      Query about relevancy of what we teach
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B54100588548A@mainex2.asu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Good morning--

I have been reading the intro to _Education/Technology/Power: Educational
Computing as Social Practice_ edited by Bromley and Apple (1998).  In this
intro the editors make this claim

        "Productivity on the job is essentially unrelated to what happens
in school, and the skills needed are overwhelmingly acquired in the
workplace."  (p. 11)

They cite a work by Randall Collins called _The Credential Society:  An
Historical Sociology of Education and Stratification_ published in 1979.

Is anyone familiar with Collins' work and/or any related research/thinking
about his premise that is newer than 1979?

Thanks--

Ruth

Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444

http://mason.gmu.edu/~rfischer

Composition Program  http://www.gmu.edu/departments/english/composition/

All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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From:         Rebecca Moore Howard <kati9e9@CITLINK.NET>
Subject:      Re: The rhetoric of Chronicle book categories
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>Perhpas more telling is that the Chron does not flack rhetoric and
>composition books in its "New Scholarly Books" section.  In fact, it lists
>English-y books under (ta-dum!) "Literature."

>
>Chris
>
>Christopher Ferry
>Clarion University of Pennsylvania


- - - - - - - - - -


Chris, I thought the same thing, but recently I saw a boldfaced entry for
"Rhetoric."  I don't remember what the book was that was listed under it.
But of course you're right;  most of "our" books appear under "Literature"
or "History."

WHEN they appear in the *Chronicle* at all.  I've been wondering lately why.
 I have a new book out with Ablex and don't ever expect to see it in the
*Chronicle*.  I notice that most if not all of the books listed there are
from university presses;  is it that the proprietary academic presses don't
send listings to the *Chronicle*, or that their submissions aren't accepted?
 And can anyone do anything about it, either by getting "our" proprietary
presses (like Ablex, Erlbaum, Hampden, Boynton-Cook) to send submissions, or
by "persuading" the *Chronicle* to publish them?  Hey, they *do* have a
"Rhetoric" category--but seldom put anything in it!  And who would be the
person to persuade them?  ("Doug! Doug!" the masses cry.)

Becky


- - - - - - - - - -

Rebecca Moore Howard
kati9e9@citlink.net
Phone (315) 691-5116
Fax (315) 691-9821

Summer 1999:
Visiting Associate Professor
John S. Knight Writing Program
Cornell University
159 Goldwin Smith Hall
Ithaca, NY 14853

As of Fall 1999:
Associate Professor of Writing and Rhetoric
Syracuse University
HBC 239
Syracuse, New York 13244
(315) 443-1083
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In-Reply-To:  <Pine.GSO.3.96.990710100713.11621A-100000@dgs.dgsys.com>
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Ruth,
     I have forwarded your post to writer Jan Bone who has done extensive
publishing in this area.  Jan is at Roosevelt University in Chicago and
was with us at the 1998 CCCC FYC Outcomes Workshop.

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Sat, 10 Jul 1999, Ruth Fischer wrote:
>
> Good morning--
>
> I have been reading the intro to _Education/Technology/Power: Educational
> Computing as Social Practice_ edited by Bromley and Apple (1998).  In this
> intro the editors make this claim
>
>         "Productivity on the job is essentially unrelated to what happens
> in school, and the skills needed are overwhelmingly acquired in the
> workplace."  (p. 11)
>
> They cite a work by Randall Collins called _The Credential Society:  An
> Historical Sociology of Education and Stratification_ published in 1979.
>
> Is anyone familiar with Collins' work and/or any related research/thinking
> about his premise that is newer than 1979?
>
> Thanks--
>
> Ruth
>
> Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
> Director of Composition                         Office:  Robinson A420
> George Mason University                         Email:   rfischer@gmu.edu
> Department of English  MSN 3E4
> 4400 University Drive
> Fairfax, VA 22030-4444
>
> http://mason.gmu.edu/~rfischer
>
> Composition Program  http://www.gmu.edu/departments/english/composition/
>
> All writing is creative if it is genuinely committed to discovery and
> expression of the writer's meanings.
>                                                         John Mayher
=========================================================================
Date:         Sat, 10 Jul 1999 11:31:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
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Subject:      Re: 2nd Sem. Comp. Sections for Engineering Students
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David et al,
I have always held that a specialization-course in gen ed is reductive.
Core curricula are preparatory, broad based courses, the big end of the
funnel, designed to ease our kids into their chosen field/major.  In
this sense, I see the FYC course as an entry-level position that
presents writing as a means to address a variety (whatever context comes
down the pike) of rhetorical situations. Teaching a novice how to write
like an engineer or a medical student, or a business major, before their
time threatens to remove rather than integrate students from the
ultimately larger dialogue within which their specialty (and everyone
else's) exists.

I still hold that students who learn writing as a rhetorical approach
will be able to adapt adequately to any writing task that might arise in
their personal or professional life.  As for the requisite tech writing
for engineering (in my school these guys are too often caught up in
number crunching to actually want to contribute to their students'
ability to communicate the process/results of said crunching), a strong
rhetorically oriented FYC course can serve as a preparation to the more
focused concerns of writing-in-the -professions.

dennis

Dennis Ciesielski
U of Wisconsin-Platteville

>
> David Schwalm wrote:
>
>
> I generally agree with the notion that we should be accommodating in
> the design of FYC courses. But I am sometimes concerned that
> professional programs ask us to adapt FYC to their particular needs so
> that they can meet the accreditation requirements in communication
> (most have one) without having to "waste" credit hours that could be
> devoted to one more professional course. If I were at an engineering
> school--say, Georgia Tech--then I'd develop a writing program of one
> kind. But at ASU, where engineering is a college in a general
> university with a common general education requirement that cuts
> across colleges, one might want at least to question the extent to
> which general education courses should be adapted to the professional
> program. I don't feel especially strongly about this, but . . .
>
> David E. Schwalm
> Vice Provost, ASU East
> Dean of East College
> 7001 E. Williams Field Road, Bldg. 20
> Mesa, Arizona  85212
> Phone (602) 727-1418  FAX (602) 727-1876
>
>      -----Original Message-----
>      From:   Joan Mullin [SMTP:jmullin@UOFT02.UTOLEDO.EDU]
>      Sent:   Friday, July 09, 1999 10:55 AM
>      To:     WPA-L@asu.edu
>      Subject:        Re: 2nd Sem. Comp. Sections for Engineering
>      Students
>
>      Great answer, Cathy!
>
>      BTW, I am preparing to teach--due to a conversation with Harriet
>      Adams last
>      fall--a WMST/English course in Women, Language and Writing.
>      However, while
>      I've had conversations with Jamie about this and some other
>      English dept.
>      folk, again, I'm not sure what I need to do to make this a go.
>
>      Joan
>
>      At 10:55 AM 7/9/99 -0400, you wrote:
>      >X-Mailer: Mozilla 3.0 (Win95; I)
>      >Content-type: text/plain; charset=us-ascii
>      >Content-transfer-encoding: 7BIT
>      >References: <01JDBSYMCGPK000ICU@uoft02.utoledo.edu>
>      >Original-recipient: rfc822;jmullin@UOFT02.UTOLEDO.EDU
>      >
>      >Director Clark:
>      >
>      >Here in UT's Department of English, we offer some courses which
>      are
>      >like/unlike what you seem to be describing in your e-mail
>      inquiry to our
>      >Writing Center director, Joan Mullin.  Given that, here they
>      are.
>      >
>      >In the Composition Program, we have Composition II courses which
>      can be
>      >crosslisted by interested departments/programs.  These courses
>      are
>      >Composition II: Women in Society (ENGL 1170) and Composition II:
>
>      >African-American Experience (ENGL 1220).  Our Women's Studies
>      program
>      >crosslists 1170 by designating five seats per section as being
>      >exclusively for WMST students.  In such cases, our ENGL 1170s
>      which are
>      >typically capped at 24 are, instead, capped at 19 with WMST's
>      five
>      >bringing the enrollment maximum to the usual 24.  Likewise, our
>      >African-American Studies program can crosslist 1220 by reserving
>      seats.
>      >Because the ENGL offering is created as the Primary course, ENGL
>      gets
>      >the FTEs/credit.
>      >
>      >In Report Writing, with some exceptions, ENGL 2950 is geared for
>      the
>      >sciences while ENGL 2960 is geared more for business students.
>      Whether
>      >a student needs both CompII and RptWrtg or just one of the two
>      is
>      >determined by individual departments.  At last word, the College
>      of
>      >Business Administration, for example, tells its students that
>      they can
>      >register for EITHER CompII or RptWrtg; thereby, the latter falls
>      into
>      >the response to your questions.  ENGL 2950 and 2960, then, have
>      a
>      >mixture of majors on the roster, are considered for some to be
>      >"equivalents" to CompII (ie, the required second writing course
>      in their
>      >sequence), and, as ENGL courses, have all their FTEs/credit
>      coming to
>      >English.
>      >
>      >Upon our conversion to semesters for Fall 1997 and upon the
>      request of
>      >-- and in cooperation with -- one of the departments in the
>      College of
>      >Engineering, we also have created a course into which only
>      students from
>      >that Engineering department (MIME) can enroll.  This course is
>      >"Technical Writing for Engineers" and, after Composition I (ENGL
>      1110),
>      >is these students' second, required writing course in the
>      sequence.  As
>      >ENGL 1930, its FTEs/credit comes to English; we, morevoer,
>      create and
>      >staff the course (although we do consult with MIME to determine
>      the best
>      >day/time slots for each term's sections and their Chair often
>      forwards
>      >suggested exercises/assignments).  We schedule these sections
>      into our
>      >computer-classroom(s) so that each student works on a computer
>      which is
>      >equipped with programs like Power Point in addition to
>      straight-forward
>      >Word Processing capabilities.
>      >
>      >Now, to ensure that I'm accurately informing you and not
>      omitting
>      >anything, I'm cc:-ing this to directors Dr. Duku Anokye
>      (Director of
>      >Freshman Composition) and Dr. Skai Stelzer (Director of
>      Technical
>      >Writing) in case they'd like to address anything in your
>      inquiry.
>      >
>
>      >- C
>      >Catherine Chengges
>      >Administrative Coordinator
>      >Department of English
>      >
>      >>
>      >> At 02:42 PM 7/8/99 -0400, you wrote:
>      >> >This is a question for colleges/universities which have a
>      sequenced,
>      >> >two-semester, comp requirement taught in the English
>      department.
>      >> >Our writing requirement is a part of General Education. We
>      may have
>      >> >to design special sections of our second-semester comp course
>      for
>      > >> >engineering students.
>      >> >
>      >> >Do any comparable comp programs offer special comp sections
>      for
>      >> >engineering students, and, if so, what do you do in those
>      sections?
>      >> >What sort of reading list? Writing assignments?  Are you
>      happy with
>      >> >these courses?
>      >> >
>      >> >Who gets tuition dollars is a factor here, but so is the
>      definition
>      >> >of "general" in General Education.  Can we fulfill the
>      meaning of
>      >> >"general" and still offer composition sections exclusively
>      for
>      >> >engineering students?  I think so, but I have never done so
>      before.
>      >> >I need enlightenment.
>      >> >
>      >> >Mili Clark
>      >> >Dir/Comp/English/SUNY-Buffalo
>      >> >
>      >>
>      >
>


--Boundary_(ID_2NN7olOlmPd7GTAsfS8NKQ)
Content-type: text/html; charset=us-ascii
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<HTML>
David et al,
<BR>I have always held that a specialization-course in gen ed is reductive.&nbsp;
Core curricula are preparatory, broad based courses, the big end of the
funnel, designed to ease our kids into their chosen field/major.&nbsp;
In this sense, I see the FYC course as an entry-level position that presents
writing as a means to address a variety (whatever context comes down the
pike) of rhetorical situations. Teaching a novice how to write like an
engineer or a medical student, or a business major, before their time threatens
to remove rather than integrate students from the ultimately larger dialogue
within which their specialty (and everyone else's) exists.

<P>I still hold that students who learn writing as a rhetorical approach
will be able to adapt adequately to any writing task that might arise in
their personal or professional life.&nbsp; As for the requisite tech writing
for engineering (in my school these guys are too often caught up in number
crunching to actually want to contribute to their students' ability to
communicate the process/results of said crunching), a strong rhetorically
oriented FYC course can serve as a preparation to the more focused concerns
of writing-in-the -professions.&nbsp;&nbsp;

<P>dennis

<P>Dennis Ciesielski
<BR>U of Wisconsin-Platteville
<BLOCKQUOTE TYPE=CITE>&nbsp;
<BR>David Schwalm wrote:
<BR>&nbsp;

<P><FONT FACE="Arial"><FONT COLOR="#0000FF"><FONT SIZE=-1>I generally agree
with the notion that we should be accommodating in the design of FYC courses.
But I am sometimes concerned that professional programs ask us to adapt
FYC to their particular needs so that they can meet the accreditation requirements
in communication (most have one) without having to "waste" credit hours
that could be devoted to one more professional course. If I were at an
engineering school--say, Georgia Tech--then I'd develop a writing program
of one kind. But at ASU, where engineering is a college in a general university
with a common general education requirement that cuts across colleges,
one might want at least to question the extent to which general education
courses should be adapted to the professional program. I don't feel especially
strongly about this, but . . .</FONT></FONT></FONT>

<P><FONT FACE="Tahoma"><FONT SIZE=-1>David E. Schwalm</FONT></FONT>
<BR><FONT FACE="Tahoma"><FONT SIZE=-1>Vice Provost, ASU East</FONT></FONT>
<BR><FONT FACE="Tahoma"><FONT SIZE=-1>Dean of East College</FONT></FONT>
<BR><FONT FACE="Tahoma"><FONT SIZE=-1>7001 E. Williams Field Road, Bldg.
20</FONT></FONT>
<BR><FONT FACE="Tahoma"><FONT SIZE=-1>Mesa, Arizona&nbsp; 85212</FONT></FONT>
<BR><FONT FACE="Tahoma"><FONT SIZE=-1>Phone (602) 727-1418&nbsp; FAX (602)
727-1876</FONT></FONT>
<UL><FONT FACE="Arial"><FONT SIZE=-2>-----Original Message-----</FONT></FONT>
<BR><B><FONT FACE="Arial"><FONT SIZE=-2>From:&nbsp;&nbsp;</FONT></FONT></B>
<FONT FACE="Arial"><FONT SIZE=-2>Joan Mullin [SMTP:jmullin@UOFT02.UTOLEDO.EDU]</FONT></FONT>
<BR><B><FONT FACE="Arial"><FONT SIZE=-2>Sent:&nbsp;&nbsp;</FONT></FONT></B>
<FONT FACE="Arial"><FONT SIZE=-2>Friday, July 09, 1999 10:55 AM</FONT></FONT>
<BR><B><FONT FACE="Arial"><FONT SIZE=-2>To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></FONT></B>
<FONT FACE="Arial"><FONT SIZE=-2>WPA-L@asu.edu</FONT></FONT>
<BR><B><FONT FACE="Arial"><FONT SIZE=-2>Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT></FONT></B>
<FONT FACE="Arial"><FONT SIZE=-2>Re: 2nd Sem. Comp. Sections for Engineering
Students</FONT></FONT>

<P><FONT FACE="Courier New"><FONT SIZE=-1>Great answer, Cathy!</FONT></FONT>

<P><FONT FACE="Courier New"><FONT SIZE=-1>BTW, I am preparing to teach--due
to a conversation with Harriet Adams last</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>fall--a WMST/English course
in Women, Language and Writing. However, while</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>I've had conversations with
Jamie about this and some other English dept.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>folk, again, I'm not sure what
I need to do to make this a go.</FONT></FONT>

<P><FONT FACE="Courier New"><FONT SIZE=-1>Joan</FONT></FONT>

<P><FONT FACE="Courier New"><FONT SIZE=-1>At 10:55 AM 7/9/99 -0400, you
wrote:</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>X-Mailer: Mozilla 3.0 (Win95;
I)</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Content-type: text/plain; charset=us-ascii</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Content-transfer-encoding:
7BIT</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>References: &lt;01JDBSYMCGPK000ICU@uoft02.utoledo.edu></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Original-recipient: rfc822;jmullin@UOFT02.UTOLEDO.EDU</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Director Clark:</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Here in UT's Department of
English, we offer some courses which are</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>like/unlike what you seem to
be describing in your e-mail inquiry to our</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Writing Center director, Joan
Mullin.&nbsp; Given that, here they are.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>In the Composition Program,
we have Composition II courses which can be</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>crosslisted by interested departments/programs.&nbsp;
These courses are</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Composition II: Women in Society
(ENGL 1170) and Composition II:</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>African-American Experience
(ENGL 1220).&nbsp; Our Women's Studies program</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>crosslists 1170 by designating
five seats per section as being</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>exclusively for WMST students.&nbsp;
In such cases, our ENGL 1170s which are</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>typically capped at 24 are,
instead, capped at 19 with WMST's five</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>bringing the enrollment maximum
to the usual 24.&nbsp; Likewise, our</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>African-American Studies program
can crosslist 1220 by reserving seats.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Because the ENGL offering is
created as the Primary course, ENGL gets</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>the FTEs/credit.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>In Report Writing, with some
exceptions, ENGL 2950 is geared for the</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>sciences while ENGL 2960 is
geared more for business students.&nbsp; Whether</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>a student needs both CompII
and RptWrtg or just one of the two is</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>determined by individual departments.&nbsp;
At last word, the College of</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Business Administration, for
example, tells its students that they can</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>register for EITHER CompII
or RptWrtg; thereby, the latter falls into</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>the response to your questions.&nbsp;
ENGL 2950 and 2960, then, have a</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>mixture of majors on the roster,
are considered for some to be</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>"equivalents" to CompII (ie,
the required second writing course in their</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>sequence), and, as ENGL courses,
have all their FTEs/credit coming to</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>English.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Upon our conversion to semesters
for Fall 1997 and upon the request of</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>-- and in cooperation with
-- one of the departments in the College of</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Engineering, we also have created
a course into which only students from</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>that Engineering department
(MIME) can enroll.&nbsp; This course is</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>"Technical Writing for Engineers"
and, after Composition I (ENGL 1110),</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>is these students' second,
required writing course in the sequence.&nbsp; As</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>ENGL 1930, its FTEs/credit
comes to English; we, morevoer, create and</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>staff the course (although
we do consult with MIME to determine the best</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>day/time slots for each term's
sections and their Chair often forwards</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>suggested exercises/assignments).&nbsp;
We schedule these sections into our</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>computer-classroom(s) so that
each student works on a computer which is</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>equipped with programs like
Power Point in addition to straight-forward</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Word Processing capabilities.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Now, to ensure that I'm accurately
informing you and not omitting</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>anything, I'm cc:-ing this
to directors Dr. Duku Anokye (Director of</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Freshman Composition) and Dr.
Skai Stelzer (Director of Technical</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Writing) in case they'd like
to address anything in your inquiry.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>></FONT></FONT>

<P><FONT FACE="Courier New"><FONT SIZE=-1>>- C</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Catherine Chengges</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Administrative Coordinator</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>Department of English</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> At 02:42 PM 7/8/99 -0400,
you wrote:</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >This is a question for colleges/universities
which have a sequenced,</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >two-semester, comp requirement
taught in the English department.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >Our writing requirement
is a part of General Education. We may have</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >to design special sections
of our second-semester comp course for</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>> >> >engineering students.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> ></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >Do any comparable comp programs
offer special comp sections for</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >engineering students, and,
if so, what do you do in those sections?</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >What sort of reading list?
Writing assignments?&nbsp; Are you happy with</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >these courses?</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> ></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >Who gets tuition dollars
is a factor here, but so is the definition</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >of "general" in General
Education.&nbsp; Can we fulfill the meaning of</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >"general" and still offer
composition sections exclusively for</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >engineering students?&nbsp;
I think so, but I have never done so before.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >I need enlightenment.</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> ></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >Mili Clark</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> >Dir/Comp/English/SUNY-Buffalo</FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>> ></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>>></FONT></FONT>
<BR><FONT FACE="Courier New"><FONT SIZE=-1>></FONT></FONT></UL>
</BLOCKQUOTE>
&nbsp;</HTML>

--Boundary_(ID_2NN7olOlmPd7GTAsfS8NKQ)--
=========================================================================
Date:         Sat, 10 Jul 1999 16:40:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "smith_carol@grumpy.fortlewis.edu"
              <smith_carol@GRUMPY.FORTLEWIS.EDU>
Subject:      Re: Women's Studies/Comp Collaborations
MIME-version: 1.0
Content-type: text/plain; charset="ISO-8859-1"
Content-transfer-encoding: 7BIT

Joan Mullin:

Could you email me off list about your course Women, Language
and Writing?  We are developing a course here in collaboration
with Women's Studies, and I'd like to compare notes.

Carol Smith
Director of College Writing Program
Associate Professor of Management/Communications
Fort Lewis College
Durango, CO  81301
Phone:  (970) 247-7265
Fax:  (970) 247-7205
Email:  Smith_Carol@fortlewis.edu
=========================================================================
Date:         Sat, 10 Jul 1999 21:30:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
In-Reply-To:  <v03110700b3a8c51d2465@[138.87.106.47]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Doug, you might be interested in the fact that, oh, 20 years or so ago, I
was on the MLA Committee on Teaching.  We were charged with developing a
grant proposal, which we did and which the Exec Comm of MLA approved.  It
got to the final stage at FIPSE before it was turned down.  Its plan was
to use three years of funding to turn the comp programs at the prestige
Ph.D. institutions into a serious teacher training enterprise.  We wanted
to bribe the English depts of Harvard, Princeton, etc. into taking both
comp and teaching seriously.  Almost got there.  Interestingly, Phyllis
Franklyn could find NO record of that grant proposal when she became MLA
honcho.  I sent her a copy last year.  --Ed White

On Wed, 7 Jul 1999, Doug Hesse wrote:

> David,
>
> I got into this with Showalter at a meeting of PhD programs at MLA in
> December, and I discussed that exchange as part of my paper at 4C's.  David
> Laurence was in the 4C's audience, and I think he got my point.  I'm
> developing the paper for print.
>
> I plan on writing to Showalter and to the Chronicle, as WPA President, to
> point out that the world of English Studies goes beyond her office at
> Princeton.
>
> But first I have to calm down again.
>
> Doug
>
> At 10:45 PM -0700 7/6/99, David Schwalm wrote:
> >Or "The MLA finally finds its butt with both hands." I'm sure most of us
> >were thrilled when we saw that the CHE gave over three or four pages to
> >allow Elaine Showalter marvel over her discovery of the course (gee, a
> >non-credit seminar!) that most of us have been teaching for the last 20
> >years. Says the perky PMLA prexy, "Everyone complains these days that we
> >don't train graduate students to teach, but no one seems to do anything
> >about it." Pffft.
>
>
> Doug Hesse
> President, Council of Writing Program Administrators (WPA)
>
> Professor of English          /     Director of Graduate Studies
> Illinois State University     /    309-438-3667; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
> http://www.cas.ilstu.edu/english/hesse/welcome.html
>
> ISU Grad Program page:
>  http://www.cas.ilstu.edu/english/html_sources/grad1.html
> WPA page:
> http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
>
=========================================================================
Date:         Sat, 10 Jul 1999 21:40:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
In-Reply-To:  <v04011701b3a92e5b69cd@[128.206.30.195]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Not very new, Marty.  Remember when E.D. Hirsch quit as English chair at
the U of VA to become comp director?  He was lionized and adored at CCCC.
But then he published his egregious The Philosophy of Composition to a
chorus of hoots and left the field with his sword broken.  That in turn
led to Cultural Literacy and so on.  Ah, ancient history.  --Ed White

On Wed, 7 Jul 1999, Martha A. Townsend wrote:

> This thread also applies in spades to Jane Tompkins' _A Life in School:
> What the Teacher Learned_ (Addison-Wesley, 1996).  That one--and all the
> publicity and workshops--that the author gleaned really get to me.  No
> acknowledgment in the text about the extensive literature on the topic she
> raises.  Just a self-aggrandizing memoir.  Maybe we're witnessing a new
> genre here, one that can only be penned by stars from elite schools?
>
> Marty Townsend
>
=========================================================================
Date:         Sun, 11 Jul 1999 10:11:19 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Jude Edminster <jedmins1@TAMPABAY.RR.COM>
Subject:      Is anyone there?
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"
Content-transfer-encoding: 7bit

I'm new to the list...just received my subscription confirmation 5 days
ago...but haven't received any posts to the list yet.  Is anyone there?  Or
have I neglected something?

Jude
****************************************************************
Jude Edminster
Department of English  edminste@chuma.cas.usf.edu
University of South Florida
CPR 107
Tampa, FL  33620-5550
(813) 974-2421

"The past is a foreign country; they do things differently there."
                                                    --L.P. Harley
=========================================================================
Date:         Sun, 11 Jul 1999 12:04:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: The rhetoric of "Elaine Showalter Learns to Teach"
In-Reply-To:  <199907072311.SAA08357@citlink.net>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

I haven't really seen much MLA bashing this time through, Becky, but
rather the resentment of hard working folk whose work is being ignored as
more prestigious types "discover" what we have done for decades.  Here's
an interesting rhetorical sidelight on this issue.  In May 1984, I had an
article in CCC, in the course of which I compared the theory behind
holistic scoring to Fish's concept of the interpretive community.  In the
last paragraph, I referred rather cynically to the old aphorism, "Nothing
is known unless the right people know it." When I revised the article into
a book chapter, the copy editor (rightly, I think) deleted the aphorism,
and the cynicism, as rhetorically ineffective, too negative for a
basically upbeat book.  --Ed White


On Wed, 7 Jul 1999, Rebecca Moore Howard wrote:

> Colleagues, is "MLA" shorthand for "literature specialists"?  I'm looking at
> the rhetoric of this thread and wondering whether the literature-dominated
> MLA is what people are mad at, or whether it's those who hold center stage
> at MLA--a sort of reverse synecdoche.  (Surely there's a rhetorical term for
> the whole standing for the part?)  Or is MLA being named because of
> Showalter's presidency, such that MLA becomes a kind of metonymy for
> Showalter?  Or is it that MLA is actually being named as the culprit in the
> tunnelvision of Showalter?
>
> Becky
>
=========================================================================
Date:         Sun, 11 Jul 1999 15:42:18 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Rebecca Moore Howard <kati9e9@CITLINK.NET>
Subject:      Re: The rhetoric of "Elaine Showalter Learns to Teach"
MIME-version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit

Uh, Ed, the phrase "MLA bashing" is yours, not mine;  please re-read my post
(below).  All I wanted to know was what person, groups, or attitudes were
being signalled by the acronym.  The WPA-L discussion on this topic began
David's reference to Showalter's *Chronicle* piece, but soon the agent noun
was "MLA," not "Showalter," and I was interested in that shift.  My post was
not intended to take sides or to accuse people of "bashing," but only to
engage in the reflexive rhetorical activity of figuring out what our
collective assumptions are.  Like many on this list, I'm an enthusiastic
member of MLA;  like (I hope) many, I've had collegial, rewarding English
Department experiences (at TCU most recently);  and like many, I've suffered
all sorts of indignities and obstructions because of the ridiculous and
apparently inplacable literature-composition hierarchy.

Now that I'm done bristling, I want to know more about your anecdote.  Who
were the "right people" you had in mind?  The Fish Posse?  If so, I can
certainly see how the anecdote pertains to the present discussion and the
too-familiar frustration of doing hard, important work that is only
recognized by the "rest" of the department (and publications like the
*Chronicle*) when someone (e.g., Showalter) from literature does it.

Becky Howard


- - - - - - - - - -


>I haven't really seen much MLA bashing this time through, Becky, but
>rather the resentment of hard working folk whose work is being ignored as
>more prestigious types "discover" what we have done for decades.  Here's
>an interesting rhetorical sidelight on this issue.  In May 1984, I had an
>article in CCC, in the course of which I compared the theory behind
>holistic scoring to Fish's concept of the interpretive community.  In the
>last paragraph, I referred rather cynically to the old aphorism, "Nothing
>is known unless the right people know it." When I revised the article into
>a book chapter, the copy editor (rightly, I think) deleted the aphorism,
>and the cynicism, as rhetorically ineffective, too negative for a
>basically upbeat book.  --Ed White
>
>
>On Wed, 7 Jul 1999, Rebecca Moore Howard wrote:
>
>> Colleagues, is "MLA" shorthand for "literature specialists"?  I'm looking at
>> the rhetoric of this thread and wondering whether the literature-dominated
>> MLA is what people are mad at, or whether it's those who hold center stage
>> at MLA--a sort of reverse synecdoche.  (Surely there's a rhetorical term for
>> the whole standing for the part?)  Or is MLA being named because of
>> Showalter's presidency, such that MLA becomes a kind of metonymy for
>> Showalter?  Or is it that MLA is actually being named as the culprit in the
>> tunnelvision of Showalter?
>>
>> Becky
>>
=========================================================================
Date:         Sun, 11 Jul 1999 13:50:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: The rhetoric of "Elaine Showalter Learns to Teach"
In-Reply-To:  <199907111943.OAA12590@citlink.net>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

I don't know the origin of the aphorism, Becky; maybe someone on the list
does.  I somehow connect it to the Challenger explosion, foreseen by the
working engineers but not understood by the managers.  I was thinking of
folk like Fish, at the top of the prestige pyramid, coming up with
theories that we have been using for decades.  His "interpretive
community" has such agreed-upon reading strategies that he says they
"write" the texts they read.  I thought that had interesting parallels to
the way a team of holistic readers work, using scoring guides and sample
papers. But I couldn't imagine Fish using such language, nor could I
imagine Fish at a holistic scoring without chuckling. Nonetheless, his
term is useful; it's not a bad idea to think of a team of readers as an
interpretive community.  Now we know.  --Ed White

On Sun, 11 Jul 1999, Rebecca Moore Howard wrote:

> Uh, Ed, the phrase "MLA bashing" is yours, not mine;  please re-read my post
> (below).  All I wanted to know was what person, groups, or attitudes were
> being signalled by the acronym.  The WPA-L discussion on this topic began
> David's reference to Showalter's *Chronicle* piece, but soon the agent noun
> was "MLA," not "Showalter," and I was interested in that shift.  My post was
> not intended to take sides or to accuse people of "bashing," but only to
> engage in the reflexive rhetorical activity of figuring out what our
> collective assumptions are.  Like many on this list, I'm an enthusiastic
> member of MLA;  like (I hope) many, I've had collegial, rewarding English
> Department experiences (at TCU most recently);  and like many, I've suffered
> all sorts of indignities and obstructions because of the ridiculous and
> apparently inplacable literature-composition hierarchy.
>
> Now that I'm done bristling, I want to know more about your anecdote.  Who
> were the "right people" you had in mind?  The Fish Posse?  If so, I can
> certainly see how the anecdote pertains to the present discussion and the
> too-familiar frustration of doing hard, important work that is only
> recognized by the "rest" of the department (and publications like the
> *Chronicle*) when someone (e.g., Showalter) from literature does it.
>
> Becky Howard
>
>
> - - - - - - - - - -
>
>
> >I haven't really seen much MLA bashing this time through, Becky, but
> >rather the resentment of hard working folk whose work is being ignored as
> >more prestigious types "discover" what we have done for decades.  Here's
> >an interesting rhetorical sidelight on this issue.  In May 1984, I had an
> >article in CCC, in the course of which I compared the theory behind
> >holistic scoring to Fish's concept of the interpretive community.  In the
> >last paragraph, I referred rather cynically to the old aphorism, "Nothing
> >is known unless the right people know it." When I revised the article into
> >a book chapter, the copy editor (rightly, I think) deleted the aphorism,
> >and the cynicism, as rhetorically ineffective, too negative for a
> >basically upbeat book.  --Ed White
> >
> >
> >On Wed, 7 Jul 1999, Rebecca Moore Howard wrote:
> >
> >> Colleagues, is "MLA" shorthand for "literature specialists"?  I'm looking at
> >> the rhetoric of this thread and wondering whether the literature-dominated
> >> MLA is what people are mad at, or whether it's those who hold center stage
> >> at MLA--a sort of reverse synecdoche.  (Surely there's a rhetorical term for
> >> the whole standing for the part?)  Or is MLA being named because of
> >> Showalter's presidency, such that MLA becomes a kind of metonymy for
> >> Showalter?  Or is it that MLA is actually being named as the culprit in the
> >> tunnelvision of Showalter?
> >>
> >> Becky
> >>
>
=========================================================================
Date:         Sun, 11 Jul 1999 17:36:37 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Jude Edminster <jedmins1@TAMPABAY.RR.COM>
Subject:      Re: Is anyone there?
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----=_NextPart_000_0035_01BECBC3.ED9E7A40"

This is a multi-part message in MIME format.

------=_NextPart_000_0035_01BECBC3.ED9E7A40
Content-Type: text/plain;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

No, the Roadrunner address is fine, and I have gotten three responses to =
my post, but they came to my inbox directly to me and not to the  WPA-L =
mail file I set up for anything posted to the list address to be sorted =
to.  I haven't gotten any posts at all addressed to the list.  Can you =
try posting to the list rather than my address and see if I get it?

Jude
    -----Original Message-----
    From: David Schwalm <DAVID.SCHWALM@asu.edu>
    To: 'Jude Edminster ' <jedmins1@TAMPABAY.RR.COM>
    Date: Sunday, July 11, 1999 4:56 PM
    Subject: RE: Is anyone there?
   =20
   =20
     Jude, have you gotten any WPA stuff yet? You are on the list, but =
the address is jedmins1@tampabay.rr.com. That is the address your system =
sends out in the header. If you want to subscribe from your university =
(.edu) address, you will have to do that when you are signed on trhough =
that account.=20

    -----Original Message-----=20
    From: Jude Edminster=20
    To: WPA-L@asu.edu=20
    Sent: 7/11/99 7:11 AM=20
    Subject: Is anyone there?=20

    I'm new to the list...just received my subscription confirmation 5 =
days=20
    ago...but haven't received any posts to the list yet.  Is anyone =
there?=20
    Or=20
    have I neglected something?=20

    Jude=20
    ****************************************************************=20
    Jude Edminster=20
    Department of English  edminste@chuma.cas.usf.edu=20
    University of South Florida=20
    CPR 107=20
    Tampa, FL  33620-5550=20
    (813) 974-2421=20

    "The past is a foreign country; they do things differently there."=20
                                                        --L.P. Harley=20


------=_NextPart_000_0035_01BECBC3.ED9E7A40
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD W3 HTML//EN">
<HTML>
<HEAD>

<META content=3Dtext/html;charset=3Diso-8859-1 =
http-equiv=3DContent-Type><TITLE>RE: Is anyone there?</TITLE><!DOCTYPE =
HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<META content=3D'"MSHTML 4.72.3110.7"' name=3DGENERATOR>
</HEAD>
<BODY bgColor=3D#ffffff>
<DIV><FONT color=3D#000000 face=3DArial size=3D2>No, the Roadrunner =
address is fine,=20
and I have gotten three responses to my post, but they came to my inbox =
directly=20
to me and not to the&nbsp; WPA-L mail file I set up for anything posted =
to the=20
list address to be sorted to.&nbsp; I haven't gotten any posts at all =
addressed=20
to the list.&nbsp; Can you try posting to the list rather than my =
address and=20
see if I get it?</FONT></DIV>
<DIV><FONT color=3D#000000 face=3DArial size=3D2></FONT>&nbsp;</DIV>
<DIV><FONT face=3DArial size=3D2>Jude</FONT></DIV>
<BLOCKQUOTE=20
style=3D"BORDER-LEFT: #000000 solid 2px; MARGIN-LEFT: 5px; PADDING-LEFT: =
5px">
    <DIV><FONT face=3DArial size=3D2><B>-----Original =
Message-----</B><BR><B>From:=20
    </B>David Schwalm &lt;<A=20
    =
href=3D"mailto:DAVID.SCHWALM@asu.edu">DAVID.SCHWALM@asu.edu</A>&gt;<BR><B=
>To:=20
    </B>'Jude Edminster ' &lt;<A=20
    =
href=3D"mailto:jedmins1@TAMPABAY.RR.COM">jedmins1@TAMPABAY.RR.COM</A>&gt;=
<BR><B>Date:=20
    </B>Sunday, July 11, 1999 4:56 PM<BR><B>Subject: </B>RE: Is anyone=20
    there?<BR><BR></DIV></FONT>
    <P><FONT size=3D2>&nbsp;Jude, have you gotten any WPA stuff yet? You =
are on=20
    the list, but the address is <A=20
    =
href=3D"mailto:jedmins1@tampabay.rr.com">jedmins1@tampabay.rr.com</A>. =
That is=20
    the address your system sends out in the header. If you want to =
subscribe=20
    from your university (.edu) address, you will have to do that when =
you are=20
    signed on trhough that account. </FONT></P>
    <P><FONT size=3D2>-----Original Message-----</FONT> <BR><FONT =
size=3D2>From:=20
    Jude Edminster</FONT> <BR><FONT size=3D2>To: WPA-L@asu.edu</FONT> =
<BR><FONT=20
    size=3D2>Sent: 7/11/99 7:11 AM</FONT> <BR><FONT size=3D2>Subject: Is =
anyone=20
    there?</FONT> </P>
    <P><FONT size=3D2>I'm new to the list...just received my =
subscription=20
    confirmation 5 days</FONT> <BR><FONT size=3D2>ago...but haven't =
received any=20
    posts to the list yet.&nbsp; Is anyone there?</FONT> <BR><FONT=20
    size=3D2>Or</FONT> <BR><FONT size=3D2>have I neglected =
something?</FONT> </P>
    <P><FONT size=3D2>Jude</FONT> <BR><FONT=20
    =
size=3D2>****************************************************************=
</FONT>=20
    <BR><FONT size=3D2>Jude Edminster</FONT> <BR><FONT =
size=3D2>Department of=20
    English&nbsp; edminste@chuma.cas.usf.edu</FONT> <BR><FONT =
size=3D2>University=20
    of South Florida</FONT> <BR><FONT size=3D2>CPR 107</FONT> <BR><FONT=20
    size=3D2>Tampa, FL&nbsp; 33620-5550</FONT> <BR><FONT size=3D2>(813)=20
    974-2421</FONT> </P>
    <P><FONT size=3D2>&quot;The past is a foreign country; they do =
things=20
    differently there.&quot;</FONT> <BR><FONT=20
    =
size=3D2>&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbs=
p;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp=
;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;=
&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&=
nbsp;&nbsp;&nbsp;&nbsp;=20
    --L.P. Harley</FONT> </P></BLOCKQUOTE></BODY></HTML>

------=_NextPart_000_0035_01BECBC3.ED9E7A40--
=========================================================================
Date:         Sun, 11 Jul 1999 19:02:31 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      TEST--DELETE
X-cc:         jedmins1@TAMPABAY.RR.COM
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

THis is a test.  Just delete it.
Bill

>Date: Sun, 11 Jul 1999 17:36:37 -0400
>From: Jude Edminster <jedmins1@TAMPABAY.RR.COM>
>Subject: Re: Is anyone there?
>Sender: Writing Program Administration <WPA-L@asu.edu>
>To: WPA-L@asu.edu
>Reply-to: Writing Program Administration <WPA-L@asu.edu>
>MIME-version: 1.0
>X-MIMEOLE: Produced By Microsoft MimeOLE V4.72.3110.3
>X-Priority: 3
>X-MSMail-priority: Normal
>
>     No, the Roadrunner address is fine,  and I have gotten three
>responses to my post, but they came to my inbox directly  to me and not to
>the  WPA-L mail file I set up for anything posted to the  list address to
>be sorted to.  I haven't gotten any posts at all addressed  to the list.
>Can you try posting to the list rather than my address and  see if I get
>it?   Jude
>     -----Original Message-----From:      David Schwalm
><DAVID.SCHWALM@asu.edu>To:      'Jude Edminster '
><jedmins1@TAMPABAY.RR.COM>Date:      Sunday, July 11, 1999 4:56 PMSubject:
>RE: Is anyone      there?
> Jude, have you gotten any WPA stuff yet? You are on      the list, but
>the address is jedmins1@tampabay.rr.com. That is      the address your
>system sends out in the header. If you want to subscribe      from your
>university (.edu) address, you will have to do that when you are
>signed on trhough that account.
>
>-----Original Message----- From:      Jude Edminster To: WPA-L@asu.edu
>Sent: 7/11/99 7:11 AM Subject: Is anyone      there?
>
>I'm new to the list...just received my subscription      confirmation 5
>days ago...but haven't received any      posts to the list yet.  Is anyone
>there? Or have I neglected something?
>
>Jude ****************************************************************
>Jude Edminster Department of      English  edminste@chuma.cas.usf.edu
>University      of South Florida CPR 107 Tampa, FL  33620-5550 (813)
>974-2421
>
>"The past is a foreign country; they do things      differently there."
>                                                         --L.P. Harley
>
>
>
=========================================================================
Date:         Sun, 11 Jul 1999 19:03:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Is anyone there?
In-Reply-To:  <003801becbe5$75028000$10cb5c18@oemcomputer.tampabay.rr.com>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

OK, I've sent a test message to the list and CC'ed you on it.  So you
should get two of them.
Bill

>     No, the Roadrunner address is fine,  and I have gotten three
>responses to my post, but they came to my inbox directly  to me and not to
>the  WPA-L mail file I set up for anything posted to the  list address to
>be sorted to.  I haven't gotten any posts at all addressed  to the list.
>Can you try posting to the list rather than my address and  see if I get
>it?   Jude
>     -----Original Message-----From:      David Schwalm
><DAVID.SCHWALM@asu.edu>To:      'Jude Edminster '
><jedmins1@TAMPABAY.RR.COM>Date:      Sunday, July 11, 1999 4:56 PMSubject:
>RE: Is anyone      there?
> Jude, have you gotten any WPA stuff yet? You are on      the list, but
>the address is jedmins1@tampabay.rr.com. That is      the address your
>system sends out in the header. If you want to subscribe      from your
>university (.edu) address, you will have to do that when you are
>signed on trhough that account.
>
>-----Original Message----- From:      Jude Edminster To: WPA-L@asu.edu
>Sent: 7/11/99 7:11 AM Subject: Is anyone      there?
>
>I'm new to the list...just received my subscription      confirmation 5
>days ago...but haven't received any      posts to the list yet.  Is anyone
>there? Or have I neglected something?
>
>Jude ****************************************************************
>Jude Edminster Department of      English  edminste@chuma.cas.usf.edu
>University      of South Florida CPR 107 Tampa, FL  33620-5550 (813)
>974-2421
>
>"The past is a foreign country; they do things      differently there."
>                                                         --L.P. Harley
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Date:         Sun, 11 Jul 1999 21:31:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Keith Rhodes <rhodes@CCP.COM>
Subject:      the Chief Rhetorician
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Rebecca Moore Howard wrote:

>And who would be the
>person to persuade them?  ("Doug! Doug!" the masses cry.)

Sorry to try floating a lead trial balloon twice, but why not have a WPA-C
"Chief Rhetorician," authorized to make carefully considered responses to
the thrice or so annual issues like these? And not just in WPA-J. (Oh, yeah
- to interpret my private lexicon, of which I'm too fond, "WPA-C" is the
council and "WPA-J" is the journal.)


=============================================================
Keith Rhodes, Director of Developmental Writing and Placement
English, Foreign Languages and Journalism Department
Missouri Western State College, St. Joseph, MO  64507
rhodes@griffon.mwsc.edu (w) | rhodes@ccp.com (h)
http://www.mwsc.edu/~rhodes
=============================================================
=========================================================================
Date:         Sun, 11 Jul 1999 22:43:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Padaulton@AOL.COM
Subject:      Re: Elaine Showalter Learns to Teach
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
Content-transfer-encoding: 7bit

In our English Department at Stony Brook (which has become a national display
of some sort), I once thought C&R was getting a bit of respect--partly I fear
because I have a degree in Literature.  But also, I like to think, because
quite a few of our graduate students (and many of them were our very best)
took to C&R and made dents in their professors consciousness.

When I came up for tenure, I had published a couple of literary articles and
lots of C&R.  During this process one of the lit professors came up to me and
said he had read one of my lit articles (it just happened to be in PMLA) and
stated with a bit of amazement in his voice: "I didn't know you did work like
that."  What I heard underneath is voice was that he had thought I was
possessed of some lesser mind because I was a C&R person.  At the time, I did
not respond.  Now I think I'd be likely to say: "Yes, I know--it's really
lesser work, but it rests my mind a bit to do such things."  That isn't nice,
is it.

But I do believe we were beginning to impress some of the lit faculty with
the respectability of our field when, wonder of wonders, the powers that be
took the program out of the English Department, made it a free-standing
department--and in the last two years, whatever respect it might have gained
has gone down the tubes and the program is once again regarded as a form of
injection necessary before real college work begins.

And, in terms of teaching, there are two of us in the department who teach
introductory Old English--me and a wonderful person with a degree from
Harvard in Comp Lit.  We rotate teaching the course now that I am no longer
in the Writing Program.  We have respectful, but ongoing discussions about
the purpose of the class.  He sees it as making sure Old English literature
remains viable in the curriculum, that knowledge of it continues to be passed
down through the generations.  He also sees the grammatical aspects of it as
filling the gaps left by an inadequate education in such matters.  Frankly, I
just don't believe very many, if any, of my undergraduates are going to do
anything with Old English as Old English and I teach it (and its grammar) as
a lesson in learning, that is, a lesson in process.  Over the many semesters
I've taught the course, I've had only 2 undergraduates who had any interest
in continuing their studies in Old English and both of them got out of the
course what they needed to go on.

That's what I see as at the heart of this debate: to me education is
primarily about how to learn and how to use what one learns; to others, it's
about "what" is learned.  Of course, that's important but I think it needs to
be seen in context of the "how" of learning.

And just to add another piece of evidence, last year Stony Brook re-created
its teaching and learning center (it does this about every 5 years) and
appointed a wonderful man to head it up.  This past June he mounted a
mega-conference on "process learning."  He seemed a bit aware that our former
writing program looked upon the issues surrounding "process learning" as
being crucial, but there was no real recognition that we had been in this
stadium for years.  So what happens at the national level, replicates itself
over and over at the local level--I'm sure not just at Stony Brook.  I
suspect there are many with stories quite similar to this.

And, in response to Irv's question, let me say that he may be on to
something--perhaps it's big research universities like mine where the lit-C&R
split is the most evident.  I know I've done workshops and such at 4-year
colleges and been envious of the degree wo which they two are seen as
twin-sisters, tied at the navel, and mutually supportive and respectful of
one another.

And, I'm being loquacious because I'm avoiding reading page proofs!, but I
recall several months ago that Showalter had rather unpleasant exchanges with
graduate students on some national graduate student list.  As I remember from
what our graduate students said, they were particularly dismayed at what they
perceived as her lack of understanding of graduate student issues.  Is anyone
else aware of these interchanges?

Pat Belanoff
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Date:         Sun, 11 Jul 1999 22:55:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Jude Edminster <jedmins1@TAMPABAY.RR.COM>
Subject:      Re: Is anyone there?
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"
Content-transfer-encoding: 7bit

Thanks everyone for your help.  The problem is solved.  I've got mail.
Looking forward to being part of the list.

Jude
-----Original Message-----
From: Bill Condon <bcondon@WSU.EDU>
To: WPA-L@asu.edu <WPA-L@asu.edu>
Date: Sunday, July 11, 1999 10:00 PM
Subject: Re: Is anyone there?


>OK, I've sent a test message to the list and CC'ed you on it.  So you
>should get two of them.
>Bill
>
>>     No, the Roadrunner address is fine,  and I have gotten three
>>responses to my post, but they came to my inbox directly  to me and not to
>>the  WPA-L mail file I set up for anything posted to the  list address to
>>be sorted to.  I haven't gotten any posts at all addressed  to the list.
>>Can you try posting to the list rather than my address and  see if I get
>>it?   Jude
>>     -----Original Message-----From:      David Schwalm
>><DAVID.SCHWALM@asu.edu>To:      'Jude Edminster '
>><jedmins1@TAMPABAY.RR.COM>Date:      Sunday, July 11, 1999 4:56 PMSubject:
>>RE: Is anyone      there?
>> Jude, have you gotten any WPA stuff yet? You are on      the list, but
>>the address is jedmins1@tampabay.rr.com. That is      the address your
>>system sends out in the header. If you want to subscribe      from your
>>university (.edu) address, you will have to do that when you are
>>signed on trhough that account.
>>
>>-----Original Message----- From:      Jude Edminster To: WPA-L@asu.edu
>>Sent: 7/11/99 7:11 AM Subject: Is anyone      there?
>>
>>I'm new to the list...just received my subscription      confirmation 5
>>days ago...but haven't received any      posts to the list yet.  Is anyone
>>there? Or have I neglected something?
>>
>>Jude ****************************************************************
>>Jude Edminster Department of      English  edminste@chuma.cas.usf.edu
>>University      of South Florida CPR 107 Tampa, FL  33620-5550 (813)
>>974-2421
>>
>>"The past is a foreign country; they do things      differently there."
>>                                                         --L.P. Harley
>
=========================================================================
Date:         Mon, 12 Jul 1999 08:01:34 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Steven M Strang <smstrang@MIT.EDU>
Subject:      Re: Women's Studies/Comp Collaborations
In-Reply-To:  "Your message of Sat, 10 Jul 1999 16:40:56 MDT."
              <01JDEMYFNHPW0000ME@GRUMPY.FORTLEWIS.EDU>

Joan Mullin,

COuld you make that reply to Carol Smith about your course Women, Lanuagea nd
Wirtign to the list (or cc me a copy too)?
Thanks,

Steve Strang
Director, The Writing and Communication Center
MIT
Cambridge, MA 02139
617-253-3090
smstrang@mit.edu
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Date:         Mon, 12 Jul 1999 08:03:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: the Chief Rhetorician
In-Reply-To:  <3.0.1.32.19990711213107.006a59bc@ccp.com>
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At 09:31 PM 7/11/99 -0500, Keith Rhodes wrote:
>Rebecca Moore Howard wrote:
>
>>And who would be the
>>person to persuade them?  ("Doug! Doug!" the masses cry.)
>
>Sorry to try floating a lead trial balloon twice, but why not have a WPA-C
>"Chief Rhetorician," authorized to make carefully considered responses to
>the thrice or so annual issues like these? And not just in WPA-J. (Oh, yeah
>- to interpret my private lexicon, of which I'm too fond, "WPA-C" is the
>council and "WPA-J" is the journal.)

Great idea!  Among the many, many great possibilities, I nominate Dennis
Baron, a guy who shows up in print (Chronicle of Higher Ed, Lingua Franca,
etc.) anyway and does us all proud.


Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Date:         Mon, 12 Jul 1999 09:03:57 +0001
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Cheryl Glenn <cjg6@PSU.EDU>
Subject:      Re: Women's Studies/Comp Collaborations
In-Reply-To:  <199907121201.IAA07195@writing-center2>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Joan, and me too.  It sounds terrific--something several of us would like
to copy.

please cc me, cheryl

At 08:01 AM 7/12/99 -0400, you wrote:
>Joan Mullin,
>
>COuld you make that reply to Carol Smith about your course Women, Lanuagea nd
>Wirtign to the list (or cc me a copy too)?
>Thanks,
>
>Steve Strang
>Director, The Writing and Communication Center
>MIT
>Cambridge, MA 02139
>617-253-3090
>smstrang@mit.edu
>
>
Cheryl Glenn
Associate Professor of English
The Pennsylvania State University
142 South Burrowes Building
University Park, PA 16802-6200

Office:  814-863-0271
Home:    814-237-5665
Fax:     814-863-7285
Email:   cjg6@psu.edu
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Date:         Mon, 12 Jul 1999 09:26:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Rebecca Moore Howard <kati9e9@CITLINK.NET>
Subject:      Re: Women's Studies/Comp Collaborations
MIME-version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit

Joan, put it on the list!  Please.  Becky Howard
=========================================================================
Date:         Mon, 12 Jul 1999 09:44:58 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Don Bushman <bushmand@UNCWIL.EDU>
Subject:      Re: The rhetoric of "Elaine Showalter Learns to Teach"
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Correction:  it's in _CE_ (April 1986): 339-49.

DB

At 02:09 PM 7/9/99 -0500, you wrote:
>"From Astor Place to Kenyon Road: The NCTE and the Origins of English Studies"
>College English 48 (1986): 15-25.
>
>Beth Daniell wrote:
>
>>  See Myron Tuman's article about Astor Street and Urbana or whatever the name
>> was --Someone on this list will have the complete citation ready at hand.
Don't
>> think for a minute those guys don't stereotype us. And yes comp/rhet
folks can
>> also be self-serving and trivial. Beth
>>
>
=========================================================================
Date:         Mon, 12 Jul 1999 10:53:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Larry Beason <lbeason@USAMAIL.USOUTHAL.EDU>
Subject:      Query about relevancy of what we teach
X-To:         cpryor@DGS.DGSYS.COM
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: quoted-printable

You might look at Ch. 10 ("Career Choice & Development") of Ernest =
Pascarella & Patrick Terenzini's _How College Affects Students_ (1991).  =
This review of 20 years' of research indicates that college does significan=
tly affect students' careers, but much hinges on what what is meant by the =
words "productivity" and "skills" needed on the job.  It also depends on =
how these are measured.

The authors note that strictly in terms of the single variable of =
productivity, "the weight of evidence suggests little in the way of job =
productivty differences" between college and non-college workers.  =
However, "it is clear that college graduates enjoy significantly higher =
levels of career mobility and advancement" which might in part "be due to =
the fact that those with a college education are morel ikely to possess...r=
equisite competencies..."  (p. 489).

Thus, if you measure productivity simply by comparing college vs. =
non-college grads in a similar job, you might find little difference =
because both groups got where they are by, one way or another, having =
needed skills.  But college grads are more likely to be advanced out of a =
given job and into a higher one because, apparently, college gave them =
needed skills (or people assume that and advance college grads).   That =
is, if college didn't equip workers w/ needed skills, why are they more =
likely to be advanced? =20

I know all to well there are other reasons for advancement, but at least =
some of the time the reason may be the impact of college on workplacace =
skills/productivity.

--larry

-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------
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Date:         Mon, 12 Jul 1999 08:46:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Kann <dkann@POLYMAIL.CPUNIX.CALPOLY.EDU>
Organization: Cal Poly State University SLO
Subject:      Re: The rhetoric of "Elaine Showalter Learns to Teach"
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Kafkaz wrote:

> "From Astor Place to Kenyon Road: The NCTE and the Origins of English Studies"
> College English 48 (1986): 15-25.
>

This is not the correct citation.  Is it the page reference or the volume that's off?

David Kann
=========================================================================
Date:         Mon, 12 Jul 1999 11:11:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Kafkaz <Kafkaz@KWOM.COM>
Organization: College of DuPage
Subject:      Re: The rhetoric of "Elaine Showalter Learns to Teach"
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Thanks to the person who offered the correct citation

<<Correction:  it's in _CE_ (April 1986): 339-49.>>

And a pox on me for taking it from someone else's bibliography without double-checking.
Summer laziness is well upon me--checking would have required leaving the hammock,
impossible to do without spilling the lemonade, which is heck on keyboards.

Kathy at C.O.D.

David Kann wrote:

> Kafkaz wrote:
>
> > "From Astor Place to Kenyon Road: The NCTE and the Origins of English Studies"
> > College English 48 (1986): 15-25.
> >
>
> This is not the correct citation.  Is it the page reference or the volume that's off?
>
> David Kann
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Date:         Mon, 12 Jul 1999 12:33:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Kafkaz <Kafkaz@KWOM.COM>
Organization: College of DuPage
Subject:      Re: The rhetoric of "Elaine Showalter Learns to Teach"
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Oh, and I forgot to add that I lifted the apparently incorrect citation from Tuman's own
CV at http://www.as.ua.edu/ecl/mct.htm.  Sigh, can't trust anyone, it seems.  Perhaps he
was in the hammock with his lemonade that day too, if indeed he constructed his own page
at all.  I wonder . . .

Kathy at C.O.D.

David Kann wrote:

> Kafkaz wrote:
>
> > "From Astor Place to Kenyon Road: The NCTE and the Origins of English Studies"
> > College English 48 (1986): 15-25.
> >
>
> This is not the correct citation.  Is it the page reference or the volume that's off?
>
> David Kann
=========================================================================
Date:         Mon, 12 Jul 1999 13:59:39 -0600
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Donna LeCourt <DLeCourt@VINES.COLOSTATE.EDU>
Subject:      Re: Women's Studies/Comp Collaborations
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii

Joan--Add my name to the list of people who would like copies of this.

Thanks,

Donna LeCourt
Colorado State University
=========================================================================
Date:         Mon, 12 Jul 1999 13:25:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Yvonne Merrill <ymerrill@U.ARIZONA.EDU>
Subject:      Re: 2nd Sem. Comp. Sections for Engineering Students
In-Reply-To:  <37853A20.251EE9EA@uwplatt.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

RE:  Writing in Engineering

        This seems an appropriate conversation to add a couple of observations
that have come my way as WAC Coordinator and someone who co-taught three
years in an electrical and computer engineering senior design course.

        As WAC coordinator, I have on-gong communications with practicing
engineers in various professional settings because they serve on my
external Writing Advisory Council.  All rose to management positions
because they were proficient writers and communicators, some are master
designers, some are CEOs of engineering firms, some are intellectual
property lawyers who apply for patents on inventions, and some work for the
government.  Contrary to the writing in their engineering training, most of
what they write now are letters and memos, proposals of all levels of
formality, status reports and disclosures, project reports, and trade
journal articles.

        In their reports to our engineering faculty and administrators, they
advocate that student engineers understand that all writing is PERSUASIVE
AND HIGHLY CONTEXT SENSITIVE.  In a survey of engineering faculty and
practicing engineers at IBM and [then] Hughes, I discovered that working
engineers had developed their own scheme for doing rhetorical analysis
BEFORE writing anything--whether it be an e-mail or an article.  And they
always wrote consciously from the readers' standpoint.  They also reported
having to write only 4-6 drafts of a document before it was publishable,
whereas the faculty reported 18-20 before their peers would accept it.

        To me, this is a strong argument for teaching the "transportable" skill of
rhetorical analysis in FYC and exposing students to writing in many
different disciplines, so they can begin right away to develop the
flexibility and rhetorical sensitivity to succeed wherever they may have to
write.

        When I taught with engineers in the senior design course, the thing I
noted that most differentiated the students' from the faculty's design
process was that faculty "logged" their progress and thinking and wrote
considerably while performing and problem solving throughout the design
process.  Students hadn't learned to do that yet, so their analytical,
synthetic thinking was slow and their collaborative work sometimes
unproductive because each team member hadn't been mentally processing his
or her part of the overall design problem and its solutions, but waited
until meeting with the team to start putting new understandings into words.

        This experience persuaded me that writing-to-think-and-learn is also a
generalizable and teachable practice to emphasize in our FYC courses.  To
use it most effectively we also need to be giving students real
intellectual problems and extended projects to work on, so that both the
CONTEXT and the THINKING are GENUINE and they can't avoid a personal,
intellectual commitment to them, as well as have an opportunity to do more
complex and revised thinking.

        Given this background, writing emphasis courses in the majors and
technical writing courses could start students closer to the mark and make
them more adaptable thinkers and writers from the outset.  Our engineering
graduates have been characterized by some of their first employers as
excellent "draftsmen" or "technicians" but poor problem solvers and
writers.  Our engineering college would be the last people to discount the
foundational importance of required composition instruction and is working
right now to complement it in their own program.

Yvonne Merrill, WAC Coordinator
University of Arizona Composition Board

        At 06:54 PM 7/8/99 -0500, you wrote:
>Larrry, Mili, et al
>Because the Engineering "elite" (spelled m-o-n-e-y) at my institution
>have definite ideas that their students should write well, but really
>have no idea about how or what to do, I have had some success in
>advising them that a successful FYC curriculum (alomg with some
>intermediate comp/rhet and an upper level tech writing course, perhaps))
>should prepare all students to realize the rhetorical situation before
>them and to use what they've learned in context.  A good
>writer/rhetorician should be able to rise to the cause in a variety of
>contexts.   FYC should build a solid rhetorical foundation for further
>application, rather than prepare our young adults to write one way and
>one way only.  Frankly, I have been stymied for sometime regarding the
>question: how should an engineer write?  Will he/she ever need to
>argue/persuade? describe? narrate? explore?   hmmmmmmmmmm . . .  This
>returns me to my hobby-horse tirade agaist specialization in gen ed
>writing curriculae
>
>Now, all I need to do is convince our English faculty of the same thing
>. . .
>
>Summer and I can't stop working
>Dennis
>
>Dennis Ciesielski
>U of Wisconsin-Platteville
>
>
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Date:         Mon, 12 Jul 1999 13:40:08 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Yvonne Merrill <ymerrill@U.ARIZONA.EDU>
Subject:      Re: 2nd Sem. Comp. Sections for Engineering Students
In-Reply-To:  <8093ABAD9B81D211878200A0C9B406BA77DC51@mainex3.asu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

I agree strongly with David that we can't sacrifice any of our precious six
units of universal composition requirements to serve individual colleges.
We need to give students a foundation and writing theory to cross
disciplinary boundaries more easily.  After all, once they leave us, they
don't have only engineering courses for the next three years.  And at UA,
ALL of our new gen. ed. courses are requiring substantial writing
components.  I'm trying to help those faculty out by showing them how we
teach rhetorical analysis in comp. so they can use that student background
for giving them contextual help in their fields.  Thanks, by the way, to
Phyllis Ryder, who has a good and long memory!  Ken McAllister have been
working together here to improve our professional writing courses.

Yvonne Merrill, WAC
University of Arizona

At 02:53 PM 7/9/99 -0700, you wrote:
>     "" credit hours that could be devoted to one more professional course.
>If I were at an engineering school--say, Georgia Tech--then I'd develop a
>writing program of one kind. But at ASU, where engineering is a college in
>a general university with a common general education requirement that cuts
>across colleges, one might want at least to question the extent to which
>general education courses should be adapted to the professional program. I
>don't feel especially strongly about this, but . . .  David E. Schwalm
>Vice Provost, ASU East
>Dean of East College
>7001 E. Williams Field Road, Bldg. 20
>  85212
>  FAX (602) 727-1876   -----Original Message-----
>   Joan Mullin [SMTP:jmullin@UOFT02.UTOLEDO.EDU]
>   Friday, July 09, 1999 10:55 AM
>     WPA-L@asu.edu
>        Re: 2nd Sem. Comp. Sections for Engineering Students   Great
>answer, Cathy!   BTW, I am preparing to teach--due to a conversation with
>Harriet Adams last
>fall--a WMST/English course in Women, Language and Writing. However, while
>I've had conversations with Jamie about this and some other English dept.
>folk, again, I'm not sure what I need to do to make this a go.   Joan   At
>10:55 AM 7/9/99 -0400, you wrote:
>>X-Mailer: Mozilla 3.0 (Win95; I)
>>Content-type: text/plain; charset=us-ascii
>>Content-transfer-encoding: 7BIT
>><>
>>Original-recipient: rfc822;jmullin@UOFT02.UTOLEDO.EDU
>>
>>Director Clark:
>>
>>Here in UT's Department of English, we offer some courses which are
>>like/unlike what you seem to be describing in your e-mail inquiry to our
>>  Given that, here they are.
>>
>>In the Composition Program, we have Composition II courses which can be
>>  These courses are
>>Composition II: Women in Society (ENGL 1170) and Composition II:
>>  Our Women's Studies program
>>crosslists 1170 by designating five seats per section as being
>>  In such cases, our ENGL 1170s which are
>>typically capped at 24 are, instead, capped at 19 with WMST's five
>>  Likewise, our
>>African-American Studies program can crosslist 1220 by reserving seats.
>>Because the ENGL offering is created as the Primary course, ENGL gets
>>the FTEs/credit.
>>
>>In Report Writing, with some exceptions, ENGL 2950 is geared for the
>>  Whether
>>a student needs both CompII and RptWrtg or just one of the two is
>>  At last word, the College of
>>Business Administration, for example, tells its students that they can
>>register for EITHER CompII or RptWrtg; thereby, the latter falls into
>>  ENGL 2950 and 2960, then, have a
>>mixture of majors on the roster, are considered for some to be
>>"" to CompII (ie, the required second writing course in their
>>sequence), and, as ENGL courses, have all their FTEs/credit coming to
>>English.
>>
>>Upon our conversion to semesters for Fall 1997 and upon the request of
>>-- and in cooperation with -- one of the departments in the College of
>>Engineering, we also have created a course into which only students from
>>  This course is
>>"" and, after Composition I (ENGL 1110),
>>  As
>>ENGL 1930, its FTEs/credit comes to English; we, morevoer, create and
>>staff the course (although we do consult with MIME to determine the best
>>day/time slots for each term's sections and their Chair often forwards
>>  We schedule these sections into our
>>computer-classroom(s) so that each student works on a computer which is
>>equipped with programs like Power Point in addition to straight-forward
>>Word Processing capabilities.
>>
>>Now, to ensure that I'm accurately informing you and not omitting
>>anything, I'm cc:-ing this to directors Dr. Duku Anokye (Director of
>>Freshman Composition) and Dr. Skai Stelzer (Director of Technical
>>Writing) in case they'd like to address anything in your inquiry.
>>   >- C
>>Catherine Chengges
>>Administrative Coordinator
>>Department of English
>>
>>>
>>> At 02:42 PM 7/8/99 -0400, you wrote:
>>>>This is a question for colleges/universities which have a sequenced,
>>>>two-semester, comp requirement taught in the English department.
>>>>Our writing requirement is a part of General Education. We may have
>>>>to design special sections of our second-semester comp course for
>>>>>engineering students.
>>>>
>>>>Do any comparable comp programs offer special comp sections for
>>>>engineering students, and, if so, what do you do in those sections?
>>>>  Are you happy with
>>>>these courses?
>>>>
>>>>Who gets tuition dollars is a factor here, but so is the definition
>>>>""  Can we fulfill the meaning of
>>>>"" and still offer composition sections exclusively for
>>>>  I think so, but I have never done so before.
>>>>I need enlightenment.
>>>>
>>>>Mili Clark
>>>>Dir/Comp/English/SUNY-Buffalo
>>>>
>>>
>>
=========================================================================
Date:         Mon, 12 Jul 1999 14:30:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Yvonne Merrill <ymerrill@U.ARIZONA.EDU>
Subject:      Re: WPA-L Digest - 7 Jul 1999 to 8 Jul 1999 (#1999-88)
In-Reply-To:  <37863960.38FA41DF@gwu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Phyllis!

        You're a dear to remember my work in engineering.  I wrote a longer post
discussing how that influenced my recent work in developing the English 101
curriculum around rhetorical analysis across the curriculum.

        I did, however, omit to mention that after my time in engineering, another
writing instructor, who now teachers an upper level engineering writing
course, co-taught our English 102 with Engineering 102 and a senior
engineering faculty member in a six-unit combined course.  The faculty
member became even more supportive of writing as the result of that
experience and both teachers and students came away from the course excited
about writing in their chosen profession and as a valuable mode of
reflective thinking and self expression.  Unfortunately, even as chair of
the electrical engineering curriculum committee, the faculty member was
unsuccessful in getting department funding to support the course on an
on-going basis (he was a graduate prof and researcher and taught the course
as an overload to pilot it).  Sigh!  But it was a wonderful experience for
30 students (that number justified by there being two full-time faculty
members teaching).

Yvonne Merrill, WAC
University of Arizona Composition Board

At 02:03 PM 7/9/99 -0400, you wrote:
>In addition to contacting Ken McAllister at U of Arizona, look up Yvonne
>Merrill as well.  Through her position on the University Composition
>Board she has developed a solid relationship with departments such as
>Engineering.  --Phyllis Ryder
>
>Subject:
>        Re: 2nd Sem. Comp. Sections for Engineering Students
>   Date:
>        Thu, 8 Jul 1999 14:21:49 -0500
>   From:
>        David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
>
>
>
>You might want to tap into the expertise of Ken McAllister in the
>Department of English at the University of Arizona.  Ken developed
>engineering-focused, second-semester composition courses when he was in
>the doctoral program at the University of Illinois at Chicago.
>
>David Jolliffe
>DePaul, Chicago
>
>On Thu, 8 Jul 1999, Denise M. Rogers wrote:
>
>> mclark@ACSU.BUFFALO.EDU wrote:
>> >
>> >
>> > Do any comparable comp programs offer special comp sections for
>engineering
>> > students, and, if so, what do you do in those sections?  What sort
>of
>> > reading list? Writing assignments?  Are you happy with these
>courses?
>> >
>> When I was at Univ. of Arkansas, all students were required to take
>the
>> Writing Across the Curriculum class (101) to meet their first semester
>
>> requirement, but after that they had a choice of either the literature
>
>> course or the technical writing course. Usually, the engineers chose
>the
>> tech writing course because their curriculum required it, but they
>could
>> take the literature if they wanted to
>>
>--
>* * * * * * * * * * * * * *
>This mixing of activism and teaching, this insistence that education
>cannot be neutral on the crucial issues of our time, this movement back
>and forth from the classroom to the struggles outside, by teachers who
>hope their students will do the same, has always frightened the
>guardians of traditional education. They prefer that education simply
>prepare the new generation to take its proper place in the old order,
>not to challenge that order.  --Howard Zinn from the introduction to You
>Can't Be Neutral on a Moving Train.
>* * * * * * * * * * * * * *
>Phyllis Mentzell Ryder
>Assistant Professor
>Department of English
>801 22nd Street, NW
>Washington, DC 20052
>(office) 202-994-7174  (English Dept.)202-994-6180
>
>1211 Elson Place, Takoma Park, Maryland 20912
>(home) 301-445-6996
>
>
=========================================================================
Date:         Mon, 12 Jul 1999 17:07:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Douglas Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: the Chief Rhetorician
In-Reply-To:  <3.0.1.32.19990711213107.006a59bc@ccp.com>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Hi, all.  I'm sitting in a  computer lab at Purdue.  Marty and I just
finished Day 1 of the WPA Workshop.  I'd be really happy to discuss
all this with folks as they show up for the conference.  (Ed,
intersting as always to learn some history.)


Doug

On Sun, 11 Jul 1999, Keith
Rhodes wrote:

> Rebecca Moore Howard wrote:
>
> >And who would be the
> >person to persuade them?  ("Doug! Doug!" the masses cry.)
>
> Sorry to try floating a lead trial balloon twice, but why not have a WPA-C
> "Chief Rhetorician," authorized to make carefully considered responses to
> the thrice or so annual issues like these? And not just in WPA-J. (Oh, yeah
> - to interpret my private lexicon, of which I'm too fond, "WPA-C" is the
> council and "WPA-J" is the journal.)
>
>
> =============================================================
> Keith Rhodes, Director of Developmental Writing and Placement
> English, Foreign Languages and Journalism Department
> Missouri Western State College, St. Joseph, MO  64507
> rhodes@griffon.mwsc.edu (w) | rhodes@ccp.com (h)
> http://www.mwsc.edu/~rhodes
> =============================================================
>
=========================================================================
Date:         Mon, 12 Jul 1999 17:39:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Gordon Thomas <thomas@UIDAHO.EDU>
Subject:      Re: the Chief Rhetorician
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Just a message from one of the participants in the WPA Workshop, also
writing from a computer lab at Purdue.  I see that Doug figured this out
faster than I did.  The wonders of technology.

Doug and Marty did a great job on this the first day of the workshop.
We are all busy discussing all those intractable problems related to WPA
administration--at least that's how the first day ended.

Gordon Thomas

Douglas Hesse wrote:
>
> Hi, all.  I'm sitting in a  computer lab at Purdue.  Marty and I just
> finished Day 1 of the WPA Workshop.  I'd be really happy to discuss
> all this with folks as they show up for the conference.  (Ed,
> intersting as always to learn some history.)
>
> Doug
>
> On Sun, 11 Jul 1999, Keith
> Rhodes wrote:
>
> > Rebecca Moore Howard wrote:
> >
> > >And who would be the
> > >person to persuade them?  ("Doug! Doug!" the masses cry.)
> >
> > Sorry to try floating a lead trial balloon twice, but why not have a WPA-C
> > "Chief Rhetorician," authorized to make carefully considered responses to
> > the thrice or so annual issues like these? And not just in WPA-J. (Oh, yeah
> > - to interpret my private lexicon, of which I'm too fond, "WPA-C" is the
> > council and "WPA-J" is the journal.)
> >
> >
> > =============================================================
> > Keith Rhodes, Director of Developmental Writing and Placement
> > English, Foreign Languages and Journalism Department
> > Missouri Western State College, St. Joseph, MO  64507
> > rhodes@griffon.mwsc.edu (w) | rhodes@ccp.com (h)
> > http://www.mwsc.edu/~rhodes
> > =============================================================
> >
=========================================================================
Date:         Tue, 13 Jul 1999 10:38:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Women's Studies/Comp Collaborations
In-Reply-To:  <vines.BY2E+AZYWrA@vines.colostate.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

And me too--Beth




Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503

"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Tue, 13 Jul 1999 10:47:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Women's Studies/Comp Collaborations
In-Reply-To:  <199907121327.IAA11281@citlink.net>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Joan, I second this. It would be easier than mailing snail mail. And you do
have a bunch of folks who want it. Beth


>Joan, put it on the list!  Please.  Becky Howard





Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503

"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Tue, 13 Jul 1999 14:21:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Cheryl Glenn
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Cheryl, I am looking at an article of yours called Women's
Empowerment/Women's Enslavement--printed with OSU under your name, an oldie
but a goodie I assume. Not a clue where I found it. Can you give me whole
citation please? Beth




Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503

"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Tue, 13 Jul 1999 13:04:53 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Carmen Werder <Carmen.Werder@WWU.EDU>
Subject:      Re: Women's Studies/Comp Collaborations
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"

Oh, yes, puleeze post it to the list.  And thanks in advance.

Carmen Werder
Western Washington University

-----Original Message-----
From: Beth Daniell [mailto:dbeth@CLEMSON.EDU]
Sent: Tuesday, July 13, 1999 8:47 AM
To: WPA-L@asu.edu
Subject: Re: Women's Studies/Comp Collaborations


Joan, I second this. It would be easier than mailing snail mail. And you do
have a bunch of folks who want it. Beth


>Joan, put it on the list!  Please.  Becky Howard





Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503

"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Tue, 13 Jul 1999 15:50:32 +0000
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Kimberly Wesley <cukimber@EARTHLINK.NET>
Subject:      New Member!
MIME-version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit

As a recent joiner of the WPA list, I am wondering if there are any
secondary school writing center folks out there. I co-direct a peer tutor
center at a private high school where one of our current battles focuses on
promoting student use of the center while discouraging faculty from
requiring student visits. Currently, we have several teachers who require
all of their students to visit the center at least once before a paper is
submitted (and assign a certain portion of the paper grade to that visit).
Unfortunately, my co-director and I feel that this kind of mandated
attendance feeds the stereotyped view of us as a fix-it shop. Can anyone
suggest ways of keeping attendance up without requiring/assigning points to
writing center visits?

Thanks!
Kimberly Wesley
Berkeley Preparatory School
Tampa, FL  33615
=========================================================================
Date:         Tue, 13 Jul 1999 15:53:42 +0000
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Kimberly Wesley <cukimber@EARTHLINK.NET>
Subject:      Help!
MIME-version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit

Could someone please tell me how to subscribe to the WCenter list?

This barely computer literate person would be very appreciative!
Kimberly Wesley
Berkeley Preparatory School
Tampa, FL  33615
=========================================================================
Date:         Tue, 13 Jul 1999 17:54:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      going public
In-Reply-To:  <199907130700.AAA36648@dns.ccit.arizona.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

I have been away a couple of weeks, so I missed out on the MLA bashing.
Too bad.  I was in the audience at MLA when Showalter welcomed "graduate
students in literature" as the future of "the profession."  It was clear
there and in the expanded version in print that she assumed that the
profession was literature, and that she was thus clueless about our work,
as WPAs and so much more.

Her position needs to be assessed against her leading MLA opponents,
Berube and especially Nelson, who are almost as clueless about comp as
anything other than basic work to pay the bills, but who have helped put
graduate student teachers on the political landscape, not just in hallways
at MLA but in other national conversations about the "profession."

MLA bashing is tempting, sort of like making fun of eccentric relatives,
but nothing useful is to be gained, except greater clarity about the
limitations of the profession.  The "going public" theme is important, in my
assessment, because it values what we do and need to be doing
more--networking with social service agencies, businesses, schools, etc.
to expand our work with literacy and make rhetoric an art of citizenship.

Showalter can help us to claim credence for our work within English
departments, and a resistant reading of her and her opponents can help
us to address the inequities in the work that we do do.

Okay, can't resist just one:

How many MLAers does it take to change a light bulb?

None.  They would rather remain in the dark than get their hands dirty
with technology.

What's wrong with MLA?  It was instrumental in professionalizing the
distinction between literature and literacy that has limited "the
profession."  At least that's how I think about MLA when I am annoyed at
the profession.

 ----------------------
Thomas P Miller
tpm@U.Arizona.EDU
=========================================================================
Date:         Wed, 14 Jul 1999 08:16:36 +0001
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Cheryl Glenn <cjg6@PSU.EDU>
Subject:      Re: Cheryl Glenn
In-Reply-To:  <v04020a01b3b14151763f@[130.127.230.16]>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Good Lord--that was years ago.  It appeared in what was then called
_Freshman English News_, edited by Christina Murphy.  volume 17 (1989):
29-31.

At 02:21 PM 7/13/99 -0500, you wrote:
>Cheryl, I am looking at an article of yours called Women's
>Empowerment/Women's Enslavement--printed with OSU under your name, an oldie
>but a goodie I assume. Not a clue where I found it. Can you give me whole
>citation please? Beth
>
>
>
>
>Beth Daniell
>Associate Professor                             864-656-5390
>English                                         dbeth@clemson.edu
>Clemson Univ                                    FAX 864-656-1345
>Box 341503
>Clemson, SC 29634-1503
>
>"The lyf so short, the craft so long to learne."
>                                                        --Chaucer
>
>
Cheryl Glenn
Associate Professor of English
The Pennsylvania State University
142 South Burrowes Building
University Park, PA 16802-6200

Office:  814-863-0271
Home:    814-237-5665
Fax:     814-863-7285
Email:   cjg6@psu.edu
=========================================================================
Date:         Wed, 14 Jul 1999 09:21:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Lalicker, William B." <wlalicker@WCUPA.EDU>
Subject:      Re: going public
MIME-version: 1.0
Content-type: text/plain

As one of the aforementioned MLA bashers, I want to show a bit of fairness
and suggest that Berube, while a "lit" guy, seems to understand that
"English" does not equal "literature"--although MLA sees it exactly that way
(the point of my earlier post), and that's the crux of the problem.

Bill

> -----Original Message-----
> From: Thomas P Miller [SMTP:tpm@U.ARIZONA.EDU]
> Sent: Tuesday, July 13, 1999 8:55 PM
> To:   WPA-L@asu.edu
> Subject:      going public
>
> I have been away a couple of weeks, so I missed out on the MLA bashing.
> Too bad.  I was in the audience at MLA when Showalter welcomed "graduate
> students in literature" as the future of "the profession."  It was clear
> there and in the expanded version in print that she assumed that the
> profession was literature, and that she was thus clueless about our work,
> as WPAs and so much more.
>
> Her position needs to be assessed against her leading MLA opponents,
> Berube and especially Nelson, who are almost as clueless about comp as
> anything other than basic work to pay the bills, but who have helped put
> graduate student teachers on the political landscape, not just in hallways
> at MLA but in other national conversations about the "profession."
>
> MLA bashing is tempting, sort of like making fun of eccentric relatives,
> but nothing useful is to be gained, except greater clarity about the
> limitations of the profession.  The "going public" theme is important, in
> my
> assessment, because it values what we do and need to be doing
> more--networking with social service agencies, businesses, schools, etc.
> to expand our work with literacy and make rhetoric an art of citizenship.
>
> Showalter can help us to claim credence for our work within English
> departments, and a resistant reading of her and her opponents can help
> us to address the inequities in the work that we do do.
>
> Okay, can't resist just one:
>
> How many MLAers does it take to change a light bulb?
>
> None.  They would rather remain in the dark than get their hands dirty
> with technology.
>
> What's wrong with MLA?  It was instrumental in professionalizing the
> distinction between literature and literacy that has limited "the
> profession."  At least that's how I think about MLA when I am annoyed at
> the profession.
>
>  ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
=========================================================================
Date:         Wed, 14 Jul 1999 12:07:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Larry Beason <lbeason@USAMAIL.USOUTHAL.EDU>
Subject:      Packets of Info for Composition
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: quoted-printable

Suggestions needed.  After having watched & learned more about the =
1st-year comp program I started coordinating last fall, I find that--esp =
w/ a staff largely composed of part-time teachers who have limited contact =
w/ each other & me--I need to put together a standard (ugly word, I know) =
packet of information to be given to all comp students.   Twofold purpose: =
(1) alert students to basic goals & policies & resources (2) help bring a =
more reasonable amount of coherence & commonality to the way comp is =
taught here.

Does anyone have  suggestions to offer about such a packet?  At this =
point, it'll be short (under ten pages) so we can duplicate it for all =
students (and put it on the WWW).  In another year, I hope to expand it =
and have it  bound to be sold in the bookstore.

In particular, does anyone have  tips on what to include or exclude?  =
Here's what our brief packet will include so far: mission statement, =
elaboration on goals of comp (overall & then for each course),  a section =
on the importance of participation and guidelines for group work, Writing =
Center info, and general standards teachers use to evaluate writing. =20

After that,  the Dark Side of the packet kicks in: attendance policies, =
late-work penalties, plargiarism info & warnings, process for grade =
appeals & complaints, a list of mechanical errors to avoid.  Indeed, =
something that concerns me is that the packet drifts into 'problems' and =
'do this/ don't do that'.  Some of this is necessary, but it goes against =
my grain and I don't want the thing to have the feel of negativity.  Maybe =
a pretty cover will help....

-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------
=========================================================================
Date:         Wed, 14 Jul 1999 12:05:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         William Macauley <macauley@CALUMET.PURDUE.EDU>
Subject:      Re: going public
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit

I think that one of the clearest indications of this comp/rhet and WPA exclusion
is the job market surveys MLA has been conducting for 20+ years, at least in how
that data appears at the MLA web site (http://www.mla.org/JILData_98.htm).
Writing and/or composition, not to mention rhetoric, are not even included as
discreet English degree options, unlike classics, comparative literature, or
foreign languages (an English degree?).

Even though the vehemence via which many of us "MLA Others" deal with that
organization is often important here, I think I am just as happy that MLA
doesn't really see comp/rhet and WPA in the ways it sees these other English
areas. I have two reasons for this thinking that may or may not be fair.

First, look at what that conferences/organization have become--most of the
scholars I know in "English" avoid both the organization and conferences like
the plague (with the exception of job interviews) because its character so often
seems deliberately contentious, unnecessarily disputative, and frequently petty.
My second reason is that many of those same friends and colleagues choose to
work in comp/rhet or WPA because those areas are not characterized by those
commonly-observed MLA-conference qualities described above (even though many of
those scholars hold lit. degrees and most often teach lit. courses). Comp/rhet
and WPA, as illustrated in our opportunities to be open and honest here on the
listserv, feel much less combative for many of us, at least in part because they
are not part of MLA.

I realize that these may be very local ideas that are specific to the people I
know and with whom I work. Having said that, I would be perfectly happy if MLA
and whatever representatives we see of that organization never "capital-R
recognize" what we do--it lessens the chances of our work becoming what their
work seems to be now. It also gives us an opportunity to function as a
counter-culture, as a foil to the kind of mean-spirited wrangling that I have
seen consistently at the few MLA conferences I have attended. I realize that
this may be oversimplification, but, pound for pound, I think that composition,
rhetoric, and WPA folks seem to be much more interested in working together to
benefit everyone involved and much less likely to cut a colleague off at the
knees just because they can.

Bill Macauley
=========================================================================
Date:         Wed, 14 Jul 1999 13:26:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Libby Miles <lmiles@URI.EDU>
Subject:      Re: Packets of Info for Composition
In-Reply-To:  <s78c7dc2.098@usamail.usouthal.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Larry,

Ball State has a particularly impressive packet (actually, a spiral-bound
booklet).  You might want to contact Carole Clark Papper (the former comp
dir) or Joe Trimmer (the current comp dir) for a sample copy.

Good luck,

Libby

At 12:07 PM 7/14/99 -0500, you wrote:
>Suggestions needed.  After having watched & learned more about the
1st-year comp program I started coordinating last fall, I find that--esp w/
a staff largely composed of part-time teachers who have limited contact w/
each other & me--I need to put together a standard (ugly word, I know)
packet of information to be given to all comp students.   Twofold purpose:
(1) alert students to basic goals & policies & resources (2) help bring a
more reasonable amount of coherence & commonality to the way comp is taught
here.
>
>Does anyone have  suggestions to offer about such a packet?  At this
point, it'll be short (under ten pages) so we can duplicate it for all
students (and put it on the WWW).  In another year, I hope to expand it and
have it  bound to be sold in the bookstore.
>
>In particular, does anyone have  tips on what to include or exclude?
Here's what our brief packet will include so far: mission statement,
elaboration on goals of comp (overall & then for each course),  a section
on the importance of participation and guidelines for group work, Writing
Center info, and general standards teachers use to evaluate writing.
>
>After that,  the Dark Side of the packet kicks in: attendance policies,
late-work penalties, plargiarism info & warnings, process for grade appeals
& complaints, a list of mechanical errors to avoid.  Indeed, something that
concerns me is that the packet drifts into 'problems' and 'do this/ don't
do that'.  Some of this is necessary, but it goes against my grain and I
don't want the thing to have the feel of negativity.  Maybe a pretty cover
will help....
>
>-------------------------------
>Larry Beason
>Director of English Composition
>Dept. of English, Univ of South Alabama
>Mobile, AL 36688
>334-460-7861
>-------------------------------
>
````````````````````````````````````````

Libby Miles, Ph.D.
Co-Chair CCCC Intellectual Property Caucus
College Writing Program
Independence Hall
University of Rhode Island
Kingston, RI  02881

lmiles@uri.edu
=========================================================================
Date:         Wed, 14 Jul 1999 13:22:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Dan Royer <royerd@RIVER.IT.GVSU.EDU>
Subject:      Re: Packets of Info for Composition
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"
Content-transfer-encoding: 7bit

Larry:

We've built a handbook for FYC teachers that we distribute each Fall. I
have an online version of it that would be easy for you to view. The
link for the handbook itself is http://www.gvsu.edu/english/handbook.htm
and it covers such topics as:

               Freshman Composition at Grand Valley
               First-Year Writing Outcomes
               Library Skills
               The Writing Center
               Syllabus Guidelines
               Portfolio Groups and Grading
               Procedures for Portfolio-Group Meetings
               Frequently Asked Questions
               Portfolio Submission Guidelines for Students
               Responding to Writing in Conferences/Workshops
               Product-skills Checklist
               Process-skills Checklist
               Some General Characteristics of A, B, C, D Essays
               Textbooks

This link  http://www.gvsu.edu/english/first-year.htm  contains more
detailed information about FYC and you can borrow from this as well if
you like.

Dan Royer

Grand Valley State University
616.364.8263 h
616.895.3488 w
http://www.gvsu.edu/royerd/
http://www.gvsu.edu/english/
1437 Kenan Ave. NW
Grand Rapids, MI 49504

----- Original Message -----
From: Larry Beason <lbeason@USAMAIL.USOUTHAL.EDU>
To: <WPA-L@asu.edu>
Sent: Wednesday, July 14, 1999 1:07 PM
Subject: Packets of Info for Composition


> Suggestions needed.  After having watched & learned more about the
1st-year comp program I started coordinating last fall, I find that--esp
w/ a staff largely composed of part-time teachers who have limited
contact w/ each other & me--I need to put together a standard (ugly
word, I know) packet of information to be given to all comp students.
Twofold purpose: (1) alert students to basic goals & policies &
resources (2) help bring a more reasonable amount of coherence &
commonality to the way comp is taught here.
>
> Does anyone have  suggestions to offer about such a packet?  At this
point, it'll be short (under ten pages) so we can duplicate it for all
students (and put it on the WWW).  In another year, I hope to expand it
and have it  bound to be sold in the bookstore.
>
> In particular, does anyone have  tips on what to include or exclude?
Here's what our brief packet will include so far: mission statement,
elaboration on goals of comp (overall & then for each course),  a
section on the importance of participation and guidelines for group
work, Writing Center info, and general standards teachers use to
evaluate writing.
>
> After that,  the Dark Side of the packet kicks in: attendance
policies, late-work penalties, plargiarism info & warnings, process for
grade appeals & complaints, a list of mechanical errors to avoid.
Indeed, something that concerns me is that the packet drifts into
'problems' and 'do this/ don't do that'.  Some of this is necessary, but
it goes against my grain and I don't want the thing to have the feel of
negativity.  Maybe a pretty cover will help....
>
> -------------------------------
> Larry Beason
> Director of English Composition
> Dept. of English, Univ of South Alabama
> Mobile, AL 36688
> 334-460-7861
> -------------------------------
>
=========================================================================
Date:         Wed, 14 Jul 1999 11:02:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Gregory Glau <gglau@ASU.EDU>
Subject:      Re: Packets of Info for Composition
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BECE23.0610FC4A"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BECE23.0610FC4A
Content-Type: text/plain

Larry,

ours is being updated but you can see what we have at

http://www.asu.edu/clas/english/composition/

best,

Greg
---------------------------------------------------
Greg Glau

Coordinator of Basic Writing Programs in Composition
Department of English
Arizona State University
Tempe, AZ 85287-0302

e-mail: gglau@asu.edu
Office: (480) 965-3898
FAX: (480) 965-3451
Co-Editor, BWe: Basic Writing e-Journal
http://www.asu.edu/clas/english/composition/cbw/
http://www.public.asu.edu/~gglau/


> -----Original Message-----
> From: Larry Beason [SMTP:lbeason@USAMAIL.USOUTHAL.EDU]
> Sent: Wednesday, July 14, 1999 10:08 AM
> To:   WPA-L@asu.edu
> Subject:      Packets of Info for Composition
>
> Suggestions needed.  After having watched & learned more about the
> 1st-year comp program I started coordinating last fall, I find that--esp
> w/ a staff largely composed of part-time teachers who have limited contact
> w/ each other & me--I need to put together a standard (ugly word, I know)
> packet of information to be given to all comp students.   Twofold purpose:
> (1) alert students to basic goals & policies & resources (2) help bring a
> more reasonable amount of coherence & commonality to the way comp is
> taught here.
>
> Does anyone have  suggestions to offer about such a packet?  At this
> point, it'll be short (under ten pages) so we can duplicate it for all
> students (and put it on the WWW).  In another year, I hope to expand it
> and have it  bound to be sold in the bookstore.
>
> In particular, does anyone have  tips on what to include or exclude?
> Here's what our brief packet will include so far: mission statement,
> elaboration on goals of comp (overall & then for each course),  a section
> on the importance of participation and guidelines for group work, Writing
> Center info, and general standards teachers use to evaluate writing.
>
> After that,  the Dark Side of the packet kicks in: attendance policies,
> late-work penalties, plargiarism info & warnings, process for grade
> appeals & complaints, a list of mechanical errors to avoid.  Indeed,
> something that concerns me is that the packet drifts into 'problems' and
> 'do this/ don't do that'.  Some of this is necessary, but it goes against
> my grain and I don't want the thing to have the feel of negativity.  Maybe
> a pretty cover will help....
>
> -------------------------------
> Larry Beason
> Director of English Composition
> Dept. of English, Univ of South Alabama
> Mobile, AL 36688
> 334-460-7861
> -------------------------------

------_=_NextPart_001_01BECE23.0610FC4A
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: Packets of Info for Composition</TITLE>
</HEAD>
<BODY>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Larry,</FONT>
</P>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">ours is being =
updated but you can see what we have at</FONT>
</P>

<P><U><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial"><A =
HREF=3D"http://www.asu.edu/clas/english/composition/" =
TARGET=3D"_blank">http://www.asu.edu/clas/english/composition/</A></FONT=
></U>
</P>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">best,</FONT>
</P>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Greg</FONT>
<BR><FONT SIZE=3D1 =
FACE=3D"Arial">---------------------------------------------------</FONT=
>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Greg Glau</FONT>
</P>

<P><FONT SIZE=3D1 FACE=3D"Arial">Coordinator of Basic Writing Programs =
in Composition</FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Department of =
English&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; </FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Arizona State University</FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Tempe, AZ =
85287-0302&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; </FONT>
</P>

<P><FONT SIZE=3D1 FACE=3D"Arial">e-mail: gglau@asu.edu </FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Office: (480) =
965-3898&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; </FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">FAX: (480) 965-3451</FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Co-Editor, BWe: Basic Writing =
e-Journal</FONT>
<BR><U><FONT COLOR=3D"#0000FF" SIZE=3D1 FACE=3D"Arial"><A =
HREF=3D"http://www.asu.edu/clas/english/composition/cbw/" =
TARGET=3D"_blank">http://www.asu.edu/clas/english/composition/cbw/</A></=
FONT></U>
<BR><U><FONT COLOR=3D"#0000FF" SIZE=3D1 FACE=3D"Arial"><A =
HREF=3D"http://www.public.asu.edu/~gglau/" =
TARGET=3D"_blank">http://www.public.asu.edu/~gglau/</A></FONT></U>
</P>
<BR>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Larry Beason =
[SMTP:lbeason@USAMAIL.USOUTHAL.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Wednesday, July 14, 1999 10:08 AM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">Packets of Info for =
Composition</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Suggestions needed.&nbsp; After =
having watched &amp; learned more about the 1st-year comp program I =
started coordinating last fall, I find that--esp w/ a staff largely =
composed of part-time teachers who have limited contact w/ each other =
&amp; me--I need to put together a standard (ugly word, I know) packet =
of information to be given to all comp students.&nbsp;&nbsp; Twofold =
purpose: (1) alert students to basic goals &amp; policies &amp; =
resources (2) help bring a more reasonable amount of coherence &amp; =
commonality to the way comp is taught here.</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Does anyone have&nbsp; =
suggestions to offer about such a packet?&nbsp; At this point, it'll be =
short (under ten pages) so we can duplicate it for all students (and =
put it on the WWW).&nbsp; In another year, I hope to expand it and have =
it&nbsp; bound to be sold in the bookstore.</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">In particular, does anyone =
have&nbsp; tips on what to include or exclude?&nbsp; Here's what our =
brief packet will include so far: mission statement, elaboration on =
goals of comp (overall &amp; then for each course),&nbsp; a section on =
the importance of participation and guidelines for group work, Writing =
Center info, and general standards teachers use to evaluate writing.&nbs=
p; </FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">After that,&nbsp; the Dark Side =
of the packet kicks in: attendance policies, late-work penalties, =
plargiarism info &amp; warnings, process for grade appeals &amp; =
complaints, a list of mechanical errors to avoid.&nbsp; Indeed, =
something that concerns me is that the packet drifts into 'problems' =
and 'do this/ don't do that'.&nbsp; Some of this is necessary, but it =
goes against my grain and I don't want the thing to have the feel of =
negativity.&nbsp; Maybe a pretty cover will help....</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Courier =
New">-------------------------------</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Larry Beason</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Director of English =
Composition</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Dept. of English, Univ of South =
Alabama</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Mobile, AL 36688</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">334-460-7861</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">-------------------------------</FONT>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BECE23.0610FC4A--
=========================================================================
Date:         Wed, 14 Jul 1999 14:31:18 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Wingard, Joel D" <mejdw01@MORAVIAN.EDU>
Subject:      Re: Packets of Info for Composition
MIME-version: 1.0
Content-type: text/plain

Dear list, I'd love answers to Larry Beason's post myself as well.  I'll
look at the sites at ASU and GVSU, and would appreciate Joe Trimmer's email,
off-list, if anyone would offer it.

My/our institution's needs are similar, though we're a small liberal arts
college.  We're moving into a new comp course/staff "across the disciplines"
in 2 years, so in some ways it's like having a staff of part-timers now, for
training purposes anyway.  Although we don't have the limited contact probs.
as Larry mentions.

Anyone one out there have something they've done for neophite comp teachers
from various disciplines?
Or is anyone working on a similar at-home project?

Joel Wingard
English Dept.
Moravian College
Bethlehem, PA

mejdw01@moravian.edu

> -----Original Message-----
> From: Larry Beason [SMTP:lbeason@USAMAIL.USOUTHAL.EDU]
> Sent: Wednesday, July 14, 1999 1:08 PM
> To:   WPA-L@asu.edu
> Subject:      Packets of Info for Composition
>
> Suggestions needed.  After having watched & learned more about the
> 1st-year comp program I started coordinating last fall, I find that--esp
> w/ a staff largely composed of part-time teachers who have limited contact
> w/ each other & me--I need to put together a standard (ugly word, I know)
> packet of information to be given to all comp students.   Twofold purpose:
> (1) alert students to basic goals & policies & resources (2) help bring a
> more reasonable amount of coherence & commonality to the way comp is
> taught here.
>
> Does anyone have  suggestions to offer about such a packet?  At this
> point, it'll be short (under ten pages) so we can duplicate it for all
> students (and put it on the WWW).  In another year, I hope to expand it
> and have it  bound to be sold in the bookstore.
>
> In particular, does anyone have  tips on what to include or exclude?
> Here's what our brief packet will include so far: mission statement,
> elaboration on goals of comp (overall & then for each course),  a section
> on the importance of participation and guidelines for group work, Writing
> Center info, and general standards teachers use to evaluate writing.
>
> After that,  the Dark Side of the packet kicks in: attendance policies,
> late-work penalties, plargiarism info & warnings, process for grade
> appeals & complaints, a list of mechanical errors to avoid.  Indeed,
> something that concerns me is that the packet drifts into 'problems' and
> 'do this/ don't do that'.  Some of this is necessary, but it goes against
> my grain and I don't want the thing to have the feel of negativity.  Maybe
> a pretty cover will help....
>
> -------------------------------
> Larry Beason
> Director of English Composition
> Dept. of English, Univ of South Alabama
> Mobile, AL 36688
> 334-460-7861
> -------------------------------
=========================================================================
Date:         Wed, 14 Jul 1999 13:58:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      Re: Packets of Info for Composition
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BECE3B.A6EC733E"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BECE3B.A6EC733E
Content-Type: text/plain

One of the functions of these information packets is to establish some sort
of uniform expectations among students as a way to encourage some unformity
in instruction--especially where the director--for whatever reason--has
difficulty getting faculty buy-in to program mission and goals. We had one
at ASU (still there, Duane?).  I revised it every year, and I remember
having difficulty trying to remember whether the booklet was addressed to
the students or to the instructors. It had kind of an odd tone, I must
admit. A danger of this sort of booklet is that you may be tempted to start
adding in a little markup so as to produce a little of that unrestricted
money that is so hard to come by in public institutions. There are
publishers who will be willing and eager to produce, bind, ship, and manage
it for you. Pretty soon it exceeds 200 pages and costs $15, of which $2-3 is
profit, over which the WPA often has to mud wrestle the department chair for
control. Then your board of trustees thinks that the packet is beginning to
look like an excuse for a fee that they did not approve. Anyone esle notice
this pattern?

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Wingard, Joel D [SMTP:mejdw01@MORAVIAN.EDU]
> Sent: Wednesday, July 14, 1999 11:31 AM
> To:   WPA-L@asu.edu
> Subject:      Re: Packets of Info for Composition
>
> Dear list, I'd love answers to Larry Beason's post myself as well.  I'll
> look at the sites at ASU and GVSU, and would appreciate Joe Trimmer's
> email,
> off-list, if anyone would offer it.
>
> My/our institution's needs are similar, though we're a small liberal arts
> college.  We're moving into a new comp course/staff "across the
> disciplines"
> in 2 years, so in some ways it's like having a staff of part-timers now,
> for
> training purposes anyway.  Although we don't have the limited contact
> probs.
> as Larry mentions.
>
> Anyone one out there have something they've done for neophite comp
> teachers
> from various disciplines?
> Or is anyone working on a similar at-home project?
>
> Joel Wingard
> English Dept.
> Moravian College
> Bethlehem, PA
>
> mejdw01@moravian.edu
>
> > -----Original Message-----
> > From: Larry Beason [SMTP:lbeason@USAMAIL.USOUTHAL.EDU]
> > Sent: Wednesday, July 14, 1999 1:08 PM
> > To:   WPA-L@asu.edu
> > Subject:      Packets of Info for Composition
> >
> > Suggestions needed.  After having watched & learned more about the
> > 1st-year comp program I started coordinating last fall, I find that--esp
> > w/ a staff largely composed of part-time teachers who have limited
> contact
> > w/ each other & me--I need to put together a standard (ugly word, I
> know)
> > packet of information to be given to all comp students.   Twofold
> purpose:
> > (1) alert students to basic goals & policies & resources (2) help bring
> a
> > more reasonable amount of coherence & commonality to the way comp is
> > taught here.
> >
> > Does anyone have  suggestions to offer about such a packet?  At this
> > point, it'll be short (under ten pages) so we can duplicate it for all
> > students (and put it on the WWW).  In another year, I hope to expand it
> > and have it  bound to be sold in the bookstore.
> >
> > In particular, does anyone have  tips on what to include or exclude?
> > Here's what our brief packet will include so far: mission statement,
> > elaboration on goals of comp (overall & then for each course),  a
> section
> > on the importance of participation and guidelines for group work,
> Writing
> > Center info, and general standards teachers use to evaluate writing.
> >
> > After that,  the Dark Side of the packet kicks in: attendance policies,
> > late-work penalties, plargiarism info & warnings, process for grade
> > appeals & complaints, a list of mechanical errors to avoid.  Indeed,
> > something that concerns me is that the packet drifts into 'problems' and
> > 'do this/ don't do that'.  Some of this is necessary, but it goes
> against
> > my grain and I don't want the thing to have the feel of negativity.
> Maybe
> > a pretty cover will help....
> >
> > -------------------------------
> > Larry Beason
> > Director of English Composition
> > Dept. of English, Univ of South Alabama
> > Mobile, AL 36688
> > 334-460-7861
> > -------------------------------

------_=_NextPart_001_01BECE3B.A6EC733E
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: Packets of Info for Composition</TITLE>
</HEAD>
<BODY>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">One of the functions =
of these information packets is to establish some sort of uniform =
expectations among students as a way to encourage some unformity in =
instruction--especially where the director--for whatever reason--has =
difficulty getting faculty buy-in to program mission and goals. We had =
one at ASU (still there, Duane?).&nbsp; I revised it every year, and I =
remember having difficulty trying to remember whether the booklet was =
addressed to the students or to the instructors. It had kind of an odd =
tone, I must admit. A danger of this sort of booklet is that you may be =
tempted to start adding in a little markup so as to produce a little of =
that unrestricted money that is so hard to come by in public =
institutions. There are publishers who will be willing and eager to =
produce, bind, ship, and manage it for you. Pretty soon it exceeds 200 =
pages and costs $15, of which $2-3 is profit, over which the WPA often =
has to mud wrestle the department chair for control. Then your board of =
trustees thinks that the packet is beginning to look like an excuse for =
a fee that they did not approve. Anyone esle notice this =
pattern?&nbsp;&nbsp;&nbsp; </FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Wingard, Joel D =
[SMTP:mejdw01@MORAVIAN.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Wednesday, July 14, 1999 11:31 AM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">Re: Packets of Info for =
Composition</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Dear list, I'd love answers to =
Larry Beason's post myself as well.&nbsp; I'll</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">look at the sites at ASU and =
GVSU, and would appreciate Joe Trimmer's email,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">off-list, if anyone would offer =
it.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">My/our institution's needs are =
similar, though we're a small liberal arts</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">college.&nbsp; We're moving =
into a new comp course/staff &quot;across the disciplines&quot;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">in 2 years, so in some ways =
it's like having a staff of part-timers now, for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">training purposes anyway.&nbsp; =
Although we don't have the limited contact probs.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">as Larry mentions.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Anyone one out there have =
something they've done for neophite comp teachers</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">from various =
disciplines?</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Or is anyone working on a =
similar at-home project?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Joel Wingard</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">English Dept.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Moravian College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Bethlehem, PA</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">mejdw01@moravian.edu</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">&gt; -----Original =
Message-----</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; From: Larry Beason =
[SMTP:lbeason@USAMAIL.USOUTHAL.EDU]</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Sent: Wednesday, July 14, =
1999 1:08 PM</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; To:&nbsp;&nbsp; =
WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; =
Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Packets of Info for =
Composition</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Suggestions needed.&nbsp; =
After having watched &amp; learned more about the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; 1st-year comp program I =
started coordinating last fall, I find that--esp</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; w/ a staff largely =
composed of part-time teachers who have limited contact</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; w/ each other &amp; me--I =
need to put together a standard (ugly word, I know)</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; packet of information to =
be given to all comp students.&nbsp;&nbsp; Twofold purpose:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; (1) alert students to =
basic goals &amp; policies &amp; resources (2) help bring a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; more reasonable amount of =
coherence &amp; commonality to the way comp is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; taught here.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Does anyone have&nbsp; =
suggestions to offer about such a packet?&nbsp; At this</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; point, it'll be short =
(under ten pages) so we can duplicate it for all</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; students (and put it on =
the WWW).&nbsp; In another year, I hope to expand it</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; and have it&nbsp; bound to =
be sold in the bookstore.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; In particular, does anyone =
have&nbsp; tips on what to include or exclude?</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Here's what our brief =
packet will include so far: mission statement,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; elaboration on goals of =
comp (overall &amp; then for each course),&nbsp; a section</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; on the importance of =
participation and guidelines for group work, Writing</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Center info, and general =
standards teachers use to evaluate writing.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; After that,&nbsp; the Dark =
Side of the packet kicks in: attendance policies,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; late-work penalties, =
plargiarism info &amp; warnings, process for grade</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; appeals &amp; complaints, =
a list of mechanical errors to avoid.&nbsp; Indeed,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; something that concerns me =
is that the packet drifts into 'problems' and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; 'do this/ don't do =
that'.&nbsp; Some of this is necessary, but it goes against</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; my grain and I don't want =
the thing to have the feel of negativity.&nbsp; Maybe</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; a pretty cover will =
help....</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; =
-------------------------------</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Larry Beason</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Director of English =
Composition</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Dept. of English, Univ of =
South Alabama</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Mobile, AL 36688</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; 334-460-7861</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; =
-------------------------------</FONT>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BECE3B.A6EC733E--
=========================================================================
Date:         Wed, 14 Jul 1999 17:34:12 -0100
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Donna Nelson-Beene <dnelson@BGNET.BGSU.EDU>
Subject:      Re: Packets of Info for Composition
In-Reply-To:  <s78c7dc2.098@usamail.usouthal.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

In response to Larry Beason's post:

Now beginning my twelfth (gulp) year as a WPA, I do indeed see a need for
materials which are written specifically for the students and instructors
in our program.

Student Materials:  Our students are required to purchase vinyl pocket
folders which contain materials about the course, a letter from me, rubric
sheets for paper evaluation, several pages of information about our
portfolio assessment procedure, and the forms that will be used during
portfolio assessment (instructor's assessment form, student self-assessment
form, evaluators' forms).  On the front of each folder is a label where
students are to fill in their name and course info.  Students keep their
writings in the folder  throughout the term--and the folder becomes the
receptable in which students submit their papers during portfolio
assessment at the end of the term.  We have three courses in our
program--and use a different colored folder for each course.  The folders
are printed and assembled at a local duplicating shop--and are sold to
students in the university bookstore.  (I thought up this idea some eight
years ago; we've been having our students purchase course materials in this
way since that time.)

Instructor Materials:  Over the years, I--with the assistance of some very
able grad students in rhetoric and composition--have created a manual of
policies, procedures, and helpful information for instructors; a portfolio
assessment manual;  manuals of sample assignments for each course in our
sequence; and manuals of sample evaluated essays for each course.  The
manuals range from 50 to 80 pages each, and the instructors find them
extremely useful.  Instructors regularly submit materials to me for
inclusion in the manuals--and a couple of grad students and I typically
update the manuals each summer.  We are currently in the process of loading
these manuals and other materials for our instructors into a passworded
link to our program's website. (Our manuals evolved over the years.  I
started by writing the policies and procedures manual during my first year
as program director, then a couple of years later I wrote the portfolio
assessment manual, etc.  After the manuals were written initially,
upgrading them  hasn't been too difficult.)

If anyone would like additional info about our materials please feel free
to contact me.

Donna Nelson-Beene







_________________________________________
Donna Nelson-Beene
Director, General Studies Writing Program
Department of English
Bowling Green State University
Bowling Green, OH 43403

(419) 372-7885
FAX:  419-372-0333
General Studies Writing Program Homepage:
http://www.bgsu.edu/offices/gsw/home.html
=========================================================================
Date:         Thu, 15 Jul 1999 09:00:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Irwin Weiser <iweiser@PURDUE.EDU>
Subject:      Re: Packets of Info for Composition
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Larry and everyone:

We have a very short packet we give students. We've also developed
information booklets for teaching assistants and lecturers. A lot of the
student information is also available on our FAQ page of the
Introductory Writing Program website at
http://www.sla.purdue.edu/academic/engl/IntroductoryWriting/faq.htm

Anyone reading this before the leave for WPA (or en route) and who will
arrive early this afternoon can stop by the writing program open house
in Heavilon Hall 302 from 2:00-4:00 and we can give you a copy of the
student handout.

Bud

--
Irwin Weiser
Department of English
Purdue University
West Lafayette, Indiana 47907-1356

iweiser@purdue.edu
http://icdweb.cc.purdue.edu/~iweiser
=========================================================================
Date:         Thu, 15 Jul 1999 11:17:08 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Julie Drew <jdrew@UAKRON.EDU>
Organization: The University of Akron
Subject:      Re: battle lines
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Thanks to Bill P., Irene, David, CJ, Beth, Jane, Bruce, Susan, Chris,
Barry, Bonnie, Bill C., Larry, and Brian for your prompt and informative
responses to my request for WPA position info.  You were all extremely
helpful, and we're now waiting to see how things play out here.

Enjoy the rest of the summer,

Julie
=========================================================================
Date:         Thu, 15 Jul 1999 11:26:29 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Megan B O'neill <mboneill@STETSON.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

who wpa-l

end


Megan O'Neill, PhD                      mboneill@stetson.edu
Director of First Year English          904-822-7722
Stetson University
421 N. Woodland Blvd
DeLand, FL 32720

"What a strange, strange trip it's been!"
**************************************************************
=========================================================================
Date:         Thu, 15 Jul 1999 08:44:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      going public
In-Reply-To:  <199907150702.AAA37186@dns.ccit.arizona.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Actually if you read Berube's stuff--both his books and his stuff for
broader audiences in the Chronicle, he consistently equates "the
profession" with literature.  He wrote a Chronicle piece arguing that
theoretical obfuscations were okay because we had basic literacy courses
to pay the bills and thereby sustain the project.  In Nelson's talk at the
Graduate Student Caucus at MLA, he argued that "grading stacks of
semi-literate papers" was not an internship in the profession but a
"god-damned job."  On one level, he was right to argue that graduate
students are employees and not interns and should be paid adequately for
their work, but in his comments there and in his co-authored pieces with
Berube, he clearly understands comp as menial labor divorced from the
intellectual work of the profession.  This distinction is grounded in the
alienation of literature from literacy and the related mystification of
the work of literature, including its teaching as well as its more general
cultural work.

I like the representation of comp/rhet as a counter-public to MLA, but we
need to recognize that MLA has dominated the profession's sense of itself
for generations.  MLA is obviously working to expand its market, but we
should be clear, I think, about its negative historical impact.

----------------------
Thomas P Miller
tpm@U.Arizona.EDU
=========================================================================
Date:         Thu, 15 Jul 1999 13:57:18 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Megan B O'neill <mboneill@STETSON.EDU>
Subject:      Re: your mail
In-Reply-To:  <Pine.GSO.3.96.990715112618.8358F-100000@tophat>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

pardon me! Didn't mean to do that.

On Thu, 15 Jul 1999, Megan B O'neill wrote:

> who wpa-l
>
> end
>

Megan O'Neill, PhD                      mboneill@stetson.edu
Director of First Year English          904-822-7722
Stetson University
421 N. Woodland Blvd
DeLand, FL 32720

"What a long, strange trip it's been!"
**************************************************************
=========================================================================
Date:         Thu, 15 Jul 1999 21:30:39 -1000
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Jim Shimabukuro <jamess@HAWAII.EDU>
Subject:      Call for Proposals: TCC Online Conference 2000
In-Reply-To:  <0FEU00KNZMA22W@asu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

[Apologies to those receiving multiple copies of this announcement. -js]

                      CALL FOR PROPOSALS
              (Proposal Deadline: January 10, 2000)

                      A VIRTUAL ODYSSEY
          What's Ahead for New Technologies in Learning?
                      April 12-14, 2000

          5th Annual Teaching in the Community Colleges
                      Online Conference

You are invited to sign on as a presenter--a navigator on an exploration
into the uncharted waters of the next millennium. Join our quest to
determine exactly where 2- and 4-year colleges are and to discover what's
ahead for new technologies in learning. What is our bearing, our present
position? What are we doing right--or wrong? Help us chart the best
possible course for the 21st century: What are the salient trends and
issues facing us? Where will we be or where do we want to be in the next
10 to 20 years?

For further information re guidelines for proposals, possible topics, the
role of a presenter, registration procedures, key dates, etc., please go
to <http://leahi.kcc.hawaii.edu/org/tcon2000> or write to Jim Shimabukuro
<jamess@hawaii.edu> or Bert Kimura <bert@hawaii.edu>.

We won't be changing the basic foundation of presentations, keynotes, and
forums established over the past few years; however, we're adding a new
way for participants to become actively involved. We're positioning this
conference as a staging area, a construction site for a number of reports
that will help colleges set a meaningful course for the use of technology
in the next century. We'll be forming teams of writers from among the
participants to tap the presentations and forums for building material,
and the resulting reports will be made available to all participants and
to all who are interested. For more information on joining or leading one
of the writing teams, please contact Jim Shimabukuro <jamess@hawaii.edu>.

[The TCC Online Conference is sponsored by the _Teaching in the Community
Colleges Electronic Journal_ and the University of Hawaii-Kapiolani
Community College.]

----- END OF ANNOUNCEMENT -----
=========================================================================
Date:         Fri, 16 Jul 1999 10:57:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         heinrich gottlieb muller <hankncari@EARTHLINK.NET>
Organization: cosmodemonic telegraph company
Subject:      eCollege
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Hi,

Since things have slowed down on this list, I thought I'd hazard an
obviously loaded question:  provided you were able to get in, would you
buy shares of eCollege's upcoming IPO?

Happy Summer,

Henry Laufenberg
DNF (Darn Near Finished)
University Of California, Riverside
=========================================================================
Date:         Fri, 16 Jul 1999 14:12:00 -0600
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU>
Subject:      Re: eCollege
In-Reply-To:  <378F729E.6357@earthlink.net>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

>Hi,
>
>Since things have slowed down on this list, I thought I'd hazard an
>obviously loaded question:  provided you were able to get in, would you
>buy shares of eCollege's upcoming IPO?
>
>Happy Summer,
>
>Henry Laufenberg
>DNF (Darn Near Finished)
>University Of California, Riverside

Who's managing the offering?

Joe Williams
English
UChicago
=========================================================================
Date:         Fri, 16 Jul 1999 12:33:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         heinrich gottlieb muller <hankncari@EARTHLINK.NET>
Organization: cosmodemonic telegraph company
Subject:      Re: eCollege
MIME-version: 1.0
Content-type: multipart/mixed; boundary="------------622E573139BE"

This is a multi-part message in MIME format.

--------------622E573139BE
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit

For quick info check http://www.ipocentral.com/ml_ipo/59864ml.html
(linked below) or search "eCollege" in the IPO search engine at
www.hoovers.com

Henry Laufenberg
University Of California, Riverside

--------------622E573139BE
Content-Type: text/html; charset=us-ascii; name="59864ml.html"
Content-Transfer-Encoding: 7bit
Content-Disposition: inline; filename="59864ml.html"
Content-Base: "http://www.ipocentral.com/ml_ipo/59864
        ml.html"

<BASE HREF="http://www.ipocentral.com/ml_ipo/59864ml.html">

<HTML>
<HEAD>
<!-- CHANGES DROP DOWN BOXS' FONT SIZE IN IE4 -->
<TITLE>eCollege.com - Hoover's IPO Central</TITLE>
<META HTTP-EQUIV="Expires" CONTENT="Thursday, 22-Jan-96 18:31:30 GMT">
<META NAME="keywords" CONTENT="eCollege.com,  , ipo information, SEC filings, stock quote, Edgar Online, first day trading, ipo news articles, stock performance, web site, sales figures, profits, locations, growth, operations, competitors, officers and industry news for investment research,
 competitive analysis, prospecting, market research and job hunting">
<META NAME="description" CONTENT="eCollege.com is among more than 13,500 companies companies for which Hoover's Online provides FREE information, including a corporate description, financial information, key officers, competitors and more">
</HEAD>
<BODY BACKGROUND="http://images.hoovers.com/images/ipo/speed_back2.gif">




    <!-- Table #1 -->

<TABLE BORDER="0" WIDTH="720" CELLSPACING="0" CELLPADDING="0">

<TR>

<TD WIDTH="150" ROWSPAN="2" ALIGN="CENTER"><A HREF="http://www.hoovers.com/"><IMG SRC="http://images.hoovers.com/images/ipo/hollogo.gif" WIDTH="150" HEIGHT="52" BORDER="0" ALT="Hoover's Online"></A></TD>

<TD ALIGN="CENTER" WIDTH=265 BGCOLOR="#666699"><FORM METHOD="POST" ACTION="http://www.hoovers.com/cgi-bin/redirect"><P>&nbsp;

                <SELECT NAME="file">

                <OPTION VALUE>CLICK FOR SELECTIONS

                <OPTION VALUE="http://www.hoovers.com/hoov/store/storefront.html">The Store

                <OPTION VALUE="http://www.hoovers.com/features/whatsnew.html">New @ Hoover's Online

                <OPTION VALUE="http://www.hoovers.com/features/compoday.html">Company of the Day

                <OPTION VALUE="http://www.hoovers.com/features/stockoday.html">Spotlight Stock

                <OPTION VALUE="http://www.hoovers.com/features/feature.html">Featured Industry

                <OPTION VALUE="newusers.html">About Hoover's Online

                <OPTION VALUE="http://www.hoovers.com/hoov/press/pr.html">Press Releases

                <OPTION VALUE="http://www.hoovers.com/hoov/newsletters/signup.html">Free Weekly Newsletters

                </SELECT> <INPUT TYPE="image" SRC="http://images.hoovers.com/images/ipo/go_gray.gif" WIDTH="23" HEIGHT="21" ALT="Go" ALIGN="ABSMIDDLE" BORDER="0"></TD>

<TD ALIGN="CENTER" WIDTH="235" BGCOLOR="#666699"><MAP NAME="navbar">

                <AREA SHAPE="rect" ALT="Help Center" COORDS="2,2,88,18" HREF="http://www.hoovers.com/feedback.html">

                <AREA SHAPE="rect" ALT="Site Map" COORDS="89,1,152,18" HREF="http://www.hoovers.com/sitemap.html">

                <AREA SHAPE="rect" ALT="Hoover's Online" COORDS="153,0,207,18" HREF="http://www.hoovers.com/">

                <AREA SHAPE="default" NOHREF></MAP>

                <IMG SRC="http://images.hoovers.com/images/ipo/navbar.gif" WIDTH="210" HEIGHT="19" BORDER="0" ALT="Navigation bar" USEMAP="#navbar"></TD>

</TR></FORM>

<TR>

<TD>&nbsp;</TD>

</TR>

</TABLE>

    <!-- Table #2 -->

<TABLE WIDTH="180" BORDER="0" CELLSPACING="0" CELLPADDING="4" ALIGN="LEFT"><TR><TD VALIGN="TOP" WIDTH="165" ALIGN="CENTER"><FONT SIZE="2" FACE="helvetica,arial,sans serif" COLOR="#FFFFFF">The Ultimate Source<BR>for Company Information</FONT><BR CLEAR="ALL"><A HREF="http://www.ipocentral.com/features/join.html"><IMG SRC="http://images.hoovers.com/images/ipo/joinhoovers.gif" WIDTH="120" HEIGHT="25" BORDER="0" VSPACE="3" ALT="Join Hoover's Online"></A><BR CLEAR="ALL"><A HREF="http://www.hoovers.com/sub_search.html"><IMG SRC="http://images.hoovers.com/images/ipo/memberextra1.gif" WIDTH="120" HEIGHT="25" BORDER="0" ALT="Member Extras" VSPACE="3"></A>

<P>


<a HREF="http://ad.doubleclick.net/jump/hoovers.com/ipo;cui=ipo_capsule_1;sz=120x60;ord=059864?" target="_top"><img border=0 SRC="http://ad.doubleclick.net/ad/hoovers.com/ipo;cui=ipo_capsule_1;sz=120x60;ord=059864?" height="60" width="120"></a>

<P>

    <!-- begin toolbox -->


<FORM METHOD=POST ACTION="/ipo-bin/ipo_dir_search.cgi">
                <TABLE WIDTH="140" BORDER="3" BORDERCOLORLIGHT="#333366" BORDERCOLORDARK="#333366" CELLPADDING="2" CELLSPACING="0">

<TR><TD VALIGN="TOP" BGCOLOR="#FFCC66"><DIV ALIGN="CENTER">

                <IMG SRC="http://images.hoovers.com/images/ipo/toolbox.gif" WIDTH="87" HEIGHT="15" ALT="The Toolbox" BORDER="0"></DIV><FONT SIZE="2" FACE="helvetica,arial,sans serif">

<B>Find an IPO:
</B></FONT><BR>
<FONT SIZE="1" FACE="helvetica,arial,sans serif">Company Name or Ticker</FONT><BR>
<INPUT TYPE="text" NAME="query" VALUE="" SIZE="15"><INPUT TYPE=hidden NAME=what VALUE=name>
<INPUT type="image" SRC="http://images.hoovers.com/images/ipo/go_gold.gif" ALIGN=RIGHT alt="Find"  ALIGN=ABSBOTTOM BORDER=0>
<BR CLEAR=ALL><CENTER><FONT SIZE="2" color="#666699" FACE="helvetica,arial,sans serif"><B>Click here<BR><A HREF="/features/iposa.html"><IMG SRC="http://images.hoovers.com/images/ipo/browse.gif" WIDTH=138 HEIGHT=23 BORDER=0 ALT="IPO Directory"></A><BR> Or use <A HREF="/features/search.html"><IMG SRC="http://images.hoovers.com/images/ipo/power_search.gif" WIDTH=138 HEIGHT=23 BORDER=0 ALT="Power Search"></A><BR> to find IPOs by industry, underwriter, or <BR><NOBR>location.</B></FONT><A HREF="/features/search.html"><IMG SRC="http://images.hoovers.com/images/ipo/go_gold.gif" BORDER="0" ALIGN="TOP" ALT="Go"></A></NOBR></CENTER>
<HR WIDTH=80%>
</FORM>
<FORM METHOD="POST" ACTION="http://www.hoovers.com/cgi-bin/search.cgi">
                <FONT SIZE="2" FACE="helvetica,arial,sans serif"><B>Hoover's Online:</B></FONT>
                <BR><FONT SIZE="1" FACE="helvetica,arial,sans serif">
                <B>Search by:</B>

                <BR>

                <INPUT TYPE="radio" NAME="search" VALUE="co_name" CHECKED>Company name<BR>

                <INPUT TYPE="radio" NAME="search" VALUE="symbol">Ticker symbol<BR>

                <INPUT TYPE="radio" NAME="search" VALUE="keyword">Keyword<BR>

                <INPUT TYPE="radio" NAME="search" VALUE="people">Person's last name</FONT>

                <BR><INPUT TYPE="text" NAME="query" VALUE="" SIZE="15"><BR CLEAR="ALL">

                <INPUT TYPE="image" SRC="http://images.hoovers.com/images/ipo/go_gold.gif" WIDTH="36" HEIGHT="18" ALIGN="RIGHT" BORDER="0" ALT="Find">

                <BR CLEAR="ALL"><DIV ALIGN="CENTER"><HR WIDTH="120">

                <FONT SIZE="1"><B>For Members Only</B></FONT><BR>

                <A HREF="http://www.hoovers.com/custom_sub.html"><IMG SRC="http://images.hoovers.com/images/ipo/power.gif" WIDTH="138" HEIGHT="23" BORDER="0" ALT="Power Tool"></A>

                <FONT SIZE="2" FACE="helvetica,arial,sans serif"><BR CLEAR="ALL">Find sales leads, business contacts, investment ideas, and vital competitive intelligence.</FONT>

                &nbsp;<A HREF="http://www.hoovers.com/custom_sub.html"><IMG SRC="http://images.hoovers.com/images/ipo/go_gold.gif" WIDTH="36" HEIGHT="18" BORDER="0" ALIGN="TOP" ALT="Go"></A></DIV><BR>

</TD></TR></TABLE><P>

    <!-- end toolbox -->

    <!-- begin feature list -->

                <MAP NAME="nav_big">

                <AREA SHAPE="rect" ALT="IPO Central" COORDS="0,16,147,35" HREF="http://www.ipocentral.com/">

                <AREA SHAPE="rect" ALT="StockScreener" COORDS="0,35,147,52" HREF="http://www.stockscreener.com/">

                <AREA SHAPE="rect" ALT="Industry Zone" COORDS="0,52,147,69" HREF="http://www.hoovers.com/industry/resources.html">

                <AREA SHAPE="rect" ALT="Investor Resources" COORDS="0,70,147,86" HREF="http://www.hoovers.com/investormain.html">

                <AREA SHAPE="rect" ALT="Career Center" COORDS="0,86,147,102" HREF="http://www.hoovers.com/careersmain.html">

                <AREA SHAPE="rect" ALT="List of Lists" COORDS="0,103,147,120" HREF="http://www.hoovers.com/features/whosontop/lists.html">

                <AREA SHAPE="rect" ALT="Lead Finder" COORDS="0,120,147,137" HREF="http://www.hoovers.com/custom_sub2.html">

                <AREA SHAPE="rect" ALT="The Store" COORDS="0,137,147,153" HREF="http://www.hoovers.com/hoov/store/storefront.html">

                <AREA SHAPE="default" NOHREF>

                </MAP><IMG SRC="http://images.hoovers.com/images/ipo/nav_big.gif" WIDTH="150" HEIGHT="170" BORDER="0" ALT="Navigation bar" USEMAP="#nav_big"><P>

    <!-- end feature list -->

    <!-- TOOLBOX BOTTOM BUTTON AD 1 -->

                <A HREF="http://www.hoovers.com/hoov/promo/promo1.html">

                <IMG SRC="http://images.hoovers.com/images/ipo/promo1.gif"

                BORDER="0" WIDTH="120" HEIGHT="60" ALT="Hoover's promotion"></A>

                <P>

        <!-- TOOLBOX BOTTOM BUTTON AD 2 -->

                <A HREF="http://www.hoovers.com/hoov/promo/promo2.html">

                <IMG SRC="http://images.hoovers.com/images/ipo/promo2.gif"

                BORDER="0" WIDTH="120" HEIGHT="60" ALT="Hoover's promotion"></A>

        </FORM>

</TD></TR></TABLE>

<!--DART BEGIN size=468x60-->
<IFRAME SRC="http://ad.doubleclick.net/adi/hoovers.com/ipo;cui=ipo_capsule;sz=468x60;ord=059864?" WIDTH=468 HEIGHT=80 MARGINWIDTH=0 MARGINHEIGHT=0 HSPACE=0 VSPACE=0 FRAMEBORDER=0 SCROLLING=no BORDERCOLOR="#000000"><SCRIPT language="JavaScript1.1"
SRC="http://ad.doubleclick.net/adj/hoovers.com/ipo;cui=ipo_capsule;sz=468x60;ord=059864?"></SCRIPT><NOSCRIPT><A HREF="http://ad.doubleclick.net/jump/hoovers.com/ipo;cui=ipo_capsule;sz=468x60;ord=059864?"><IMG SRC="http://ad.doubleclick.net/ad/hoovers.com/ipo;cui=ipo_capsule;sz=468x60;ord=059864?" BORDER=0 WIDTH=468 HEIGHT=60 ALT='Click Here!'>Click Here!</A>
</NOSCRIPT></IFRAME><!--DART END-->

<TABLE BORDER=0 CELLPADDING=0 CELLSPACING=0>
<TR><TD colspan=2><HR align=left NOSHADE></TD></TR>
<TR><TD VALIGN=BOTTOM ALIGN=LEFT WIDTH="246" ROWSPAN=2 CELLPADDING=0 CELLSPACING=0><A HREF="/"><IMG SRC="http://images.hoovers.com/images/ipo/ipocentral.gif" WIDTH=246 HEIGHT=53 BORDER=0 ALT=""></A></TD>
<TD VALIGN="TOP"><IMG SRC="http://images.hoovers.com/images/ipo/iponav_flow.gif" WIDTH="290" HEIGHT="29" BORDER="0" USEMAP="#iponav" ALT="Image Map">
<MAP NAME="iponav">
<AREA SHAPE="RECT" COORDS="16,1,65,14" ALT="IPO Filings" HREF="/features/ipoweek.html">
<AREA SHAPE="RECT" COORDS="77,2,139,15" ALT="IPO Pricings" HREF="/features/aftermkt.html">
<AREA SHAPE="RECT" COORDS="150,1,190,15" ALT="IPO News" HREF="/features/news.html">
<AREA SHAPE="RECT" COORDS="203,1,237,16" ALT="IPO Information" HREF="/features/visitor.html">
<AREA SHAPE="DEFAULT">
</MAP></TD></TR></TABLE>

<TABLE BORDER=0 WIDTH=540>
<TR><TD VALIGN=TOP>
<TABLE BORDER=0 WIDTH=100%>
<TR><TD COLSPAN="2" WIDTH=100%>
<FONT COLOR="#000000" SIZE="5">
<B>eCollege.com</B>
</FONT><BR>
<IMG SRC="http://images.hoovers.com/images/ipo/subscrib_star_small.gif" WIDTH=12 HEIGHT=11 BORDER=0><FONT SIZE=-1> indicates features for Hoover's Online <A HREF="http://www.ipocentral.com/features/join.html">Members</A> only.</FONT><HR>
</TD></TR>
<TR><TD VALIGN=TOP>
<TABLE BORDER="0" CELLSPACING="2">
<TR><TD>
<TABLE BORDER=0 WIDTH=100%>
<TR><TD WIDTH=50% ALIGN=LEFT VALIGN=TOP>
<FONT COLOR="#190E7E" SIZE=2>
10200 A E. Girard Ave.<BR>
Denver, CO 80231<BR></FONT></TD>
<TD WIDTH=50% VALIGN=TOP>
<FONT COLOR="#190E7E" SIZE=2>
Phone: 303-873-7400<BR>
Fax: 303-873-7449<BR></FONT></TD></TR>
<TR><TD COLSPAN=2 WIDTH=50% ALIGN=LEFT VALIGN=TOP>
<FONT COLOR="#190E7E" SIZE=2>
Web Site: <A HREF="/ipo-bin/backtosite.cgi?http://www.ecollege.com" TARGET="_top">http://www.ecollege.com</A><BR>
</FONT></TD></TR>
</TABLE></TD>
<TD ROWSPAN=2 BGCOLOR="#F2F2F2" VALIGN=TOP>
<TABLE width=220 BORDER=0>
<TR>
<TD BGCOLOR="#F2F2F2" VALIGN=TOP>
<FONT SIZE=2>
<B><CENTER>IPO<BR>INFORMATION</CENTER></B></FONT>
<HR NOSHADE WIDTH=100>
<FONT SIZE=2>
<NOBR><B>Filing date:</B> May 13, 1999</NOBR><BR>
<B>Expected IPO date:</B> Early July<P>
<P>
<B>Exchange:</B> Nasdaq<BR>
<B>Proposed ticker:</B> ECLG<BR>
<P>
<NOBR><B>Offering amount (mil.):</B> $57.5</NOBR><BR>
<P>
<B>Underwriters:</B><BR> Banc of America Securities LLC; Thomas Weisel Partners LLC; William Blair & Company
<P><FONT SIZE=2>
<B><CENTER>KEY NUMBERS</CENTER></B></FONT>
<HR NOSHADE WIDTH=100>
<FONT SIZE=2>
<B>Fiscal Year-End:</B> December <P>
<B>1998 Sales (mil.):</B> $1.7<BR>
<B>1-Yr. Sales Change:</B> 62.0%<BR>
<P><B>1998 Income (mil.):</B> $(7.3)<BR>
<P><B>Employees:</B> 197<BR>
<P><IMG SRC="http://images.hoovers.com/images/ipo/wtarrow.gif"> <A HREF="http://www.hoovers.com/annuals/4/0,1054,59864.00.html">
<FONT COLOR=red>More Financials</FONT></A>
<P><FONT SIZE=2>
<B><CENTER>KEY PEOPLE</CENTER></B></FONT>
<HR NOSHADE WIDTH=100>
<FONT SIZE=2>
<B>CEO:</B> Robert N. Helmick<BR>
<B>CFO:</B> Steven M. Singer<BR>
<B>HR:</B> Lisa Lorea<BR></FONT></TD>
<P></FONT></TD></TR></TABLE></TD></TR>
<TR><TD VALIGN=TOP WIDTH=100%><FONT SIZE=-1>
Mom, Dad, I just graduated from eCollege and I never left the attic! eCollege.com (formerly Real Education) is propelling higher education into cyberspace by creating online campuses for universities. Boasting 80 clients, eCollege.com is setting up online campuses replete with virtual courses, bookstores, libraries, academic advising, and student unions. A cyber-student can earn everything from an associate degree to a PhD, all from the comfort of his PC. Work for the University of Colorado generates about 20% of eCollege.com's sales. A trust in the name of chairman, CEO, and founder Robert Helmick owns about 49% of the company. Other investors include Blumenstein/Thorne Information Partners and MediaOne Group.
</FONT><P>
<B>Additional Sources of Information</B><HR>
<TABLE BORDER="0" WIDTH=100%>
<IMG SRC="http://images.hoovers.com/images/ipo/subscrib_star_small.gif" WIDTH=12 HEIGHT=11 BORDER=0>
<FONT SIZE=-1><A HREF="http://www.ipocentral.com/ipo-bin/backtoedgar.cgi?premium.ipocentral.com/premium/bin/ipo_live_sec.cgi?cik=1085653">EDGAR Online IPO SEC filings</A> (Real-time)</FONT><P>
<IMG SRC="http://images.hoovers.com/images/ipo/redball.gif" WIDTH=12 HEIGHT=12 BORDER=0>
<FONT SIZE=-1><A HREF="http://www.ipocentral.com/ipo-bin/backtoedgar.cgi?www.edgar-online.com/brand/ipocentral/search/?cik=1085653">EDGAR Online IPO SEC filings</A> (24-hour delayed)</FONT><P>
<IMG SRC="http://images.hoovers.com/images/ipo/redball.gif" WIDTH=12 HEIGHT=12 BORDER=0>
<FONT SIZE=-1>Latest News from <A HREF="/ipo-bin/backtonewsalert.cgi?www.ipocentral.newsalert.com/bin/headlines?Query=%22eCollege.com%22">News Alert</FONT></A><P>
<IMG SRC="http://images.hoovers.com/images/ipo/redball.gif" WIDTH=12 HEIGHT=12 BORDER=0>
<FONT SIZE=-1><A HREF="/ipo-bin/dj_redirect.cgi?Search=eCollege.com">Related Articles</A>
 from Dow Jones Publications Library</FONT><P>
<IMG SRC="http://images.hoovers.com/images/ipo/redball.gif" WIDTH=12 HEIGHT=12 BORDER=0>
<A HREF="/ipo-bin/backtoinfoseek.cgi?guide-p.infoseek.com/Titles?qt=eCollege.com"><FONT SIZE=-1>infoSeek Guide Web Search
</FONT></A></CENTER></TD>
</TR>
</TABLE>
</CENTER>
</TD></TR></TABLE>
</TABLE>
<NOINDEX>
</NOINDEX>
<!-- begin footer -->
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</NOSCRIPT></IFRAME><!--DART END-->
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<HR NOSHADE SIZE=1>
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<A HREF="http://www.hoovers.com/hoov/legal/terms.html">Copyright</A> &copy; 1999, <A HREF="http://www.hoovers.com/hoov/about/whoweare.html">Hoover's, Inc.</A><BR>Austin, Texas</FONT></CENTER>
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</BODY>
</HTML>

--------------622E573139BE--
=========================================================================
Date:         Fri, 16 Jul 1999 14:29:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: eCollege
In-Reply-To:  <v0311070bb3b5427b70b8@[128.135.14.6]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Okay, I'll bite.  What's eCollege?  What's an IPO?

David Jolliffe
NAC (Not a Clue)
DePaul, Chicago
=========================================================================
Date:         Mon, 19 Jul 1999 01:49:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      WPA Summer Conference: The Souvenir Ballpoint
In-Reply-To:  <Pine.GSO.3.96.990606162529.11034A-100000@dgs.dgsys.com>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

I'd like to thank Bud and Shirley, all the Summer Conference presenters,
and all the wonderful Purdue set-up people for a wonderful conference.  In
addition, the people of Lafayette and West Lafayette, Indiana are some to
the warmest and friendliest I've ever had the pleasure to meet.

As happened last year, we had a souvenir ballpoint pen from the Summer
Conference. There are a few extras if someone wishes one who couldn't
attend the conference.  Just send me an email and I'll drop a couple in
the post.

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Mon, 19 Jul 1999 07:45:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Keith Rhodes <rhodes@CCP.COM>
Subject:      wpa golf committee report
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

To the membership:

Unfortunately, we met expectations this year. Everyone was too busy. As you
might recall, last year we beat expectations by having two golfers, Bill
Pederson and myself, who managed to do it by braving the Tucson July
afternoon and because I had arranged a late flight home because the family
was still at the in-laws' anyway. This year, we had only one golfer, the
Chair, and there was only time for the par-three course down the road at
6:00 a.m. on Sunday.

Checking the archives, I found that Bill "won" last year's event, his great
annotations on each hole by reference to shots he had seen LPGA players hit
there overcoming my "I can't hit that far -- oops!--fore!" shot on 18. This
year I was sure I had a chance, especially since after finishing the first
18 on an empty course in an hour I tried to add an insurance round before
breakfast. But with the course filling up, I joined up with Cliff, a former
railroad inspector now between jobs. An avid motorcyclist with massive,
tatoo-filled arms and death-skull emblazoned pants, he belied stereotypes
with a deft putting touch, a patient game, and a calm, gracious demeanor
that seemed almost bred on the country club. While he did allow that he
couldn't let his friends catch him watching women's golf, he had completely
accepted an identity as a golfer that, as he said, five years ago he would
have taken as an insult. In light of our discussion of work after Wendy
Bishop's talk, I'm afraid he managed to trump the whole lot of us (though I
was able to out-drive him on the 230-yard hole; theory matters!).

In light of the northeast venue for next year, I assume that we should
follow current trends and shift to mini-golf, real golf anywhere in the
northeast being largely outside WPA budgets, much less time allotments.

yrs.,


=============================================================
Keith Rhodes, Director of Developmental Writing and Placement
English, Foreign Languages and Journalism Department
Missouri Western State College, St. Joseph, MO  64507
rhodes@griffon.mwsc.edu (w) | rhodes@ccp.com (h)
http://www.mwsc.edu/~rhodes
=============================================================
=========================================================================
Date:         Mon, 19 Jul 1999 09:07:07 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Lauren Sewell <Lauren-Sewell@UTC.EDU>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Chet is right--the conference was terrific!  I only wish that I hadn't had
to leave a little early.

I'd also like to thank Doug Hesse and Marty Townsend for putting together a
fabulous pre-conference workshop.  They created a wonderfully collaborative
atmosphere in which we all found new friends and lots of professional
contacts.  I know that the articles and other resources they gave us will be
invaluable.  Thanks Doug and Marty!

Lauren
******************************
Dr. Lauren Sewell, Assistant Professor and Director of Composition
Dept. of English
University of Tennessee-Chattanooga
615 McCallie Ave.
Chattanooga, TN  37403
phone:  423-755-5232    fax:  423-785-2282
email:  lauren-sewell@utc.edu
=========================================================================
Date:         Mon, 19 Jul 1999 10:29:54 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Joan Mullin <jmullin@UOFT02.UTOLEDO.EDU>
Subject:      Re: Women's Studies/Comp Collaborations
In-Reply-To:  <199907121201.IAA07195@writing-center2>
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT

As you were all querying me about my course, I was enjoying a week's
vacation.  I don't feel ready to forward a syllabus to anyone because even
as I create it I change it. And, for goodness sake, the course won't be
until spring---I've got plenty of time, right?! Actually, when it gets in a
shape  with which I feel comfortable, I'll forward it.

Joan

At 08:01 AM 7/12/99 -0400, you wrote:
>Joan Mullin,
>
>COuld you make that reply to Carol Smith about your course Women, Lanuagea nd
>Wirtign to the list (or cc me a copy too)?
>Thanks,
>
>Steve Strang
>Director, The Writing and Communication Center
>MIT
>Cambridge, MA 02139
>617-253-3090
>smstrang@mit.edu
>
=========================================================================
Date:         Mon, 19 Jul 1999 09:43:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: wpa golf committee report
In-Reply-To:  <3.0.1.32.19990719074501.006ce7e0@ccp.com>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Dear Mr. Rhodes:

As you know, I am concerned about the apparent inability of WPA to host its
annual tour stop with any regularity, 50% being an unacceptable rate.
During Sunday morning's discussion, I had considered appointing a task
force to investigate this matter.  However, my lack of success in managing
the agenda, which lead to protracted discussions of dual credit, distance
learning, membership development, and David and Chuck's going over to the
dark side, prevented the group from debating how best to increase fareway
access during the annual conference.  It is clear, in any event, that while
it may be sufficient to form  committees on, say, qualifications for
teaching writing, golf is too important to entrust to such organizational
structures.

In remedy, therefore, I appoint you Commissioner of the WPA Tour.  You
shall have Judge Landis-like powers, including those of Lifetime
Banishment.  Use these powers for good, not evil.

We await a more favorable report next year.

Yours most sincerely,

Doug Hesse

At 7:45 AM -0500 7/19/99, Keith Rhodes wrote:
>To the membership:
>
>Unfortunately, we met expectations this year. Everyone was too busy. As you
>might recall, last year we beat expectations by having two golfers, Bill
>Pederson and myself, who managed to do it by braving the Tucson July
>afternoon and because I had arranged a late flight home because the family
>was still at the in-laws' anyway. This year, we had only one golfer, the
>Chair, and there was only time for the par-three course down the road at
>6:00 a.m. on Sunday.
>
>Checking the archives, I found that Bill "won" last year's event, his great
>annotations on each hole by reference to shots he had seen LPGA players hit
>there overcoming my "I can't hit that far -- oops!--fore!" shot on 18. This
>year I was sure I had a chance, especially since after finishing the first
>18 on an empty course in an hour I tried to add an insurance round before
>breakfast. But with the course filling up, I joined up with Cliff, a former
>railroad inspector now between jobs. An avid motorcyclist with massive,
>tatoo-filled arms and death-skull emblazoned pants, he belied stereotypes
>with a deft putting touch, a patient game, and a calm, gracious demeanor
>that seemed almost bred on the country club. While he did allow that he
>couldn't let his friends catch him watching women's golf, he had completely
>accepted an identity as a golfer that, as he said, five years ago he would
>have taken as an insult. In light of our discussion of work after Wendy
>Bishop's talk, I'm afraid he managed to trump the whole lot of us (though I
>was able to out-drive him on the 230-yard hole; theory matters!).
>
>In light of the northeast venue for next year, I assume that we should
>follow current trends and shift to mini-golf, real golf anywhere in the
>northeast being largely outside WPA budgets, much less time allotments.
>
>yrs.,
>
>
>=============================================================
>Keith Rhodes, Director of Developmental Writing and Placement
>English, Foreign Languages and Journalism Department
>Missouri Western State College, St. Joseph, MO  64507
>rhodes@griffon.mwsc.edu (w) | rhodes@ccp.com (h)
>http://www.mwsc.edu/~rhodes
>=============================================================


Doug Hesse
President, Council of Writing Program Administrators (WPA)

Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html

ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Mon, 19 Jul 1999 08:44:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      Re: wpa golf committee report
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED1FD.93933302"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED1FD.93933302
Content-Type: text/plain

Hey, Keith, did the biker wear bad golf pants?

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Keith Rhodes [SMTP:rhodes@CCP.COM]
> Sent: Monday, July 19, 1999 5:45 AM
> To:   WPA-L@asu.edu
> Subject:      wpa golf committee report
>
> To the membership:
>
> Unfortunately, we met expectations this year. Everyone was too busy. As
> you
> might recall, last year we beat expectations by having two golfers, Bill
> Pederson and myself, who managed to do it by braving the Tucson July
> afternoon and because I had arranged a late flight home because the family
> was still at the in-laws' anyway. This year, we had only one golfer, the
> Chair, and there was only time for the par-three course down the road at
> 6:00 a.m. on Sunday.
>
> Checking the archives, I found that Bill "won" last year's event, his
> great
> annotations on each hole by reference to shots he had seen LPGA players
> hit
> there overcoming my "I can't hit that far -- oops!--fore!" shot on 18.
> This
> year I was sure I had a chance, especially since after finishing the first
> 18 on an empty course in an hour I tried to add an insurance round before
> breakfast. But with the course filling up, I joined up with Cliff, a
> former
> railroad inspector now between jobs. An avid motorcyclist with massive,
> tatoo-filled arms and death-skull emblazoned pants, he belied stereotypes
> with a deft putting touch, a patient game, and a calm, gracious demeanor
> that seemed almost bred on the country club. While he did allow that he
> couldn't let his friends catch him watching women's golf, he had
> completely
> accepted an identity as a golfer that, as he said, five years ago he would
> have taken as an insult. In light of our discussion of work after Wendy
> Bishop's talk, I'm afraid he managed to trump the whole lot of us (though
> I
> was able to out-drive him on the 230-yard hole; theory matters!).
>
> In light of the northeast venue for next year, I assume that we should
> follow current trends and shift to mini-golf, real golf anywhere in the
> northeast being largely outside WPA budgets, much less time allotments.
>
> yrs.,
>
>
> =============================================================
> Keith Rhodes, Director of Developmental Writing and Placement
> English, Foreign Languages and Journalism Department
> Missouri Western State College, St. Joseph, MO  64507
> rhodes@griffon.mwsc.edu (w) | rhodes@ccp.com (h)
> http://www.mwsc.edu/~rhodes
> =============================================================

------_=_NextPart_001_01BED1FD.93933302
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: wpa golf committee report</TITLE>
</HEAD>
<BODY>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Hey, Keith, did the =
biker wear bad golf pants?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Keith Rhodes [SMTP:rhodes@CCP.COM]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Monday, July 19, 1999 5:45 AM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">wpa golf committee report</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">To the membership:</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Unfortunately, we met =
expectations this year. Everyone was too busy. As you</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">might recall, last year we beat =
expectations by having two golfers, Bill</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Pederson and myself, who =
managed to do it by braving the Tucson July</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">afternoon and because I had =
arranged a late flight home because the family</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">was still at the in-laws' =
anyway. This year, we had only one golfer, the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Chair, and there was only time =
for the par-three course down the road at</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">6:00 a.m. on Sunday.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Checking the archives, I found =
that Bill &quot;won&quot; last year's event, his great</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">annotations on each hole by =
reference to shots he had seen LPGA players hit</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">there overcoming my &quot;I =
can't hit that far -- oops!--fore!&quot; shot on 18. This</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">year I was sure I had a chance, =
especially since after finishing the first</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">18 on an empty course in an =
hour I tried to add an insurance round before</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">breakfast. But with the course =
filling up, I joined up with Cliff, a former</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">railroad inspector now between =
jobs. An avid motorcyclist with massive,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">tatoo-filled arms and =
death-skull emblazoned pants, he belied stereotypes</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">with a deft putting touch, a =
patient game, and a calm, gracious demeanor</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">that seemed almost bred on the =
country club. While he did allow that he</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">couldn't let his friends catch =
him watching women's golf, he had completely</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">accepted an identity as a =
golfer that, as he said, five years ago he would</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">have taken as an insult. In =
light of our discussion of work after Wendy</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Bishop's talk, I'm afraid he =
managed to trump the whole lot of us (though I</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">was able to out-drive him on =
the 230-yard hole; theory matters!).</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">In light of the northeast venue =
for next year, I assume that we should</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">follow current trends and shift =
to mini-golf, real golf anywhere in the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">northeast being largely outside =
WPA budgets, much less time allotments.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">yrs.,</FONT>
</P>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier =
New">=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Keith Rhodes, Director of =
Developmental Writing and Placement</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">English, Foreign Languages and =
Journalism Department</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Missouri Western State College, =
St. Joseph, MO&nbsp; 64507</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">rhodes@griffon.mwsc.edu (w) | =
rhodes@ccp.com (h)</FONT>
<BR><U><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Courier New"><A =
HREF=3D"http://www.mwsc.edu/~rhodes" =
TARGET=3D"_blank">http://www.mwsc.edu/~rhodes</A></FONT></U>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D</FONT>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BED1FD.93933302--
=========================================================================
Date:         Mon, 19 Jul 1999 08:54:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED1FE.FB5D1092"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED1FE.FB5D1092
Content-Type: text/plain;
        charset="windows-1252"

I was sad that I couldn't go to this year's WPA confernece.  These messages
are reinforcing my sorrow.  Go ahead, though; rub it in.

-----Original Message-----
From: Chet Pryor of Montgomery College-Germantown
[mailto:cpryor@DGS.DGSYS.COM]
Sent: Sunday, July 18, 1999 10:49 PM
To: WPA-L@asu.edu
Subject: WPA Summer Conference: The Souvenir Ballpoint


I'd like to thank Bud and Shirley, all the Summer Conference presenters,
and all the wonderful Purdue set-up people for a wonderful conference.  In
addition, the people of Lafayette and West Lafayette, Indiana are some to
the warmest and friendliest I've ever had the pleasure to meet.

As happened last year, we had a souvenir ballpoint pen from the Summer
Conference. There are a few extras if someone wishes one who couldn't
attend the conference.  Just send me an email and I'll drop a couple in
the post.

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752

------_=_NextPart_001_01BED1FE.FB5D1092
Content-Type: text/html;
        charset="windows-1252"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Dwindows-1252">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: WPA Summer Conference: The Souvenir Ballpoint</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2>I was sad that I couldn't go to this year's WPA =
confernece.&nbsp; These messages are reinforcing my sorrow.&nbsp; Go =
ahead, though; rub it in.</FONT></P>

<P><FONT SIZE=3D2>-----Original Message-----</FONT>
<BR><FONT SIZE=3D2>From: Chet Pryor of Montgomery =
College-Germantown</FONT>
<BR><FONT SIZE=3D2>[<A =
HREF=3D"mailto:cpryor@DGS.DGSYS.COM">mailto:cpryor@DGS.DGSYS.COM</A>]</F=
ONT>
<BR><FONT SIZE=3D2>Sent: Sunday, July 18, 1999 10:49 PM</FONT>
<BR><FONT SIZE=3D2>To: WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2>Subject: WPA Summer Conference: The Souvenir =
Ballpoint</FONT>
</P>
<BR>

<P><FONT SIZE=3D2>I'd like to thank Bud and Shirley, all the Summer =
Conference presenters,</FONT>
<BR><FONT SIZE=3D2>and all the wonderful Purdue set-up people for a =
wonderful conference.&nbsp; In</FONT>
<BR><FONT SIZE=3D2>addition, the people of Lafayette and West =
Lafayette, Indiana are some to</FONT>
<BR><FONT SIZE=3D2>the warmest and friendliest I've ever had the =
pleasure to meet.</FONT>
</P>

<P><FONT SIZE=3D2>As happened last year, we had a souvenir ballpoint =
pen from the Summer</FONT>
<BR><FONT SIZE=3D2>Conference. There are a few extras if someone wishes =
one who couldn't</FONT>
<BR><FONT SIZE=3D2>attend the conference.&nbsp; Just send me an email =
and I'll drop a couple in</FONT>
<BR><FONT SIZE=3D2>the post.</FONT>
</P>

<P><FONT SIZE=3D2>&nbsp;&nbsp;&nbsp; Chet Pryor__Professor &amp; =
Testing Coordinator__Montgomery College</FONT>
<BR><FONT SIZE=3D2>&nbsp;&nbsp;&nbsp; Germantown, Maryland =
20876__Phone(301)353-1964 Fax(301)353-7752</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED1FE.FB5D1092--
=========================================================================
Date:         Mon, 19 Jul 1999 11:08:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Becky Rickly <R.Rickly@TTACS.TTU.EDU>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

At 8:54 AM 7/19/99, Duane Roen wrote:

>I was sad that I couldn't go to this year's WPA confernece.  These messages
>are reinforcing my sorrow.  Go ahead, though; rub it in.

And while you're at it (I'm sad, too!), can someone tell me where it will
be held next summer?  I'm determined to go next year, based on all I've
heard about this conference on the list and from former attendees.  So I
need to start prepping for this (money, child care, summer
responsibilities...) now.

Oh, yes, and DO pass on some of the wisdom you acquired to the list; we're
hungry for more!

--Becky


-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
     Rebecca Rickly                 Associate Director of Composition
     R.Rickly@ttu.edu               Box 43091
     (806) 742-2521 (office)        Texas Tech University
     (806) 742-0989 (fax)           Lubbock, TX  79409-3091
                     http://english.ttu.edu/Rickly/
 =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=

"It's not a hard job, but you do have to know the alphabet."  --Vanna White
=========================================================================
Date:         Mon, 19 Jul 1999 11:36:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Shirley Rose <roses@PURDUE.EDU>
Subject:      WPA Conference Web-based archive
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Thanks for all the compliments on the WPA conference!

Jeff Jablonski has designed a web-based archive of the conference, which we
will be developing over the next few weeks. We will post a notice with the
URL in the next few days.

If you are working on any of the writing assignments Wendy Bishop gave us,
please send those.

If you presented a paper at the conference, please send an electronic copy
that can be posted on the website, or, if you already have your work on
your own website, send us your URL so we can link to it.

If you led a workshop, please send a summary or notes from the workshop of
ask one of the participants to send us something.

If you led a plenary discussion group or an issues discussion group, please
send us your notes.

If you took pictures you'd like to share, please send them.

If you think of anything else that would represent your experience of the
conference, please let us know.
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
Purdue University
West Lafayette, IN 47907-1356

email: roses@purdue.edu
phone: (765) 494-3740
fax: (765) 494-3780
http://icdweb.cc.purdue.edu/~skrose/index.html
=========================================================================
Date:         Mon, 19 Jul 1999 11:45:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Keith Rhodes <rhodes@GRIFFON.MWSC.EDU>
Subject:      The conditions of composition teaching
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

This year's WPA conference helped me see why composition is the way it is
much more clearly than I had before. I assume much of this is old hat, but
I don't see the whole case commonly made. I want to write (or better,
read) more abou this later, but I want to get it down roughly so I don't
lose track of it.

Basically, higher ed is looking for cheap sources of credit, of any kind.
There happen to be large numbers of people who, for whatever reason, will
teach composition cheaply. We believe that students are better off in
cheap composition than in cheap something else, in part because our cheap
labor pool means we can offer cheap smaller classes and do not have to
rely entirely on economics of scale. If this means we produce an almost(?)
pathologically workaholic culture, it's still our free choice. Meanwhile,
since we can "sell" the course to first-semester students, we can tap the
largest possible pool of "customers," giving us some leverage over
administrators who salivate over the prospect of cheap labor AND large
classes (and even doing some good in the process).

Given the value of what we can offer students in even cheap forms, I do
see this result as in their best interests. In other words, the choice
thus seen is not between cheap comp and better comp, but between cheap
comp and cheap something else, and cheap comp is a good deal in those
terms. Perhaps the most interesting question in the field of writing
administration, then, must be why this is in the interests of the cheap
labor pool - what theories inform why people actually choose to be
adjuncts, long-term T.A.s, and under-employed instructors. I'd love to
know of any research into this question. If the general job market was
ever an explanation, surely we would be in absolute crisis now; so other
strong factors must explain our conditions better.

<><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><>
Keith Rhodes, Director of Developmental Writing and Placement
Department of English, Foreign Languages, and Journalism
Missouri Western State College, St. Joseph, MO 64507
rhodes@griffon.mwsc.edu | 816-271-4314
http://www.mwsc.edu/~rhodes
<><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><>
=========================================================================
Date:         Mon, 19 Jul 1999 10:05:08 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      Conditions for Non-tenure track faculty
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED208.DB3E3AD4"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED208.DB3E3AD4
Content-Type: text/plain

This is not exactly a response to Keith's very pertinent question.  It's
request for related data. Someone with in the last year or so collected data
on the salaries and workloads of non-tenure track faculty at various
institutions represented on this list. I've had some trouble finding it
using the search feature for the archive. Does anyone have that handy or
know where it is?  Please repost the summary or send it to me off list.
(actually, any data we have about compensation for TAs, adjunst faculty, and
non-tenure track faculty are quite relevant to the question that Keith has
posed. What do we mean by "cheap"?  Thanks much.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876


------_=_NextPart_001_01BED208.DB3E3AD4
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>Conditions for Non-tenure track faculty</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2 FACE=3D"Arial">This is not exactly a response to =
Keith's very pertinent question.&nbsp; It's request for related data. =
Someone with in the last year or so collected data on the salaries and =
workloads of non-tenure track faculty at various institutions =
represented on this list. I've had some trouble finding it using the =
search feature for the archive. Does anyone have that handy or know =
where it is?&nbsp; Please repost the summary or send it to me off list. =
(actually, any data we have about compensation for TAs, adjunst =
faculty, and non-tenure track faculty are quite relevant to the =
question that Keith has posed. What do we mean by =
&quot;cheap&quot;?&nbsp; Thanks much.</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED208.DB3E3AD4--
=========================================================================
Date:         Mon, 19 Jul 1999 10:05:31 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      moving
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED208.E8D98676"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED208.E8D98676
Content-Type: text/plain;
        charset="iso-8859-1"

Hello,

I have some good news (trying to focus on the good news here rather than on
the very sad news coming out of the northeast).

First, I want to thank everyone on this list for including me in
conversations that are vital to our profession. I believe that in many ways
my participation here has helped me to feel a greater commitment to and
sense of belonging in this field. It is likely that in the near future I'll
be contacting you more often for advice rather than to simply offer my
opinions regarding ongoing conversations. I will be moving to Provo, Utah
next week, in order to take on my new position as Assistant Professor of
English/Writing Program Coordinator at Utah Valley State College.

As I look over that paragraph, I see that I have thanked you all very
generally. But I want to make a special comment about one list member in
particular--Duane Roen. While I've been at ASU, Duane has given me
tremendous support; he has been a most generous mentor, always available to
help me (and others who may seek his advice) as I worked to sort out the
frustrations of growing in the profession (especially in the transition from
TA to faculty member). In addition, Duane has shown me professional
courtesies that have engendered my sense of confidence, my sense that I may
in fact belong here.  He is a treasure.  Just so you know :)

Thanks again to everyone. I'll be off for a while, packing and moving. I
look forward to joining these conversations again in the Fall.

Bonnie L. Kyburz

------_=_NextPart_001_01BED208.E8D98676
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>moving</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2 FACE=3D"Arial">Hello,</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Arial">I have some good news (trying to focus =
on the good news here rather than on the very sad news coming out of =
the northeast). </FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Arial">First, I want to thank everyone on =
this list for including me in conversations that are vital to our =
profession. I believe that in many ways my participation here has =
helped me to feel a greater commitment to and sense of belonging in =
this field. It is likely that in the near future I'll be contacting you =
more often for advice rather than to simply offer my opinions regarding =
ongoing conversations. I will be moving to Provo, Utah next week, in =
order to take on my new position as Assistant Professor of =
English/Writing Program Coordinator at Utah Valley State =
College.</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Arial">As I look over that paragraph, I see =
that I have thanked you all very generally. But I want to make a =
special comment about one list member in particular--Duane Roen. While =
I've been at ASU, Duane has given me tremendous support; he has been a =
most generous mentor, always available to help me (and others who may =
seek his advice) as I worked to sort out the frustrations of growing in =
the profession (especially in the transition from TA to faculty =
member). In addition, Duane has shown me professional courtesies that =
have engendered my sense of confidence, my sense that I may in fact =
belong here.&nbsp; He is a treasure.&nbsp; Just so you know =
:)</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Arial">Thanks again to everyone. I'll be off =
for a while, packing and moving. I look forward to joining these =
conversations again in the Fall.</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Arial">Bonnie L. Kyburz</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED208.E8D98676--
=========================================================================
Date:         Mon, 19 Jul 1999 09:53:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Steve L. Whitney" <slwhitney@PACCD.CC.CA.US>
Organization: Pasadena City College
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
In-Reply-To:  <Pine.GSO.3.96.990719013536.16740P-100000@dgs.dgsys.com>
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT

Chet...

I would love to receive a souvenir ballpoint(s).  Thanks for the
offer.
Steve Whitney
Writing Center Coordinator
Pasadena City College
1570 East Colorado Boulevard
Pasadena, CA 91106-2003
Office: (626) 585-7637
e-mail: slwhitney@paccd.cc.ca.us
Home: (626) 915-4919
e-mail: lacrma@gte.net
=========================================================================
Date:         Mon, 19 Jul 1999 10:12:37 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: The conditions of composition teaching
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED209.E6990D22"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED209.E6990D22
Content-Type: text/plain;
        charset="iso-8859-1"


Keith Rhodes wrote:

Given the value of what we can offer students in even cheap forms, I do
see this result as in their best interests. In other words, the choice
thus seen is not between cheap comp and better comp, but between cheap
comp and cheap something else, and cheap comp is a good deal in those
terms. Perhaps the most interesting question in the field of writing
administration, then, must be why this is in the interests of the cheap
labor pool - what theories inform why people actually choose to be
adjuncts, long-term T.A.s, and under-employed instructors. I'd love to
know of any research into this question. If the general job market was
ever an explanation, surely we would be in absolute crisis now; so other
strong factors must explain our conditions better.

~~~~~~~~~~~

I was a TA for many reasons, many of which had very little to do with my
pay. In fact, were I to compare the 40 hour work week with the flexibility,
autonomy, and relatively equivalent pay I rec'd as a TA, I'd always opt in
favor of it (same goes for my work as, first, an instructor, and then as a
lecturer). It just so happened that I also really loved teaching, my
colleagues, my sense of commitment to something I perceived as more valuable
and rewarding than typing other people's docs and answering phones . . .
just for starters.

I think it's great that there is such concern for the working conditions of
non-tenured teachers in Comp. It provides a counterbalance to the
overwhelming commitment many teachers of comp feel--at the expense of their
fair treatment (re: pay & benefits).

I can't shut up! help! I've got to pack!

Bonnie L. Kyburz




<><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><>
Keith Rhodes, Director of Developmental Writing and Placement
Department of English, Foreign Languages, and Journalism
Missouri Western State College, St. Joseph, MO 64507
rhodes@griffon.mwsc.edu | 816-271-4314
http://www.mwsc.edu/~rhodes
<><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><>

------_=_NextPart_001_01BED209.E6990D22
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: The conditions of composition teaching</TITLE>
</HEAD>
<BODY>
<BR>

<P><FONT SIZE=3D2>Keith Rhodes wrote:</FONT>
</P>

<P><FONT SIZE=3D2>Given the value of what we can offer students in even =
cheap forms, I do</FONT>
<BR><FONT SIZE=3D2>see this result as in their best interests. In other =
words, the choice</FONT>
<BR><FONT SIZE=3D2>thus seen is not between cheap comp and better comp, =
but between cheap</FONT>
<BR><FONT SIZE=3D2>comp and cheap something else, and cheap comp is a =
good deal in those</FONT>
<BR><FONT SIZE=3D2>terms. Perhaps the most interesting question in the =
field of writing</FONT>
<BR><FONT SIZE=3D2>administration, then, must be why this is in the =
interests of the cheap</FONT>
<BR><FONT SIZE=3D2>labor pool - what theories inform why people =
actually choose to be</FONT>
<BR><FONT SIZE=3D2>adjuncts, long-term T.A.s, and under-employed =
instructors. I'd love to</FONT>
<BR><FONT SIZE=3D2>know of any research into this question. If the =
general job market was</FONT>
<BR><FONT SIZE=3D2>ever an explanation, surely we would be in absolute =
crisis now; so other</FONT>
<BR><FONT SIZE=3D2>strong factors must explain our conditions =
better.</FONT>
</P>

<P><FONT SIZE=3D2>~~~~~~~~~~~</FONT>
</P>

<P><FONT SIZE=3D2>I was a TA for many reasons, many of which had very =
little to do with my pay. In fact, were I to compare the 40 hour work =
week with the flexibility, autonomy, and relatively equivalent pay I =
rec'd as a TA, I'd always opt in favor of it (same goes for my work as, =
first, an instructor, and then as a lecturer). It just so happened that =
I also really loved teaching, my colleagues, my sense of commitment to =
something I perceived as more valuable and rewarding than typing other =
people's docs and answering phones . . . just for starters.</FONT></P>

<P><FONT SIZE=3D2>I think it's great that there is such concern for the =
working conditions of non-tenured teachers in Comp. It provides a =
counterbalance to the overwhelming commitment many teachers of comp =
feel--at the expense of their fair treatment (re: pay &amp; =
benefits).</FONT></P>

<P><FONT SIZE=3D2>I can't shut up! help! I've got to pack!</FONT>
</P>

<P><FONT SIZE=3D2>Bonnie L. Kyburz</FONT>
</P>
<BR>
<BR>
<BR>

<P><FONT =
SIZE=3D2>&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt=
;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt=
;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt=
;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;</FONT>
<BR><FONT SIZE=3D2>Keith Rhodes, Director of Developmental Writing and =
Placement</FONT>
<BR><FONT SIZE=3D2>Department of English, Foreign Languages, and =
Journalism</FONT>
<BR><FONT SIZE=3D2>Missouri Western State College, St. Joseph, MO =
64507</FONT>
<BR><FONT SIZE=3D2>rhodes@griffon.mwsc.edu | 816-271-4314</FONT>
<BR><FONT SIZE=3D2><A HREF=3D"http://www.mwsc.edu/~rhodes" =
TARGET=3D"_blank">http://www.mwsc.edu/~rhodes</A></FONT>
<BR><FONT =
SIZE=3D2>&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt=
;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt=
;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt=
;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;&lt;&gt;</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED209.E6990D22--
=========================================================================
Date:         Mon, 19 Jul 1999 13:13:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
X-To:         Duane Roen <Duane.Roen@asu.edu>
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B5410054BE9A8@mainex2.asu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Duane,
      When everyone taking notes at a conference appears to be using the
same pen, you realize it's symbolic of the strong sense of community felt.
I'll drop a couple of them in the mail; you'll feel _better_.  :-)  C.P.

--------------------------------------------------------------------------
> On Mon, 19 Jul 1999, Duane Roen wrote:
>
> I was sad that I couldn't go to this year's WPA confernece.  These
> messages are reinforcing my sorrow.  Go ahead, though; rub it in.
>
-------Original Message---------------------------------------------------
> From: Chet Pryor of Montgomery College-Germantown
> [mailto:cpryor@DGS.DGSYS.COM]
> Sent: Sunday, July 18, 1999 10:49 PM
> To: WPA-L@asu.edu
> Subject: WPA Summer Conference: The Souvenir Ballpoint
>
>
> I'd like to thank Bud and Shirley, all the Summer Conference presenters,
> and all the wonderful Purdue set-up people for a wonderful conference.  In
> addition, the people of Lafayette and West Lafayette, Indiana are some of
> the warmest and friendliest I've ever had the pleasure to meet.
>
> As happened last year, we had a souvenir ballpoint pen from the Summer
> Conference. There are a few extras if someone wishes one who couldn't
> attend the conference.  Just send me an email and I'll drop a couple in
> the post.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Mon, 19 Jul 1999 13:37:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
X-To:         Becky Rickly <R.Rickly@TTACS.TTU.EDU>
In-Reply-To:  <v02140b03b3b8fd4a87d0@[129.118.38.162]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Becky,
      Hold off on that a couple of days.  Next year's was to be here in
the Washington DC metro--and it may still be here, but we've got to get
the projected cost down.  I'm going to have my cousin, Vito, talk to the
conference and catering people at the guest university; I'm sure he can
make them an offer they can't refuse. Stay tuned; more information will
follow.  :-)

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Mon, 19 Jul 1999, Becky Rickly wrote:
>
> At 8:54 AM 7/19/99, Duane Roen wrote:
>
> >I was sad that I couldn't go to this year's WPA confernece.  These messages
> >are reinforcing my sorrow.  Go ahead, though; rub it in.
>
> And while you're at it (I'm sad, too!), can someone tell me where it will
> be held next summer?  I'm determined to go next year, based on all I've
> heard about this conference on the list and from former attendees.  So I
> need to start prepping for this (money, child care, summer
> responsibilities...) now.
>
> Oh, yes, and DO pass on some of the wisdom you acquired to the list; we're
> hungry for more!
>
> --Becky
=========================================================================
Date:         Mon, 19 Jul 1999 13:43:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
X-To:         "Steve L. Whitney" <slwhitney@PACCD.CC.CA.US>
In-Reply-To:  <15BB6BF72464@manage.paccd.cc.ca.us>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Steve,
      Your request is just in time to make the afternoon mail.  Have a
good week.  C.P.

-----------------------------------------------------------------------
> On Mon, 19 Jul 1999, Steve L. Whitney wrote:
>
> Chet...
>
> I would love to receive a souvenir ballpoint(s).  Thanks for the
> offer.
> Steve Whitney
> Writing Center Coordinator
> Pasadena City College
> 1570 East Colorado Boulevard
> Pasadena, CA 91106-2003
> Office: (626) 585-7637
> e-mail: slwhitney@paccd.cc.ca.us
> Home: (626) 915-4919
> e-mail: lacrma@gte.net
=========================================================================
Date:         Mon, 19 Jul 1999 12:33:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Keith Rhodes <rhodes@GRIFFON.MWSC.EDU>
Subject:      Re: The conditions of composition teaching
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Bonnie Kyburz wrote:

>>I was a TA for many reasons, many of which had very little to do with my
pay.<<

No mystery there. Being a TA in a good comp program for a reasonable
period has to be one of the most powerful  charges in the world of
knowledge work. That's why I qualified the statement with "long-term" TAs,
though, as a minimalist attempt to get at why people want to stay with it
any longer than might be necessary for apprenticeship into the next level.

We love it. But why do we love it so much? And, more frighteningly, are
those who say the composition market is already fair actually right?

<><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><>
Keith Rhodes, Director of Developmental Writing and Placement
Department of English, Foreign Languages, and Journalism
Missouri Western State College, St. Joseph, MO 64507
rhodes@griffon.mwsc.edu | 816-271-4314
http://www.mwsc.edu/~rhodes
<><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><>
=========================================================================
Date:         Mon, 19 Jul 1999 10:48:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         CJ <azcacti@ASU.EDU>
Subject:      Re: moving
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B5410058854B1@mainex2.asu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"
Content-transfer-encoding: quoted-printable

Congratulations Bonnie!!! Good luck and best wishes at your new position!!!

But... we will miss you. It was great having you here at ASU -- You taught=
 me
more than I can quantify or describe in an email. Keep in touch.

CeeJ

At 10:05 AM 7/19/99 -0700, you wrote:=20

>
> Hello,=20
>
> I have some good news (trying to focus on the good news here rather than=
 on
> the very sad news coming out of the northeast).=20
>
> First, I want to thank everyone on this list for including me in
> conversations that are vital to our profession. I believe that in many=
 ways
> my participation here has helped me to feel a greater commitment to and
sense
> of belonging in this field. It is likely that in the near future I'll be
> contacting you more often for advice rather than to simply offer my=
 opinions
> regarding ongoing conversations. I will be moving to Provo, Utah next=
 week,
> in order to take on my new position as Assistant Professor of
English/Writing
> Program Coordinator at Utah Valley State College.
>
> As I look over that paragraph, I see that I have thanked you all very
> generally. But I want to make a special comment about one list member in
> particular--Duane Roen. While I've been at ASU, Duane has given me
tremendous
> support; he has been a most generous mentor, always available to help me
(and
> others who may seek his advice) as I worked to sort out the frustrations=
 of
> growing in the profession (especially in the transition from TA to faculty
> member). In addition, Duane has shown me professional courtesies that have
> engendered my sense of confidence, my sense that I may in fact belong=
 here.=A0
> He is a treasure.=A0 Just so you know :)
>
> Thanks again to everyone. I'll be off for a while, packing and moving. I
look
> forward to joining these conversations again in the Fall.
>
> Bonnie L. Kyburz=20



___________________________
CJ Jeney
Instructional Innovation Network
Arizona State University, CLTE
CSU Pomona, ITAC
azcacti@asu.edu

http://www.public.asu.edu/~starbuck/cjeney/
___________________________
=========================================================================
Date:         Mon, 19 Jul 1999 12:33:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Keith Rhodes <rhodes@GRIFFON.MWSC.EDU>
Subject:      Re: wpa golf committee report
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

David Schwalm wrote:

>Hey, Keith, did the biker wear bad golf pants?

No, he wore *bad* biker pants. Anyone who wasn't jealous would be lying. In
fact, I'll be thinking of this very issue as I contemplate my first edict.


Keith Rhodes
Commissioner of The Conference of Writing Program Administrators Royal and
Ancient Golf Tour, Ponte Vedra Beach, FL
c/o Department of English, Foreign Languages and Journalism
Missouri Western State College, St. Joseph, MO 64507
=========================================================================
Date:         Mon, 19 Jul 1999 11:02:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED210.E4487F7E"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED210.E4487F7E
Content-Type: text/plain;
        charset="windows-1252"

Chet,
What a wonderful gesture.  I love the strong sense of community at the
summer conferences and on the listserv.  The pens will remind me of that.
Thank you, kind sir.
Best,
Duane

-----Original Message-----
From: Chet Pryor of Montgomery College-Germantown
[mailto:cpryor@DGS.DGSYS.COM]
Sent: Monday, July 19, 1999 10:13 AM
To: WPA-L@asu.edu
Subject: Re: WPA Summer Conference: The Souvenir Ballpoint


Duane,
      When everyone taking notes at a conference appears to be using the
same pen, you realize it's symbolic of the strong sense of community felt.
I'll drop a couple of them in the mail; you'll feel _better_.  :-)  C.P.

--------------------------------------------------------------------------
> On Mon, 19 Jul 1999, Duane Roen wrote:
>
> I was sad that I couldn't go to this year's WPA confernece.  These
> messages are reinforcing my sorrow.  Go ahead, though; rub it in.
>
-------Original Message---------------------------------------------------
> From: Chet Pryor of Montgomery College-Germantown
> [mailto:cpryor@DGS.DGSYS.COM]
> Sent: Sunday, July 18, 1999 10:49 PM
> To: WPA-L@asu.edu
> Subject: WPA Summer Conference: The Souvenir Ballpoint
>
>
> I'd like to thank Bud and Shirley, all the Summer Conference presenters,
> and all the wonderful Purdue set-up people for a wonderful conference.  In
> addition, the people of Lafayette and West Lafayette, Indiana are some of
> the warmest and friendliest I've ever had the pleasure to meet.
>
> As happened last year, we had a souvenir ballpoint pen from the Summer
> Conference. There are a few extras if someone wishes one who couldn't
> attend the conference.  Just send me an email and I'll drop a couple in
> the post.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752

------_=_NextPart_001_01BED210.E4487F7E
Content-Type: text/html;
        charset="windows-1252"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Dwindows-1252">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: WPA Summer Conference: The Souvenir Ballpoint</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2>Chet,</FONT>
<BR><FONT SIZE=3D2>What a wonderful gesture.&nbsp; I love the strong =
sense of community at the summer conferences and on the listserv.&nbsp; =
The pens will remind me of that.&nbsp; Thank you, kind sir.</FONT></P>

<P><FONT SIZE=3D2>Best,</FONT>
<BR><FONT SIZE=3D2>Duane</FONT>
</P>

<P><FONT SIZE=3D2>-----Original Message-----</FONT>
<BR><FONT SIZE=3D2>From: Chet Pryor of Montgomery =
College-Germantown</FONT>
<BR><FONT SIZE=3D2>[<A =
HREF=3D"mailto:cpryor@DGS.DGSYS.COM">mailto:cpryor@DGS.DGSYS.COM</A>]</F=
ONT>
<BR><FONT SIZE=3D2>Sent: Monday, July 19, 1999 10:13 AM</FONT>
<BR><FONT SIZE=3D2>To: WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2>Subject: Re: WPA Summer Conference: The Souvenir =
Ballpoint</FONT>
</P>
<BR>

<P><FONT SIZE=3D2>Duane,</FONT>
<BR><FONT SIZE=3D2>&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; When everyone taking =
notes at a conference appears to be using the</FONT>
<BR><FONT SIZE=3D2>same pen, you realize it's symbolic of the strong =
sense of community felt.</FONT>
<BR><FONT SIZE=3D2>I'll drop a couple of them in the mail; you'll feel =
_better_.&nbsp; :-)&nbsp; C.P.</FONT>
</P>

<P><FONT =
SIZE=3D2>---------------------------------------------------------------=
-----------</FONT>
<BR><FONT SIZE=3D2>&gt; On Mon, 19 Jul 1999, Duane Roen wrote:</FONT>
<BR><FONT SIZE=3D2>&gt;</FONT>
<BR><FONT SIZE=3D2>&gt; I was sad that I couldn't go to this year's WPA =
confernece.&nbsp; These</FONT>
<BR><FONT SIZE=3D2>&gt; messages are reinforcing my sorrow.&nbsp; Go =
ahead, though; rub it in.</FONT>
<BR><FONT SIZE=3D2>&gt;</FONT>
<BR><FONT SIZE=3D2>-------Original =
Message---------------------------------------------------</FONT>
<BR><FONT SIZE=3D2>&gt; From: Chet Pryor of Montgomery =
College-Germantown</FONT>
<BR><FONT SIZE=3D2>&gt; [<A =
HREF=3D"mailto:cpryor@DGS.DGSYS.COM">mailto:cpryor@DGS.DGSYS.COM</A>]</F=
ONT>
<BR><FONT SIZE=3D2>&gt; Sent: Sunday, July 18, 1999 10:49 PM</FONT>
<BR><FONT SIZE=3D2>&gt; To: WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2>&gt; Subject: WPA Summer Conference: The Souvenir =
Ballpoint</FONT>
<BR><FONT SIZE=3D2>&gt;</FONT>
<BR><FONT SIZE=3D2>&gt;</FONT>
<BR><FONT SIZE=3D2>&gt; I'd like to thank Bud and Shirley, all the =
Summer Conference presenters,</FONT>
<BR><FONT SIZE=3D2>&gt; and all the wonderful Purdue set-up people for =
a wonderful conference.&nbsp; In</FONT>
<BR><FONT SIZE=3D2>&gt; addition, the people of Lafayette and West =
Lafayette, Indiana are some of</FONT>
<BR><FONT SIZE=3D2>&gt; the warmest and friendliest I've ever had the =
pleasure to meet.</FONT>
<BR><FONT SIZE=3D2>&gt;</FONT>
<BR><FONT SIZE=3D2>&gt; As happened last year, we had a souvenir =
ballpoint pen from the Summer</FONT>
<BR><FONT SIZE=3D2>&gt; Conference. There are a few extras if someone =
wishes one who couldn't</FONT>
<BR><FONT SIZE=3D2>&gt; attend the conference.&nbsp; Just send me an =
email and I'll drop a couple in</FONT>
<BR><FONT SIZE=3D2>&gt; the post.</FONT>
<BR><FONT SIZE=3D2>&gt;</FONT>
<BR><FONT SIZE=3D2>&gt;&nbsp;&nbsp;&nbsp;&nbsp; Chet Pryor__Professor =
&amp; Testing Coordinator__Montgomery College</FONT>
<BR><FONT SIZE=3D2>&gt;&nbsp;&nbsp;&nbsp;&nbsp; Germantown, Maryland =
20876__Phone(301)353-1964 Fax(301)353-7752</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED210.E4487F7E--
=========================================================================
Date:         Mon, 19 Jul 1999 13:59:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Clyde A. Moneyhun" <moneyhun@ODIN.ENGLISH.UDEL.EDU>
Subject:      unjoining and rejoining
In-Reply-To:  <199907191735.MAA02181@griffon.mwsc.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Sorry to be so boneheaded--but I need to know how to quit this list from
my old address and then rejoin from my new address.  What exact messages
do I send and to what address?  Clyde

-------------------------------------------------------------------------------
        Dr. Clyde Moneyhun      Director, University Writing Center
        Assistant Professor     (302) 831-1168
        Department of English   moneyhun@odin.english.udel.edu
        University of Delaware  http://www.english.udel.edu/moneyhun/

                "La educacion es un derecho y no una limosna."
-------------------------------------------------------------------------------
=========================================================================
Date:         Mon, 19 Jul 1999 11:23:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "R. Reed" <beckyr@U.WASHINGTON.EDU>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
In-Reply-To:  <199907191307.JAA28165@cecasun.utc.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

To add another voice to the din of praise--like Lauren I was at the
workshop as well as most of the conference and came back to campus this
morning energized, inspired, informed and eager to proceed.  I also have
had renewed my sense of gratitude for being part of a remarkable group of
generous scholars, teachers, human beings and stand up comics.

Also to echo Lauren, Doug and Marty created a learning community (to
coin a phrase) in the workshop that I'll stay connected to for a very
long time.

All that and a ballpoint pen, too.

Becky

******************************
Becky Reed, Ph.D.
Director, Writing Center
University of Washington Bothell
(425)352-5378
email: beckyr@u.washington.edu
=========================================================================
Date:         Mon, 19 Jul 1999 11:35:29 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Kann <dkann@POLYMAIL.CPUNIX.CALPOLY.EDU>
Organization: Cal Poly State University SLO
Subject:      Re: The conditions of composition teaching
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Keith Rhodes wrote:

> . Perhaps the most interesting question in the field of writing
> administration, then, must be why this is in the interests of the cheap
> labor pool - what theories inform why people actually choose to be
> adjuncts, long-term T.A.s, and under-employed instructors. I'd love to
> know of any research into this question. If the general job market was
> ever an explanation, surely we would be in absolute crisis now; so other
> strong factors must explain our conditions better.

Keith and all:

I have no statistically reputable research.  Most of what I have is anecdotal
and limited to my geographical area.  However, it covers such an interesting
range of reasons that it may stand for a lot of other people's situations.

First, the area.  San Luis Obispo, California is a predominantly rural area
that has been discovered by professional types over the last 15-20 years.  The
result is an interesting demographic bifurcation in that the strong rural
ethos remains as a sort of basso continuo under the more ecologically
conscious, more highly educated, upwardly mobile, "cultured"  tunes, of the
newcomers.

There are only two CC's in our area, one about 5 miles away; the other about
30 miles away.  Both use adjunct faculty--not as extensively as many other
CC's.

You all should know that our p-t faculty are part of the regular salary
schedule and are not on an hourly wage, so the issue of cheap labor is not
quite as important as at CC's.  We also have an entitlement process whereby
p-t faculty members who teach three consecutive quarters during an academic
year are entitled to the same average load as a minimum every subsequent year,
providing the budget allows the assignment.  T.a.'s are also on the salary
schedule but are not part of the entitlement process.

So, we have people some faculty spouses and others people who have chosen to
live in the area.  All are qualified to teach writing, (at least an M.A.) as
well as literature in some cases.  These people love to teach and are quite
happy to work as p-t faculty, free of committee responsibilities and concerned
only with their students and their classes.  Some have a second profession;
some have family responsibilities; some pursue careers in writing

We have retirees w/ Ph.D's who have moved to the area and want to continue
teaching in their field without the b.s. associated with a full faculty
appointment, not to mention pulling down a salary on top of their pensions.

We have some traditional freeway flyers, although as you can see, with only
two CC's, there's not a lot of flying.  Many of them are our own M.A.'s who
simply love the area and don't want to leave it.  They piece together the CC
hourly wage with our regular salary schedule wage.  Many eventually become f-t
faculty at these CC's.  Our M.A. program turns out good teachers.

Finally, there are the t.a.'s who have chosen to teach as part of the M.A.
program.  Many move on to Ph.D. programs, and, as noted above, a substantial
number remain in the area and teach.

I hope this helps.

David Kann
Writing Director
Assistant Chair
Cal Poly, San Luis Obispo
=========================================================================
Date:         Mon, 19 Jul 1999 13:47:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Keith Rhodes <rhodes@GRIFFON.MWSC.EDU>
Subject:      Re: wpa golf committee report
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Doug Hesse wrote:

[snip sad travail]

>In remedy, therefore, I appoint you Commissioner of the WPA Tour.  You
>shall have Judge Landis-like powers, including those of Lifetime
>Banishment.  Use these powers for good, not evil.

I humbly accept this appointment, with one alteration. I have learned the
importance of having titles fit actual power. I assume you can appreciate
my preference for Grand Poobah as the appropriate title here. I hope it is
not presumptious to assume your assent, but I am nearly done printing long
documents and have to get back to actual work.


Keith Rhodes
Grand Poobah of The Council of Writing Program Administrators Conference
Royal and Ancient Golf Tour ("GP, C-WPA-C RAG Tour")
Ponte Vedra Beach, FL
c/o Department of English, Foreign Languages and Journalism
Missouri Western State College, St. Joseph, MO 64507
=========================================================================
Date:         Mon, 19 Jul 1999 12:11:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: The conditions of composition teaching
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED21A.839CDF12"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED21A.839CDF12
Content-Type: text/plain;
        charset="iso-8859-1"




Bonnie Kyburz wrote:

>>I was a TA for many reasons, many of which had very little to do with my
pay.<<

Keith Rhodes replied:

No mystery there. Being a TA in a good comp program for a reasonable
period has to be one of the most powerful  charges in the world of
knowledge work. That's why I qualified the statement with "long-term" TAs,
though, as a minimalist attempt to get at why people want to stay with it
any longer than might be necessary for apprenticeship into the next level.

We love it. But why do we love it so much? And, more frighteningly, are
those who say the composition market is already fair actually right?

~~~~~~~~~~~~

I won't tackle that now, if you don't mind :)

Bonnie


------_=_NextPart_001_01BED21A.839CDF12
Content-Type: text/html;
        charset="iso-8859-1"

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV="Content-Type" CONTENT="text/html; charset=iso-8859-1">
<META NAME="Generator" CONTENT="MS Exchange Server version 5.5.2448.0">
<TITLE>RE: The conditions of composition teaching</TITLE>
</HEAD>
<BODY>
<BR>
<BR>
<BR>

<P><FONT SIZE=2>Bonnie Kyburz wrote:</FONT>
</P>

<P><FONT SIZE=2>&gt;&gt;I was a TA for many reasons, many of which had very little to do with my</FONT>
<BR><FONT SIZE=2>pay.&lt;&lt;</FONT>
</P>

<P><FONT SIZE=2>Keith Rhodes replied:</FONT>
</P>

<P><FONT SIZE=2>No mystery there. Being a TA in a good comp program for a reasonable</FONT>
<BR><FONT SIZE=2>period has to be one of the most powerful&nbsp; charges in the world of</FONT>
<BR><FONT SIZE=2>knowledge work. That's why I qualified the statement with &quot;long-term&quot; TAs,</FONT>
<BR><FONT SIZE=2>though, as a minimalist attempt to get at why people want to stay with it</FONT>
<BR><FONT SIZE=2>any longer than might be necessary for apprenticeship into the next level.</FONT>
</P>

<P><FONT SIZE=2>We love it. But why do we love it so much? And, more frighteningly, are</FONT>
<BR><FONT SIZE=2>those who say the composition market is already fair actually right?</FONT>
</P>

<P><FONT SIZE=2>~~~~~~~~~~~~</FONT>
</P>

<P><FONT SIZE=2>I won't tackle that now, if you don't mind :)</FONT>
</P>

<P><FONT SIZE=2>Bonnie</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED21A.839CDF12--
=========================================================================
Date:         Mon, 19 Jul 1999 14:16:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: wpa golf committee report
In-Reply-To:  <199907191849.NAA11769@griffon.mwsc.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

>I humbly accept this appointment, with one alteration. I have learned the
>importance of having titles fit actual power. I assume you can appreciate
>my preference for Grand Poobah as the appropriate title here.


As It Is Written, So Shall It Be Done.



Doug Hesse
President, Council of Writing Program Administrators (WPA)

Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html

ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Mon, 19 Jul 1999 16:05:37 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Jim Bell <jimb@UNBC.CA>
Subject:      Composition Pedagogy Courses
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"
Content-transfer-encoding: 7bit

What would you teach-or do you teach-in a one semester course in composition
pedagogy/methodology?

This question swam into view a couple of days ago when there was talk of my
teaching a new special topics course (to our Masters students) entitled
something like "Rhetoric and Composition Methodology."

But I also think it is generally an interesting question because it
encourages us to identify essentials in our field.

Jim Bell
University of Northern BC
3333 University Way
Prince George, BC  V2N 4Z9
Phone: 250-960-6365
Fax: 250-960-6330
=========================================================================
Date:         Mon, 19 Jul 1999 16:47:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Edward M. White" <ewhite@CSUSB.EDU>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
In-Reply-To:  <Pine.GSO.3.96.990719013536.16740P-100000@dgs.dgsys.com>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

This absentee would delight in some pens around which to spin fantasies
about the conference.  --Ed

At 01:49 AM 7/19/99 -0400, you wrote:
>I'd like to thank Bud and Shirley, all the Summer Conference presenters,
>and all the wonderful Purdue set-up people for a wonderful conference.  In
>addition, the people of Lafayette and West Lafayette, Indiana are some to
>the warmest and friendliest I've ever had the pleasure to meet.
>
>As happened last year, we had a souvenir ballpoint pen from the Summer
>Conference. There are a few extras if someone wishes one who couldn't
>attend the conference.  Just send me an email and I'll drop a couple in
>the post.
>
>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
>
=========================================================================
Date:         Mon, 19 Jul 1999 19:48:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Keith Rhodes <rhodes@CCP.COM>
Subject:      The condition of composition II: market share
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

If we accept the premise of my earlier post that composition exists in
major part because it is marginally better for students than other low-cost
alternatives, then it follows that composition must fall in the class of
high-volume, low-cost, low-margin operations (more simply, just "marginal"
operations - a nice coincidence). Agreed, looking at the whole picture of
education, it's sort of like the "change bank" in the old Saturday Night
Live skit ("How do we make money just making change? One word: Volume.). We
just lose less money than other alternatives. But that strangeness is
intrinsic to the education market as a whole, and washes out relative to
other possible course offerings.

Marginal business is tough to manage. It makes sense in such an operation
to take time away from quality production (more advanced rhet/comp theory
and pedagogy preparation) and devote it to administration. Indeed, Sally
Barr Ebest's evidence suggesting that administrative background helps
rhet/comp folks persist better than other preparation (especially when
other factors toughen the odds) supports the case that we are, currently,
just such a marginal operation - one that thrives by using good management
to provide small advantages to large numbers. (If that "small advantages"
bothers you, I'm working from the earlier premise that we have to think of
comp versus other low-cost alternatives, not versus simply the absence of a
course).

It makes sense, then, that as with other marginal operations market share
issues really get a rise out of us - and that dual enrollment,
credit-by-exam, first-year experience courses, new electivism (nee new
abolitionism), and eCollege are all market share issues. Further, as
Wal-Mart proves, better administration probably cannot overcome the
advantage of sheer size, so that anyone who can market to hundreds of
thousands or even millions of students at once may even be able to provide
an acceptably comparable result, even compared with better-run large-scale
comp programs run by experienced former assistant directors with stables of
better-prepared assistants of their own. In other words, not only should we
buy the eCollege IPO (eAnything is a great short-swing bet), we should
invest long-term once the price settles down. After, all, for us it's
essentially a true commodities hedge - we win either way.

I'll even have the temerity to disagree, if only provisionally, with David
Schwalm's pretty good point about the forces converging on competency
assessment: marginal operations don't really need proof of better results,
just an impression of good enough results easily and cheaply gotten. We've
played on that ourselves for quite a while, but now the Big Kids are coming
in. Local, marginal operations don't have much future in an information
age, when immense enterprises can be controlled by fewer people. Whether
you're the manager or the laborer doesn't make much difference, either,
when the MegaMarket closes you down.

On the other hand, local boutiques - high-quality, high profit operations -
still hang on. That economic model also gives us a way to get out of the
force of this ugly talk, since high quality in composition has to entail
thinking about larger ideas like critical thinking, social construction,
and even beauty, justice, and what's left of truth. And so, at last, I want
to claim that thinking of ourselves in marginal terms, as we seemed to
accept at the closing plenary session, not only puts us in a position of,
mostly, grimly fighting off inevitable erosion, it fails the test of
optimism to which Roskelly and Ronald put us so well in their _Reason to
Believe_ (a book the complete centrality of which I might have missed
because I feared I was merely biased in favor of its authors, my very idols
in the field). That is, the dream need not be of merely climbing into the
ivory tower; it could be of offering so much additional value that marginal
thinking becomes embarrassing.


=============================================================
Keith Rhodes, Director of Developmental Writing and Placement
English, Foreign Languages and Journalism Department
Missouri Western State College, St. Joseph, MO  64507
rhodes@griffon.mwsc.edu (w) | rhodes@ccp.com (h)
http://www.mwsc.edu/~rhodes
=============================================================
=========================================================================
Date:         Mon, 19 Jul 1999 23:11:50 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         John B Jones <jbjones@CAROLINA.NET>
Subject:      help!
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Could someone please tell me how to sign off of the list?

The listserv address I have from when I signed on is being returned as
unrecognized.

Thanks,
John Jones
=========================================================================
Date:         Mon, 19 Jul 1999 20:58:48 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Gordon Thomas <thomas@UIDAHO.EDU>
Subject:      Picture Experiment
In-Reply-To:  <s78c7dc2.098@usamail.usouthal.edu>
MIME-version: 1.0
Content-type: multipart/related;
              boundary="----=_NextPart_000_003A_01BED229.7F5F59C0"

This is a multi-part message in MIME format.

------=_NextPart_000_003A_01BED229.7F5F59C0
Content-Type: multipart/alternative;
        boundary="----=_NextPart_001_003B_01BED229.7F5F59C0"


------=_NextPart_001_003B_01BED229.7F5F59C0
Content-Type: text/plain;
        charset="iso-8859-1"
Content-Transfer-Encoding: 7bit

I have a good record of the conference in pictures, a sample of which you
may be able to see below.

If you can read your mail in HTML format, you should see a picture of the
Purdue Univ. Sign that changes every three or four seconds, which I took on
Sunday, July 18, just after the conference ended.  The words just before
this were "Welcome":



It's hard to get a picture like that because that sign changes so often and
its cycle is about five minutes long.  I'll make these and many others
available on a Web site, which I'll tell you about soon, and I'll send the
good ones on to Shirley.
 ========================================================================
Gordon Thomas                          |   Phone:  208-885-6384
Director of Writing                    |     Fax:  208-885-5944
Department of English                  |  E-mail:  thomas@uidaho.edu
University of Idaho, Moscow 83844-1102 | http://www.its.uidaho.edu/thomas
 ========================================================================



------=_NextPart_001_003B_01BED229.7F5F59C0
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 4.0 Transitional//EN">
<HTML><HEAD><TITLE></TITLE>
<META content=3D"text/html; charset=3Diso-8859-1" =
http-equiv=3DContent-Type>
<META content=3D"MSHTML 5.00.2614.3401" name=3DGENERATOR></HEAD>
<BODY>
<DIV><FONT color=3D#0000ff>I have a good record of the conference in =
pictures, a=20
sample of which you may be able to see below.</FONT></DIV>
<DIV><FONT color=3D#0000ff></FONT>&nbsp;</DIV>
<DIV><FONT color=3D#0000ff>If you can read your mail in HTML format, you =
should=20
see a picture of </FONT><FONT color=3D#0000ff>the Purdue Univ. Sign that =
changes=20
every three or four seconds, which I took on Sunday, July 18, just after =
the=20
conference ended.&nbsp; The words just before this were =
"Welcome":</FONT></DIV>
<DIV>&nbsp;</DIV>
<DIV><IMG align=3Dbaseline alt=3D"" border=3D0 hspace=3D0=20
src=3D"cid:890445103@20071999-0638"></DIV>
<DIV>&nbsp;</DIV>
<DIV><FONT color=3D#0000ff>It's hard to get a picture like that because =
that sign=20
changes so often and its cycle is about five minutes long.&nbsp; I'll =
make these=20
and many others available on a Web site, which I'll tell you about soon, =
and=20
I'll send the good ones on to Shirley.</FONT></DIV>
<DIV>
<P><FONT size=3D2><FONT face=3D"Courier New"=20
size=3D2>=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D<BR>Gordon=20
Thomas&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&=
nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&n=
bsp;&nbsp;=20
|&nbsp;&nbsp; Phone:&nbsp; 208-885-6384<BR>Director of=20
Writing&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;=
&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;=20
|&nbsp;&nbsp;&nbsp;&nbsp; Fax:&nbsp; 208-885-5944<BR>Department of=20
English&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;=
&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;=20
|&nbsp; E-mail:&nbsp; thomas@uidaho.edu<BR>University of Idaho, Moscow=20
83844-1102 | <A href=3D"http://www.its.uidaho.edu/thomas"=20
target=3D_blank>http://www.its.uidaho.edu/thomas</A><BR>=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D</FONT><BR></FONT></P>=
</DIV></BODY></HTML>

------=_NextPart_001_003B_01BED229.7F5F59C0--

------=_NextPart_000_003A_01BED229.7F5F59C0
Content-Type: image/jpeg;
        name="Purdue Sign.jpg"
Content-Transfer-Encoding: base64
Content-ID: <890445103@20071999-0638>
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3IOK6K/msrRtnwNu5dUYFXyB6/nWbqN7bzxGOOzjh/WbgwPIHpUwzSl/lFKCRnD7ucUhjJ+lMp4G
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AmP2yM8VLCSLaTPv/CoCxGQDRoSbZ8d8/wAKKLj2W/A2t3FjdtBZoTO+TnbnAyT0rurPX9ae6Rbl
gqHOcwgevtXlHhLfL4ieISiMMp3MfQV3sWmCWVY0vI2ZjgfK38q5py2deOCaNr9Ka4ykmZinf5Fw
R+VfW0RzGhAwNo/hXxVLawxmRWvF3LkH5D1FfZdg+bK3yRnyUPH/AGRXf/T72cnrfyWi7nPfNIGo
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ie3WKGBEynyxyfL/ALXarF7fSRWyx2wt7jNuUl2Q8oM9/esHSn/9LQEsoxIPvLkfiO9TjTknLpUE
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ooyRnvVaOyu7W6SaSN1WMq7kY4GetLw1873B25IhY/1m3H8/pRXLvexTT22Yoo0UOrSZLfzrNpxm
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9O66ysYkbJCxE9/rWuJu7ZhnUdUdTZ+Hfs+MamfxNMrd8QMf/srlrmxslupVgm3wq7CNiMErng/l
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tbs6tmRVZmh3/OAvtVuy8PaZPEJTKiA9ASSw9cgcgVP8hBxRWZ7HGcr/ALQoUl08IPnTp/aqUaZp
B1OHTVt2aaQlRIHJQnGR6HtW1p3gSK9ksVRoU+MtWuUyTwAE4Pv84q45XLaFUKMEXGnDkPF/tU/x
Wmj9uL86q6lBp1hFDI9oXWUZBVunGeearGfTAVAsidw4O7ij3X9C4x+zT+N03+3HSN/pvZ0qvGmn
vGzraJtXgktVo2liI8/CIG2k4PHTrS99j4xA/SGnj9tPyp/0np39pfyqvHPprsVWyQ4bbnHQ1LH5
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9M2Y/Yb/AGKQ1m1PSKTn/Rrp0OlKFOXHAyBCDzUlveWKM24FCHOzEIOV/dzV8pD4fo5KTVodhAt5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sbfKxuhJLAr147d6vasbhIoAd0Etwqs/DYQgfLyec4z7VnaaUS8eKRklDSAHfIQTz9cBv41nGL5c
iknRiX2sRxuo+F8whByWwap2eshJ3kjtB83DAue1WdeQ/pC4MCfqtxxlRkVk2KTfEPtwAV74FehF
2ujqUXRqW+vyG7VvhI/l5ALNirU/iKeedYzawqvOMZ49O9YpFwLlSkm0+zAUppdQMiq07lcjIL5q
7QONGzdeKdS2/wDN7XI7iM8/vpnu7q5lklWzSQM5O7ySc81mXEbA4LrnHJDVoadHMbbC3KKoYgDz
cd6nmV7aW7NKWB10m0n+BjEshcSAw+h44rJ1R3CReZZxAbjj9WVz+VXZYbhUVnnUoxwrebkZFZ2p
LceWnl3aD5uf1uKX5FxSivskh8s2hl+DjDCQL+10wT6+1QX8irGpazj68feHb60obfUDCZBfIVBx
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KSwCEhVycDOBnqa6Wx8XXkCW8FxDbTRRcANEGHfseB17VnklJfirHFLyXPC+l2ILSGe3vGeIB42J
UrnsD9eM1sWsdza34s0tlto32lVV/lOMHP15+tVW0bTtUthqOhzmC+Z8mDAVMkdAP2eelV9IuryD
VI7HVS0Sq3LsvQHoB69OBXmzXuW2zZaOwimsdQe8E1skUs4IlZWPz9AARj2+vPtWZFaJpRd7SeWN
QFQo/c92zVSUyfENOu5bfA3qR970Of3/AJ1oJeC7tI2kKwIw2zNu4JH7W31rkcmumUy5pN46QpbF
jHKpYoUO8kAZBJ7YpVFALKazjJuFEsQBjeQ/fBz2/LqePelW2FpJ2S2zAF1GL6aWa8LTghclsrgc
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YsW+Y5ye5pG6AjKMzHnsa1adUYt27NWwmje/i8ouhwcMDgdK1nSVwQs+TgnG49B1rm9CXbrMbuHa
LnJBxniuoM9tEGKQy5KleXHQj6VUVR04vxKlsm2clpR07ZqWTbk/NnAyeKjtXiklYLGwIGclqmcI
ATt6jHWodeTqjyr49B6MIHuJt8jgADG1M5/fW5b2dpLBcSieYCBA7fIORnHHPWsPSGSOWY+SrZA4
JPFa0N4YkdFt4isgAYEE5Gc+tJcb2X86Iy1sFk/ruEbB49DWbAsSMUZnIB5wOa1WnysmLO35Ruin
0PvWBaTSMdxAJPbHWklfQpTcXsknFqtyzMZsE4HA9BUWpSW+I/L8wEZ+9jnp6U8s8rXRU26EA8fK
fQVHqDS4izaqBzyIyK1S8GDlu0DJLCbYghwxxjB460dqsOBnzCPwqKZ5Rb4Fso5H7FHZyT4G22Uj
3Qmk4otTd7IrzTxOguN/yLlNufmznOR+dZkUBhf+kIwQj5a6A6itlcbXyi9SqnG7PtVS3nSa6E7I
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EolBmhBxHnDbTt6fvqwtvYrKVhmbzNpBOwAEZODWL5Bt5nHmruUllBPVetOGTYUbmlyi2sJVvJJI
YxJv+TadueOnfnFR6mkUviy3S2VnBsssqx4LsNx5HvgVTgneZTKI9zLhuR79aPR7u4PjPT5JZS7R
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msWKEPIpBJOfT8K1ik1sklM91Eke4Ps6ZI6A1qWV0ZIF3TCMnv71lXUFyuHkQhcbVz3qe3mktSqm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YGNuHUYGMkcYPP5Vm6m9uqC8tpTdICrZZgG6nqufaiEbRt0UtTgjeYubljnBBKHJGAazrWGEXDI8
5AIyCEz/AH1o3k0KgE27/Mu4BmwVqjbPC87yGHO0AY3Hvn+Vdi5UdEeNKwI1gjvVLytt6HC9qmup
LNWDJPISDxlMf30B8l7lQYM9/vGjlitzKA1uCM44Y0/7lbX49Elz8OUx5j4x/Y/xq5pj2Ztsl5s5
6BB6fWsy4uUKcWqDjpuatC2QIhSOAY4PfuM0qaKuMnTNG4ubN7GO1UTHZIz5KjnI6daydVS1ktl/
WyqwbP3AR0+taToo0/4gWq7/ADQmPm6Yz61l6pMVtxm0jHzD+1/OlTewUorSI7Qwx2rwFpMM4fO0
dgR6+9R6gsBg/rXX5v7P+NHaSq1rLI1shZXUAHOMHPv7UNzJ5kO02yDkHgH+dVT7YlJVSIbZreNC
BJI2cc7P8ai1x4nstsbOWLAcrirkEam3ll+HX5Mcc85OPWqmq/NYOohVDkHcM8fvqlV2YzbUWjnZ
AQwwR1qJlycnOc4Jrq9J8DaxqVjb6k1xpWn2txloZNR1GG28xRwWVWYMR7gVo6h9mmtR6eL7TtQ0
fV0d9jJYXRcjnGcsqqwz12k4710Uzz9M4pJGEeEG4+tQvKWbpjmuytfsx8eSsI4PDd5OzfcSEq7H
8FOaa5+y37QopDHL4R1aN/7L25Vvrg00mLl4M/wY12Lmd4LSK6hChbgOAcK3pn6YrYuvCFpcX/nW
l7DHGxy0KjmPIJwOeeePpR6B4F8TaZehtW0G8tGI/Vi4Vog3Q5B744rpNOtdSiSZU0e5ZEIIlRd8
asQeS4HoDwfQ15eeco5PibRScTi9a0jU9EvxNpVtcJan5vv716DP7/7q6Oyf9N28cty2GyFVHxyV
J4J7YNatrbLc3a2ZuH8t8AyRqDt4JOM+9QXGkWMDFIrtlmLbppUh27l7kjd97246Vk5OStoqjMMl
xZW0khhDTAYEcgO1lHGT7dDmueBuSojKsFyOe2f511F/b29sjSrfG6HIBC7SD2znPbB4zWVqVy1y
CBmR2k3bh+1x1+vWoTpgwfDs8dtqstvqVq0qnhAGxhuO46gj+NKrMGoW8Vzi5jR9iARufmfp0P8A
xwaVaY03eieVAS3yTAWczSeXGhVdjYwRnGSRnAz09qq39u6JCklwZAi/KFAIOCe/cHsT7UOo21x+
tuEnWKKIZRDJllBJIHv3qODVLm7MnmmEIxBOEAVc4GAB9K2UbVmzaLsEt0t0Q8CIrwsxiZflYU7x
edauYUIWZSEIbByPXn1x+6qAjnCiOKZElKnGGLd8HGDx3OKs6E9zDbl7mDzGZgQQQFH14Oev7qGq
QWFpFv5N2UQW8jbg7CRcAHvx1IH91W9XsbfU7aM3K28cYQqvlMobcM9ux5HXFM7ot0HhvI1E5xuB
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1UUM53+Zbrt8tsZjHJxxWDBDeRak8F5NC0m3JIbcykHGD/x3q2YN+VWVc4J6HtzU3bO3Dft9DWhv
DM+Ytvy9kAqZlm2SGTj5flzjrkVRgjUynMq9PQ0b2+4NtlU7Rk8GjstXEt6Oly1xKIW2nbz84HGa
3rFJ1t7rz7qMO0YEe64X72R78cVzekW6mWTdJ2HRc1rx2KPFK4mOIwCfk7Hj1qVRbT7DkEwjkxdJ
nY3AnHp9ax9sr3DtHIAhOQQ+KvNFCEb9Y5yp/ZHp9aqQokcrRFidpxwKOivzYCrMJSDcqp3H/O/S
h1JJCiZukPp+sJxSlSEXLMWfrjGB2pXot2CAeZxyc49RQmrE1JIrvCyxgm4jbkcbjmitYHwM3Kf7
RqaSOAxL5YkBLAZJFFarDjOH/MVXKhRhZmaq3l6hB/VyEqFIYZyCa1bWxtooXkt3c71HyEDA46Ct
GPwbf65YDV9P+BCQiRJhc6nbQscAFdqSOGJ5PYg9qz5LS40j4WO/8lhPAs6+XOkmVbpkqTg5B4PN
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7hwH3gEck13XhGEC+A5wDW3N4L+zF7tribS/EDzO25z8SoBbOezepNS4OaorJFujx/UJ4rFUZjuD
EAN296patNb6jp09lAQwkA5Q5xzk9uDxivdpPC32XyxiO50TU3UfdEl42Pxw1Yuv6R4QsdKu4PD/
AIDnju3iZbe7jvzKI3/ZYrnPXsRRDC09mUoNLo8F8Oz2Vxpm+B3N+rkSQsgZdv8AaHH0q1Ms5ilz
AoIXj9WOuR7elT22jf5P+Gbqw1HSUTVJ71ZFv2ZgUjC4MQHuck/SsxoXkSRlmTagy2SenStZr5G2
JriBB5wdv1eeB+xmrSmc2c7eSu5du3MQ7nntWfaIQXPnL0HrUrxM8MknnrhMZ5PepRrJ/ouaI17m
bbDknGf1QPr7Vt25umsrlnhXzV2eXmIDqee1c1pKsWl2XKJ0HLEZ61pJbXBieVLqNlXAYhzxnpU1
+y7VdFyUak8TJ5HBHOIlGBnk9OKzYI77zTs3dTjkCmmhfyWzeIOMYBbn26VBDDglTIODgmpdFx76
r/Qml+M8xVM21hncPNA7/WorwSqyedcrnjbmUHHXPfiq9xb26zeYZ2w5O3Cehx60FxFamP5ZJCw2
9VA9fetFVGL7LkjZt8m7TAOSN+exobPadubhM/U81AUtkhLASscHqRjoaGya23L+rmzkftj+VJpM
vlJM9Y+z2xik0dpX8baRpqPMc2l5bTykFcfMAgxzmtbxVcWmk2Md1H4007V5IVlaO1gsZkQORwSH
4xkDj6+tea6de3tvg2ls5Vj1VVOfzIqp4nm1i5u7WBLKVlUh5G+U5Genyk4rWEku2YZcier/AOv/
AMO+e7NrpfnLGGnkCqAy8FmwDx+J/KvMPtM8Na34eks49aVVluEkkiC9NoYCu5t727Gs2unXtqDG
kscrXsc+6JABkrgDk9BnsazP/wARWq2+p6npLW938V5dvIGO4nblxxz9K1U1J1ZyyikrR1+jz/Yx
LpFoLk6XFc+Qgl320mQ+0Zzgc80UU32dGdotCuLCXUCv6n4WzePHdslie2fSvCIPD2tTqs0aoI3G
5S0qjIPTvXVfZ1pVxpOvG/1WWERpbuIxHKGIc4Az7YzWMppKuRcXjb/E9x8Dr/S34yNpJ/KsTT/F
fgCyeNm1uB2TnC+Hos59MlT+eKm8OeJ9HsZvMnnYDBHygE/xrzvSfBHh2PVjcajrV5fWgORDFB5Z
bPq27t7VOOaXmi8nF1as4XxlcXepXsd5FNLIdnlyZOOVZgv4bNo/CseO31GY7I96E9y2McVqXSBJ
pApJUyMVHsCR/dR2nQg9K607OfR6X4EuJLDQ7qza7/Ur4deeQEZV5A8i5I78ZGT2rCh1bwv5QLWd
gxxyN0o/g1WPC00U0d1YurDz9FktQw7M0r4P05rFf7PXZuNVVT6+Sf51lLLGOmy3Ki5da34cheP4
fw/plwS3JMsy7f8Av8167oyBb2FjXAX/AIU8KXMNqEsLu1lhjCu8EwAkIHJIYHvXWWOri3dJDCzb
fU4zWOTLGVbNMckrsofaZ4g0jS/Gt7DcaHodzcqIy0t3bvIzAxrjPzAfu7Vgz/aFpQ065tE8N+E4
pJk2rJDpmJFHsxJwfeum8QTeG9a1WXUb/wAOxzXEqqrO0hJwqhR29BXK+IfC2h39zazWVq1gIowk
ip8yygYwT056gnvVr1EEuzOUt9HPeKL5LjXLRJo3ZYYwoEQByOn9wr0zwklrqGhQXBgCEDaVKru4
9cVgSaJoc0vmyaHC7nv5soz/AN+t3QprPSLNraz0uKKIsWIEj5z/AKxNN+pgxRqzmj4i8N6Nqeo2
t1b2vmpdOreZaq/c+oNDN408L8lbGxOSOV06Pv8A6lVvEHhCx1fWLvUZZriNrmUyFEIwpPYEit7S
9N0SwVGTQ7SaVVUGSZmckqAAeTgHjtS/kQ+wuL/ykui6haanaGeyjSOMSFGVYRFhhjOQAPUc1ua/
raeHfBsF9KPka7WPiMPyVY9CD6VQur5rmbzPKijJ4IQdfc1LNqXm6abC4s7S6t924xyxbxnHufes
HljzuzZTjxoxV+1qG3TI+K2suBiFUBznvj2P5Vr+AriPUdCOoCMBrm4kkYehz0rn9XsNLvrY2x8O
2kMe4MHgBQjHpz7n86t6HqGoaFpa6fptjGturFlD/OwJPPOa3/kx+zK1Z2vlc8Rj8q8oXVfDukeO
tWXxJp/xVrHKyxoEyeD06jHGOa6w+KfEJY/0eIAekYrltYtLe+vp9SvdJje4djK77mAJ69Onak/U
wekDkl+zf13UPs71PSvh7fw1d6azkOJrZl80AdjuzgH6VU8Er4c07VJHsZb5PNiKl71k4wc8Yx1/
urCi1WGB2l/RdmCD95Yxwe/Hp14prfxDZos5ayhlG1wuIgp3kHHI7Akce2K0012UpL6/7PYtIlsp
rHUv6RFJE1pMGEcgyRsOQPevM9F8aeBNDsRZP4dF2ysT5l5CJJBntnIrCsdbS5dra20+N5J0wCyj
CYwdwxz7fjUl7pVlqEqyXemASBdpKMQT9cYFZtxh5KlkT8WdHoes6V4j8Z2L6Lp62UEYkLIIwu5i
pJ4HYYFehixk44/dXlPhCH/J/WotUsLUgxKw8qQFg25SpOfbP7q7xfGmsMuVgtDz0MRFNZ4x0TSl
vow/tMt5YLq02NtLRNnnH7VefT/GfEoEfJB4AIrtPtC1WbV0tZL4RwmJWC+VH6kdea4VXt47pf1z
nd8v3PXv1rOUlJ2jrxuo0PcjUvMX72c+o5q1dm9MeCozj+yKhuTAsisZuA2eFNQ3KW5jOLtc4/sG
kvkV+L/8Fp31QxHy4jt9kBotKbVQzq8LEdVzGD/dQtJaSR71uU57YbP8KK1EFwiQR3kSvGWYlsjr
jHb2p34BfZpRvqsW4rbsoYYb9QMEflUc3xxgkzaqBtPPkKMceuKsaUkVut4JtQgImtmjTDMfmPTt
WfNYnyXHx9uflP3XPp9KVfsOT/8Aj/wVrJdTZyIssw7AjNWHXVBE6uWVSpByw6VR0PyLS786S4JU
xshUIf2gR/fRfD2+w/0rPH/Rmil9hcvojthMzqkd0hY8ACTqat2M0qXsH9I3YkXgSZzyOKz7D4KK
4jl8ychGDY2DnH41YtVtVuUYPN8rggbB68d6ekJylXR7e3xCA7NJ1RsdMRr/AHtWdrkl5Pp00U2h
aiIyAxeSOMquDnJ+bOBit2PUvEEigL4U1IZHDBG/vWo7mHxRcqyfoHWVR1IYcAEHt90Vp70TlXFe
Txvwvf6z4kfU9LjsDdxW6FQ0aLuVWJAzlh2Hb0pk1K6XxHNo2mWKyz4HlxLnn5AWx7j5q7yw8Gal
4aW5u9LtNQ0RZ8CV3u41BxnGd/1NYlp4Eli1o61b+I7a1vWYsJjqtuCMgg9PY0pZIdApNbSM2zbx
dfxO9r4fldU4J+Zf44zQ6ZpnjGTXbO4utCu44IplaRsHAXPJ5rqZrDWIRi4+0iFO/wAupo//ANKG
qymeCUNL9ozzAHlPNkdWHocR9Kj3IotybW/+i/qbZzzXknjRdQ0zV2a8tmggusy2zOhAlTPUetej
X95aMC0XiDTn4+75M2f3rWZrn6E8Q2dla63qU8wsAVt/h027VOMgk9uBVRnFkuRx2o6Br+s3Sz6T
o97fRRqEd4IWcK3BAOK6Kaz8cXGgjTJfB9/v8tYjN8E4YqOmeP31v+BfFc3h2C7t4Z7qJJphIBEq
MDxjnPTpXUf8qF6AMTXZ+sEdVzS8ohJ92cuPCmkaP4E86+8OahJf29uWkuJLMqvmE/2iegzx9KVW
fGXjiXxDo8ukXryG2lILjCK2QcjBApVvhy60yksUVTX/AL/udJZ+KrEyZuby7iQ4PNs7Yx9BW/Y+
PvCFou25Op6khGDH8I0KfmCSa4xLy1LDdbSBe535NaVpP4XwPi5NRUnqI4Eb+LiuKOSCX5D5uXhF
K58TeGf+UP8ATOn6fLYWYsDG6IkjkuW64bkcenFWtX8d6RcWb29tDfMz4ALQFV6/Wo9KfwVJ45ux
dXepJpvwUYVhAvmeZuJIIBIxg13VtY/ZI4BbXr1SccSRsuP+5V+7H7BRlxSSPOND8bwafcJJNp0r
o2SWDgY9uR1q3qn2h6ZcQyW9uL60d+RMFBIGfTPfpXZeP/C32c3vgPV/0PrdvJfLbNLbBroAl1+Y
DaecnGK8Ph1HTNOgsLpbOO7+Lgw8ZlKlGGDnj6kVpBxrQOU74yRvHxTJNI5a81iZP2R5mzIx3x+N
UpPEE2/a63kiY+UPNz+eK2PC+t2cup21pNoNkkUk+xn85mKK2D0xzja3+0a9BghsLme3utI0uW+W
JiG+Es2kGOhOVUjjmnYnyqzxnWdTjvrJYTYCAKwbeHJZuvXPXrWL5kCRyoEkPmLtJ3jpnPp7V6Z9
p3iDS9Z8NWr6XDI0YvWQyNCVBZFO5RnuNwyPevNWWQwzsIlysZK5TvmsZt2dGJJRtoq2wh3PhXH0
b/Cp3kt1gkjEUnz4yd47fhUGnvMTIZIxnIA+SpLkyGByIhuBHRfrWabujZqLV0LS1tg0pcTDpjaR
WmlxBDaywJHKRKVJJI4xWbpMhXzfMgRzkY3Aj+FbUUaPp1zOLZN0RTb8pPU49arlumS40rRnXEts
IWJilJHI+YfyqvBcxli3lHk5+96/hVidpzEV+GTBIGfK6DIqGETiRtkYABOMIKTLi7eyvJdRmXZ8
IpVSQMsfXNKaQOQUt0XAA4yc9asYuvN+9tOTnkDnJp7xbgKpknA6Y/WDgc0WRx3ZDcSSi0IW3Qcj
kR8insvjN64h4yP81Tyki3y10hGeR5mex7UNmqMVzdx8n1b+VNdCmt6OgtLGWePebqSM5wQvOKsL
pT4/57cc+9aXhy2c6YGitbmdd5AZIWYEjHoKtMkrEr8HeKQcYaEr/GuZuV6OHKvkzFGlet5cH6Gu
O8c26w6pFAju/wCqDHccnJJ/lXpqWl46DbaSfN03FVz+ZrzrxYkk3iadXX5o8RkZz0HI4981v6VS
c9ozkmuzovDllaSaHZzNb72aIZJ556VqxWlmvKWij3IrN8GC8bRFjitzIIZWjLeYqgftdz710PwV
+Fy1svP3f16/MfwrLJGXJlcH9FQwW69LZc1JEFDLiIDmrCWd1NbK6CBWYgBXmA5NWY9H1BwpVLf6
mXr9OKhRn9Bwf0eNXy4l7jlv/ralZr96ugPh66ubYXW+3CmWVAC/I2sckj6mitvDs6tw8JPoDXpw
dJDSZP4IDNqs4UnIgA57fMeldqsRIwXI46gVB4K06eHWbrTj5JL6WFyFB484t37+9dHL4blUF2vX
j2gF18lQVX3J4rkzQcpWh8G+jDWJWPJOB60YgBH9Zz9K0v0PGWhI1JipXcx8tcfgasR+HTMB5er8
khQPKHU+/pWXtSH7TMXySBgMv40LQSZGdhA9K2T4WvklZX1RVC9vJBP8aVp4dv7tv6NqCtxnyvLD
Nj1OOnNHtyF7bMYKyr1H0xSbheG59K6aD7PfEtwN8L3knPIWwbH4GtTT/sq8TzZM0F0M95YETJ9t
x6VPtuw4NHBnceRt6+lICQfd2jjnivTLb7HPE7/1kkKZOfmkiGPbgmrafYtroAzrGlrk87wxIHtg
cmm8bFwl9HkxV8ckj8KfDnkMc17En2KX2F3+JbRfXbZs2f8AvCrcX2KWQX+k+Krsn/8AZWaL/FjS
4Maxyfg8QdJCR8zfSkI5XGN757c173F9i/hbpcavrcme4liUfltJq9B9kPgGFt07X8oHUy3xA/7o
FHt32V7U/o+ap5SrvG+8MjY5k6j1qjd6pYtYyxslxHIIzuJIIII7d69L1TwzolgJ7a4iuY75WcER
zxGPOTt2ljyuMYPp715/4qWysdR1fSvOa5igRPhbq3QMhfAY78joMkcY6V048cfIcGu0ckIxIjQK
shOzLtjjp65rFQzxQp5BxvyeV7k+/wCFdvoJtTr1tdX+i3Op6R5J8+0WYxGRiOGDjkDOOKl8SXHh
+HUJ5D4Wisobtk+Fg+OlkMAAAOOcHJBPzetdKaTJcHWin9k2iRahq8Fq17F+krkvBbWrH5X+XcPm
HQkqQK9QtPs98YTqDH4UmTI/z1wsf8XrxrwZeTab400m/t2ZJYLpGVwAdpzjp+NewS/aXrk5XGv6
yd3zZSNAffgD92awzQ5OwwR5p2asf2T+NJwC9jplqPSS/wCR/sk1Yg+x7xMx/WXuix84P9Ilf+C1
zV1418RNGqy6zrrxuR5avMELDseelVZ9Z1OWMO1zqkgbJZpb0AE++DWPtfo29qP2/wDgh+1vwbP4
Vgsfir3T78XHmZFtv/VlSvDEn3/dXl0sds1wubfbgE4DHqBmuz8RXFxNEgiePeFyQkpYngZJzxnI
rkbptR84feLZ9AapLjo3hFcSpO0Ek6RiJgGYD7+cZP0p7n4EJ/UT9P8ApB/Krd82ogcwMD1H6oD+
6huLi/aIZsovuj/1YfyrSNCmmu2MbKxSIgi4GPRh3A9qVlaWkS/Elp8SFkA4PTFFBdXLWwEtpGX5
5MZBNNHdzBxHJZxmIZIBQgAn6H2qW7dFxikrNOws7O8kaOOS4DKhc5C9BVJ5dNaIlWu847ouP41P
a6lJbSb4LGFWwRnDHg9e9V/iUHTTrbgcDDfzqqQnJ3plHTUinuYoTGRvYLndUyyW+3/mzf8AxP8A
CobafUVYMluFI6EQj+VWkOq5z8MQfeAfypcQ9xWU7Bo5LiONrZArOFOM9M/WppJFjkYLaKuxjg/N
26d6htJL8sAk53Z/6QDmrhk1LkPck+oMw6/nR46Jdvyerp4v8TGFf/Tt/wAqOBKcdKgl8TeIGUht
Xvzz/wBYbmsS1n3Rr5nQqOc+1W2YFf1XzfhzXLt+Tk5S+yW81C8v4fLv7qe4TOdkkhYZ/Gs+WC3b
GbZD6cCpijsScE59KAJJkEEcdqXEhyb7IPhrZh89mhP0qNre0Ubfhk/KrUqqWwGx7CkSQMAhvXIp
cEIotbWhGPhkFV3tLTtCvvWkYhJn9WCe2Bio/ggAdy8j1NTw/YmZklvb84jAA7qaZYYMAbPxLVfk
tsZAIxjoDUXwjcfLn60mmgKJs7Mtu2vzxw1Kr/wagYCDPpSrowyddmcnTNpQN+fcVFP/AFqfQ0qV
c3g38GEePEs4HAxHW9JyzZ54pUqWXtFeCKQDnjtXm2oKq626AAILhgFA4HBpUq6vSfkT5Oj0UmOR
2jJQhMgrxjkV195rWs2mjzW9rq1/BCIw3lx3DquSVycA4ycn86VKvQkdGLpnD64SkNoqHapjLEDg
FixyfrwKxZWYnlj+dKlWM+y8X4haaxAkwSOnf2NTSs3PzHt3pUqxl2dceg9OllTzQkjqPZiKtvc3
AUgXEoz1+c0qVNEvsrXk85tpAZpCMdCx9RWZbk+p6f3UqVWZImt/vH609596P/j1pUqzj+Rs/wDD
K8n9QKmsP65PqKVKtJGET7G//DIq/wDJhHwOb2bPH/Zr1630+wmGJrK2kH+lEp/upUq5YE5+zlPH
OiaMkCOmkaer5+8LZAf4V8QX4B8SXmQP6+X/AOs0qVej6fs4sh032dxo91qSuisA0RAIz6165okM
P6Oz5UfEqAfKOOtKlWeb8mbQ/EXiEBIoNgC53Zxx2rDaWV7yXfK7bXwuWJx1pUqz8lmdYafYHS8m
xtj+tfrEvc89q6Tw3pGlebEf0ZZdB/mF/lSpU30YLs9I0zRdGS9hmTSbBZSgQuLdAxXnjOOldDHp
WlhhjTbMdOkC/wAqVKsn2aQ6JWsLEDAsrYAKcDyl9PpUMdpa5P8ARofX+rHpSpVK7NfBM0cYh4jU
fQUy8dOOaVKmivKBVieCSRz1NFIxBwCQOe/0pUqlm6ITJJvJ3t+dSyu+Ad7Z+tKlQNDB32k726+t
JXcqcu35+9KlSBBb3EqqHYDHQGrsXzwkP8wz35pUqQ2R3tjZNsZrO3JB4JiHp9K8r+161tk8Fa+U
t4VIs5MYQDHFKlW8ejhn2c14X03TpvDGlGawtZD8BCfnhU/sD1Fea/bfbW9tr+mLb28UKlASI0Cg
nceeKVKtoGTOI0L/APUNkP8A+qi//wBi17PfgR3JSMBF54Xgc9aVKqmR6fyc/cMxiUliT5gHXtnF
UdbAW6cKABycD8KVKpR1sxPEAAsAwABOcn16Vyqk/Er9G/gaVKs5GkPxI5pJCUy7dR3q7NLKFx5j
4HT5jSpUn0WgkuJ0hj2TyL8oPDkVo6PPO1rGzTSFvNYZLHP3RSpVoujKRt2c0zTIrSuRg8FjjpVC
WeckZmk6f2jSpUpdFR7OWtWb4uMbj/WevvUhZvm+Y/nSpVizfyU9P/57F/7Vf41Pef8AP7j/ANo3
/wBRpUq1fRyv8mehWAHwcBwP6pP4VYlJAyDg4pUq5o9nE+yS4J8yQf6AqPAERIA60qVEhkigYPFV
5CQRgkUqVQJ9lhCcLz60111Y+wpUqb6BEIJ45pSf1j+xNKlUPoaDt+Rz/apUqVaY+jGXZ//Z
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whoever did this, please send this to me, too.
irv

This is not exactly a response to Keith's very pertinent question.  It's
request for related data. Someone with in the last year or so collected data
on the salaries and workloads of non-tenure track faculty at various
institutions represented on this list. I've had some trouble finding it
using the search feature for the archive. Does anyone have that handy or
know where it is?  Please repost the summary or send it to me off list.
(actually, any data we have about compensation for TAs, adjunst faculty, and
non-tenure track faculty are quite relevant to the question that Keith has
posed. What do we mean by "cheap"?  Thanks much

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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Keith said:

Basically, higher ed is looking for cheap sources of credit, of any kind.
There happen to be large numbers of people who, for whatever reason, will
teach composition cheaply. We believe that students are better off in
cheap composition than in cheap something else, in part because our cheap
labor pool means we can offer cheap smaller classes and do not have to
rely entirely on economics of scale
---------------

I think we have to be careful of any analysis that reads our group as being
somehow more virtuous than the other group.  Nice for solidarity but . . .

irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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I too would be grateful to receive this information.  Pat Burnes,
University of Maine
=========================================================================
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X-To:         Jim Bell <jimb@UNBC.CA>
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MIME-version: 1.0
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Jim,
    A starting place might be to score a copy of the WPA-recognized list
of first-year composition outcomes.  With the list in hand, you might want
to add a theoretical base for certain sections and perhaps a
best-practices workshop for others.

   There are a few copies of the list remaining from the WPA Summer
Conference. If you wish, I can drop one in the mail.

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Mon, 19 Jul 1999, Jim Bell wrote:
>
> What would you teach-or do you teach-in a one semester course in
> composition pedagogy/methodology?
>
> This question swam into view a couple of days ago when there was talk of
> my teaching a new special topics course (to our Masters students)
> entitled something like "Rhetoric and Composition Methodology."
>
> But I also think it is generally an interesting question because it
> encourages us to identify essentials in our field.
>
> Jim Bell
> University of Northern BC
> 3333 University Way
> Prince George, BC  V2N 4Z9
> Phone: 250-960-6365
> Fax: 250-960-6330
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Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Shirley Rose <roses@PURDUE.EDU>
Subject:      Re: Picture Experiment
In-Reply-To:  <003901bed264$2bbe31c0$e2f2f5c7@GThomas>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Wow, Gordon! this picture is great!  I didn't realize they'd put us up on
the sign!

Shirley

At 08:58 PM 7/19/99 -0700, you wrote:
>   I have a good record of the conference in pictures, a  sample of which
>you may be able to see below.   If you can read your mail in HTML format,
>you should  see a picture of   The words just before this were "Welcome":
>     I'll make these  and many others available on a Web site, which I'll
>tell you about soon, and  I'll send the good ones on to Shirley.
>=========================================================================
>                             208-885-6384
>                         208-885-5944
>                    thomas@uidaho.edu
>University of Idaho, Moscow  83844-1102 | http://www.its.uidaho.edu/thomas
>=========================================================================
>  Attachment Converted: "c:\internet\eudora\attach\Purdue Sign.jpg"
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
Purdue University
West Lafayette, IN 47907-1356

email: roses@purdue.edu
phone: (765) 494-3740
fax: (765) 494-3780
http://icdweb.cc.purdue.edu/~skrose/index.html
=========================================================================
Date:         Tue, 20 Jul 1999 09:36:37 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: WPA Summer Conference: The Souvenir Ballpoint
X-To:         "Edward M. White" <ewhite@CSUSB.EDU>
In-Reply-To:  <3.0.5.32.19990719164723.00927cd0@mail.csusb.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Ed,
   In fact, we're sending you one of everything done for the OS sessions
as well as a few pens.  Karen Vaught-Alexander has done extensive
notation, and as we speak, her notes are being duplicated.  I'll get all
this into today's mail.  C.P.

------------------------------------------------------------------------------
> On Mon, 19 Jul 1999, Edward M. White wrote:
>
> This absentee would delight in some pens around which to spin fantasies
> about the conference.  --Ed
------------------------------------------------------------------------------
> >At 01:49 AM 7/19/99 -0400, you wrote:
> >
> >I'd like to thank Bud and Shirley, all the Summer Conference presenters,
> >and all the wonderful Purdue set-up people for a wonderful conference.  In
> >addition, the people of Lafayette and West Lafayette, Indiana are some to
> >the warmest and friendliest I've ever had the pleasure to meet.
> >
> >As happened last year, we had a souvenir ballpoint pen from the Summer
> >Conference. There are a few extras if someone wishes one who couldn't
> >attend the conference.  Just send me an email and I'll drop a couple in
> >the post.
> >
> >    Chet Pryor__Professor & Testing Coordinator__Montgomery College
> >    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Tue, 20 Jul 1999 08:38:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Eric Martin <e-martin@GOVST.EDU>
Organization: Governors State University
Subject:      Re: Picture Experiment
In-Reply-To:  <003901bed264$2bbe31c0$e2f2f5c7@GThomas>
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT

Thanks Gordon.  I look forward to seeing the rest.
Eric


Date sent:              Mon, 19 Jul 1999 20:58:48 -0700
From:                   Gordon Thomas <thomas@uidaho.edu>
Subject:                Picture Experiment
To:                     WPA-L@asu.edu
Send reply to:          Writing Program Administration <WPA-L@asu.edu>

> I have a good record of the conference in pictures, a sample of which you
> may be able to see below.
>
> If you can read your mail in HTML format, you should see a picture of the
> Purdue Univ. Sign that changes every three or four seconds, which I took
> on Sunday, July 18, just after the conference ended.  The words just
> before this were "Welcome":
>
>
>
> It's hard to get a picture like that because that sign changes so often
> and its cycle is about five minutes long.  I'll make these and many others
> available on a Web site, which I'll tell you about soon, and I'll send the
> good ones on to Shirley.
> =========================================================================
> Gordon Thomas                          |   Phone:  208-885-6384 Director
> of Writing                    |     Fax:  208-885-5944 Department of
> English                  |  E-mail:  thomas@uidaho.edu University of
> Idaho, Moscow 83844-1102 | http://www.its.uidaho.edu/thomas
> =========================================================================
>
>
>




Eric Martin
Director of Writing Across the Curriculum
Governors State University
University Park, IL  60466-0975
Voice: 708/235-2104  Email: e-martin@govst.edu
=========================================================================
Date:         Tue, 20 Jul 1999 08:50:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Larry Beason <lbeason@USAMAIL.USOUTHAL.EDU>
Subject:      Re: Composition Pedagogy Courses
X-To:         cpryor@DGS.DGSYS.COM
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: quoted-printable

I was sadly unable to attend the summer conference, but I'd also be really =
interested to see this list of recognized outcomes (working on this now in =
fact for our program).  If there's sufficient interest, can anyone post a =
copy (or put it on the WWW)??

--larry


Jim,
    A starting place might be to score a copy of the WPA-recognized list
of first-year composition outcomes.  With the list in hand, you might want
to add a theoretical base for certain sections and perhaps a
best-practices workshop for others.

   There are a few copies of the list remaining from the WPA Summer
Conference. If you wish, I can drop one in the mail.


-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------
=========================================================================
Date:         Tue, 20 Jul 1999 09:39:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Bradford T. Stull" <bstull@NIAGARA.RIVIER.EDU>
Subject:      Re: The condition of composition II: market share

Questions for KR or for others more experienced than me in all this:

1. Do the publics view the economics of composition (and the whole curriculum
for the matter) differently than the privates?

2. Do the "medallion" privates view the economics differently than the blue
collar privates?

2. Does size matter? Or: is there an economics of scale at work here? Do larger
schools (public or private) have a different set of values that smaller schools?




                                _________________

Bradford T. Stull
Rivier College
bstull@rivier.edu
=========================================================================
Date:         Tue, 20 Jul 1999 10:00:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         CHRISTOPHER J FERRY <ferry@MAIL.CLARION.EDU>
Subject:      Re: Composition Pedagogy Courses
In-Reply-To:  <s7943876.000@usamail.usouthal.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

I had to leave the conference early, so I second Larry's request: could
someone post the outcomes on the Web?

Chris

On Tue, 20 Jul 1999, Larry Beason wrote:

> I was sadly unable to attend the summer conference, but I'd also be really interested to see this list of recognized outcomes (working on this now in fact for our program).  If there's sufficient interest, can anyone post a copy (or put it on the WWW)??
>
> --larry
>
=========================================================================
Date:         Tue, 20 Jul 1999 10:12:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Composition Pedagogy Courses
X-To:         Larry Beason <lbeason@usamail.usouthal.edu>
In-Reply-To:  <s7943876.001@usamail.usouthal.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

Larry,
      In fact, Keith Rhodes has set up a web site for the First Year
Composition Outcomes Project at the same location as the Colloquium for
Writing Assessment's server.  The URL is http://www.mwsc.edu/~outcomes/

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Tue, 20 Jul 1999, Larry Beason wrote:
>
> I was sadly unable to attend the summer conference, but I'd also be
> really interested to see this list of recognized outcomes (working on
> this now in fact for our program).  If there's sufficient interest, can
> anyone post a copy (or put it on the WWW)??
---------------------------------------------------------------------------
> > Chet Pryor wrote to Jim Bell:
> >
> > Jim,
> >     A starting place might be to score a copy of the WPA-recognized
> > list of first-year composition outcomes.  With the list in hand, you
> > might want to add a theoretical base for certain sections and perhaps
> > a best-practices workshop for others.
> >
> >   There are a few copies of the list remaining from the WPA Summer
> > Conference. If you wish, I can drop one in the mail.
=========================================================================
Date:         Tue, 20 Jul 1999 09:31:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Judy Kirscht <jkirscht@HUMANITAS.UCSB.EDU>
Subject:      Re: salaries etc
In-Reply-To:  <862567B4.0034A30D.00@unomail.unomaha.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

I would also like this information

At 04:34 AM 7/20/99 -0500, you wrote:
>whoever did this, please send this to me, too.
>irv
>
>This is not exactly a response to Keith's very pertinent question.  It's
>request for related data. Someone with in the last year or so collected data
>on the salaries and workloads of non-tenure track faculty at various
>institutions represented on this list. I've had some trouble finding it
>using the search feature for the archive. Does anyone have that handy or
>know where it is?  Please repost the summary or send it to me off list.
>(actually, any data we have about compensation for TAs, adjunst faculty, and
>non-tenure track faculty are quite relevant to the question that Keith has
>posed. What do we mean by "cheap"?  Thanks much
>
>*******************************************************
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>University of Nebraska at Omaha
>http://cid.unomaha.edu/~peckham
> *******Please note email change*******************
>irvin_peckham@unomaha.edu
>
>
Judy
=========================================================================
Date:         Tue, 20 Jul 1999 09:52:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      Re: The condition of composition II: market share
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED2D0.4A47F394"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED2D0.4A47F394
Content-Type: text/plain

These are good questions, Brad. I am reminded that, when I was a kid, what
we then called "tourist homes" were the low end cheapo lodging for
travellers, and people with money tended to prefer hotels and those swoopy
new motels--with new rooms, national standards of cleanliness, private
baths, etc. But those "corporate" lodgings have come to be viewed (properly)
as dull, sterile, and impersonal. The folks with the loot are now scoping
out toney "bed and breakfast" places (AKA tourist homes) that now charge
great big huge nightly rates. People with money reject the commercial
massification represented by Wal-Mart and Home Depot and seek out boutique-y
hardward stores and retail outlets "where people know your name."  The
freshman year experience boom we are seeing represents desperate efforts by
large state (or private) universities to replicate the intimacy that is
available for for a bunch more money at small liberal arts colleges (esp.
"medallion" privates)--within the context of huge universities mandated by
mass higher education. We want those moneyed students, too.

I'm at a new campus that is now small (1200) but plans to be large in 10
year (10,000). I gotta tell you that our long range planning embodies a
whooe different set of values from those of Colby College (say) that now has
about 2,000 students and plans to have 2,000 student a hundred years from
now.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Bradford T. Stull [SMTP:bstull@NIAGARA.RIVIER.EDU]
> Sent: Tuesday, July 20, 1999 6:40 AM
> To:   WPA-L@asu.edu
> Subject:      Re: The condition of composition II: market share
>
> Questions for KR or for others more experienced than me in all this:
>
> 1. Do the publics view the economics of composition (and the whole
> curriculum
> for the matter) differently than the privates?
>
> 2. Do the "medallion" privates view the economics differently than the
> blue
> collar privates?
>
> 2. Does size matter? Or: is there an economics of scale at work here? Do
> larger
> schools (public or private) have a different set of values that smaller
> schools?
>
>
>
>
>                                 _________________
>
> Bradford T. Stull
> Rivier College
> bstull@rivier.edu

------_=_NextPart_001_01BED2D0.4A47F394
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: The condition of composition II: market share</TITLE>
</HEAD>
<BODY>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">These are good =
questions, Brad. I am reminded that, when I was a kid, what we then =
called &quot;tourist homes&quot; were the low end cheapo lodging for =
travellers, and people with money tended to prefer hotels and those =
swoopy new motels--with new rooms, national standards of cleanliness, =
private baths, etc. But those &quot;corporate&quot; lodgings have come =
to be viewed (properly) as dull, sterile, and impersonal. The folks =
with the loot are now scoping out toney &quot;bed and breakfast&quot; =
places (AKA tourist homes) that now charge great big huge nightly =
rates. People with money reject the commercial massification =
represented by Wal-Mart and Home Depot and seek out boutique-y hardward =
stores and retail outlets &quot;where people know your =
name.&quot;&nbsp; The freshman year experience boom we are seeing =
represents desperate efforts by large state (or private) universities =
to replicate the intimacy that is available for for a bunch more money =
at small liberal arts colleges (esp. &quot;medallion&quot; =
privates)--within the context of huge universities mandated by&nbsp; =
mass higher education. We want those moneyed students, too. </FONT></P>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">I'm at a new campus =
that is now small (1200) but plans to be large in 10 year (10,000). I =
gotta tell you that our long range planning embodies a whooe different =
set of values from those of Colby College (say) that now has about =
2,000 students and plans to have 2,000 student a hundred years from =
now. </FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Bradford T. Stull =
[SMTP:bstull@NIAGARA.RIVIER.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Tuesday, July 20, 1999 6:40 AM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">Re: The condition of composition II: =
market share</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Questions for KR or for others =
more experienced than me in all this:</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">1. Do the publics view the =
economics of composition (and the whole curriculum</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">for the matter) differently =
than the privates?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">2. Do the &quot;medallion&quot; =
privates view the economics differently than the blue</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">collar privates?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">2. Does size matter? Or: is =
there an economics of scale at work here? Do larger</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">schools (public or private) =
have a different set of values that smaller schools?</FONT>
</P>
<BR>
<BR>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier =
New">&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&=
nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&=
nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; =
_________________</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Bradford T. Stull</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Rivier College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">bstull@rivier.edu</FONT>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BED2D0.4A47F394--
=========================================================================
Date:         Tue, 20 Jul 1999 11:53:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Keith Rhodes <rhodes@GRIFFON.MWSC.EDU>
Subject:      Re: The condition of composition II: market share
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Bradford T. Stull wrote:

>>>
Questions for KR or for others more experienced than me in all this:

1. Do the publics view the economics of composition (and the whole curriculum
for the matter) differently than the privates?

2. Do the "medallion" privates view the economics differently than the blue
collar privates?

2. Does size matter? Or: is there an economics of scale at work here? Do
larger
schools (public or private) have a different set of values that smaller
schools?
<<<

I would assume that elite schools would view the economics differently, but
that doesn't mean the economics are different. The economics just have
different local consequences. The marginal value of cheap comp should
disappear at elites. Cheap comp doesn't have enough value to offer over
cheap anything else in those circumstances, and the push for cheap anything
is much lower. Habits great and small might lead to such programs at elites
anyway, of course - and cheap is cheap.

Carol Rutz invited me up to Carleton last year to explore the impact of FYC
Outcomes on a school with no FYC, and one of the points I was trying to
make there was that expensive composition not only made sense for them but
also made sense for the field. Small elites probably have the best chance
of leading the way to a richer, fuller, more optimistic future for
composition. My sense is that instead the main impression at small elites
is that composition itself makes little sense for them - in large part
because "composition" is simply taken to mean cheap comp, the marginal
course. I firmly believe that real breakthroughs in this area are
happening, that more are inevitable, and that it should all be quite
exciting. The main barrier is probably getting more small elites to value
the sort of scholarship it would take to generate the results, study them,
and get the message out.

Finally, at elites, the lower effect of market forces let the other strains
driving comp become more exposed - mainly social class distinctions of a
dazzling variety. I'm getting to that next.

Meanwhile, larger elites already seem to be proving that size matters. Big,
well-supported comp/rhet programs are mostly responsible for generating the
tools we all use to fend off hostile take-overs. That sharing is a key to
the size and generality of the economic forces. While in part the sharing
comes from the non-market sources of academic systems (the other part of
what I'm getting to next), it's also fairly clear that the competitor on
"our" side is not so much our individual institutions but our whole model,
the collective of academic institutions. And we're still pretty powerful,
even if the model has been so strongly infiltrated by the other, commercial
model that we really can talk meaningfully about our whole curriculum in
terms of its markets.  Apparently, it all makes sense once we include the
market value of the personal satisfaction marginal comp teachers "buy" with
their foregone earning potential and leisure time.

Or does it?....




Keith Rhodes
Director of Developmental Writing and Placement
Department of English, Foreign Languages and Journalism
Missouri Western State College, St. Joseph, MO 64507
(816) 271-4314 | http://www.mwsc.edu/~rhodes
=========================================================================
Date:         Tue, 20 Jul 1999 13:23:17 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Robert J. Connors" <robert.connors@UNH.EDU>
Subject:      Re: Elaine Showalter Learns to Teach
In-Reply-To:  <Pine.SOL.3.96.990708124938.23320A-100000@odin.english.udel.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

"I vote for the Democratic party
They want the U.N. to be strong
I go to all the Pete Seeger concerts
He sure gets me singing those songs
I'll send all the money you ask for
But don't ask me to come on along
So love me, love me, love me, I'm a liberal."
                                --Phil Ochs

We may not be proud of the negative feelings we sometimes express toward
people who seem to represent the Powers That Be in the field of English
studies, but the historical reasons we feel them are genuine, explicable,
and still operating in a variety of ways.  The sudden humanistic
conversions that people have criticized on the parts of Showalter and
Tompkins cannot help but seem insular and even self-serving for people who
have worked for decades in a field that has been conceived--if it is
conceived at all in departments like Princeton and Duke--as marginal.  It
would be nice if African-Americans or Native Americans could simply "get
over it" too--you know, all that stuff about slavery and Jim Crow and
broken treaties.  But it isn't as easy as saying we should all be friends.
We are not the IRA and the UVF, or the Serbs and the Albanians, with
hundreds of years of organized repression and hatred to get over, but even
a hundred years of condescension and dismissal by an elitism that may be
diminished but has *not* gone away cannot be forgotten overnight.  Stanford
just hired Andrea Lunsford, and perhaps we will begin to see some changes
at other elite schools.  But until we see genuine equality in English
Studies between people who teach and profess lit and those who teach and
profess rhetoric and writing, I don't expect much WPA response to "love me,
I'm a liberal" discourse about teaching by highly paid elite professors
that is not somewhat disgusted.

Bob Connors
=========================================================================
Date:         Tue, 20 Jul 1999 11:44:31 +0000
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Maricela Garcia <mgarcia@STCC.CC.TX.US>
Subject:      Re: salaries etc
MIME-version: 1.0
Content-type: text/plain

I'd like the information also.

thanks.

Maricela Garcia

English Dept. Chair

South Texas Community College

McAllen, TX

<mgarcia@stcc.cc.tx.us>



On Tue, 20 Jul 1999 04:34:54 -0500 WPA-L@asu.edu wrote:

> whoever did this, please send this to me, too.

> irv

>

> This is not exactly a response to Keith's very pertinent question.  It's

> request for related data. Someone with in the last year or so collected

> data on the salaries and workloads of non-tenure track faculty at various

> institutions represented on this list. I've had some trouble finding it

> using the search feature for the archive. Does anyone have that handy or

> know where it is?  Please repost the summary or send it to me off list.

> (actually, any data we have about compensation for TAs, adjunst faculty,

> and non-tenure track faculty are quite relevant to the question that Keith

> has posed. What do we mean by "cheap"?        Thanks much

> *******************************************************

> Irvin Peckham

> Graduate Program Coordinator

> Dept. of English

> University of Nebraska at Omaha

> http://cid.unomaha.edu/~peckham

>  *******Please note email change*******************

> irvin_peckham@unomaha.edu
=========================================================================
Date:         Tue, 20 Jul 1999 13:06:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: The condition of composition II: market share
In-Reply-To:  <199907201655.LAA20202@griffon.mwsc.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

At 11:53 AM 7/20/99 -0500, Keith Rhodes wrote, in part:
>Carol Rutz invited me up to Carleton last year to explore the impact of FYC
>Outcomes on a school with no FYC, and one of the points I was trying to
>make there was that expensive composition not only made sense for them but
>also made sense for the field. Small elites probably have the best chance
>of leading the way to a richer, fuller, more optimistic future for
>composition. My sense is that instead the main impression at small elites
>is that composition itself makes little sense for them - in large part
>because "composition" is simply taken to mean cheap comp, the marginal
>course. I firmly believe that real breakthroughs in this area are
>happening, that more are inevitable, and that it should all be quite
>exciting. The main barrier is probably getting more small elites to value
>the sort of scholarship it would take to generate the results, study them,
>and get the message out.

Yep, I did invite him and that's what he tried to do.  The response from
faculty was thoughtful, if a bit bewildered.  Keith's correct to note that
their view of "comp" is what he's been calling "cheap comp" and what they
would hasten to label "remedial," which they believe should not apply to
our students, who are very capable by all of the usual admissions measures.

As far as research and its reception, well, you should have seen the looks
on faces at WPA when I explained that teaching writing in our (more or
less) WAC program is possibly considered for "citizenship" credit for T &
P.  Not teaching.  Certainly not scholarship.

Sometime this year, I'll be presenting to our faculty on a huge study I
completed on response to student writing that has implications for nearly
every discipline on campus.  Wish me luck.  Research on pedagogy has little
cachet around here.


Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
=========================================================================
Date:         Tue, 20 Jul 1999 14:32:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Richard Jenseth <rjen@MUSIC.STLAWU.EDU>
Subject:      Re: The condition of composition II: market share
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Thanks for your thoughtful response, Carol.  There are but two of us
"real" R&C people at St. Lawrence University, another smallish private
liberal arts school.  Here too there is anxious talk about
"remediation"--anxious in the sense of "Why are these students
here...where did they come from."  It's mixed with whiffs of nostalgia
for the days when....well, you get the idea.

The one benefit we have is that SLU has no traditional composition
program (instead it has a team-taught interdisciplinary first year
course followed by a FY research seminar in the spring), so we are not
tangled up in the composition/service mess.  English offers no required
writing courses at all, and has no more responsibility for writing
across the four years than any other department From the beginning, if
faculty here don't get involved in teaching writing, it won't get
taught. Sadly, that sometimes means it doesn't get taught in as many
places and as well as we would like.

Still, I am glad not to be tied to a required freshman composition
requirement, and I am glad to have a writing program independent of
English.  I remain convinved that until we dismantle such programs
(required FY comp taught in English) and replace them with
interdisciplinary, campus-wide writing programs, the second (or third)
class status of FY writing teachers and administrators will not change.

Richard Jenseth
Director. University Writing Program
St. Lawrence University


Carol Rutz wrote:
>
> At 11:53 AM 7/20/99 -0500, Keith Rhodes wrote, in part:
> >Carol Rutz invited me up to Carleton last year to explore the impact of FYC
> >Outcomes on a school with no FYC, and one of the points I was trying to
> >make there was that expensive composition not only made sense for them but
> >also made sense for the field. Small elites probably have the best chance
> >of leading the way to a richer, fuller, more optimistic future for
> >composition. My sense is that instead the main impression at small elites
> >is that composition itself makes little sense for them - in large part
> >because "composition" is simply taken to mean cheap comp, the marginal
> >course. I firmly believe that real breakthroughs in this area are
> >happening, that more are inevitable, and that it should all be quite
> >exciting. The main barrier is probably getting more small elites to value
> >the sort of scholarship it would take to generate the results, study them,
> >and get the message out.
>
> Yep, I did invite him and that's what he tried to do.  The response from
> faculty was thoughtful, if a bit bewildered.  Keith's correct to note that
> their view of "comp" is what he's been calling "cheap comp" and what they
> would hasten to label "remedial," which they believe should not apply to
> our students, who are very capable by all of the usual admissions measures.
>
> As far as research and its reception, well, you should have seen the looks
> on faces at WPA when I explained that teaching writing in our (more or
> less) WAC program is possibly considered for "citizenship" credit for T &
> P.  Not teaching.  Certainly not scholarship.
>
> Sometime this year, I'll be presenting to our faculty on a huge study I
> completed on response to student writing that has implications for nearly
> every discipline on campus.  Wish me luck.  Research on pedagogy has little
> cachet around here.
>
> Carol Rutz
> Director of Writing Programs
> Carleton College
> Northfield, MN  55057
> 507-646-4082
> crutz@carleton.edu
=========================================================================
Date:         Tue, 20 Jul 1999 11:45:59 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      The Condition of Composition
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED2E0.1C6848BA"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED2E0.1C6848BA
Content-Type: text/plain

The only thing that worries me about "abolitionist" or "electivist"
approaches is that the elimination of required composition courses,
especially at big universities, will result only in the elimination of
required composition courses. This, I guess, is Keith's point. Cheap
composition is marginally better than no composition--or so we like to
think. Gotta go to lunch, more later.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876


------_=_NextPart_001_01BED2E0.1C6848BA
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>The Condition of Composition</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2 FACE=3D"Arial">The only thing that worries me about =
&quot;abolitionist&quot; or &quot;electivist&quot; approaches is that =
the elimination of required composition courses, especially at big =
universities, will result only in the elimination of required =
composition courses. This, I guess, is Keith's point. Cheap composition =
is marginally better than no composition--or so we like to think. Gotta =
go to lunch, more later. </FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED2E0.1C6848BA--
=========================================================================
Date:         Tue, 20 Jul 1999 14:52:51 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Steven M Strang <smstrang@MIT.EDU>
Subject:      Re: salaries etc
In-Reply-To:  "Your message of Tue, 20 Jul 1999 11:44:31 -0000."
              <199907201734.MAA25972@stcc.cc.tx.us>

I'd like that info as well.

Steve Strang
MIT
=========================================================================
Date:         Tue, 20 Jul 1999 16:02:59 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Dawn Skorczewski <dskorczewski@BEDFORDSTMARTINS.COM>
Subject:      Re: salaries etc
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED2EA.97A8EA84"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED2EA.97A8EA84
Content-Type: text/plain;
        charset="iso-8859-1"

I would like this data too please. Dawn Skorczewski

-----Original Message-----
From: Judy Kirscht [mailto:jkirscht@HUMANITAS.UCSB.EDU]
Sent: Tuesday, July 20, 1999 12:31 PM
To: WPA-L@asu.edu
Subject: Re: salaries etc


I would also like this information

At 04:34 AM 7/20/99 -0500, you wrote:
>whoever did this, please send this to me, too.
>irv
>
>This is not exactly a response to Keith's very pertinent question.  It's
>request for related data. Someone with in the last year or so collected
data
>on the salaries and workloads of non-tenure track faculty at various
>institutions represented on this list. I've had some trouble finding it
>using the search feature for the archive. Does anyone have that handy or
>know where it is?  Please repost the summary or send it to me off list.
>(actually, any data we have about compensation for TAs, adjunst faculty,
and
>non-tenure track faculty are quite relevant to the question that Keith has
>posed. What do we mean by "cheap"?  Thanks much
>
>*******************************************************
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>University of Nebraska at Omaha
>http://cid.unomaha.edu/~peckham
> *******Please note email change*******************
>irvin_peckham@unomaha.edu
>
>
Judy

------_=_NextPart_001_01BED2EA.97A8EA84
Content-Type: text/html;
        charset="iso-8859-1"

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV="Content-Type" CONTENT="text/html; charset=iso-8859-1">
<META NAME="Generator" CONTENT="MS Exchange Server version 5.5.2448.0">
<TITLE>RE: salaries etc</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=2>I would like this data too please. Dawn Skorczewski</FONT>
</P>

<P><FONT SIZE=2>-----Original Message-----</FONT>
<BR><FONT SIZE=2>From: Judy Kirscht [<A HREF="mailto:jkirscht@HUMANITAS.UCSB.EDU">mailto:jkirscht@HUMANITAS.UCSB.EDU</A>]</FONT>
<BR><FONT SIZE=2>Sent: Tuesday, July 20, 1999 12:31 PM</FONT>
<BR><FONT SIZE=2>To: WPA-L@asu.edu</FONT>
<BR><FONT SIZE=2>Subject: Re: salaries etc</FONT>
</P>
<BR>

<P><FONT SIZE=2>I would also like this information</FONT>
</P>

<P><FONT SIZE=2>At 04:34 AM 7/20/99 -0500, you wrote:</FONT>
<BR><FONT SIZE=2>&gt;whoever did this, please send this to me, too.</FONT>
<BR><FONT SIZE=2>&gt;irv</FONT>
<BR><FONT SIZE=2>&gt;</FONT>
<BR><FONT SIZE=2>&gt;This is not exactly a response to Keith's very pertinent question.&nbsp; It's</FONT>
<BR><FONT SIZE=2>&gt;request for related data. Someone with in the last year or so collected data</FONT>
<BR><FONT SIZE=2>&gt;on the salaries and workloads of non-tenure track faculty at various</FONT>
<BR><FONT SIZE=2>&gt;institutions represented on this list. I've had some trouble finding it</FONT>
<BR><FONT SIZE=2>&gt;using the search feature for the archive. Does anyone have that handy or</FONT>
<BR><FONT SIZE=2>&gt;know where it is?&nbsp; Please repost the summary or send it to me off list.</FONT>
<BR><FONT SIZE=2>&gt;(actually, any data we have about compensation for TAs, adjunst faculty, and</FONT>
<BR><FONT SIZE=2>&gt;non-tenure track faculty are quite relevant to the question that Keith has</FONT>
<BR><FONT SIZE=2>&gt;posed. What do we mean by &quot;cheap&quot;?&nbsp; Thanks much</FONT>
<BR><FONT SIZE=2>&gt;</FONT>
<BR><FONT SIZE=2>&gt;*******************************************************</FONT>
<BR><FONT SIZE=2>&gt;Irvin Peckham</FONT>
<BR><FONT SIZE=2>&gt;Graduate Program Coordinator</FONT>
<BR><FONT SIZE=2>&gt;Dept. of English</FONT>
<BR><FONT SIZE=2>&gt;University of Nebraska at Omaha</FONT>
<BR><FONT SIZE=2>&gt;<A HREF="http://cid.unomaha.edu/~peckham" TARGET="_blank">http://cid.unomaha.edu/~peckham</A></FONT>
<BR><FONT SIZE=2>&gt; *******Please note email change*******************</FONT>
<BR><FONT SIZE=2>&gt;irvin_peckham@unomaha.edu</FONT>
<BR><FONT SIZE=2>&gt;</FONT>
<BR><FONT SIZE=2>&gt;</FONT>
<BR><FONT SIZE=2>Judy</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED2EA.97A8EA84--
=========================================================================
Date:         Tue, 20 Jul 1999 15:06:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Keith Rhodes <rhodes@GRIFFON.MWSC.EDU>
Subject:      the condition of comp: market, shmarket (end of a Jeremiad)
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Market analysis can be over-done. If the key to the composition market is
love for the work, we should be able to do more interesting things by
focusing on that love and letting the market do what it will. Further, as
folks from Foucault to Bill Pederson keep trying to make us see, helping
people feed a desire to be exploited is not just a market activity (and is
not even necessarily sound economics).

Besides, the academic model itself is an intentional departure from market
forces. Sure, we hope that in the long run things like colleges, courts,
and museums will also make us prosperous. And, interestingly, they often
do. But truth, justice, and beauty feed something else, too, something by
nature not measurable by money or other such indicators that are tied to
survival anxiety. We can't examine composition as an academic subject
without thinking about this non-market stuff. The burr in my saddle that
set this whole thing off was the widespread shrugging of shoulders over the
idea that we may as well offer cheap comp if there are people who want to
teach it in bad conditions. "Because we can" isn't enough justification for
academic work - and here I start to say that as a taxpayer, too.

Okay,as to justice the margin we provide is probably an important one for
lots of students who wouldn't make it through without us. But then,
martyrdom will always invent a cause; so we need to be awfully sure that
there really is not a more humane way to provide that boost to those
students. Part of why I've been flipped to the dark side on Dual Credit is
that I see it as exactly that: a way to staff comp courses with full-time
teachers who get benefits, teachers whose possible pedagogical problems
(though I haven't seen many up close) can be remedied at least as easily as
those of twenty-something grad students in literature (not to mention their
seminar leaders).
So, to get back to (inevitably) agreeing with David Schwalm, competency
assessment is also one of the very key issues - and especially the defining
of the very competencies that make us think comp martyrdom a rare
privilege. But we might then find from actual outcomes assessment that
cheap comp does not clearly beat out other alternatives like Dual Credit or
FY experience. And that should fill us with a deep sense of loss, and not
only because it makes the continuation of things like rhetoric departments
(much less English departments) less likely. There is more going on here
than just retention, even retention of those who would otherwise be
unjustly excluded (if that is in fact our effect) - isn't there?

The roots of comp lie in an emphatic "yes!" - but not one most of us
embrace any more. There was more than retention: the great moral cause that
all students should write and speak flawless elite English, with all its
debris of buried jingoism, class arrogance, and elitist construction of
professorial sensibilities. Hardly a scheme for just retention. If we have
a new version of that "yes," we keep it a great secret from our publics,
hiding it all the more with knowing conversations about knowledge markets.
Or, rather, beneath the administrative surface we shelter so many
diffferent answers that no-one outside our conversations can hope to keep
up with it all. And while an Outcomes Statement is a vital step out of the
shadows, if composition really has no moral resources with which to oppose
the way markets position its workers, this is a much sorrier operation than
its scholarly outlets say it is. No wonder Showalter would treat us as she
has in that case.


Ultimately, an academic discipline, to the extent it is a non-market
entity, either has a unique angle on some version of truth, justice, and
beauty or it is just a paper chase. If our unique message is so meager as
to warrant cheap comp, then we need to tone down our claims very
considerably. Further, we should be savvy enough to know that when we hire
people who only do the work because they believe the exalted claims, we
effectively restate those exalted claims. We should at least tell them to
get real. But if the spirit of our claims, as manifested in the desire of
our work-force, is the better indicator, we should be deeply and
perpetually and relentlessly offended by cheap comp. Because by the same
token, when we hire cheap we also communicate to those outside that we buy
into their claim of the meagerness. We manage the neat rhetorical feat of
communicating a message that is exactly wrong in ways that vary for each
audience.

So, what am I missing (I mean besides that this isn't exactly the proper
use of the genre of the listserv)? Like they say on the sports call-in
shows, I'll hang up and listen off-line.



Keith Rhodes
Director of Developmental Writing and Placement
Department of English, Foreign Languages and Journalism
Missouri Western State College, St. Joseph, MO 64507
(816) 271-4314 | http://www.mwsc.edu/~rhodes
=========================================================================
Date:         Tue, 20 Jul 1999 13:45:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: The conditions of composition teaching
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B5410058854B2@mainex2.asu.edu>
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="============_-1279616477==_ma============"

--============_-1279616477==_ma============
Content-Type: text/plain; charset="us-ascii"


>I am very concerned about the tendency on this list to send messages in
>this little tiny font. Some of us are too old for this.--Beth





> Some Keith Rhodes wrote:
>
>Given the value of what we can offer students in even cheap forms, I do
>see this result as in their best interests. In other words, the choice
>thus seen is not between cheap comp and better comp, but between cheap
>comp and cheap something else, and cheap comp is a good deal in those
>terms. Perhaps the most interesting question in the field of writing
>administration, then, must be why this is in the interests of the cheap
>labor pool - what theories inform why people actually choose to be
>adjuncts, long-term T.A.s, and under-employed instructors. I'd love to
>know of any research into this question. If the general job market was
>ever an explanation, surely we would be in absolute crisis now; so other
>strong factors must explain our conditions better.
>
>~~~~~~~~~~~
>
>I was a TA for many reasons, many of which had very little to do with my
>pay. In fact, were I to compare the 40 hour work week with the
>flexibility, autonomy, and relatively equivalent pay I rec'd as a TA, I'd
>always opt in favor of it (same goes for my work as, first, an instructor,
>and then as a lecturer). It just so happened that I also really loved
>teaching, my colleagues, my sense of commitment to something I perceived
>as more valuable and rewarding than typing other people's docs and
>answering phones . . . just for starters.
>
>I think it's great that there is such concern for the working conditions
>of non-tenured teachers in Comp. It provides a counterbalance to the
>overwhelming commitment many teachers of comp feel--at the expense of
>their fair treatment (re: pay & benefits).
>
>I can't shut up! help! I've got to pack!
>
>Bonnie L. Kyburz
>
>
>
>
><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><>
>Keith Rhodes, Director of Developmental Writing and Placement
>Department of English, Foreign Languages, and Journalism
>Missouri Western State College, St. Joseph, MO 64507
>rhodes@griffon.mwsc.edu | 816-271-4314
><http://www.mwsc.edu/~rhodes>http://www.mwsc.edu/~rhodes
><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><><>





Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503

"The lyf so short, the craft so long to learne."
                                                        --Chaucer



--============_-1279616477==_ma============
Content-Type: text/enriched; charset="us-ascii"
Content-Transfer-Encoding: quoted-printable



<excerpt><smaller>I am very concerned about the tendency on this list
to send messages in this little tiny font. Some of us are too old for
this.--Beth

</smaller></excerpt><smaller>





<excerpt> Some Keith Rhodes wrote:


Given the value of what we can offer students in even cheap forms, I
do

see this result as in their best interests. In other words, the choice

thus seen is not between cheap comp and better comp, but between cheap

comp and cheap something else, and cheap comp is a good deal in those

terms. Perhaps the most interesting question in the field of writing

administration, then, must be why this is in the interests of the
cheap

labor pool - what theories inform why people actually choose to be

adjuncts, long-term T.A.s, and under-employed instructors. I'd love to

know of any research into this question. If the general job market was

ever an explanation, surely we would be in absolute crisis now; so
other

strong factors must explain our conditions better.


~~~~~~~~~~~


I was a TA for many reasons, many of which had very little to do with
my pay. In fact, were I to compare the 40 hour work week with the
flexibility, autonomy, and relatively equivalent pay I rec'd as a TA,
I'd always opt in favor of it (same goes for my work as, first, an
instructor, and then as a lecturer). It just so happened that I also
really loved teaching, my colleagues, my sense of commitment to
something I perceived as more valuable and rewarding than typing other
people's docs and answering phones . . . just for starters.


I think it's great that there is such concern for the working
conditions of non-tenured teachers in Comp. It provides a
counterbalance to the overwhelming commitment many teachers of comp
feel--at the expense of their fair treatment (re: pay & benefits).


I can't shut up! help! I've got to pack!


Bonnie L. Kyburz





<<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><=
<><<><<><<><<><<>

Keith Rhodes, Director of Developmental Writing and Placement

Department of English, Foreign Languages, and Journalism

Missouri Western State College, St. Joseph, MO 64507

rhodes@griffon.mwsc.edu | 816-271-4314

<<http://www.mwsc.edu/~rhodes>http://www.mwsc.edu/~rhodes

<<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><<><=
<><<><<><<><<><<>

</excerpt></smaller>






Beth Daniell

Associate Professor                             864-656-5390

English                                         dbeth@clemson.edu

Clemson Univ                                    FAX 864-656-1345

Box 341503

Clemson, SC 29634-1503


"The lyf so short, the craft so long to learne."=20

                                                        --Chaucer


--============_-1279616477==_ma============--
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Date:         Tue, 20 Jul 1999 15:14:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: salaries etc
In-Reply-To:  <199907201734.MAA25972@stcc.cc.tx.us>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

me, too --Beth


>I'd like the information also.
>
>thanks.
>
>Maricela Garcia
>
>English Dept. Chair
>
>South Texas Community College
>
>McAllen, TX
>
><mgarcia@stcc.cc.tx.us>
>
>
>
>On Tue, 20 Jul 1999 04:34:54 -0500 WPA-L@asu.edu wrote:
>
>> whoever did this, please send this to me, too.
>
>> irv
>
>>
>
>> This is not exactly a response to Keith's very pertinent question.  It's
>
>> request for related data. Someone with in the last year or so collected
>
>> data on the salaries and workloads of non-tenure track faculty at various
>
>> institutions represented on this list. I've had some trouble finding it
>
>> using the search feature for the archive. Does anyone have that handy or
>
>> know where it is?  Please repost the summary or send it to me off list.
>
>> (actually, any data we have about compensation for TAs, adjunst faculty,
>
>> and non-tenure track faculty are quite relevant to the question that Keith
>
>> has posed. What do we mean by "cheap"?        Thanks much
>
>> *******************************************************
>
>> Irvin Peckham
>
>> Graduate Program Coordinator
>
>> Dept. of English
>
>> University of Nebraska at Omaha
>
>> http://cid.unomaha.edu/~peckham
>
>>  *******Please note email change*******************
>
>> irvin_peckham@unomaha.edu





Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503

"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Tue, 20 Jul 1999 13:37:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      Re: the condition of comp: market, shmarket (end of a Jeremiad)
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED2EF.9F531DD6"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED2EF.9F531DD6
Content-Type: text/plain

Not really the end, I hope. These are the tough questions. A lot of people
work really hard at teaching writing in freshman comp courses, driven by a
sense that it is worth doing. What isn't so clear is whether it is worth
doing for our sake (employment, self-expression, self-realization, etc.), or
for our students' sakes, or some undetermined balance of the two. It gets a
little dicey when we start to entertain the possibility that what is good
for us may not serve our students that well. Chuck and I bristled a bit (we
tried to hide it) at Mara's question about the rampant growth of over paid
administrators. We work hard, and we work long hours. But there is that
haunting question of whether what we do is really worth doing, of what would
happen if we didn't do our jobs. And that's the question none of us wants to
ask. What's the worst thing that could hapen if we don't do our jobs?
That's a really dangerous mindset. We could eliminate the whole university
this way, person by person, course at a time. Somehow, we have to reframe
the question about the value of what we do as contributing part of the total
educational experience. Hard to do in an enterprise that is increasingly
fragmented.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Keith Rhodes [SMTP:rhodes@GRIFFON.MWSC.EDU]
> Sent: Tuesday, July 20, 1999 1:07 PM
> To:   WPA-L@asu.edu
> Subject:      the condition of comp: market, shmarket (end of a Jeremiad)
>
> Market analysis can be over-done. If the key to the composition market is
> love for the work, we should be able to do more interesting things by
> focusing on that love and letting the market do what it will. Further, as
> folks from Foucault to Bill Pederson keep trying to make us see, helping
> people feed a desire to be exploited is not just a market activity (and is
> not even necessarily sound economics).
>
> Besides, the academic model itself is an intentional departure from market
> forces. Sure, we hope that in the long run things like colleges, courts,
> and museums will also make us prosperous. And, interestingly, they often
> do. But truth, justice, and beauty feed something else, too, something by
> nature not measurable by money or other such indicators that are tied to
> survival anxiety. We can't examine composition as an academic subject
> without thinking about this non-market stuff. The burr in my saddle that
> set this whole thing off was the widespread shrugging of shoulders over
> the
> idea that we may as well offer cheap comp if there are people who want to
> teach it in bad conditions. "Because we can" isn't enough justification
> for
> academic work - and here I start to say that as a taxpayer, too.
>
> Okay,as to justice the margin we provide is probably an important one for
> lots of students who wouldn't make it through without us. But then,
> martyrdom will always invent a cause; so we need to be awfully sure that
> there really is not a more humane way to provide that boost to those
> students. Part of why I've been flipped to the dark side on Dual Credit is
> that I see it as exactly that: a way to staff comp courses with full-time
> teachers who get benefits, teachers whose possible pedagogical problems
> (though I haven't seen many up close) can be remedied at least as easily
> as
> those of twenty-something grad students in literature (not to mention
> their
> seminar leaders).
> So, to get back to (inevitably) agreeing with David Schwalm, competency
> assessment is also one of the very key issues - and especially the
> defining
> of the very competencies that make us think comp martyrdom a rare
> privilege. But we might then find from actual outcomes assessment that
> cheap comp does not clearly beat out other alternatives like Dual Credit
> or
> FY experience. And that should fill us with a deep sense of loss, and not
> only because it makes the continuation of things like rhetoric departments
> (much less English departments) less likely. There is more going on here
> than just retention, even retention of those who would otherwise be
> unjustly excluded (if that is in fact our effect) - isn't there?
>
> The roots of comp lie in an emphatic "yes!" - but not one most of us
> embrace any more. There was more than retention: the great moral cause
> that
> all students should write and speak flawless elite English, with all its
> debris of buried jingoism, class arrogance, and elitist construction of
> professorial sensibilities. Hardly a scheme for just retention. If we have
> a new version of that "yes," we keep it a great secret from our publics,
> hiding it all the more with knowing conversations about knowledge markets.
> Or, rather, beneath the administrative surface we shelter so many
> diffferent answers that no-one outside our conversations can hope to keep
> up with it all. And while an Outcomes Statement is a vital step out of the
> shadows, if composition really has no moral resources with which to oppose
> the way markets position its workers, this is a much sorrier operation
> than
> its scholarly outlets say it is. No wonder Showalter would treat us as she
> has in that case.
>
>
> Ultimately, an academic discipline, to the extent it is a non-market
> entity, either has a unique angle on some version of truth, justice, and
> beauty or it is just a paper chase. If our unique message is so meager as
> to warrant cheap comp, then we need to tone down our claims very
> considerably. Further, we should be savvy enough to know that when we hire
> people who only do the work because they believe the exalted claims, we
> effectively restate those exalted claims. We should at least tell them to
> get real. But if the spirit of our claims, as manifested in the desire of
> our work-force, is the better indicator, we should be deeply and
> perpetually and relentlessly offended by cheap comp. Because by the same
> token, when we hire cheap we also communicate to those outside that we buy
> into their claim of the meagerness. We manage the neat rhetorical feat of
> communicating a message that is exactly wrong in ways that vary for each
> audience.
>
> So, what am I missing (I mean besides that this isn't exactly the proper
> use of the genre of the listserv)? Like they say on the sports call-in
> shows, I'll hang up and listen off-line.
>
>
>
> Keith Rhodes
> Director of Developmental Writing and Placement
> Department of English, Foreign Languages and Journalism
> Missouri Western State College, St. Joseph, MO 64507
> (816) 271-4314 | http://www.mwsc.edu/~rhodes
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<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Not really the end, =
I hope. These are the tough questions. A lot of people work really hard =
at teaching writing in freshman comp courses, driven by a sense that it =
is worth doing. What isn't so clear is whether it is worth doing for =
our sake (employment, self-expression, self-realization, etc.), or for =
our students' sakes, or some undetermined balance of the two. It gets a =
little dicey when we start to entertain the possibility that what is =
good for us may not serve our students that well. Chuck and I bristled =
a bit (we tried to hide it) at Mara's question about the rampant growth =
of over paid administrators. We work hard, and we work long hours. But =
there is that haunting question of whether what we do is really worth =
doing, of what would happen if we didn't do our jobs. And that's the =
question none of us wants to ask. What's the worst thing that could =
hapen if we don't do our jobs?&nbsp; That's a really dangerous mindset. =
We could eliminate the whole university this way, person by person, =
course at a time. Somehow, we have to reframe the question about the =
value of what we do as contributing part of the total educational =
experience. Hard to do in an enterprise that is increasingly =
fragmented. </FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Keith Rhodes =
[SMTP:rhodes@GRIFFON.MWSC.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Tuesday, July 20, 1999 1:07 PM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">the condition of comp: market, =
shmarket (end of a Jeremiad)</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Market analysis can be =
over-done. If the key to the composition market is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">love for the work, we should be =
able to do more interesting things by</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">focusing on that love and =
letting the market do what it will. Further, as</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">folks from Foucault to Bill =
Pederson keep trying to make us see, helping</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">people feed a desire to be =
exploited is not just a market activity (and is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">not even necessarily sound =
economics).</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Besides, the academic model =
itself is an intentional departure from market</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">forces. Sure, we hope that in =
the long run things like colleges, courts,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">and museums will also make us =
prosperous. And, interestingly, they often</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">do. But truth, justice, and =
beauty feed something else, too, something by</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">nature not measurable by money =
or other such indicators that are tied to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">survival anxiety. We can't =
examine composition as an academic subject</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">without thinking about this =
non-market stuff. The burr in my saddle that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">set this whole thing off was =
the widespread shrugging of shoulders over the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">idea that we may as well offer =
cheap comp if there are people who want to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">teach it in bad conditions. =
&quot;Because we can&quot; isn't enough justification for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">academic work - and here I =
start to say that as a taxpayer, too.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Okay,as to justice the margin we =
provide is probably an important one for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">lots of students who wouldn't =
make it through without us. But then,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">martyrdom will always invent a =
cause; so we need to be awfully sure that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">there really is not a more =
humane way to provide that boost to those</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">students. Part of why I've been =
flipped to the dark side on Dual Credit is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">that I see it as exactly that: =
a way to staff comp courses with full-time</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">teachers who get benefits, =
teachers whose possible pedagogical problems</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">(though I haven't seen many up =
close) can be remedied at least as easily as</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">those of twenty-something grad =
students in literature (not to mention their</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">seminar leaders).</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">So, to get back to (inevitably) =
agreeing with David Schwalm, competency</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">assessment is also one of the =
very key issues - and especially the defining</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">of the very competencies that =
make us think comp martyrdom a rare</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">privilege. But we might then =
find from actual outcomes assessment that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">cheap comp does not clearly =
beat out other alternatives like Dual Credit or</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">FY experience. And that should =
fill us with a deep sense of loss, and not</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">only because it makes the =
continuation of things like rhetoric departments</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">(much less English departments) =
less likely. There is more going on here</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">than just retention, even =
retention of those who would otherwise be</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">unjustly excluded (if that is =
in fact our effect) - isn't there?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">The roots of comp lie in an =
emphatic &quot;yes!&quot; - but not one most of us</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">embrace any more. There was =
more than retention: the great moral cause that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">all students should write and =
speak flawless elite English, with all its</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">debris of buried jingoism, =
class arrogance, and elitist construction of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">professorial sensibilities. =
Hardly a scheme for just retention. If we have</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">a new version of that =
&quot;yes,&quot; we keep it a great secret from our publics,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">hiding it all the more with =
knowing conversations about knowledge markets.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Or, rather, beneath the =
administrative surface we shelter so many</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">diffferent answers that no-one =
outside our conversations can hope to keep</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">up with it all. And while an =
Outcomes Statement is a vital step out of the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">shadows, if composition really =
has no moral resources with which to oppose</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">the way markets position its =
workers, this is a much sorrier operation than</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">its scholarly outlets say it =
is. No wonder Showalter would treat us as she</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">has in that case.</FONT>
</P>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Ultimately, an academic =
discipline, to the extent it is a non-market</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">entity, either has a unique =
angle on some version of truth, justice, and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">beauty or it is just a paper =
chase. If our unique message is so meager as</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">to warrant cheap comp, then we =
need to tone down our claims very</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">considerably. Further, we =
should be savvy enough to know that when we hire</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">people who only do the work =
because they believe the exalted claims, we</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">effectively restate those =
exalted claims. We should at least tell them to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">get real. But if the spirit of =
our claims, as manifested in the desire of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">our work-force, is the better =
indicator, we should be deeply and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">perpetually and relentlessly =
offended by cheap comp. Because by the same</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">token, when we hire cheap we =
also communicate to those outside that we buy</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">into their claim of the =
meagerness. We manage the neat rhetorical feat of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">communicating a message that is =
exactly wrong in ways that vary for each</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">audience.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">So, what am I missing (I mean =
besides that this isn't exactly the proper</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">use of the genre of the =
listserv)? Like they say on the sports call-in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">shows, I'll hang up and listen =
off-line.</FONT>
</P>
<BR>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Keith Rhodes</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Director of Developmental =
Writing and Placement</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Department of English, Foreign =
Languages and Journalism</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Missouri Western State College, =
St. Joseph, MO 64507</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">(816) 271-4314 |<U> =
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For me the question is not really "What would happen if we didn't do our
jobs?" but what would happen if we did our jobs differently, in a
different setting, with a different perception (self and otherwise) of
who we are and what we do.  And with a different set of intellectual,
social, and political relationships within the academy.

By the way, the problem is not just that composition promises cheap
results; it also promises quick and easy results-- college writing
taught while you wait, in a single year, or single term.  Composition
teachers and administrators don't make that promise, of course; we all
try to remind our colleagues that FY composition is a foundation in a
four-year commitment to writing.  But there you have it-- "college
writing," the intro requirement that appears to promise cheap and fairly
efficient first year miracles.  Sure, it all gets accomplished by the
underpaid, underappreciated 'madwomen (and men) in the basement.'  So be
it.

David asks a fair question about what happens at larger state schools,
especially those with open (or close to open) admissions.  Don't know.
But inceasingly I suspect it is not what we do now.

Richard Jenseth
St. Lawrence University
> David Schwalm wrote:
>
> Not really the end, I hope. These are the tough questions. A lot of
> people work really hard at teaching writing in freshman comp courses,
> driven by a sense that it is worth doing. What isn't so clear is
> whether it is worth doing for our sake (employment, self-expression,
> self-realization, etc.), or for our students' sakes, or some
> undetermined balance of the two. It gets a little dicey when we start
> to entertain the possibility that what is good for us may not serve
> our students that well. Chuck and I bristled a bit (we tried to hide
> it) at Mara's question about the rampant growth of over paid
> administrators. We work hard, and we work long hours. But there is
> that haunting question of whether what we do is really worth doing, of
> what would happen if we didn't do our jobs. And that's the question
> none of us wants to ask. What's the worst thing that could hapen if we
> don't do our jobs?  That's a really dangerous mindset. We could
> eliminate the whole university this way, person by person, course at a
> time. Somehow, we have to reframe the question about the value of what
> we do as contributing part of the total educational experience. Hard
> to do in an enterprise that is increasingly fragmented.
>
> David E. Schwalm
> Vice Provost, ASU East
> Dean of East College
> 7001 E. Williams Field Road, Bldg. 20
> Mesa, Arizona  85212
> Phone (602) 727-1418  FAX (602) 727-1876
>
>      -----Original Message-----
>      From:   Keith Rhodes [SMTP:rhodes@GRIFFON.MWSC.EDU]
>      Sent:   Tuesday, July 20, 1999 1:07 PM
>      To:     WPA-L@asu.edu
>      Subject:        the condition of comp: market, shmarket (end of a
>      Jeremiad)
>
>      Market analysis can be over-done. If the key to the composition
>      market is
>      love for the work, we should be able to do more interesting
>      things by
>      focusing on that love and letting the market do what it will.
>      Further, as
>      folks from Foucault to Bill Pederson keep trying to make us see,
>      helping
>      people feed a desire to be exploited is not just a market
>      activity (and is
>      not even necessarily sound economics).
>
>      Besides, the academic model itself is an intentional departure
>      from market
>      forces. Sure, we hope that in the long run things like colleges,
>      courts,
>      and museums will also make us prosperous. And, interestingly,
>      they often
>      do. But truth, justice, and beauty feed something else, too,
>      something by
>      nature not measurable by money or other such indicators that are
>      tied to
>      survival anxiety. We can't examine composition as an academic
>      subject
>      without thinking about this non-market stuff. The burr in my
>      saddle that
>      set this whole thing off was the widespread shrugging of
>      shoulders over the
>      idea that we may as well offer cheap comp if there are people who
>      want to
>      teach it in bad conditions. "Because we can" isn't enough
>      justification for
>      academic work - and here I start to say that as a taxpayer, too.
>
>      Okay,as to justice the margin we provide is probably an important
>      one for
>      lots of students who wouldn't make it through without us. But
>      then,
>      martyrdom will always invent a cause; so we need to be awfully
>      sure that
>      there really is not a more humane way to provide that boost to
>      those
>      students. Part of why I've been flipped to the dark side on Dual
>      Credit is
>      that I see it as exactly that: a way to staff comp courses with
>      full-time
>      teachers who get benefits, teachers whose possible pedagogical
>      problems
>      (though I haven't seen many up close) can be remedied at least as
>      easily as
>      those of twenty-something grad students in literature (not to
>      mention their
>      seminar leaders).
>      So, to get back to (inevitably) agreeing with David Schwalm,
>      competency
>      assessment is also one of the very key issues - and especially
>      the defining
>      of the very competencies that make us think comp martyrdom a rare
>
>      privilege. But we might then find from actual outcomes assessment
>      that
>      cheap comp does not clearly beat out other alternatives like Dual
>      Credit or
>      FY experience. And that should fill us with a deep sense of loss,
>      and not
>      only because it makes the continuation of things like rhetoric
>      departments
>      (much less English departments) less likely. There is more going
>      on here
>      than just retention, even retention of those who would otherwise
>      be
>      unjustly excluded (if that is in fact our effect) - isn't there?
>
>      The roots of comp lie in an emphatic "yes!" - but not one most of
>      us
>      embrace any more. There was more than retention: the great moral
>      cause that
>      all students should write and speak flawless elite English, with
>      all its
>      debris of buried jingoism, class arrogance, and elitist
>      construction of
>      professorial sensibilities. Hardly a scheme for just retention.
>      If we have
>      a new version of that "yes," we keep it a great secret from our
>      publics,
>      hiding it all the more with knowing conversations about knowledge
>      markets.
>      Or, rather, beneath the administrative surface we shelter so many
>
>      diffferent answers that no-one outside our conversations can hope
>      to keep
>      up with it all. And while an Outcomes Statement is a vital step
>      out of the
>      shadows, if composition really has no moral resources with which
>      to oppose
>      the way markets position its workers, this is a much sorrier
>      operation than
>      its scholarly outlets say it is. No wonder Showalter would treat
>      us as she
>      has in that case.
>
>      Ultimately, an academic discipline, to the extent it is a
>      non-market
>      entity, either has a unique angle on some version of truth,
>      justice, and
>      beauty or it is just a paper chase. If our unique message is so
>      meager as
>      to warrant cheap comp, then we need to tone down our claims very
>      considerably. Further, we should be savvy enough to know that
>      when we hire
>      people who only do the work because they believe the exalted
>      claims, we
>      effectively restate those exalted claims. We should at least tell
>      them to
>      get real. But if the spirit of our claims, as manifested in the
>      desire of
>      our work-force, is the better indicator, we should be deeply and
>      perpetually and relentlessly offended by cheap comp. Because by
>      the same
>      token, when we hire cheap we also communicate to those outside
>      that we buy
>      into their claim of the meagerness. We manage the neat rhetorical
>      feat of
>      communicating a message that is exactly wrong in ways that vary
>      for each
>      audience.
>
>      So, what am I missing (I mean besides that this isn't exactly the
>      proper
>      use of the genre of the listserv)? Like they say on the sports
>      call-in
>      shows, I'll hang up and listen off-line.
>
>      Keith Rhodes
>      Director of Developmental Writing and Placement
>      Department of English, Foreign Languages and Journalism
>      Missouri Western State College, St. Joseph, MO 64507
>      (816) 271-4314 | http://www.mwsc.edu/~rhodes
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Keith, as an aficionado of sports-radio shows, I'll chime in with my
response.

Why stop our analysis with just cheap comp courses?  Why not enlarge it to
the higher education in general?  As a teacher at a community college, I
live the idea of "education" on the cheap (to be very crass.).  Not that
the education produced at my institution is of "cheap" quality, but that
our institution reacts to market demands (student, community, and labor
pool) in ways probably more dramatic than many other higher education
institutions.  Plus, my college exists so close to the budgetary bone that
market demand drives our curriculum, not necessarily a good thing, but a
reality.

HOWEVER,  I, and most of my colleagues at two-year colleges, believe in the
qualities that Keith mentions, even with their essentialist resonance.  I
believe with my utmost being that facilitating our students, especially at
places like CCs, in becoming literate subjects (with all the rich texture
that implies) produces a "better" society.  I only wish our society valued
that condition to the same extent that I (and I think many on this list)
do.  Keith, maybe that is one of the missing parts of the composition on
the cheap analysis.  How do we produce subjects that desire to be literate
over other things?  It can be done because all of us, to some extent, have
followed their desire to become literate (and I mean that term in a much
greater sense than just functional).

Now, is some "cheap" comp better than no comp.  Well, one of the threads
that ran through West Lafayette seemed to be that the profession does not
make a great case for ourselves in some wider arena (local, state, and
national politics).  Until the profession, through competency assessment,
shows to audiences larger than our own profession that cheap comp really
isn't the "best" strategy towards a literate society, we will rely on
"cheap" comp because of the market.  Does that make the most desirable
situation?  Heck no, but we, as a profession, haven't shown why not.

I always arrive at paradoxes on these posts-in this instance I reify
humanistic categories and a labor system that I am uncomfortable with
supporting, but I believe in some pursuit of "truth" and  "literacy" as
central to my role as a teacher, which I value highly.  I don't think
"cheap" comp always moves toward that role.  Bottom line for me, I must
combine my pedagogical program with an outspoken and determined political
program or I will be swept away by market forces.

Keith, perhaps I rambled on and didn't offer anything new, but I think our
profession, like the institutions that Chuck mentioned at Lafayette, is at
an interesting intersection of potentials, some "good" and some "bad."
 Will we or some other force determine how that potential is realized?

Matt Smith
Chattanooga State
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Colleagues--I urge you to consider this position if you are at all
interested.  We need the rhet/comp voice, and especially the WPA voice, to
be heard at NCTE.

Sue McLeod

>NATIONAL COUNCIL OF TEACHERS OF ENGLISH
>
>Associate Executive Director
>
>The National Council of Teachers of English (NCTE), the world's largest
>subject-matter educational association, seeks a distinguished leader to join
>the Council's executive team as Associate Executive Director with particular
>responsibilities for higher education.  This position offers the opportunity
>to participate in shaping the profession significantly as NCTE responds to
>the most challenging issues facing education.
>
>Functions: The Associate Executive Director advocates for NCTE and for
>college English studies within the academy and in the culture at large.  He
>or she will report to the NCTE Executive Director and will work with the
>NCTE team to shape and disseminate Council policy and programs, to promote
>strong English studies programs,  and to foster connections among research,
>theory, and teaching.  The Associate Executive Director will serve as a
>liaison and resource to college groups in the Council and will help to
>coordinate and support their efforts.  Responsibilities will include
>undertaking assignments specified by the Executive Director, membership
>development, speaking and writing on behalf of Council efforts, representing
>the interests of NCTE's college constituencies as well as the Council as a
>whole, and advising on policy matters.  The Associate Executive Director,
>working together with staff and member leaders, will monitor and improve the
>college components of NCTE's publications and conferences.  She/he will also
>initiate and develop new projects, seeking external funding where
>appropriate, to better serve and attract college members.  Travel will be
>required in this position.
>
>Qualifications: Candidates should be knowledgeable about the range of
>college English studies and varieties of higher education institutions, have
>successful administrative experience, and possess the vision and energy to
>address the needs and problems of college English teachers.  Our ideal
>candidate will have a proven track record in both teaching and
>administration, excellent communication and interpersonal skills, and a
>commitment to diversity in ideas, styles, perspectives, and cultures.
>She/he will know how to utilize volunteer and staff resources effectively,
>working with and through others to set organizational goals and execute
>organizational policies.
>
>The successful candidate will have the ability to translate good ideas into
>plans and action.  She/he will be able to maintain a clear "big picture" of
>the profession while working to envision and fulfill the mission of the
>organization and the college constituencies it serves.  She/he will thrive
>on a fast pace and an interesting and ever-changing work environment.
>
>Salary and benefits are competitive.  If necessary, NCTE is prepared to
>enter into employment arrangements with the final candidate's home
>institution.  Send letter of application explaining how your experience
>prepares you to meet the challenges of this position, curriculum vitae, and
>three letters of reference to:
>
>Lynn Neal
>Office of Human Resources
>Associate Executive Director Search (Higher Education)
>1111 W. Kenyon Road, Urbana, IL 61801-11096, Fax: 217/328-0977
>
>The National Council of Teachers of English is an equal opportunity,
>affirmative action employer.  Persons of color are encouraged to apply.
>Visit our website at www.ncte.org
>

Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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David wrote:
The only thing that worries me about "abolitionist" or "electivist"
approaches is that the elimination of required composition courses,
especially at big universities, will result only in the elimination of
required composition courses. This, I guess, is Keith's point. Cheap
composition is marginally better than no composition--or so we like to
think.
-------------------------
David in his later posts also brings up the challenge Mara offered to the more
highly paid administrators.
This is connected to the bloated bureaucracy question.  I was trying
unsuccesfully to make the point when referring to Michael Katz's study
(Reconstrcuting American Education) that the entire firstyear program can be
seen as only one more of those bloated bureaucracies.  Keith talks about our
love for theprofession and so so, but I take a more jaundiced view--sure, maybe
we like it, but why on earth do we hear so much complaining about it [making a
space for discourses like Wendy Bishop's] if we are this much in love with what
we do?  I suspect that a nice historical study of all the social structures that
have gone into creating this program and the market for it would turn up a lot
more than a group of altruistic, quasi-martyrs.

It seems to me that the only way to begin a serious study of the question of
required firstyear comp would have to begin with an analysis of what rhet/comp
people _get_ out or the requirement, and I can't help but imagine that such an
analysis would lead back to Katz's interpretation of how educational (this means
_both_ teachers and adminsitrators) come to create and then justify
bureaucracies.

Into this mix, we have to recognize that _we_  (the tenure track professors) are
complicit in a program that has created a market for the adjuncts and ta's that
the educational system exploits.   It really works very well--they teach a lot
of full classes for very little bucks; we get paid some pretty reasonable
salaries, teach two or three clases a semester (many of them with ten or 12
students), get a little time off for research, offices, computers, travel
budgets, and so on.  I think a marxist analysis of how tenure track professors
(particularly in research I institutions) benefit from the surplus value of this
exploited labor is in order--or at least should be considered before we climb up
on the cross.

irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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I've been interested in the comments of Carol Rutz & Richard Jenseth re:
the sorts of writing programs at Carleton & St. Lawrence.  Here's my two
cents about the sort of composition program we have at another private
liberal arts college.

Hampden-Sydney College is a small (950) private liberal arts college for
men (3rd tier national lib arts, according to U.S. News)  It has a
free-standing Rhetoric Program independent of any department, though every
member of the English Department (and some members of other departments)
teaches at least one writing course every year.  Elizabeth Deis & I are the
only persons tenured in Rhetoric--but we were tenured in the program, and
teaching & administering writing counted heavily in the decision.

We have lots of frustrations here as elsewhere, of course.  We rely more
heavily on adjunct faculty than we would like: in a given year, roughly
half of the twenty-person rhetoric staff is full-time, tenurable faculty;
the other half is made up of adjuncts, many of them long-term "adjunct
associate professors."  (The College pays its adjuncts pretty generously,
given the prevailing standards, but the money is obviously not as good as
it would be for tenured folks.)

Our program requires a two-course sequence of writing courses; a large
number of our students begin (voluntarily) with a basic writing course
before moving on to the regular course sequence.  All students must
demonstrate writing proficiency, before they can be graduated, by passing a
three-hour essay exam or by producing a portfolio of essays.  Class size is
limited to fourteen students.

Though we have plenty of frustration here, overall the College community as
a whole respects--and funds--the teaching of writing.  Our independent
structure reduces friction with the English Department; faculty from across
the disciplines are committed to the teaching of writing; perhaps because
our students are middling (somewhere just above 1100 combined SAT's), we
hear no arguments that composition is a remedial program not needed at our
College. I can understand why Richard Jenseth prefers not to have a
traditional first-year comp program--but the program here seems to work,
and has worked quite well since it was founded in 1978.

Yours,



Lowell T. Frye
Elliott Professor of Rhetoric & Humanities
Hampden-Sydney College
Hampden-Sydney, VA   23943
lowellf@mail.hsc.edu
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At 09:00 AM 7/21/99 -0500, Lowell T. Frye  wrote:
 I can understand why Richard Jenseth prefers not to have a
>traditional first-year comp program--but the program here seems to work,
>and has worked quite well since it was founded in 1978.

My questions: how do we define the idea that "IT" works; how do we know
teaching comp in the way we do is effective, or the most effective way to
teach students how to read a context and respond within and to it,
critically? (If, indeed, that is a valid purpose for what we do.)

joan
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>Questions for KR or for others more experienced than me in all this:
>
>1. Do the publics view the economics of composition (and the whole curriculum
>for the matter) differently than the privates?
>
>2. Do the "medallion" privates view the economics differently than the blue
>collar privates?
>
>2. Does size matter? Or: is there an economics of scale at work here? Do
>larger
>schools (public or private) have a different set of values that smaller
>schools?
>


I've just sent another message re: Hampden-Sydney's Rhetoric Program, but
let me address these questions raised by Brad Stull.

Hampden-Sydney is a good liberal arts college that draws middling students.
The College could be more generous with the writing program, but for
sixteen years or more it has been willing to pay for writing classes capped
at 14 students per section--in a given semester, we offer 28-32 sections of
writing classes.  Many are taught by full-time faculty (from Rhetoric,
English, Classics, and occasionally other departments); many others are
taught by adjuncts (most of our adjuncts have an ongoing relationship with
the College).  I'm not privy to exact salary figures, but every adjunct
faculty member here earns at least $3500-4000 per course (adjuncts are
eligible for raises,too).  Adjuncts in Rhetoric are paid comparably to
adjuncts in other fields.

So. . .this College, though it undoubtedly spends more money elsewhere,
does spend money on what I think is a quality program, rather than a
"cheap" program.  Why?  Because our students wish to become lawyers,
doctors, businessmen, teachers, and they have come to believe (partly
because of feedback from employers & graduate schools, partly because of
our propaganda) that writing well is important for them to be competitive.

Lowell Frye

Lowell T. Frye
Elliott Professor of Rhetoric & Humanities
Hampden-Sydney College
Hampden-Sydney, VA   23943
lowellf@mail.hsc.edu
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I have not generally been a big fan of assessment and its
driver--accountability.  Accountability reeks of distrust, and many resist
it not because they would be found out but because they view it as an
affront to their integrity and good intentions. I get twitchy at meetings
where, once we settle on action items, there are people who insist on strict
timelines for completion of the action and various measures of completion,
with "sanctions" for failure to deliver. I want to respond, "Just trust us.
We'll get it done." But we often don't. Agreeing on a action plan is almost
as often a delaying tactic as it is an action strategy. Higher education has
been saying "trust us" for a long time, and, right or wrongly, we have lost
general public trust. Most places that are no longer saying "trust us" are
developing really evasive assessment plans that they have no real intention
of implementing, hoping that the accountability phase will pass, and we can
get back to business as usual. Higher ed has weathered lots of storms in the
past without being much changed by them.  But I'm not so sure that's the
case anymore for most of us.

There's a whole bunch of stuff coming down on us at once. First of all, I
don't think we ever really have come to grips with the massification of
higher education. We've found strategies to put off dealing with it--"it"
being things like developing appropriate strategies for educating large
numbers, identifying proper funding models, acknowledging who our students
really are, and accepting the complex and conflicting agendas that emerge in
complex enterprises . Second, we have never had viable competition before.
People had to trust us because they had nowhere else to turn. In certain
arenas, new proprietary institutions are eating our lunch because, as Barry
Maid said the other day, "we are serving it to them."

Because we have refused to embrace accountability, it is being forced on us
by outsiders (as Chuck noted at the conference), and the measures are being
developed to promote agendas that are not necessarily friendly to education
(the thing itself, not the educational establishment.) We are all at the
mercy of state legislatures and "rankers" like US News. This is why I think
it is now in our interest to seize accountability as our own issue, decide
what it is that graduates of our institution should know and be able to do,
be prepared to demonstrate that our students are achieving those things,
and--most importantly--be prepared to do what we have to do educationally to
help our student achieve those goals.

Sad to say, even I don't "trust us" any more. I have sat in to many meetings
devoted to trying to figure out how not to respond directly to some sort of
imposed performance measure, say, having to do with faculty work load or
contact between students and ranked faculty. But the outsiders get smarter
every year and ask their question with increasing precision. It would be so
much better for us aggressively to take charge of this whole business, state
our goals, develop credible measures, and deliver the goods. And then tell
James Fallows to take his rankings and stuff 'em.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876
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> To:   WPA-L@asu.edu
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>
> David wrote:
> The only thing that worries me about "abolitionist" or "electivist"
> approaches is that the elimination of required composition courses,
> especially at big universities, will result only in the elimination of
> required composition courses. This, I guess, is Keith's point. Cheap
> composition is marginally better than no composition--or so we like to
> think.
> -------------------------
> David in his later posts also brings up the challenge Mara offered to the
> more
> highly paid administrators.
> This is connected to the bloated bureaucracy question.  I was trying
> unsuccesfully to make the point when referring to Michael Katz's study
> (Reconstrcuting American Education) that the entire firstyear program can
> be
> seen as only one more of those bloated bureaucracies.  Keith talks about
> our
> love for theprofession and so so, but I take a more jaundiced view--sure,
> maybe
> we like it, but why on earth do we hear so much complaining about it
> [making a
> space for discourses like Wendy Bishop's] if we are this much in love with
> what
> we do?  I suspect that a nice historical study of all the social
> structures that
> have gone into creating this program and the market for it would turn up a
> lot
> more than a group of altruistic, quasi-martyrs.
>
> It seems to me that the only way to begin a serious study of the question
> of
> required firstyear comp would have to begin with an analysis of what
> rhet/comp
> people _get_ out or the requirement, and I can't help but imagine that
> such an
> analysis would lead back to Katz's interpretation of how educational (this
> means
> _both_ teachers and adminsitrators) come to create and then justify
> bureaucracies.
>
> Into this mix, we have to recognize that _we_  (the tenure track
> professors) are
> complicit in a program that has created a market for the adjuncts and ta's
> that
> the educational system exploits.   It really works very well--they teach a
> lot
> of full classes for very little bucks; we get paid some pretty reasonable
> salaries, teach two or three clases a semester (many of them with ten or
> 12
> students), get a little time off for research, offices, computers, travel
> budgets, and so on.  I think a marxist analysis of how tenure track
> professors
> (particularly in research I institutions) benefit from the surplus value
> of this
> exploited labor is in order--or at least should be considered before we
> climb up
> on the cross.
>
> irv
>
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> Graduate Program Coordinator
> Dept. of English
> University of Nebraska at Omaha
> http://cid.unomaha.edu/~peckham
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Accountability reeks of distrust, and many resist it not because they =
would be found out but because they view it as an affront to their =
integrity and good intentions. I get twitchy at meetings where, once we =
settle on action items, there are people who insist on strict timelines =
for completion of the action and various measures of completion, with =
&quot;sanctions&quot; for failure to deliver. I want to respond, =
&quot;Just trust us.&nbsp; We'll get it done.&quot; But we often don't. =
Agreeing on a action plan is almost as often a delaying tactic as it is =
an action strategy. Higher education has been saying &quot;trust =
us&quot; for a long time, and, right or wrongly, we have lost general =
public trust. Most places that are no longer saying &quot;trust =
us&quot; are developing really evasive assessment plans that they have =
no real intention of implementing, hoping that the accountability phase =
will pass, and we can get back to business as usual. Higher ed has =
weathered lots of storms in the past without being much changed by =
them.&nbsp; But I'm not so sure that's the case anymore for most of us. =
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bunch of stuff coming down on us at once. First of all, I don't think =
we ever really have come to grips with the massification of higher =
education. We've found strategies to put off dealing with =
it--&quot;it&quot; being things like developing appropriate strategies =
for educating large numbers, identifying proper funding models, =
acknowledging who our students really are, and accepting the complex =
and conflicting agendas that emerge in complex enterprises . Second, we =
have never had viable competition before. People had to trust us =
because they had nowhere else to turn. In certain arenas, new =
proprietary institutions are eating our lunch because, as Barry Maid =
said the other day, &quot;we are serving it to them.&quot;</FONT></P>
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precision. It would be so much better for us aggressively to take =
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about &quot;abolitionist&quot; or &quot;electivist&quot;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">approaches is that the =
elimination of required composition courses,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">especially at big universities, =
will result only in the elimination of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">required composition courses. =
This, I guess, is Keith's point. Cheap</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">composition is marginally =
better than no composition--or so we like to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">think.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">-------------------------</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">David in his later posts also =
brings up the challenge Mara offered to the more</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">highly paid =
administrators.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">This is connected to the =
bloated bureaucracy question.&nbsp; I was trying</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">unsuccesfully to make the point =
when referring to Michael Katz's study</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">(Reconstrcuting American =
Education) that the entire firstyear program can be</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">seen as only one more of those =
bloated bureaucracies.&nbsp; Keith talks about our</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">love for theprofession and so =
so, but I take a more jaundiced view--sure, maybe</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">we like it, but why on earth do =
we hear so much complaining about it [making a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">space for discourses like Wendy =
Bishop's] if we are this much in love with what</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">we do?&nbsp; I suspect that a =
nice historical study of all the social structures that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">have gone into creating this =
program and the market for it would turn up a lot</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">more than a group of =
altruistic, quasi-martyrs.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">It seems to me that the only way =
to begin a serious study of the question of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">required firstyear comp would =
have to begin with an analysis of what rhet/comp</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">people _get_ out or the =
requirement, and I can't help but imagine that such an</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">analysis would lead back to =
Katz's interpretation of how educational (this means</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">_both_ teachers and =
adminsitrators) come to create and then justify</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">bureaucracies.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Into this mix, we have to =
recognize that _we_&nbsp; (the tenure track professors) are</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">complicit in a program that has =
created a market for the adjuncts and ta's that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">the educational system =
exploits.&nbsp;&nbsp; It really works very well--they teach a =
lot</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">of full classes for very little =
bucks; we get paid some pretty reasonable</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">salaries, teach two or three =
clases a semester (many of them with ten or 12</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">students), get a little time =
off for research, offices, computers, travel</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">budgets, and so on.&nbsp; I =
think a marxist analysis of how tenure track professors</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">(particularly in research I =
institutions) benefit from the surplus value of this</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">exploited labor is in order--or =
at least should be considered before we climb up</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">on the cross.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">irv</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier =
New">*******************************************************</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Irvin Peckham</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Graduate Program =
Coordinator</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Dept. of English</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">University of Nebraska at =
Omaha</FONT>
<BR><U><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Courier New"><A =
HREF=3D"http://cid.unomaha.edu/~peckham" =
TARGET=3D"_blank">http://cid.unomaha.edu/~peckham</A></FONT></U>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&nbsp;*******Please note email =
change*******************</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">irvin_peckham@unomaha.edu</FONT>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BED392.D4FF7530--
=========================================================================
Date:         Wed, 21 Jul 1999 14:25:23 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Richard Jenseth <rjen@MUSIC.STLAWU.EDU>
Subject:      Re: The condition of composition II: market share
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Joan's question about what "works" means is a good one.  I have helped
to direct a medium larger composition program that involved adjuncts of
various contractual standing, English faculty (with various levels of
expertise and interest), and garduate TA's.  In some cases, "works" can
literally mean that the bloody things ran, chugging and sputtering, but
it ran.

Anyway, my comments about required composition were not meant to say it
never works (that is, never helps students learn writing, reading,
critical thinking, etc.). Of course, individual composition courses can
accomplish these things, and do so every day.  Instead, my response was
made in the context of the economics and politics of the academy.  My
comment was primarily about the residual effects of doing this work in
the environment of the required composition program, and the composition
establishment that has formed around it.  I was suggesting that, despite
our seeing ourselves as a discipline or a whatever, our role in the
academy often is still as "adjunct" service, something done outside of
or prior to the "real" stuff, found out there (or upstairs) in the
university curriculum.  That's what I would like to change-- how and
where we do our work--and I suspect that having a stonger WPA voice at
MLA won't get it done.

Richard Jenseth
St. Lawrence University



Joan Mullin wrote:
>
> At 09:00 AM 7/21/99 -0500, Lowell T. Frye  wrote:
>  I can understand why Richard Jenseth prefers not to have a
> >traditional first-year comp program--but the program here seems to work,
> >and has worked quite well since it was founded in 1978.
>
> My questions: how do we define the idea that "IT" works; how do we know
> teaching comp in the way we do is effective, or the most effective way to
> teach students how to read a context and respond within and to it,
> critically? (If, indeed, that is a valid purpose for what we do.)
>
> joan
=========================================================================
Date:         Wed, 21 Jul 1999 14:17:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Bradford T. Stull" <bstull@NIAGARA.RIVIER.EDU>
Subject:      Re: the condition of comp: market, shmarket (end of a Jeremiad)

I'm struck by David's allusion to the massification of higher education, a
concern of mine since my grad. school days, although I have done little thinking
about it.

In my most cynical moods, it seems to me that America has in part "chosen" (or
fallen into) a factory model of education, which finds it logical fruition in
assessment discourse that includes the phrase "value added." In this world, we
extract a raw resource and shape it into a sellable commodity. The logic is that
it must be done as efficiently and as inexpensively as possible.

What we find is not simply cheap-comp. (perhaps the most immediate and obvious
example) but cheap-college.

How many Americans (students, taxpayers, etc.) are willing to and able to work
for and pay for a handcrafted item, inevitably more time-consuming and more
expensive? Do any but the most "alternative" folk or the richest value such a
thing anymore?

Or, am I a romantic finally, Ionging for the "spirit," as W.Benjamin says, of in
the handwork during an era when mass production is the order?



                                _________________

Bradford T. Stull
Rivier College
bstull@rivier.edu
=========================================================================
Date:         Wed, 21 Jul 1999 14:20:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: salaries etc
In-Reply-To:  <199907201852.OAA13619@writing-center>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

I think the salary stuff that everyone is wanting is pretty modest stuff,
summarized on this list in a May 30, 1999 posting entitled "Salaries for
Lecturers in Composition" by Brian Sutton

 Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>

who originated the thread.  Anyway, here's my reposting of Brian's summary:


>A couple of weeks ago, I described the job conditions for lecturers in
composition at my school: renewable contracts rather than tenure but good
job security once a teacher establishes a successful teaching record, 4/4
load, 25 students/class limit, professional activities such as publication,
committee work, etc. welcomed but neither required nor expected.  I then
asked that if you have comp teachers in similar positions at your
university, you let me know the starting salary for them.  I suggested that
people should send this information to my personal e-mail address rather
than to the list, to avoid cluttering everyone's mailbox.  However, Beth
Daniell asked that I send out a summary of the information I received, and
that's what I'm doing now.  Because some of those who contacted me off-list
may not want everyone to know (or may have to deal with deans who don't
want everyone to know) their school's salary for lecturers, I'm not
identifying names of schools here, even in those cases in which the figures
got sent to the list rather than (or in addition to) via my own e-mail
address.  Anyway, here's what I received, more or less from top to bottom:

1.    $30,000/yr., lecturers

2.    $28,000-29,000, lecturers; $27,000-28,000, instructors  (Lecturers
are renewable indefinitely, instructors only up to a limit of six years.
At this school, lecturers outnumber instructors.)

3.  about $28,500/yr., lecturers or instructors (Same distinction as in #2,
except limit for instructors is 5 yrs. this time; at this school,
instructors outnumber lecturers.)

4.  $28,000/yr., lecturers

5. $27,000/yr., lecturers--or at least, that's the plan, with some
negotiating apparently still going on

6. $26,000/yr., lecturers

7. $24,000-26,000/yr., lecturers--but this was a person recalling a figure
from an institution he had left a year ago, so one hopes that the figure
might be slightly higher by now

And the bottom three:
8. $20,000/yr., lecturer w/master's degree; $23,000/yr., w/Ph.D.

9. Other than faculty, hires purely on course-by-course basis, at $2400 per
4-credit course, and w/28 students per comp class limit.

10. Other than faculty, hires purely on course-by-course basis, yet will
hire these adjunct faculty for up to 15 credit hours per semester.

Some pretty eye-opening hiring practices here, yes?

At 2:52 PM -0400 7/20/99, Steven M Strang wrote:
>I'd like that info as well.
>
>Steve Strang
>MIT


Doug Hesse
President, Council of Writing Program Administrators (WPA)

Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html

ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Wed, 21 Jul 1999 13:43:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      Re: non-tenure faculty teaching loads
X-cc:         Nancy Gutierrez <Nancy.Gutierrez@asu.edu>
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED3B9.A13EECFE"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED3B9.A13EECFE
Content-Type: text/plain

Brian's summary is helpful.  Thanks for reposting it, Doug. Now here's the
rest of the question. Among those who have fulltime non-tenure track
faculty, what is the typical teaching load? Do you give non-tenure track
faculty reassigned time to handle administrative or other non-teaching tasks
(such as running assessment or placement programs, serving as a course
director, working in the writing center, etc.)? Please try to respond to
this request using the subject line "non-tenure faculty teaching loads" so
that we can find the responses. I think a response on list would be welcome.
Thanks much.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Doug Hesse [SMTP:ddhesse@ILSTU.EDU]
> Sent: Wednesday, July 21, 1999 12:21 PM
> To:   WPA-L@asu.edu
> Subject:      Re: salaries etc
>
> I think the salary stuff that everyone is wanting is pretty modest stuff,
> summarized on this list in a May 30, 1999 posting entitled "Salaries for
> Lecturers in Composition" by Brian Sutton
>
>  Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
>
> who originated the thread.  Anyway, here's my reposting of Brian's
> summary:
>
>
> >A couple of weeks ago, I described the job conditions for lecturers in
> composition at my school: renewable contracts rather than tenure but good
> job security once a teacher establishes a successful teaching record, 4/4
> load, 25 students/class limit, professional activities such as
> publication,
> committee work, etc. welcomed but neither required nor expected.  I then
> asked that if you have comp teachers in similar positions at your
> university, you let me know the starting salary for them.  I suggested
> that
> people should send this information to my personal e-mail address rather
> than to the list, to avoid cluttering everyone's mailbox.  However, Beth
> Daniell asked that I send out a summary of the information I received, and
> that's what I'm doing now.  Because some of those who contacted me
> off-list
> may not want everyone to know (or may have to deal with deans who don't
> want everyone to know) their school's salary for lecturers, I'm not
> identifying names of schools here, even in those cases in which the
> figures
> got sent to the list rather than (or in addition to) via my own e-mail
> address.  Anyway, here's what I received, more or less from top to bottom:
>
> 1.    $30,000/yr., lecturers
>
> 2.    $28,000-29,000, lecturers; $27,000-28,000, instructors  (Lecturers
> are renewable indefinitely, instructors only up to a limit of six years.
> At this school, lecturers outnumber instructors.)
>
> 3.  about $28,500/yr., lecturers or instructors (Same distinction as in
> #2,
> except limit for instructors is 5 yrs. this time; at this school,
> instructors outnumber lecturers.)
>
> 4.  $28,000/yr., lecturers
>
> 5. $27,000/yr., lecturers--or at least, that's the plan, with some
> negotiating apparently still going on
>
> 6. $26,000/yr., lecturers
>
> 7. $24,000-26,000/yr., lecturers--but this was a person recalling a figure
> from an institution he had left a year ago, so one hopes that the figure
> might be slightly higher by now
>
> And the bottom three:
> 8. $20,000/yr., lecturer w/master's degree; $23,000/yr., w/Ph.D.
>
> 9. Other than faculty, hires purely on course-by-course basis, at $2400
> per
> 4-credit course, and w/28 students per comp class limit.
>
> 10. Other than faculty, hires purely on course-by-course basis, yet will
> hire these adjunct faculty for up to 15 credit hours per semester.
>
> Some pretty eye-opening hiring practices here, yes?
>
> At 2:52 PM -0400 7/20/99, Steven M Strang wrote:
> >I'd like that info as well.
> >
> >Steve Strang
> >MIT
>
>
> Doug Hesse
> President, Council of Writing Program Administrators (WPA)
>
> Professor of English          /     Director of Graduate Studies
> Illinois State University     /    309-438-3667; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
> http://www.cas.ilstu.edu/english/hesse/welcome.html
>
> ISU Grad Program page:
>  http://www.cas.ilstu.edu/english/html_sources/grad1.html
> WPA page:
> http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm

------_=_NextPart_001_01BED3B9.A13EECFE
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: non-tenure faculty teaching loads</TITLE>
</HEAD>
<BODY>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Brian's summary is =
helpful.&nbsp; Thanks for reposting it, Doug. Now here's the rest of =
the question. Among those who have fulltime non-tenure track faculty, =
what is the typical teaching load? Do you give non-tenure track faculty =
reassigned time to handle administrative or other non-teaching tasks =
(such as running assessment or placement programs, serving as a course =
director, working in the writing center, etc.)? Please try to respond =
to this request using the subject line &quot;non-tenure faculty =
teaching loads&quot; so that we can find the responses. I think a =
response on list would be welcome. Thanks much.</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Doug Hesse [SMTP:ddhesse@ILSTU.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Wednesday, July 21, 1999 12:21 PM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">Re: salaries etc</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">I think the salary stuff that =
everyone is wanting is pretty modest stuff,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">summarized on this list in a =
May 30, 1999 posting entitled &quot;Salaries for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Lecturers in Composition&quot; =
by Brian Sutton</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">&nbsp;Brian Sutton =
&lt;SUTTONB@GBMS01.UWGB.EDU&gt;</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">who originated the thread.&nbsp; =
Anyway, here's my reposting of Brian's summary:</FONT>
</P>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier New">&gt;A couple of weeks ago, I =
described the job conditions for lecturers in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">composition at my school: =
renewable contracts rather than tenure but good</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">job security once a teacher =
establishes a successful teaching record, 4/4</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">load, 25 students/class limit, =
professional activities such as publication,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">committee work, etc. welcomed =
but neither required nor expected.&nbsp; I then</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">asked that if you have comp =
teachers in similar positions at your</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">university, you let me know the =
starting salary for them.&nbsp; I suggested that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">people should send this =
information to my personal e-mail address rather</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">than to the list, to avoid =
cluttering everyone's mailbox.&nbsp; However, Beth</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Daniell asked that I send out a =
summary of the information I received, and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">that's what I'm doing =
now.&nbsp; Because some of those who contacted me off-list</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">may not want everyone to know =
(or may have to deal with deans who don't</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">want everyone to know) their =
school's salary for lecturers, I'm not</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">identifying names of schools =
here, even in those cases in which the figures</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">got sent to the list rather =
than (or in addition to) via my own e-mail</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">address.&nbsp; Anyway, here's =
what I received, more or less from top to bottom:</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">1.&nbsp;&nbsp;&nbsp; =
$30,000/yr., lecturers</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">2.&nbsp;&nbsp;&nbsp; =
$28,000-29,000, lecturers; $27,000-28,000, instructors&nbsp; =
(Lecturers</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">are renewable indefinitely, =
instructors only up to a limit of six years.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">At this school, lecturers =
outnumber instructors.)</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">3.&nbsp; about $28,500/yr., =
lecturers or instructors (Same distinction as in #2,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">except limit for instructors is =
5 yrs. this time; at this school,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">instructors outnumber =
lecturers.)</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">4.&nbsp; $28,000/yr., =
lecturers</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">5. $27,000/yr., lecturers--or at =
least, that's the plan, with some</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">negotiating apparently still =
going on</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">6. $26,000/yr., lecturers</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">7. $24,000-26,000/yr., =
lecturers--but this was a person recalling a figure</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">from an institution he had left =
a year ago, so one hopes that the figure</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">might be slightly higher by =
now</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">And the bottom three:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">8. $20,000/yr., lecturer =
w/master's degree; $23,000/yr., w/Ph.D.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">9. Other than faculty, hires =
purely on course-by-course basis, at $2400 per</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">4-credit course, and w/28 =
students per comp class limit.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">10. Other than faculty, hires =
purely on course-by-course basis, yet will</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">hire these adjunct faculty for =
up to 15 credit hours per semester.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Some pretty eye-opening hiring =
practices here, yes?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">At 2:52 PM -0400 7/20/99, Steven =
M Strang wrote:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;I'd like that info as =
well.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Steve Strang</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;MIT</FONT>
</P>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Doug Hesse</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">President, Council of Writing =
Program Administrators (WPA)</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Professor of =
English&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; =
/&nbsp;&nbsp;&nbsp;&nbsp; Director of Graduate Studies</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Illinois State =
University&nbsp;&nbsp;&nbsp;&nbsp; /&nbsp;&nbsp;&nbsp; 309-438-3667; =
fax 309-438-5414</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Normal IL =
61790-4240&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; /&nbsp;&nbsp;&nbsp; =
ddhesse@ilstu.edu</FONT>
<BR><U><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Courier New"><A =
HREF=3D"http://www.cas.ilstu.edu/english/hesse/welcome.html" =
TARGET=3D"_blank">http://www.cas.ilstu.edu/english/hesse/welcome.html</A=
></FONT></U>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">ISU Grad Program page:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New"></FONT><U>&nbsp;<FONT =
COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Courier New"><A =
HREF=3D"http://www.cas.ilstu.edu/english/html_sources/grad1.html" =
TARGET=3D"_blank">http://www.cas.ilstu.edu/english/html_sources/grad1.ht=
ml</A></FONT></U>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">WPA page:</FONT>
<BR><U><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Courier New"><A =
HREF=3D"http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm" =
TARGET=3D"_blank">http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm<=
/A></FONT></U>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BED3B9.A13EECFE--
=========================================================================
Date:         Wed, 21 Jul 1999 15:56:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Larry Beason <lbeason@USAMAIL.USOUTHAL.EDU>
Subject:      Re: non-tenure faculty teaching loads
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: quoted-printable

David, our normal teaching load for 3 non-tenure track faculty in the dept =
is 4/4 on semester system (summer teaching optional).  One receives =
reassigned time for administrative stuff.  One receives reassigned time (1 =
class) to attend a special training program (unique situation & likely =
won't happen again).

larry



-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------

>>> David Schwalm <DAVID.SCHWALM@asu.edu> - 7/21/99 3:43 PM >>>
Brian's summary is helpful.  Thanks for reposting it, Doug. Now here's the
rest of the question. Among those who have fulltime non-tenure track
faculty, what is the typical teaching load? Do you give non-tenure track
faculty reassigned time to handle administrative or other non-teaching =
tasks
(such as running assessment or placement programs, serving as a course
director, working in the writing center, etc.)? Please try to respond to
this request using the subject line "non-tenure faculty teaching loads" so
that we can find the responses. I think a response on list would be =
welcome.
Thanks much.
=========================================================================
Date:         Wed, 21 Jul 1999 17:00:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Joe Martin <jam8@CORNELL.EDU>
Subject:      Re: non-tenure faculty teaching loads
In-Reply-To:  <8093ABAD9B81D211878200A0C9B406BA77DCBF@mainex3.asu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

The teaching load for lecturers (NTTF) in the Cornell Writing Program is 3
courses per semester. In a program that depends on tenure-track faculty
(40%) and grad TAs (60%) to teach first year writing seminars across the
disciplines, Writing Program lecturers, as the only full-time, professional
writing instructors, have important administrative and support
repsonsibilities.  They take on such responsibilities in lieu of at least
one course per semester.  So no one actually teaches more than two courses
per semester.  Those responsibilities include directing our Writing in the
Majors initiative, directing our peer tutoring center, directing our
program for weaker writers, consulting with faculty on second-language
issues, consulting with the Learning Strategies Center.

Joe Martin
.........................................................................

Joe Martin, Director  |  Cornell University     | e-mail:  jam8@cornell.edu
Writing Workshop      |  Ithaca, NY 14853-2502  | phone:   607-255-1390
174 Rockefeller Hall  |                         | fax:     607-255-4010
=========================================================================
Date:         Wed, 21 Jul 1999 16:07:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Anita R. Guynn" <guynnar@BELOIT.EDU>
Subject:      Re: non-tenure faculty teaching loads
In-Reply-To:  <8093ABAD9B81D211878200A0C9B406BA77DCBF@mainex3.asu.edu>
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="============_-1279531267==_ma============"

--============_-1279531267==_ma============
Content-Type: text/plain; charset="us-ascii"


> Among those who have fulltime non-tenure track faculty, what is the
>typical teaching load? Do you give non-tenure track faculty reassigned
>time to handle administrative or other non-teaching tasks (such as running
>assessment or placement programs, serving as a course director, working in
>the writing center, etc.)?


At Beloit (remember, we're dinky), we've recently moved from hiring
part-timers to full-time non-tenure-track faculty to teach in the writing
program. Their loads are 2-3 plus Writing Center time plus WAC-y workshops
around the campus; one will teach an additional 1/2 credit class this fall,
training our WC peer consultants.


---------------------------------------------   Anita R. Guynn
                              Director of the Writing Program
                              Box 262,  Beloit College
                              Beloit, WI 53511
                              608-363-2360
--============_-1279531267==_ma============
Content-Type: text/enriched; charset="us-ascii"
Content-Transfer-Encoding: quoted-printable



<excerpt><fontfamily><param>Arial</param><color><param>0000,0000,FFFF</param=
><smaller>
Among those who have fulltime non-tenure track faculty, what is the
typical teaching load? Do you give non-tenure track faculty reassigned
time to handle administrative or other non-teaching tasks (such as
running assessment or placement programs, serving as a course director,
working in the writing center, etc.)?

</smaller></color></fontfamily></excerpt><fontfamily><param>Arial</param><co=
lor><param>0000,0000,FFFF</param><smaller>


</smaller></color></fontfamily>At Beloit (remember, we're dinky), we've
recently moved from hiring part-timers to full-time non-tenure-track
faculty to teach in the writing program. Their loads are 2-3 plus
Writing Center time plus WAC-y workshops around the campus; one will
teach an additional 1/2 credit class this fall, training our WC peer
consultants.




---------------------------------------------   Anita R. Guynn

                              Director of the Writing Program

                              Box 262,  Beloit College

                              Beloit, WI 53511

                              608-363-2360

--============_-1279531267==_ma============--
=========================================================================
Date:         Wed, 21 Jul 1999 17:05:57 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Pat Burnes <Pat_Burnes@UMIT.MAINE.EDU>
Organization: University of Maine
Subject:      Re: non-tenure faculty teaching loads
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 8bit

David, We have three non tenure track faculty who have continuing
contract status.  Untill about four years ago, their teaching loads
were 4/4; all three also taught summers and, occasionally--I can't
imagine how--evening courses.  Their regular loads were always two
writing courses and two introductory-level literature courses.  About
four years agom, as the tenure track members of the department
negotiated loads with more time for research, the loads for the
continuing contract faculty changed to 4/3.  During the semesters in
which they teach three courses, they each pursue teaching-related
projects.  They are not expected to do research as traditionally
defined.  One of them who regularly teaches creative non-fiction writes
essays for regional publications; others use the time to research and
plan new courses, sometimes web-based or ITV courses.  Pat Burnes,
University of Maine
=========================================================================
Date:         Wed, 21 Jul 1999 15:06:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      the condition of comp
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED3C5.5682E6F0"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED3C5.5682E6F0
Content-Type: text/plain

Here's the deal with goal-setting, assessment, and accountability. When we
undertake to articulate the educational outcomes for our institutions, it
will be almost impossible not to give competency in oral and written
communication a very prominent place. If you look at any of the materials
about what employers want in college graduates, probably half the items on
the list are addressed by communication skills (written communication, oral
communication, teamwork skills, cultural sensitivity, etc.). For those who
say (quite rightly) that we are not just educating students for the
workplace, we can easily demonstrate the importance of communication skills
to effective civic and political participation. Effective communication is
also an important element in family life and the development of personal
relationships and social ease. When communicative proficiency in
occupational, public, and private arenas becomes an explicit outcome of your
educational program, you gotta deliver. If you do and others don't (or don't
know), then you're the quality program. In other words, a public
institutional commitment to graduating students who can communicate
effectively puts the institution in the position of figuring out how to do
that. Without accountability for delivering on your goals, all you've got is
words. We've been dealing with lip service to this goal for too long. Talk's
cheap.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876


------_=_NextPart_001_01BED3C5.5682E6F0
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>the condition of comp</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2 FACE=3D"Arial">Here's the deal with goal-setting, =
assessment, and accountability. When we undertake to articulate the =
educational outcomes for our institutions, it will be almost impossible =
not to give competency in oral and written communication a very =
prominent place. If you look at any of the materials about what =
employers want in college graduates, probably half the items on the =
list are addressed by communication skills (written communication, oral =
communication, teamwork skills, cultural sensitivity, etc.). For those =
who say (quite rightly) that we are not just educating students for the =
workplace, we can easily demonstrate the importance of communication =
skills to effective civic and political participation. Effective =
communication is also an important element in family life and the =
development of personal relationships and social ease. When =
communicative proficiency in occupational, public, and private arenas =
becomes an explicit outcome of your educational program, you gotta =
deliver. If you do and others don't (or don't know), then you're the =
quality program. In other words, a public institutional commitment to =
graduating students who can communicate effectively puts the =
institution in the position of figuring out how to do that. Without =
accountability for delivering on your goals, all you've got is words. =
We've been dealing with lip service to this goal for too long. Talk's =
cheap.</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED3C5.5682E6F0--
=========================================================================
Date:         Wed, 21 Jul 1999 15:08:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Gordon Thomas <thomas@UIDAHO.EDU>
Subject:      Re: non-tenure faculty teaching loads
In-Reply-To:  <8093ABAD9B81D211878200A0C9B406BA77DCBF@mainex3.asu.edu>
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----=_NextPart_000_0016_01BED38A.F0DCC3A0"

This is a multi-part message in MIME format.

------=_NextPart_000_0016_01BED38A.F0DCC3A0
Content-Type: text/plain;
        charset="iso-8859-1"
Content-Transfer-Encoding: 7bit

RE: non-tenure faculty teaching loadsOur lecturers are hired to teach a 3-3
load, but this is considered a 3/4 time position (professors teach no more
than 3-3 too, but they have research and service requirements).  If he or
she wishes, the lectuer can teach either 2 or 4 courses a semester for
corresponding changes in pay (professors don't get this choice, at least not
generally).  If a lecturer runs the Writing Center or serves as assistant
director of writing, that person gets released time in the same way that
professorial level faculty do.

Lecturers are supposed to come to staff meetings related to the courses that
they teach, but they are not required to serve on other committees.  They
have full benefits if they teach more than 50% time, and their material
conditions are the same as for the professors (travel, offices, computers,
telephones, etc.).  If they teach more than 50 percent time for four
semesters in a row, they are considered faculty and can vote at all levels
of the university to which their rank entitles them.

======================================================================
Gordon P. Thomas                  | Phone:  208-885-6384
Director of Writing               |   Fax:  208-885-5944
Department of English             | Email:  thomas@uidaho.edu
Univ. of Idaho, Moscow 83844-1102 | http://wwww.its.uidaho.edu/thomas
======================================================================



 -----Original Message-----
From: Writing Program Administration [mailto:WPA-L@asu.edu]On Behalf Of
David Schwalm
Sent: Wednesday, July 21, 1999 1:43 PM
To: WPA-L@asu.edu
Subject: Re: non-tenure faculty teaching loads


  Brian's summary is helpful.  Thanks for reposting it, Doug. Now here's the
rest of the question. Among those who have fulltime non-tenure track
faculty, what is the typical teaching load? Do you give non-tenure track
faculty reassigned time to handle administrative or other non-teaching tasks
(such as running assessment or placement programs, serving as a course
director, working in the writing center, etc.)? Please try to respond to
this request using the subject line "non-tenure faculty teaching loads" so
that we can find the responses. I think a response on list would be welcome.
Thanks much.

  David E. Schwalm
  Vice Provost, ASU East
  Dean of East College
  7001 E. Williams Field Road, Bldg. 20
  Mesa, Arizona  85212
  Phone (602) 727-1418  FAX (602) 727-1876


------=_NextPart_000_0016_01BED38A.F0DCC3A0
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 4.0 Transitional//EN">
<HTML><HEAD><TITLE>RE: non-tenure faculty teaching loads</TITLE>
<META content=3D"text/html; charset=3Dwindows-1252" =
http-equiv=3DContent-Type>
<META content=3D"MSHTML 5.00.2614.3401" name=3DGENERATOR></HEAD>
<BODY>
<DIV><SPAN class=3D740085721-21071999>Our lecturers are hired to teach a =
3-3 load,=20
but this is considered a 3/4 time position (professors teach no more =
than 3-3=20
too, but they have research and service requirements).&nbsp; If he or =
she=20
wishes, the lectuer can teach either 2 or 4 courses a semester for =
corresponding=20
changes in pay (professors don't get this choice, at least not =
generally).&nbsp;=20
If a lecturer runs the Writing Center or serves as assistant director of =

writing, that person gets released time in the same way =
that&nbsp;professorial=20
level faculty do.</SPAN></DIV>
<DIV><SPAN class=3D740085721-21071999></SPAN>&nbsp;</DIV>
<DIV><SPAN class=3D740085721-21071999>Lecturers are supposed to come to =
staff=20
meetings related to the courses that they teach, but they are not =
required to=20
serve on other committees.&nbsp; They have full benefits if they teach =
more than=20
50% time, and their material conditions are the same as for the =
professors=20
(travel, offices, computers, telephones, etc.).&nbsp; If they teach more =
than 50=20
percent time for four semesters in a row, they are considered faculty =
and can=20
vote at all levels of the university to which their rank entitles=20
them.</SPAN></DIV>
<DIV><SPAN class=3D740085721-21071999>&nbsp;
<P><FONT face=3D"Courier New"=20
size=3D2>=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D<BR>=
Gordon=20
P.=20
Thomas&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&=
nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;|=20
Phone:&nbsp; 208-885-6384<BR>Director of=20
Writing&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;=
&nbsp;&nbsp;=20
&nbsp;|&nbsp;&nbsp; Fax:&nbsp; 208-885-5944<BR>Department of=20
English&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;=
&nbsp;&nbsp;|=20
Email:&nbsp; <FONT color=3D#000000><A=20
href=3D"mailto:thomas@uidaho.edu">thomas@uidaho.edu</A><BR>Univ. of =
Idaho, Moscow=20
83844-1102&nbsp;| <A href=3D"http://wwww.its.uidaho.edu/thomas"=20
target=3D_blank>http://wwww.its.uidaho.edu/thomas</A><BR>=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D<BR></FONT></FONT></P></SPAN></=
DIV>
<DIV><SPAN class=3D740085721-21071999></SPAN><FONT size=3D2><SPAN=20
class=3D740085721-21071999><FONT =
size=3D3>&nbsp;</FONT></SPAN></FONT></DIV>
<DIV><FONT size=3D2><SPAN =
class=3D740085721-21071999>&nbsp;</SPAN>-----Original=20
Message-----<BR><B>From:</B> Writing Program Administration=20
[mailto:WPA-L@asu.edu]<B>On Behalf Of</B> David Schwalm<BR><B>Sent:</B>=20
Wednesday, July 21, 1999 1:43 PM<BR><B>To:</B> =
WPA-L@asu.edu<BR><B>Subject:</B>=20
Re: non-tenure faculty teaching loads<BR><BR></DIV>
<BLOCKQUOTE=20
style=3D"BORDER-LEFT: #0000ff 2px solid; MARGIN-LEFT: 5px; PADDING-LEFT: =
5px"></FONT>
  <P><FONT color=3D#0000ff face=3DArial size=3D2>Brian's summary is =
helpful.&nbsp;=20
  Thanks for reposting it, Doug. Now here's the rest of the question. =
Among=20
  those who have fulltime non-tenure track faculty, what is the typical =
teaching=20
  load? Do you give non-tenure track faculty reassigned time to handle=20
  administrative or other non-teaching tasks (such as running assessment =
or=20
  placement programs, serving as a course director, working in the =
writing=20
  center, etc.)? Please try to respond to this request using the subject =
line=20
  "non-tenure faculty teaching loads" so that we can find the responses. =
I think=20
  a response on list would be welcome. Thanks much.</FONT></P>
  <P><FONT face=3DTahoma size=3D2>David E. Schwalm</FONT> <BR><FONT =
face=3DTahoma=20
  size=3D2>Vice Provost, ASU East</FONT> <BR><FONT face=3DTahoma =
size=3D2>Dean of East=20
  College</FONT> <BR><FONT face=3DTahoma size=3D2>7001 E. Williams Field =
Road, Bldg.=20
  20</FONT> <BR><FONT face=3DTahoma size=3D2>Mesa, Arizona&nbsp; =
85212</FONT>=20
  <BR><FONT face=3DTahoma size=3D2>Phone (602) 727-1418&nbsp; FAX (602)=20
  727-1876</FONT> </P></BLOCKQUOTE></BODY></HTML>

------=_NextPart_000_0016_01BED38A.F0DCC3A0--
=========================================================================
Date:         Wed, 21 Jul 1999 15:17:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: non-tenure faculty teaching loads
X-cc:         Maureen Goggin <mdg42@MAINEX1.ASU.EDU>
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED3C6.E03CBD98"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED3C6.E03CBD98
Content-Type: text/plain;
        charset="windows-1252"

Anita,
All of the Lecturers and some of the Instructors at ASU have had reassigned
time to do this kind of work.  This past year, that included eleven
Lecturers and two Instructors. I've copied this to Maureen Goggin, the
current WPA here, who can tell you about the situation for the 1999-2000
academic year.  Without the reassigned time, the load for Lecturers would be
4/4.  The load for Instructors would also be 4/4.
Best,
Duane (recovering WPA)

-----Original Message-----
From: Anita R. Guynn [mailto:guynnar@BELOIT.EDU]
Sent: Wednesday, July 21, 1999 2:07 PM
To: WPA-L@asu.edu
Subject: Re: non-tenure faculty teaching loads





Among those who have fulltime non-tenure track faculty, what is the typical
teaching load? Do you give non-tenure track faculty reassigned time to
handle administrative or other non-teaching tasks (such as running
assessment or placement programs, serving as a course director, working in
the writing center, etc.)?



At Beloit (remember, we're dinky), we've recently moved from hiring
part-timers to full-time non-tenure-track faculty to teach in the writing
program. Their loads are 2-3 plus Writing Center time plus WAC-y workshops
around the campus; one will teach an additional 1/2 credit class this fall,
training our WC peer consultants.




--------------------------------------------- Anita R. Guynn

Director of the Writing Program

Box 262, Beloit College

Beloit, WI 53511

608-363-2360


------_=_NextPart_001_01BED3C6.E03CBD98
Content-Type: text/html;
        charset="windows-1252"

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 4.0 Transitional//EN">
<HTML><HEAD>
<META HTTP-EQUIV="Content-Type" CONTENT="text/html; charset=windows-1252">


<META content="MSHTML 5.00.2314.1000" name=GENERATOR></HEAD>
<BODY>
<DIV><FONT color=#0000ff face=Arial size=2><SPAN
class=410071322-21071999>Anita,</SPAN></FONT></DIV>
<DIV><FONT color=#0000ff face=Arial size=2><SPAN class=410071322-21071999>All of
the Lecturers and some of the Instructors at ASU have had reassigned time to do
this kind of work.&nbsp; This past year, that included eleven Lecturers and two
Instructors.&nbsp;I've copied this to Maureen Goggin, the current WPA here, who
can tell you about the situation for the 1999-2000 academic year.&nbsp; Without
the reassigned time, the load for Lecturers would be 4/4.&nbsp; The load for
Instructors would also be 4/4.</SPAN></FONT></DIV>
<DIV><FONT color=#0000ff face=Arial size=2><SPAN
class=410071322-21071999>Best,</SPAN></FONT></DIV>
<DIV><FONT color=#0000ff face=Arial size=2><SPAN class=410071322-21071999>Duane
(recovering WPA)</SPAN></FONT></DIV>
<BLOCKQUOTE style="MARGIN-RIGHT: 0px">
  <DIV align=left class=OutlookMessageHeader dir=ltr><FONT face=Tahoma
  size=2>-----Original Message-----<BR><B>From:</B> Anita R. Guynn
  [mailto:guynnar@BELOIT.EDU]<BR><B>Sent:</B> Wednesday, July 21, 1999 2:07
  PM<BR><B>To:</B> WPA-L@asu.edu<BR><B>Subject:</B> Re: non-tenure faculty
  teaching loads<BR><BR></DIV></FONT><BR><BR>
  <P><FONT color=#0000ff face=Arial size=2>Among those who have fulltime
  non-tenure track faculty, what is the typical teaching load? Do you give
  non-tenure track faculty reassigned time to handle administrative or other
  non-teaching tasks (such as running assessment or placement programs, serving
  as a course director, working in the writing center, etc.)?
</FONT></P><BR><BR>
  <P>At Beloit (remember, we're dinky), we've recently moved from hiring
  part-timers to full-time non-tenure-track faculty to teach in the writing
  program. Their loads are 2-3 plus Writing Center time plus WAC-y workshops
  around the campus; one will teach an additional 1/2 credit class this fall,
  training our WC peer consultants. </P><BR><BR><BR>
  <P>--------------------------------------------- Anita R. Guynn </P>
  <P>Director of the Writing Program </P>
  <P>Box 262, Beloit College </P>
  <P>Beloit, WI 53511 </P>
  <P>608-363-2360 </P></BLOCKQUOTE></BODY></HTML>

------_=_NextPart_001_01BED3C6.E03CBD98--
=========================================================================
Date:         Wed, 21 Jul 1999 16:33:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         John C Briggs <jcbriggs@UCRAC1.UCR.EDU>
Subject:      Re: non-tenure faculty teaching loads
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

   At UC Riverside, full-time Lecturers teach nine quarter-courses per year.
Administrative course releases abound:

                Asociate Director of Basic Writing:  6 courses of release
                Director of Testing and ESL:         4 courses of release
                Director of High-School Outreach/
                  Assistant Director of Writing
                  Project                            6 courses of release
                                                        (5 are grant-financed)

                Director of computer-Assisted        3 courses of release
                  Instruction

                TA Mentor 1                          1 course of release
                TA Mentor 2                          1 course of release
                Assistant Director of Eng 1ABC       1 course of release


John Briggs
Dept. of English
UC Riverside


At 01:43 PM 7/21/99 -0700, you wrote:
>Brian's summary is helpful.  Thanks for reposting it, Doug. Now here's the
>rest of the question. Among those who have fulltime non-tenure track
>faculty, what is the typical teaching load? Do you give non-tenure track
>faculty reassigned time to handle administrative or other non-teaching tasks
>(such as running assessment or placement programs, serving as a course
>director, working in the writing center, etc.)? Please try to respond to
>this request using the subject line "non-tenure faculty teaching loads" so
>that we can find the responses. I think a response on list would be welcome.
>Thanks much.
>
>David E. Schwalm
>Vice Provost, ASU East
>Dean of East College
>7001 E. Williams Field Road, Bldg. 20
>Mesa, Arizona  85212
>Phone (602) 727-1418  FAX (602) 727-1876
>
>> -----Original Message-----
>> From: Doug Hesse [SMTP:ddhesse@ILSTU.EDU]
>> Sent: Wednesday, July 21, 1999 12:21 PM
>> To:   WPA-L@asu.edu
>> Subject:      Re: salaries etc
>>
>> I think the salary stuff that everyone is wanting is pretty modest stuff,
>> summarized on this list in a May 30, 1999 posting entitled "Salaries for
>> Lecturers in Composition" by Brian Sutton
>>
>>  Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
>>
>> who originated the thread.  Anyway, here's my reposting of Brian's
>> summary:
>>
>>
>> >A couple of weeks ago, I described the job conditions for lecturers in
>> composition at my school: renewable contracts rather than tenure but good
>> job security once a teacher establishes a successful teaching record, 4/4
>> load, 25 students/class limit, professional activities such as
>> publication,
>> committee work, etc. welcomed but neither required nor expected.  I then
>> asked that if you have comp teachers in similar positions at your
>> university, you let me know the starting salary for them.  I suggested
>> that
>> people should send this information to my personal e-mail address rather
>> than to the list, to avoid cluttering everyone's mailbox.  However, Beth
>> Daniell asked that I send out a summary of the information I received, and
>> that's what I'm doing now.  Because some of those who contacted me
>> off-list
>> may not want everyone to know (or may have to deal with deans who don't
>> want everyone to know) their school's salary for lecturers, I'm not
>> identifying names of schools here, even in those cases in which the
>> figures
>> got sent to the list rather than (or in addition to) via my own e-mail
>> address.  Anyway, here's what I received, more or less from top to bottom:
>>
>> 1.    $30,000/yr., lecturers
>>
>> 2.    $28,000-29,000, lecturers; $27,000-28,000, instructors  (Lecturers
>> are renewable indefinitely, instructors only up to a limit of six years.
>> At this school, lecturers outnumber instructors.)
>>
>> 3.  about $28,500/yr., lecturers or instructors (Same distinction as in
>> #2,
>> except limit for instructors is 5 yrs. this time; at this school,
>> instructors outnumber lecturers.)
>>
>> 4.  $28,000/yr., lecturers
>>
>> 5. $27,000/yr., lecturers--or at least, that's the plan, with some
>> negotiating apparently still going on
>>
>> 6. $26,000/yr., lecturers
>>
>> 7. $24,000-26,000/yr., lecturers--but this was a person recalling a figure
>> from an institution he had left a year ago, so one hopes that the figure
>> might be slightly higher by now
>>
>> And the bottom three:
>> 8. $20,000/yr., lecturer w/master's degree; $23,000/yr., w/Ph.D.
>>
>> 9. Other than faculty, hires purely on course-by-course basis, at $2400
>> per
>> 4-credit course, and w/28 students per comp class limit.
>>
>> 10. Other than faculty, hires purely on course-by-course basis, yet will
>> hire these adjunct faculty for up to 15 credit hours per semester.
>>
>> Some pretty eye-opening hiring practices here, yes?
>>
>> At 2:52 PM -0400 7/20/99, Steven M Strang wrote:
>> >I'd like that info as well.
>> >
>> >Steve Strang
>> >MIT
>>
>>
>> Doug Hesse
>> President, Council of Writing Program Administrators (WPA)
>>
>> Professor of English          /     Director of Graduate Studies
>> Illinois State University     /    309-438-3667; fax 309-438-5414
>> Normal IL 61790-4240      /    ddhesse@ilstu.edu
>> http://www.cas.ilstu.edu/english/hesse/welcome.html
>>
>> ISU Grad Program page:
>>  http://www.cas.ilstu.edu/english/html_sources/grad1.html
>> WPA page:
>> http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
><!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
><HTML>
><HEAD>
><META HTTP-EQUIV="Content-Type" CONTENT="text/html; charset=US-ASCII">
><META NAME="Generator" CONTENT="MS Exchange Server version 5.5.2448.0">
><TITLE>RE: non-tenure faculty teaching loads</TITLE>
></HEAD>
><BODY>
>
><P><FONT COLOR="#0000FF" SIZE=2 FACE="Arial">Brian's summary is
helpful.&nbsp; Thanks for reposting it, Doug. Now here's the rest of the
question. Among those who have fulltime non-tenure track faculty, what is
the typical teaching load? Do you give non-tenure track faculty reassigned
time to handle administrative or other non-teaching tasks (such as running
assessment or placement programs, serving as a course director, working in
the writing center, etc.)? Please try to respond to this request using the
subject line &quot;non-tenure faculty teaching loads&quot; so that we can
find the responses. I think a response on list would be welcome. Thanks
much.</FONT></P>
>
><P><FONT SIZE=2 FACE="Tahoma">David E. Schwalm</FONT>
><BR><FONT SIZE=2 FACE="Tahoma">Vice Provost, ASU East</FONT>
><BR><FONT SIZE=2 FACE="Tahoma">Dean of East College</FONT>
><BR><FONT SIZE=2 FACE="Tahoma">7001 E. Williams Field Road, Bldg. 20</FONT>
><BR><FONT SIZE=2 FACE="Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
><BR><FONT SIZE=2 FACE="Tahoma">Phone (602) 727-1418&nbsp; FAX (602)
727-1876</FONT>
></P>
><UL>
><P><FONT SIZE=1 FACE="Arial">-----Original Message-----</FONT>
><BR><B><FONT SIZE=1 FACE="Arial">From:&nbsp;&nbsp;</FONT></B> <FONT SIZE=1
FACE="Arial">Doug Hesse [SMTP:ddhesse@ILSTU.EDU]</FONT>
><BR><B><FONT SIZE=1 FACE="Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT SIZE=1
FACE="Arial">Wednesday, July 21, 1999 12:21 PM</FONT>
><BR><B><FONT SIZE=1 FACE="Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B>
<FONT SIZE=1 FACE="Arial">WPA-L@asu.edu</FONT>
><BR><B><FONT SIZE=1
FACE="Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B>
<FONT SIZE=1 FACE="Arial">Re: salaries etc</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">I think the salary stuff that everyone
is wanting is pretty modest stuff,</FONT>
><BR><FONT SIZE=2 FACE="Courier New">summarized on this list in a May 30,
1999 posting entitled &quot;Salaries for</FONT>
><BR><FONT SIZE=2 FACE="Courier New">Lecturers in Composition&quot; by Brian
Sutton</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">&nbsp;Brian Sutton
&lt;SUTTONB@GBMS01.UWGB.EDU&gt;</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">who originated the thread.&nbsp; Anyway,
here's my reposting of Brian's summary:</FONT>
></P>
><BR>
>
><P><FONT SIZE=2 FACE="Courier New">&gt;A couple of weeks ago, I described
the job conditions for lecturers in</FONT>
><BR><FONT SIZE=2 FACE="Courier New">composition at my school: renewable
contracts rather than tenure but good</FONT>
><BR><FONT SIZE=2 FACE="Courier New">job security once a teacher establishes
a successful teaching record, 4/4</FONT>
><BR><FONT SIZE=2 FACE="Courier New">load, 25 students/class limit,
professional activities such as publication,</FONT>
><BR><FONT SIZE=2 FACE="Courier New">committee work, etc. welcomed but
neither required nor expected.&nbsp; I then</FONT>
><BR><FONT SIZE=2 FACE="Courier New">asked that if you have comp teachers in
similar positions at your</FONT>
><BR><FONT SIZE=2 FACE="Courier New">university, you let me know the
starting salary for them.&nbsp; I suggested that</FONT>
><BR><FONT SIZE=2 FACE="Courier New">people should send this information to
my personal e-mail address rather</FONT>
><BR><FONT SIZE=2 FACE="Courier New">than to the list, to avoid cluttering
everyone's mailbox.&nbsp; However, Beth</FONT>
><BR><FONT SIZE=2 FACE="Courier New">Daniell asked that I send out a summary
of the information I received, and</FONT>
><BR><FONT SIZE=2 FACE="Courier New">that's what I'm doing now.&nbsp;
Because some of those who contacted me off-list</FONT>
><BR><FONT SIZE=2 FACE="Courier New">may not want everyone to know (or may
have to deal with deans who don't</FONT>
><BR><FONT SIZE=2 FACE="Courier New">want everyone to know) their school's
salary for lecturers, I'm not</FONT>
><BR><FONT SIZE=2 FACE="Courier New">identifying names of schools here, even
in those cases in which the figures</FONT>
><BR><FONT SIZE=2 FACE="Courier New">got sent to the list rather than (or in
addition to) via my own e-mail</FONT>
><BR><FONT SIZE=2 FACE="Courier New">address.&nbsp; Anyway, here's what I
received, more or less from top to bottom:</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">1.&nbsp;&nbsp;&nbsp; $30,000/yr.,
lecturers</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">2.&nbsp;&nbsp;&nbsp; $28,000-29,000,
lecturers; $27,000-28,000, instructors&nbsp; (Lecturers</FONT>
><BR><FONT SIZE=2 FACE="Courier New">are renewable indefinitely, instructors
only up to a limit of six years.</FONT>
><BR><FONT SIZE=2 FACE="Courier New">At this school, lecturers outnumber
instructors.)</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">3.&nbsp; about $28,500/yr., lecturers or
instructors (Same distinction as in #2,</FONT>
><BR><FONT SIZE=2 FACE="Courier New">except limit for instructors is 5 yrs.
this time; at this school,</FONT>
><BR><FONT SIZE=2 FACE="Courier New">instructors outnumber lecturers.)</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">4.&nbsp; $28,000/yr., lecturers</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">5. $27,000/yr., lecturers--or at least,
that's the plan, with some</FONT>
><BR><FONT SIZE=2 FACE="Courier New">negotiating apparently still going
on</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">6. $26,000/yr., lecturers</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">7. $24,000-26,000/yr., lecturers--but
this was a person recalling a figure</FONT>
><BR><FONT SIZE=2 FACE="Courier New">from an institution he had left a year
ago, so one hopes that the figure</FONT>
><BR><FONT SIZE=2 FACE="Courier New">might be slightly higher by now</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">And the bottom three:</FONT>
><BR><FONT SIZE=2 FACE="Courier New">8. $20,000/yr., lecturer w/master's
degree; $23,000/yr., w/Ph.D.</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">9. Other than faculty, hires purely on
course-by-course basis, at $2400 per</FONT>
><BR><FONT SIZE=2 FACE="Courier New">4-credit course, and w/28 students per
comp class limit.</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">10. Other than faculty, hires purely on
course-by-course basis, yet will</FONT>
><BR><FONT SIZE=2 FACE="Courier New">hire these adjunct faculty for up to 15
credit hours per semester.</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">Some pretty eye-opening hiring practices
here, yes?</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">At 2:52 PM -0400 7/20/99, Steven M
Strang wrote:</FONT>
><BR><FONT SIZE=2 FACE="Courier New">&gt;I'd like that info as well.</FONT>
><BR><FONT SIZE=2 FACE="Courier New">&gt;</FONT>
><BR><FONT SIZE=2 FACE="Courier New">&gt;Steve Strang</FONT>
><BR><FONT SIZE=2 FACE="Courier New">&gt;MIT</FONT>
></P>
><BR>
>
><P><FONT SIZE=2 FACE="Courier New">Doug Hesse</FONT>
><BR><FONT SIZE=2 FACE="Courier New">President, Council of Writing Program
Administrators (WPA)</FONT>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">Professor of
English&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;
/&nbsp;&nbsp;&nbsp;&nbsp; Director of Graduate Studies</FONT>
><BR><FONT SIZE=2 FACE="Courier New">Illinois State
University&nbsp;&nbsp;&nbsp;&nbsp; /&nbsp;&nbsp;&nbsp; 309-438-3667; fax
309-438-5414</FONT>
><BR><FONT SIZE=2 FACE="Courier New">Normal IL
61790-4240&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; /&nbsp;&nbsp;&nbsp;
ddhesse@ilstu.edu</FONT>
><BR><U><FONT COLOR="#0000FF" SIZE=2 FACE="Courier New"><A
HREF="http://www.cas.ilstu.edu/english/hesse/welcome.html"
TARGET="_blank">http://www.cas.ilstu.edu/english/hesse/welcome.html</A></FON
T></U>
></P>
>
><P><FONT SIZE=2 FACE="Courier New">ISU Grad Program page:</FONT>
><BR><FONT SIZE=2 FACE="Courier New"></FONT><U>&nbsp;<FONT COLOR="#0000FF"
SIZE=2 FACE="Courier New"><A
HREF="http://www.cas.ilstu.edu/english/html_sources/grad1.html"
TARGET="_blank">http://www.cas.ilstu.edu/english/html_sources/grad1.html</A>
</FONT></U>
><BR><FONT SIZE=2 FACE="Courier New">WPA page:</FONT>
><BR><U><FONT COLOR="#0000FF" SIZE=2 FACE="Courier New"><A
HREF="http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm"
TARGET="_blank">http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm</A></F
ONT></U>
></P>
></UL>
></BODY>
></HTML>
>
=========================================================================
Date:         Wed, 21 Jul 1999 21:59:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Maricela Garcia <mgarcia@STCC.CC.TX.US>
Subject:      Re: non-tenure faculty teaching loads
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="------------A45AD22A9116E6199B2D8CDD"

--------------A45AD22A9116E6199B2D8CDD
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit

David,
We don't have tenure. The teaching load for full-time instructors is
five classes per semester. Since we are a two-year institution, we try
to evenly distribute the teaching/grading load evenly. Currently, most
instructors teach 2 comps., 2 rhetorics, and 1 soph. lit course.
Dept./Program Chairs have a minimum two course release per semester.
Summers are supplemental. Many instructors elect to work one session;
rarely do they work both. Chairs are "on call" and expected to conduct
their duties whether they are teaching or not.
Maricela Garcia, South Texas Community College

David Schwalm wrote:

>
>
> Brian's summary is helpful.  Thanks for reposting it, Doug. Now here's
> the rest of the question. Among those who have fulltime non-tenure
> track faculty, what is the typical teaching load? Do you give
> non-tenure track faculty reassigned time to handle administrative or
> other non-teaching tasks (such as running assessment or placement
> programs, serving as a course director, working in the writing center,
> etc.)? Please try to respond to this request using the subject line
> "non-tenure faculty teaching loads" so that we can find the responses.
> I think a response on list would be welcome. Thanks much.
>
> David E. Schwalm
> Vice Provost, ASU East
> Dean of East College
> 7001 E. Williams Field Road, Bldg. 20
> Mesa, Arizona  85212
> Phone (602) 727-1418  FAX (602) 727-1876
>
>      -----Original Message-----
>      From:   Doug Hesse [SMTP:ddhesse@ILSTU.EDU]
>      Sent:   Wednesday, July 21, 1999 12:21 PM
>      To:     WPA-L@asu.edu
>      Subject:        Re: salaries etc
>
>      I think the salary stuff that everyone is wanting is pretty
>      modest stuff,
>      summarized on this list in a May 30, 1999 posting entitled
>      "Salaries for
>      Lecturers in Composition" by Brian Sutton
>
>       Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
>
>      who originated the thread.  Anyway, here's my reposting of
>      Brian's summary:
>
>      >A couple of weeks ago, I described the job conditions for
>      lecturers in
>      composition at my school: renewable contracts rather than tenure
>      but good
>      job security once a teacher establishes a successful teaching
>      record, 4/4
>      load, 25 students/class limit, professional activities such as
>      publication,
>      committee work, etc. welcomed but neither required nor expected.
>      I then
>      asked that if you have comp teachers in similar positions at your
>
>      university, you let me know the starting salary for them.  I
>      suggested that
>      people should send this information to my personal e-mail address
>      rather
>      than to the list, to avoid cluttering everyone's mailbox.
>      However, Beth
>      Daniell asked that I send out a summary of the information I
>      received, and
>      that's what I'm doing now.  Because some of those who contacted
>      me off-list
>      may not want everyone to know (or may have to deal with deans who
>      don't
>      want everyone to know) their school's salary for lecturers, I'm
>      not
>      identifying names of schools here, even in those cases in which
>      the figures
>      got sent to the list rather than (or in addition to) via my own
>      e-mail
>      address.  Anyway, here's what I received, more or less from top
>      to bottom:
>
>      1.    $30,000/yr., lecturers
>
>      2.    $28,000-29,000, lecturers; $27,000-28,000, instructors
>      (Lecturers
>      are renewable indefinitely, instructors only up to a limit of six
>      years.
>      At this school, lecturers outnumber instructors.)
>
>      3.  about $28,500/yr., lecturers or instructors (Same distinction
>      as in #2,
>      except limit for instructors is 5 yrs. this time; at this school,
>
>      instructors outnumber lecturers.)
>
>      4.  $28,000/yr., lecturers
>
>      5. $27,000/yr., lecturers--or at least, that's the plan, with
>      some
>      negotiating apparently still going on
>
>      6. $26,000/yr., lecturers
>
>      7. $24,000-26,000/yr., lecturers--but this was a person recalling
>      a figure
>      from an institution he had left a year ago, so one hopes that the
>      figure
>      might be slightly higher by now
>
>      And the bottom three:
>      8. $20,000/yr., lecturer w/master's degree; $23,000/yr., w/Ph.D.
>
>      9. Other than faculty, hires purely on course-by-course basis, at
>      $2400 per
>      4-credit course, and w/28 students per comp class limit.
>
>      10. Other than faculty, hires purely on course-by-course basis,
>      yet will
>      hire these adjunct faculty for up to 15 credit hours per
>      semester.
>
>      Some pretty eye-opening hiring practices here, yes?
>
>      At 2:52 PM -0400 7/20/99, Steven M Strang wrote:
>      >I'd like that info as well.
>      >
>      >Steve Strang
>      >MIT
>
>      Doug Hesse
>      President, Council of Writing Program Administrators (WPA)
>
>      Professor of English          /     Director of Graduate Studies
>      Illinois State University     /    309-438-3667; fax 309-438-5414
>
>      Normal IL 61790-4240      /    ddhesse@ilstu.edu
>      http://www.cas.ilstu.edu/english/hesse/welcome.html
>
>      ISU Grad Program page:
>       http://www.cas.ilstu.edu/english/html_sources/grad1.html
>      WPA page:
>      http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
>

--------------A45AD22A9116E6199B2D8CDD
Content-Type: text/html; charset=us-ascii
Content-Transfer-Encoding: 7bit

<!doctype html public "-//w3c//dtd html 4.0 transitional//en">
<html>
David,
<br>We don't have tenure. The teaching load for full-time instructors is
five classes per semester. Since we are a two-year institution, we try
to evenly distribute the teaching/grading load evenly. Currently, most
instructors teach 2 comps., 2 rhetorics, and 1 soph. lit course. Dept./Program
Chairs have a minimum two course release per semester. Summers are supplemental.
Many instructors elect to work one session; rarely do they work both. Chairs
are "on call" and expected to conduct their duties whether they are teaching
or not.
<br>Maricela Garcia, South Texas Community College
<p>David Schwalm wrote:
<blockquote TYPE=CITE>&nbsp;
<p><font face="Arial"><font color="#0000FF"><font size=-1>Brian's summary
is helpful.&nbsp; Thanks for reposting it, Doug. Now here's the rest of
the question. Among those who have fulltime non-tenure track faculty, what
is the typical teaching load? Do you give non-tenure track faculty reassigned
time to handle administrative or other non-teaching tasks (such as running
assessment or placement programs, serving as a course director, working
in the writing center, etc.)? Please try to respond to this request using
the subject line "non-tenure faculty teaching loads" so that we can find
the responses. I think a response on list would be welcome. Thanks much.</font></font></font>
<p><font face="Tahoma"><font size=-1>David E. Schwalm</font></font>
<br><font face="Tahoma"><font size=-1>Vice Provost, ASU East</font></font>
<br><font face="Tahoma"><font size=-1>Dean of East College</font></font>
<br><font face="Tahoma"><font size=-1>7001 E. Williams Field Road, Bldg.
20</font></font>
<br><font face="Tahoma"><font size=-1>Mesa, Arizona&nbsp; 85212</font></font>
<br><font face="Tahoma"><font size=-1>Phone (602) 727-1418&nbsp; FAX (602)
727-1876</font></font>
<ul><font face="Arial"><font size=-2>-----Original Message-----</font></font>
<br><b><font face="Arial"><font size=-2>From:&nbsp;&nbsp;</font></font></b>
<font face="Arial"><font size=-2>Doug Hesse [SMTP:ddhesse@ILSTU.EDU]</font></font>
<br><b><font face="Arial"><font size=-2>Sent:&nbsp;&nbsp;</font></font></b>
<font face="Arial"><font size=-2>Wednesday, July 21, 1999 12:21 PM</font></font>
<br><b><font face="Arial"><font size=-2>To:&nbsp;&nbsp;&nbsp;&nbsp;</font></font></b>
<font face="Arial"><font size=-2>WPA-L@asu.edu</font></font>
<br><b><font face="Arial"><font size=-2>Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</font></font></b>
<font face="Arial"><font size=-2>Re: salaries etc</font></font>
<p><font face="Courier New"><font size=-1>I think the salary stuff that
everyone is wanting is pretty modest stuff,</font></font>
<br><font face="Courier New"><font size=-1>summarized on this list in a
May 30, 1999 posting entitled "Salaries for</font></font>
<br><font face="Courier New"><font size=-1>Lecturers in Composition" by
Brian Sutton</font></font>
<p><font face="Courier New"><font size=-1>&nbsp;Brian Sutton &lt;SUTTONB@GBMS01.UWGB.EDU></font></font>
<p><font face="Courier New"><font size=-1>who originated the thread.&nbsp;
Anyway, here's my reposting of Brian's summary:</font></font>
<p><font face="Courier New"><font size=-1>>A couple of weeks ago, I described
the job conditions for lecturers in</font></font>
<br><font face="Courier New"><font size=-1>composition at my school: renewable
contracts rather than tenure but good</font></font>
<br><font face="Courier New"><font size=-1>job security once a teacher
establishes a successful teaching record, 4/4</font></font>
<br><font face="Courier New"><font size=-1>load, 25 students/class limit,
professional activities such as publication,</font></font>
<br><font face="Courier New"><font size=-1>committee work, etc. welcomed
but neither required nor expected.&nbsp; I then</font></font>
<br><font face="Courier New"><font size=-1>asked that if you have comp
teachers in similar positions at your</font></font>
<br><font face="Courier New"><font size=-1>university, you let me know
the starting salary for them.&nbsp; I suggested that</font></font>
<br><font face="Courier New"><font size=-1>people should send this information
to my personal e-mail address rather</font></font>
<br><font face="Courier New"><font size=-1>than to the list, to avoid cluttering
everyone's mailbox.&nbsp; However, Beth</font></font>
<br><font face="Courier New"><font size=-1>Daniell asked that I send out
a summary of the information I received, and</font></font>
<br><font face="Courier New"><font size=-1>that's what I'm doing now.&nbsp;
Because some of those who contacted me off-list</font></font>
<br><font face="Courier New"><font size=-1>may not want everyone to know
(or may have to deal with deans who don't</font></font>
<br><font face="Courier New"><font size=-1>want everyone to know) their
school's salary for lecturers, I'm not</font></font>
<br><font face="Courier New"><font size=-1>identifying names of schools
here, even in those cases in which the figures</font></font>
<br><font face="Courier New"><font size=-1>got sent to the list rather
than (or in addition to) via my own e-mail</font></font>
<br><font face="Courier New"><font size=-1>address.&nbsp; Anyway, here's
what I received, more or less from top to bottom:</font></font>
<p><font face="Courier New"><font size=-1>1.&nbsp;&nbsp;&nbsp; $30,000/yr.,
lecturers</font></font>
<p><font face="Courier New"><font size=-1>2.&nbsp;&nbsp;&nbsp; $28,000-29,000,
lecturers; $27,000-28,000, instructors&nbsp; (Lecturers</font></font>
<br><font face="Courier New"><font size=-1>are renewable indefinitely,
instructors only up to a limit of six years.</font></font>
<br><font face="Courier New"><font size=-1>At this school, lecturers outnumber
instructors.)</font></font>
<p><font face="Courier New"><font size=-1>3.&nbsp; about $28,500/yr., lecturers
or instructors (Same distinction as in #2,</font></font>
<br><font face="Courier New"><font size=-1>except limit for instructors
is 5 yrs. this time; at this school,</font></font>
<br><font face="Courier New"><font size=-1>instructors outnumber lecturers.)</font></font>
<p><font face="Courier New"><font size=-1>4.&nbsp; $28,000/yr., lecturers</font></font>
<p><font face="Courier New"><font size=-1>5. $27,000/yr., lecturers--or
at least, that's the plan, with some</font></font>
<br><font face="Courier New"><font size=-1>negotiating apparently still
going on</font></font>
<p><font face="Courier New"><font size=-1>6. $26,000/yr., lecturers</font></font>
<p><font face="Courier New"><font size=-1>7. $24,000-26,000/yr., lecturers--but
this was a person recalling a figure</font></font>
<br><font face="Courier New"><font size=-1>from an institution he had left
a year ago, so one hopes that the figure</font></font>
<br><font face="Courier New"><font size=-1>might be slightly higher by
now</font></font>
<p><font face="Courier New"><font size=-1>And the bottom three:</font></font>
<br><font face="Courier New"><font size=-1>8. $20,000/yr., lecturer w/master's
degree; $23,000/yr., w/Ph.D.</font></font>
<p><font face="Courier New"><font size=-1>9. Other than faculty, hires
purely on course-by-course basis, at $2400 per</font></font>
<br><font face="Courier New"><font size=-1>4-credit course, and w/28 students
per comp class limit.</font></font>
<p><font face="Courier New"><font size=-1>10. Other than faculty, hires
purely on course-by-course basis, yet will</font></font>
<br><font face="Courier New"><font size=-1>hire these adjunct faculty for
up to 15 credit hours per semester.</font></font>
<p><font face="Courier New"><font size=-1>Some pretty eye-opening hiring
practices here, yes?</font></font>
<p><font face="Courier New"><font size=-1>At 2:52 PM -0400 7/20/99, Steven
M Strang wrote:</font></font>
<br><font face="Courier New"><font size=-1>>I'd like that info as well.</font></font>
<br><font face="Courier New"><font size=-1>></font></font>
<br><font face="Courier New"><font size=-1>>Steve Strang</font></font>
<br><font face="Courier New"><font size=-1>>MIT</font></font>
<p><font face="Courier New"><font size=-1>Doug Hesse</font></font>
<br><font face="Courier New"><font size=-1>President, Council of Writing
Program Administrators (WPA)</font></font>
<p><font face="Courier New"><font size=-1>Professor of English&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;
/&nbsp;&nbsp;&nbsp;&nbsp; Director of Graduate Studies</font></font>
<br><font face="Courier New"><font size=-1>Illinois State University&nbsp;&nbsp;&nbsp;&nbsp;
/&nbsp;&nbsp;&nbsp; 309-438-3667; fax 309-438-5414</font></font>
<br><font face="Courier New"><font size=-1>Normal IL 61790-4240&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;
/&nbsp;&nbsp;&nbsp; ddhesse@ilstu.edu</font></font>
<br><u><font face="Courier New"><font color="#0000FF"><font size=-1><a href="http://www.cas.ilstu.edu/english/hesse/welcome.html" TARGET="_blank">http://www.cas.ilstu.edu/english/hesse/welcome.html</a></font></font></font></u>
<p><font face="Courier New"><font size=-1>ISU Grad Program page:</font></font>
<br><u>&nbsp;<font face="Courier New"><font color="#0000FF"><font size=-1><a href="http://www.cas.ilstu.edu/english/html_sources/grad1.html" TARGET="_blank">http://www.cas.ilstu.edu/english/html_sources/grad1.html</a></font></font></font></u>
<br><font face="Courier New"><font size=-1>WPA page:</font></font>
<br><u><font face="Courier New"><font color="#0000FF"><font size=-1><a href="http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm" TARGET="_blank">http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm</a></font></font></font></u></ul>
</blockquote>
</html>
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Hello colleagues-

Please distribute this announcement as appropriate, and let your colleagues
across the curriculum know about the hands-on preconference workshop

"Asynchronous Communities for Learning and Literacy: Electronic
Communication Across the Curriculum"

at the Asynchronous Learning Networks conference, October 8-10, 1999.

This session on using electronic communication to support learning across
the curriculum, October 8, 8:30 a.m.-2:45 p.m., is similar in format to the
"WAC Online" workshop at WAC 1999
http://onlinelearning.tc.cc.va.us/faculty/tcreisd/projects/ecac/wac99/
 with a longer time period that allows for additional activities and
discussion.

At the conference website
http://www.aln.org/alnconf99/
select preconference workshops from the agenda link for details.

If you have any questions about this workshop, please e-mail me (not the list).

For conference information, please contact the addresses listed on the ALN
web site.

Thank you,
Donna
-
Donna Reiss <tcreisd@tc.cc.va.us> or dreiss@wordsworth2.net
Associate Professor, English-Humanities
http://onlinelearning.tc.cc.va.us/faculty/tcreisd/
Coordinator of Online Learning <onlinelearning@tc.cc.va.us>
http://onlinelearning.tc.cc.va.us/
Tidewater Community College, 1700 College Crescent, Virginia Beach, VA 23456
phone 757-321-7364 fax 757-427-0324
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Dear all,

At Kansas State

We have a number of budgeted non-tenure line faculty, but these are not
being replaced when the positions are vacated. These folks have full
votes, office space and function like tenure faculty with no expectation
for research and publication, but teach 4/4

We have another group that is on three-year renewable contracts. These
instructors teach 4/4, have votes and shared offices. Two of these folks
help administer the Writing Program, one as Writing Center director and
one as Assistant Program Director for a course release. They also
supervise 10-12 of the 40-50 GTAs and new instructors for one release.

We have three faculty on one-year renewables, written at a load of 4/2,
but often we can find each of them two more sections in spring semesters,
but sometimes not.

We will have another 6-7 instructors with one semester appointments, with
benefits, office space, good instructional support, including access to
computers, email accounts, free computer training, photo copies, but no
vote. All the above groups have the same support. No travel is supported.



On Wed, 21 Jul 1999, David Schwalm wrote:

> Brian's summary is helpful.  Thanks for reposting it, Doug. Now here's the
> rest of the question. Among those who have fulltime non-tenure track
> faculty, what is the typical teaching load? Do you give non-tenure track
> faculty reassigned time to handle administrative or other non-teaching tasks
> (such as running assessment or placement programs, serving as a course
> director, working in the writing center, etc.)? Please try to respond to
> this request using the subject line "non-tenure faculty teaching loads" so
> that we can find the responses. I think a response on list would be welcome.
> Thanks much.
>
> David E. Schwalm
> Vice Provost, ASU East
> Dean of East College
> 7001 E. Williams Field Road, Bldg. 20
> Mesa, Arizona  85212
> Phone (602) 727-1418  FAX (602) 727-1876
>
> > -----Original Message-----
> > From: Doug Hesse [SMTP:ddhesse@ILSTU.EDU]
> > Sent: Wednesday, July 21, 1999 12:21 PM
> > To:   WPA-L@asu.edu
> > Subject:      Re: salaries etc
> >
> > I think the salary stuff that everyone is wanting is pretty modest stuff,
> > summarized on this list in a May 30, 1999 posting entitled "Salaries for
> > Lecturers in Composition" by Brian Sutton
> >
> >  Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
> >
> > who originated the thread.  Anyway, here's my reposting of Brian's
> > summary:
> >
> >
> > >A couple of weeks ago, I described the job conditions for lecturers in
> > composition at my school: renewable contracts rather than tenure but good
> > job security once a teacher establishes a successful teaching record, 4/4
> > load, 25 students/class limit, professional activities such as
> > publication,
> > committee work, etc. welcomed but neither required nor expected.  I then
> > asked that if you have comp teachers in similar positions at your
> > university, you let me know the starting salary for them.  I suggested
> > that
> > people should send this information to my personal e-mail address rather
> > than to the list, to avoid cluttering everyone's mailbox.  However, Beth
> > Daniell asked that I send out a summary of the information I received, and
> > that's what I'm doing now.  Because some of those who contacted me
> > off-list
> > may not want everyone to know (or may have to deal with deans who don't
> > want everyone to know) their school's salary for lecturers, I'm not
> > identifying names of schools here, even in those cases in which the
> > figures
> > got sent to the list rather than (or in addition to) via my own e-mail
> > address.  Anyway, here's what I received, more or less from top to bottom:
> >
> > 1.    $30,000/yr., lecturers
> >
> > 2.    $28,000-29,000, lecturers; $27,000-28,000, instructors  (Lecturers
> > are renewable indefinitely, instructors only up to a limit of six years.
> > At this school, lecturers outnumber instructors.)
> >
> > 3.  about $28,500/yr., lecturers or instructors (Same distinction as in
> > #2,
> > except limit for instructors is 5 yrs. this time; at this school,
> > instructors outnumber lecturers.)
> >
> > 4.  $28,000/yr., lecturers
> >
> > 5. $27,000/yr., lecturers--or at least, that's the plan, with some
> > negotiating apparently still going on
> >
> > 6. $26,000/yr., lecturers
> >
> > 7. $24,000-26,000/yr., lecturers--but this was a person recalling a figure
> > from an institution he had left a year ago, so one hopes that the figure
> > might be slightly higher by now
> >
> > And the bottom three:
> > 8. $20,000/yr., lecturer w/master's degree; $23,000/yr., w/Ph.D.
> >
> > 9. Other than faculty, hires purely on course-by-course basis, at $2400
> > per
> > 4-credit course, and w/28 students per comp class limit.
> >
> > 10. Other than faculty, hires purely on course-by-course basis, yet will
> > hire these adjunct faculty for up to 15 credit hours per semester.
> >
> > Some pretty eye-opening hiring practices here, yes?
> >
> > At 2:52 PM -0400 7/20/99, Steven M Strang wrote:
> > >I'd like that info as well.
> > >
> > >Steve Strang
> > >MIT
> >
> >
> > Doug Hesse
> > President, Council of Writing Program Administrators (WPA)
> >
> > Professor of English          /     Director of Graduate Studies
> > Illinois State University     /    309-438-3667; fax 309-438-5414
> > Normal IL 61790-4240      /    ddhesse@ilstu.edu
> > http://www.cas.ilstu.edu/english/hesse/welcome.html
> >
> > ISU Grad Program page:
> >  http://www.cas.ilstu.edu/english/html_sources/grad1.html
> > WPA page:
> > http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
>


+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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UCSB Writing Program has an all-non-tenure-track faculty.  Full time
teaching load is 3/qtr or 9/year with one course off per year for committee
service.  We manage to get additional course relief for supervising TAs
administrating special programs, undergraduate advising and (at this time)
50% for directing the program.  This compares to a 5/year load for tenure
track faculty.  We are struggling to get some LSOE(lecturer with security
of employment) positions; we have one for the former director and will
probably manage one more for the next director, but need more desperately;
since theh program is autonomous from English, the entire administrative
burden now falls on non-tenure track lecturers.

At 01:43 PM 7/21/99 -0700, you wrote:
>      "" so that we can find the responses. I think a response on list
>would be welcome. Thanks much.  David E. Schwalm
>Vice Provost, ASU East
>Dean of East College
>7001 E. Williams Field Road, Bldg. 20
>  85212
>  FAX (602) 727-1876   -----Original Message-----
>   Doug Hesse [SMTP:ddhesse@ILSTU.EDU]
>   Wednesday, July 21, 1999 12:21 PM
>     WPA-L@asu.edu
>        Re: salaries etc   I think the salary stuff that everyone is
>wanting is pretty modest stuff,
>"Salaries for
>" by Brian Sutton    <>     Anyway, here's my reposting of Brian's summary:
>  >A couple of weeks ago, I described the job conditions for lecturers in
>composition at my school: renewable contracts rather than tenure but good
>job security once a teacher establishes a successful teaching record, 4/4
>load, 25 students/class limit, professional activities such as publication,
>  I then
>asked that if you have comp teachers in similar positions at your
>  I suggested that
>people should send this information to my personal e-mail address rather
>  However, Beth
>Daniell asked that I send out a summary of the information I received, and
>  Because some of those who contacted me off-list
>may not want everyone to know (or may have to deal with deans who don't
>want everyone to know) their school's salary for lecturers, I'm not
>identifying names of schools here, even in those cases in which the figures
>got sent to the list rather than (or in addition to) via my own e-mail
>  Anyway, here's what I received, more or less from top to bottom:
>$30,000/yr., lecturers        (Lecturers
>are renewable indefinitely, instructors only up to a limit of six years.
>At this school, lecturers outnumber instructors.)     about $28,500/yr.,
>lecturers or instructors (Same distinction as in #2,
>except limit for instructors is 5 yrs. this time; at this school,
>instructors outnumber lecturers.)     $28,000/yr., lecturers   5.
>$27,000/yr., lecturers--or at least, that's the plan, with some
>negotiating apparently still going on   6. $26,000/yr., lecturers   7.
>$24,000-26,000/yr., lecturers--but this was a person recalling a figure
>from an institution he had left a year ago, so one hopes that the figure
>might be slightly higher by now   And the bottom three:
>8. $20,000/yr., lecturer w/master's degree; $23,000/yr., w/Ph.D.   9. Other
>than faculty, hires purely on course-by-course basis, at $2400 per
>4-credit course, and w/28 students per comp class limit.   10. Other than
>faculty, hires purely on course-by-course basis, yet will
>hire these adjunct faculty for up to 15 credit hours per semester.   Some
>pretty eye-opening hiring practices here, yes?   At 2:52 PM -0400 7/20/99,
>Steven M Strang wrote:
>>I'd like that info as well.
>>
>>Steve Strang
>>MIT
>  Doug Hesse
>President, Council of Writing Program Administrators (WPA)
>Director of Graduate Studies
>        309-438-3667; fax 309-438-5414
>         ddhesse@ilstu.edu
>http://www.cas.ilstu.edu/english/hesse/welcome.html   ISU Grad Program page:
> http://www.cas.ilstu.edu/english/html_sources/grad1.html
>WPA page:
>http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
Judy
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et al,
Brad's response to the "massification of higher ed" is on target and relates to the
adjunct teaching load thread as well.  The whole comodification-of-knowledge tragedy
comes of the marketplace metaphor which further progresses the goal setting,
assessment, accountability debate.  If the perspective from which we view knowledge
derives from a marketplace mentality, then we must see accountability from a profit
related attitude: can we sell it? will they buy it? is it a bargain? are there other
places that have better deals? where do I shop for the best cost/utility ratio?
Arghhh!  No wonder the administrators in so many schools of higher ed are looking
for the best "deals" in teaching.  It goes with the "weltanshuung" of
marketability.  Teaching comp on the cheap is the best example we have of this world
view.  Most of the adjuncts I've come in contact with teach composition from a
lit-based degree, a degree that has not prepared them for the FYC classroom.  This
sort of job is a mode of survival rather than a vocation, a way to tread academic
water until a "real" English position opens -- yet, when a position does open, the
comp adjunct's prospective colleagues tend to look askance at their previous
experience as not-lit teachers.  As well, the adjuncts' over-load prevents the
ongoing research/writing/experience necessary to crossing the disciplinary lines
they had no part in drawing.  As my adjunct (for 16 years and counting!) friend
related to me, "I have no training in composition and they won't let me exercise my
real expertise"  Rather than being recognized in her field, she works with an
average of 90 to 110 FYC kids a semester.  Another non-tenure person I know is the
head of Women's Studies -- with none of the benefits of the position, i.e., tenure,
professional recognition, etc.  Two creative writng specialists I know (in the same
department) hold adjunct positions as well, but are relegated to FYC under the
auspices of the incorrect view that creative writing is somehow the same as FYC.

All of this stuff comes back to the idea that FYC is a bread and butter course
better taught by outsiders so that the "real" English teachers can be freed to do
whatever it is they do.  Ironically, in my institution, we are so swamped with
incoming freshman and lacking in English majors that most all of us teach 50% to 75%
comp in a 4/4 load.  HOWEVER, the 4/4 load is not a problem with the adjuncts
because all new hires are required to teach a 5/5 load in order to be qualified as
full time (old hires will be slowly converted to this pay schedule)--which really
messes up  part-timers who need a 50% load to keep their benefits.

In the final analysis, we will have non-compositionists (from tenured lit
professoriate to part-time adjuncts) teaching FYC from the hip at a very profitable
rate, while the administration calls for assessment processes in order to discover
what the problem is with our upper-level students' writing skills.

If the whole higher education system works from the marketplace perspective, an
economic metaphor must apply: If the profit takers fails to re-invest some of this
capital gain back into the process itself (Comp seminars, faculty development, new
hires in the field) the economic machinery will slowly shut itself down.  An
administration that sees a profitable situation in the hiring of unskilled (or worse
yet, highly skilled and exploitable) labor to be overworked and under compensated
needs to shed its blinders and understand that, even in this age of privilege,
students and parents will also be looking for the "best deals" gauged upon their own
sense of accountability.  It will take only a few generations to expose an
irresponsible profit-based system.

Dog day ranting done, I will now retire to the beach . . .

Dennis

Dennis Ciesielski
U of Wisconsin-Platteville

Bradford T. Stull wrote:

> I'm struck by David's allusion to the massification of higher education, a
> concern of mine since my grad. school days, although I have done little thinking
> about it.
>
> In my most cynical moods, it seems to me that America has in part "chosen" (or
> fallen into) a factory model of education, which finds it logical fruition in
> assessment discourse that includes the phrase "value added." In this world, we
> extract a raw resource and shape it into a sellable commodity. The logic is that
> it must be done as efficiently and as inexpensively as possible.
>
> What we find is not simply cheap-comp. (perhaps the most immediate and obvious
> example) but cheap-college.
>
> How many Americans (students, taxpayers, etc.) are willing to and able to work
> for and pay for a handcrafted item, inevitably more time-consuming and more
> expensive? Do any but the most "alternative" folk or the richest value such a
> thing anymore?
>
> Or, am I a romantic finally, Ionging for the "spirit," as W.Benjamin says, of in
> the handwork during an era when mass production is the order?
>
>                                 _________________
>
> Bradford T. Stull
> Rivier College
> bstull@rivier.edu
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We do have full-time non-tenure-track faculty, and they teach a 4-4 load
(compared to 3-2 for TT faculty).  NonTT faculty have no service or
research expectation, though from a practical standpoint (about half are
our own recent PhDs, and they're looking for a TT job) most do some
research.  When they can get institutional support (mini-grants, stuff like
that), they can also get course-release for that research, but most if it
is done on their own time, so to speak.  If they take a service role like
the ones David has mentioned, then they have reassigned time for those
tasks.  We do our best to make the reassignment realistic, and I think we
succeed.  Our Assessment Coordinator, for example, who manages a large and
complex assessment program that generates more than 20,000 student contacts
per year, teaches a 1-1 load.  I should add that all faculty, whether TT or
not, vote in faculty meetings and are available for committee service
(though NonTT faculty are not *required* to serve).

that's the news from where I sit.
Bill

>
>Brian's summary is helpful.  Thanks for reposting it, Doug. Now here's the
>rest of the question. Among those who have fulltime non-tenure track
>faculty, what is the typical teaching load? Do you give non-tenure track
>faculty reassigned time to handle administrative or other non-teaching
>tasks (such as running assessment or placement programs, serving as a
>course director, working in the writing center, etc.)? Please try to
>respond to this request using the subject line "non-tenure faculty
>teaching loads" so that we can find the responses. I think a response on
>list would be welcome. Thanks much.
>
>David E. Schwalm Vice Provost, ASU East Dean of East College 7001 E.
>Williams Field Road, Bldg. 20 Mesa, Arizona  85212 Phone (602) 727-1418
>FAX (602) 727-1876
>
>

Bill Condon, Director
Campus Writing Programs
Washington State University
Phone:  509-335-2268
Fax:  509-335-3212
http://www.wsu.edu/~bcondon/
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I know you're all tired to death of hearing about WSU's writing programs,
but David's post has prompted me to respond, so blame David.  He's a Vice
Provost, so it'll be good practice for him.

>If you do and others don't (or don't know), then you're the quality
>program. In other words, a public institutional commitment to graduating
>students who can communicate effectively puts the institution in the
>position of figuring out how to do that. Without accountability for
>delivering on your goals, all you've got is words. We've been dealing with
>lip service to this goal for too long. Talk's cheap.
>
>David E. Schwalm Vice Provost, ASU East Dean of East College 7001 E.
>Williams Field Road, Bldg. 20 Mesa, Arizona  85212 Phone (602) 727-1418
>FAX (602) 727-1876
>

In a way, I just want to say A-MEN! to David's post.  WSU has made a
commitment to communications competencies in general and writing in
particular.  It's in WSU's mission statement.  In writing.  No small
wonder, then, that the institution has gone to some trouble over the past
decade to define what it means by success and to put into place programs
that help assure it.  AND measures that assess whether the programs are
assuring it.

The result?  I can't tell you how much attention our writing programs get.
I hear from a lot of you, but I hear from lots more parents, and I even
hear from media folks.  I've been on TV talking about the writing programs!
Our administration helps, of course, by talking up our writing programs in
all sorts of forums, too--and the President and Provost talk with the media
a lot more than I do (thank goodness!).  Writing is a selling point for
WSU--and it works.  We  have students who chose WSU because of the writing
programs, and parents who chose to send their children here because of the
writing programs.  Those contentions are verified by the market research
our Admissions Office does.

And, perhaps most important for our continued institutional support, our
careful program assessment led to two commendations in our accreditation
visit this year.  So we can see a kind of cycle:  Program reform leads to
bragging rights, which leads to recognition, which leads to proving
yourself, which leads to more recognition, which leads to more bragging
rights.  No lip service.  Or, as Walter Brennan used to say on that old
sitcom "The Tycoon," "No brag; just fact."

What I'm getting at, in the end, is the wisdom of David's observation.  WSU
is just an example of the truth of his remarks.

Bill

Bill Condon, Director
Campus Writing Programs
Washington State University
Phone:  509-335-2268
Fax:  509-335-3212
http://www.wsu.edu/~bcondon/
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I have to agree with David on this, as I attempt to recover from the
tailspin that an imposed accountability measure has had on us here in
North Dakota.  I am just about to address the problem directly and
locally. I'll keep WPAers informed by email and (if I can find the time)
in the form of an article (I'm thinking the WPA journal might be a place
to start).  Let me say how much I've appreciated the generous responses
over this listserv to the CLEP "problem" as I outlined it earlier this
month.  Many thanks.  If I can contribute to any solutions--beyond those
reached in my own locale--I am willing to do so.

Kathy Dixon

P.S. to David Schwalm:  was it Bob Swengler (right spelling?) who has the
info on how much comp programs cost/earn the university?  I'd love to have
it, because I'm told composition is (to quote the dean) "what is known as
a loss leader."  Thanks.



On Wed, 21 Jul 1999, David Schwalm wrote:

> I have not generally been a big fan of assessment and its
> driver--accountability.  Accountability reeks of distrust, and many resist
> it not because they would be found out but because they view it as an
> affront to their integrity and good intentions. I get twitchy at meetings
> where, once we settle on action items, there are people who insist on strict
> timelines for completion of the action and various measures of completion,
> with "sanctions" for failure to deliver. I want to respond, "Just trust us.
> We'll get it done." But we often don't. Agreeing on a action plan is almost
> as often a delaying tactic as it is an action strategy. Higher education has
> been saying "trust us" for a long time, and, right or wrongly, we have lost
> general public trust. Most places that are no longer saying "trust us" are
> developing really evasive assessment plans that they have no real intention
> of implementing, hoping that the accountability phase will pass, and we can
> get back to business as usual. Higher ed has weathered lots of storms in the
> past without being much changed by them.  But I'm not so sure that's the
> case anymore for most of us.
>
> There's a whole bunch of stuff coming down on us at once. First of all, I
> don't think we ever really have come to grips with the massification of
> higher education. We've found strategies to put off dealing with it--"it"
> being things like developing appropriate strategies for educating large
> numbers, identifying proper funding models, acknowledging who our students
> really are, and accepting the complex and conflicting agendas that emerge in
> complex enterprises . Second, we have never had viable competition before.
> People had to trust us because they had nowhere else to turn. In certain
> arenas, new proprietary institutions are eating our lunch because, as Barry
> Maid said the other day, "we are serving it to them."
>
> Because we have refused to embrace accountability, it is being forced on us
> by outsiders (as Chuck noted at the conference), and the measures are being
> developed to promote agendas that are not necessarily friendly to education
> (the thing itself, not the educational establishment.) We are all at the
> mercy of state legislatures and "rankers" like US News. This is why I think
> it is now in our interest to seize accountability as our own issue, decide
> what it is that graduates of our institution should know and be able to do,
> be prepared to demonstrate that our students are achieving those things,
> and--most importantly--be prepared to do what we have to do educationally to
> help our student achieve those goals.
>
> Sad to say, even I don't "trust us" any more. I have sat in to many meetings
> devoted to trying to figure out how not to respond directly to some sort of
> imposed performance measure, say, having to do with faculty work load or
> contact between students and ranked faculty. But the outsiders get smarter
> every year and ask their question with increasing precision. It would be so
> much better for us aggressively to take charge of this whole business, state
> our goals, develop credible measures, and deliver the goods. And then tell
> James Fallows to take his rankings and stuff 'em.
>
> David E. Schwalm
> Vice Provost, ASU East
> Dean of East College
> 7001 E. Williams Field Road, Bldg. 20
> Mesa, Arizona  85212
> Phone (602) 727-1418  FAX (602) 727-1876
>
> > -----Original Message-----
> > From: Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU
> > [SMTP:Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU]
> > Sent: Wednesday, July 21, 1999 6:51 AM
> > To:   WPA-L@asu.edu
> > Subject:      cheap comp
> >
> > David wrote:
> > The only thing that worries me about "abolitionist" or "electivist"
> > approaches is that the elimination of required composition courses,
> > especially at big universities, will result only in the elimination of
> > required composition courses. This, I guess, is Keith's point. Cheap
> > composition is marginally better than no composition--or so we like to
> > think.
> > -------------------------
> > David in his later posts also brings up the challenge Mara offered to the
> > more
> > highly paid administrators.
> > This is connected to the bloated bureaucracy question.  I was trying
> > unsuccesfully to make the point when referring to Michael Katz's study
> > (Reconstrcuting American Education) that the entire firstyear program can
> > be
> > seen as only one more of those bloated bureaucracies.  Keith talks about
> > our
> > love for theprofession and so so, but I take a more jaundiced view--sure,
> > maybe
> > we like it, but why on earth do we hear so much complaining about it
> > [making a
> > space for discourses like Wendy Bishop's] if we are this much in love with
> > what
> > we do?  I suspect that a nice historical study of all the social
> > structures that
> > have gone into creating this program and the market for it would turn up a
> > lot
> > more than a group of altruistic, quasi-martyrs.
> >
> > It seems to me that the only way to begin a serious study of the question
> > of
> > required firstyear comp would have to begin with an analysis of what
> > rhet/comp
> > people _get_ out or the requirement, and I can't help but imagine that
> > such an
> > analysis would lead back to Katz's interpretation of how educational (this
> > means
> > _both_ teachers and adminsitrators) come to create and then justify
> > bureaucracies.
> >
> > Into this mix, we have to recognize that _we_  (the tenure track
> > professors) are
> > complicit in a program that has created a market for the adjuncts and ta's
> > that
> > the educational system exploits.   It really works very well--they teach a
> > lot
> > of full classes for very little bucks; we get paid some pretty reasonable
> > salaries, teach two or three clases a semester (many of them with ten or
> > 12
> > students), get a little time off for research, offices, computers, travel
> > budgets, and so on.  I think a marxist analysis of how tenure track
> > professors
> > (particularly in research I institutions) benefit from the surplus value
> > of this
> > exploited labor is in order--or at least should be considered before we
> > climb up
> > on the cross.
> >
> > irv
> >
> > *******************************************************
> > Irvin Peckham
> > Graduate Program Coordinator
> > Dept. of English
> > University of Nebraska at Omaha
> > http://cid.unomaha.edu/~peckham
> >  *******Please note email change*******************
> > irvin_peckham@unomaha.edu
>
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Bob Schwegler and Chris Anson and I have all posted stuff on the list about
calculating the cost/revenues of first year composition.
Let me see if I can find those posts.  Anyone know where they are?  And keep
those cards an letter coming on non-tenure track faculty works loads.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Kathleen G Dixon [SMTP:dixon@BADLANDS.NODAK.EDU]
> Sent: Thursday, July 22, 1999 2:22 PM
> To:   WPA-L@asu.edu
> Subject:      Re: cheap comp
>
> I have to agree with David on this, as I attempt to recover from the
> tailspin that an imposed accountability measure has had on us here in
> North Dakota.  I am just about to address the problem directly and
> locally. I'll keep WPAers informed by email and (if I can find the time)
> in the form of an article (I'm thinking the WPA journal might be a place
> to start).  Let me say how much I've appreciated the generous responses
> over this listserv to the CLEP "problem" as I outlined it earlier this
> month.  Many thanks.  If I can contribute to any solutions--beyond those
> reached in my own locale--I am willing to do so.
>
> Kathy Dixon
>
> P.S. to David Schwalm:  was it Bob Swengler (right spelling?) who has the
> info on how much comp programs cost/earn the university?  I'd love to have
> it, because I'm told composition is (to quote the dean) "what is known as
> a loss leader."  Thanks.
>
>
>
> On Wed, 21 Jul 1999, David Schwalm wrote:
>
> > I have not generally been a big fan of assessment and its
> > driver--accountability.  Accountability reeks of distrust, and many
> resist
> > it not because they would be found out but because they view it as an
> > affront to their integrity and good intentions. I get twitchy at
> meetings
> > where, once we settle on action items, there are people who insist on
> strict
> > timelines for completion of the action and various measures of
> completion,
> > with "sanctions" for failure to deliver. I want to respond, "Just trust
> us.
> > We'll get it done." But we often don't. Agreeing on a action plan is
> almost
> > as often a delaying tactic as it is an action strategy. Higher education
> has
> > been saying "trust us" for a long time, and, right or wrongly, we have
> lost
> > general public trust. Most places that are no longer saying "trust us"
> are
> > developing really evasive assessment plans that they have no real
> intention
> > of implementing, hoping that the accountability phase will pass, and we
> can
> > get back to business as usual. Higher ed has weathered lots of storms in
> the
> > past without being much changed by them.  But I'm not so sure that's the
> > case anymore for most of us.
> >
> > There's a whole bunch of stuff coming down on us at once. First of all,
> I
> > don't think we ever really have come to grips with the massification of
> > higher education. We've found strategies to put off dealing with
> it--"it"
> > being things like developing appropriate strategies for educating large
> > numbers, identifying proper funding models, acknowledging who our
> students
> > really are, and accepting the complex and conflicting agendas that
> emerge in
> > complex enterprises . Second, we have never had viable competition
> before.
> > People had to trust us because they had nowhere else to turn. In certain
> > arenas, new proprietary institutions are eating our lunch because, as
> Barry
> > Maid said the other day, "we are serving it to them."
> >
> > Because we have refused to embrace accountability, it is being forced on
> us
> > by outsiders (as Chuck noted at the conference), and the measures are
> being
> > developed to promote agendas that are not necessarily friendly to
> education
> > (the thing itself, not the educational establishment.) We are all at the
> > mercy of state legislatures and "rankers" like US News. This is why I
> think
> > it is now in our interest to seize accountability as our own issue,
> decide
> > what it is that graduates of our institution should know and be able to
> do,
> > be prepared to demonstrate that our students are achieving those things,
> > and--most importantly--be prepared to do what we have to do
> educationally to
> > help our student achieve those goals.
> >
> > Sad to say, even I don't "trust us" any more. I have sat in to many
> meetings
> > devoted to trying to figure out how not to respond directly to some sort
> of
> > imposed performance measure, say, having to do with faculty work load or
> > contact between students and ranked faculty. But the outsiders get
> smarter
> > every year and ask their question with increasing precision. It would be
> so
> > much better for us aggressively to take charge of this whole business,
> state
> > our goals, develop credible measures, and deliver the goods. And then
> tell
> > James Fallows to take his rankings and stuff 'em.
> >
> > David E. Schwalm
> > Vice Provost, ASU East
> > Dean of East College
> > 7001 E. Williams Field Road, Bldg. 20
> > Mesa, Arizona  85212
> > Phone (602) 727-1418  FAX (602) 727-1876
> >
> > > -----Original Message-----
> > > From: Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU
> > > [SMTP:Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU]
> > > Sent: Wednesday, July 21, 1999 6:51 AM
> > > To:   WPA-L@asu.edu
> > > Subject:      cheap comp
> > >
> > > David wrote:
> > > The only thing that worries me about "abolitionist" or "electivist"
> > > approaches is that the elimination of required composition courses,
> > > especially at big universities, will result only in the elimination of
> > > required composition courses. This, I guess, is Keith's point. Cheap
> > > composition is marginally better than no composition--or so we like to
> > > think.
> > > -------------------------
> > > David in his later posts also brings up the challenge Mara offered to
> the
> > > more
> > > highly paid administrators.
> > > This is connected to the bloated bureaucracy question.  I was trying
> > > unsuccesfully to make the point when referring to Michael Katz's study
> > > (Reconstrcuting American Education) that the entire firstyear program
> can
> > > be
> > > seen as only one more of those bloated bureaucracies.  Keith talks
> about
> > > our
> > > love for theprofession and so so, but I take a more jaundiced
> view--sure,
> > > maybe
> > > we like it, but why on earth do we hear so much complaining about it
> > > [making a
> > > space for discourses like Wendy Bishop's] if we are this much in love
> with
> > > what
> > > we do?  I suspect that a nice historical study of all the social
> > > structures that
> > > have gone into creating this program and the market for it would turn
> up a
> > > lot
> > > more than a group of altruistic, quasi-martyrs.
> > >
> > > It seems to me that the only way to begin a serious study of the
> question
> > > of
> > > required firstyear comp would have to begin with an analysis of what
> > > rhet/comp
> > > people _get_ out or the requirement, and I can't help but imagine that
> > > such an
> > > analysis would lead back to Katz's interpretation of how educational
> (this
> > > means
> > > _both_ teachers and adminsitrators) come to create and then justify
> > > bureaucracies.
> > >
> > > Into this mix, we have to recognize that _we_  (the tenure track
> > > professors) are
> > > complicit in a program that has created a market for the adjuncts and
> ta's
> > > that
> > > the educational system exploits.   It really works very well--they
> teach a
> > > lot
> > > of full classes for very little bucks; we get paid some pretty
> reasonable
> > > salaries, teach two or three clases a semester (many of them with ten
> or
> > > 12
> > > students), get a little time off for research, offices, computers,
> travel
> > > budgets, and so on.  I think a marxist analysis of how tenure track
> > > professors
> > > (particularly in research I institutions) benefit from the surplus
> value
> > > of this
> > > exploited labor is in order--or at least should be considered before
> we
> > > climb up
> > > on the cross.
> > >
> > > irv
> > >
> > > *******************************************************
> > > Irvin Peckham
> > > Graduate Program Coordinator
> > > Dept. of English
> > > University of Nebraska at Omaha
> > > http://cid.unomaha.edu/~peckham
> > >  *******Please note email change*******************
> > > irvin_peckham@unomaha.edu
> >
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<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Bob Schwegler and =
Chris Anson and I have all posted stuff on the list about calculating =
the cost/revenues of first year composition.</FONT></P>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Let me see if I can =
find those posts.&nbsp; Anyone know where they are?&nbsp; And keep =
those cards an letter coming on non-tenure track faculty works loads. =
</FONT></P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
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<P><FONT SIZE=3D2 FACE=3D"Courier New">I have to agree with David on =
this, as I attempt to recover from the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">tailspin that an imposed =
accountability measure has had on us here in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">North Dakota.&nbsp; I am just =
about to address the problem directly and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">locally. I'll keep WPAers =
informed by email and (if I can find the time)</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">in the form of an article (I'm =
thinking the WPA journal might be a place</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">to start).&nbsp; Let me say how =
much I've appreciated the generous responses</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">over this listserv to the CLEP =
&quot;problem&quot; as I outlined it earlier this</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">month.&nbsp; Many thanks.&nbsp; =
If I can contribute to any solutions--beyond those</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">reached in my own locale--I am =
willing to do so.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Kathy Dixon</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">P.S. to David Schwalm:&nbsp; was =
it Bob Swengler (right spelling?) who has the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">info on how much comp programs =
cost/earn the university?&nbsp; I'd love to have</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">it, because I'm told =
composition is (to quote the dean) &quot;what is known as</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">a loss leader.&quot;&nbsp; =
Thanks.</FONT>
</P>
<BR>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier New">On Wed, 21 Jul 1999, David =
Schwalm wrote:</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">&gt; I have not generally been a =
big fan of assessment and its</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; =
driver--accountability.&nbsp; Accountability reeks of distrust, and =
many resist</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; it not because they would =
be found out but because they view it as an</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; affront to their integrity =
and good intentions. I get twitchy at meetings</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; where, once we settle on =
action items, there are people who insist on strict</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; timelines for completion =
of the action and various measures of completion,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; with &quot;sanctions&quot; =
for failure to deliver. I want to respond, &quot;Just trust us.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; We'll get it done.&quot; =
But we often don't. Agreeing on a action plan is almost</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; as often a delaying tactic =
as it is an action strategy. Higher education has</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; been saying &quot;trust =
us&quot; for a long time, and, right or wrongly, we have lost</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; general public trust. Most =
places that are no longer saying &quot;trust us&quot; are</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; developing really evasive =
assessment plans that they have no real intention</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; of implementing, hoping =
that the accountability phase will pass, and we can</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; get back to business as =
usual. Higher ed has weathered lots of storms in the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; past without being much =
changed by them.&nbsp; But I'm not so sure that's the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; case anymore for most of =
us.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; There's a whole bunch of =
stuff coming down on us at once. First of all, I</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; don't think we ever really =
have come to grips with the massification of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; higher education. We've =
found strategies to put off dealing with it--&quot;it&quot;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; being things like =
developing appropriate strategies for educating large</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; numbers, identifying =
proper funding models, acknowledging who our students</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; really are, and accepting =
the complex and conflicting agendas that emerge in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; complex enterprises . =
Second, we have never had viable competition before.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; People had to trust us =
because they had nowhere else to turn. In certain</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; arenas, new proprietary =
institutions are eating our lunch because, as Barry</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Maid said the other day, =
&quot;we are serving it to them.&quot;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Because we have refused to =
embrace accountability, it is being forced on us</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; by outsiders (as Chuck =
noted at the conference), and the measures are being</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; developed to promote =
agendas that are not necessarily friendly to education</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; (the thing itself, not the =
educational establishment.) We are all at the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; mercy of state =
legislatures and &quot;rankers&quot; like US News. This is why I =
think</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; it is now in our interest =
to seize accountability as our own issue, decide</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; what it is that graduates =
of our institution should know and be able to do,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; be prepared to demonstrate =
that our students are achieving those things,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; and--most importantly--be =
prepared to do what we have to do educationally to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; help our student achieve =
those goals.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Sad to say, even I don't =
&quot;trust us&quot; any more. I have sat in to many meetings</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; devoted to trying to =
figure out how not to respond directly to some sort of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; imposed performance =
measure, say, having to do with faculty work load or</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; contact between students =
and ranked faculty. But the outsiders get smarter</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; every year and ask their =
question with increasing precision. It would be so</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; much better for us =
aggressively to take charge of this whole business, state</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; our goals, develop =
credible measures, and deliver the goods. And then tell</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; James Fallows to take his =
rankings and stuff 'em.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Vice Provost, ASU =
East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Dean of East =
College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; 7001 E. Williams Field =
Road, Bldg. 20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Mesa, Arizona&nbsp; =
85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; Phone (602) 727-1418&nbsp; =
FAX (602) 727-1876</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; -----Original =
Message-----</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; From: =
Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; =
[SMTP:Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU]</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; Sent: Wednesday, July =
21, 1999 6:51 AM</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; To:&nbsp;&nbsp; =
WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; =
Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; cheap comp</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; David wrote:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; The only thing that =
worries me about &quot;abolitionist&quot; or =
&quot;electivist&quot;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; approaches is that =
the elimination of required composition courses,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; especially at big =
universities, will result only in the elimination of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; required composition =
courses. This, I guess, is Keith's point. Cheap</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; composition is =
marginally better than no composition--or so we like to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; think.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; =
-------------------------</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; David in his later =
posts also brings up the challenge Mara offered to the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; more</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; highly paid =
administrators.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; This is connected to =
the bloated bureaucracy question.&nbsp; I was trying</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; unsuccesfully to make =
the point when referring to Michael Katz's study</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; (Reconstrcuting =
American Education) that the entire firstyear program can</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; be</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; seen as only one more =
of those bloated bureaucracies.&nbsp; Keith talks about</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; our</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; love for =
theprofession and so so, but I take a more jaundiced view--sure,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; maybe</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; we like it, but why =
on earth do we hear so much complaining about it</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; [making a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; space for discourses =
like Wendy Bishop's] if we are this much in love with</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; what</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; we do?&nbsp; I =
suspect that a nice historical study of all the social</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; structures =
that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; have gone into =
creating this program and the market for it would turn up a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; lot</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; more than a group of =
altruistic, quasi-martyrs.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; It seems to me that =
the only way to begin a serious study of the question</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; required firstyear =
comp would have to begin with an analysis of what</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; rhet/comp</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; people _get_ out or =
the requirement, and I can't help but imagine that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; such an</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; analysis would lead =
back to Katz's interpretation of how educational (this</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; means</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; _both_ teachers and =
adminsitrators) come to create and then justify</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; bureaucracies.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; Into this mix, we =
have to recognize that _we_&nbsp; (the tenure track</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; professors) =
are</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; complicit in a =
program that has created a market for the adjuncts and ta's</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; the educational =
system exploits.&nbsp;&nbsp; It really works very well--they teach =
a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; lot</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; of full classes for =
very little bucks; we get paid some pretty reasonable</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; salaries, teach two =
or three clases a semester (many of them with ten or</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; 12</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; students), get a =
little time off for research, offices, computers, travel</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; budgets, and so =
on.&nbsp; I think a marxist analysis of how tenure track</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; professors</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; (particularly in =
research I institutions) benefit from the surplus value</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; of this</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; exploited labor is in =
order--or at least should be considered before we</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; climb up</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; on the cross.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; irv</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; =
*******************************************************</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; Irvin Peckham</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; Graduate Program =
Coordinator</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; Dept. of =
English</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; University of =
Nebraska at Omaha</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt;<U> =
</U></FONT><U><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Courier New"><A =
HREF=3D"http://cid.unomaha.edu/~peckham" =
TARGET=3D"_blank">http://cid.unomaha.edu/~peckham</A></FONT></U>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt;&nbsp; *******Please =
note email change*******************</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt; &gt; =
irvin_peckham@unomaha.edu</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BED48A.C15B2486--
=========================================================================
Date:         Thu, 22 Jul 1999 22:35:31 +0000
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Donna Dunbar-Odom <Donna_Dunbar-Odom@TAMU-COMMERCE.EDU>
Subject:      Re: cheap comp
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Hey y'all--
I think we're in the minority here at A&M-Commerce:  We rarely hire full or
part time, temporary adjunct faculty, but when we have recently (one in
comp, the other in Spanish--we're the dept. of lit. and languageS), they
taught a 4/4 load, the same as the rest of us, were paid something over
25,000 for the academic year, and received all benefits except retirement.
As far as permanent full-time non-TT positions go, last year we hired a
great guy in Spanish who got everything (money, same 4/4 as the rest of us,
benefits, etc.) but on an annual contract basis.  Guess what:  he got a TT
position and left.  (David, is this one of those "Well, duh!" moments?)

I've heard that in the history dept. on our campus, they just hired some
non-TT folks to teach 5/5 loads.  That dept. is in dire straights because of
retirements, illnesses, and (yet another) state mandated test to certify
teachers (everybody who had a coach teaching you history in high school,
raise your hand), but that hasn't stopped the rest of us from scowling at
them when we see them on campus.  So far, my dept. has not been tested in
this way.

Later,
Donna D-O (who had a great time at her first WPA conference)

David Schwalm wrote:
And keep
>those cards an letter coming on non-tenure track faculty works loads.
>
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
=========================================================================
Date:         Thu, 22 Jul 1999 17:58:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: non-tenure faculty teaching loads
In-Reply-To:  <37968929.A8E3416A@stcc.cc.tx.us>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Keeping on David's data train:

Nontenure track instructors at Illinois State U are, for the most part,
full-time.  What that means is that they teach on a 4/4 load.  Half of
their classes will be capped at 23 students, half at 18.  We rarely
reassign such faculty to other duties.  When we do, it is to supervise
student teachers in the field.

We occasionally also have nontenure track faculty teaching literature and
other courses, but this is almost always due to late resignations or
sabbaticals.  Such faculty loads are also 4/4.  Our literature courses tend
to have caps from 25 to 40.

Doug
=========================================================================
Date:         Thu, 22 Jul 1999 21:18:23 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: cheap comp
In-Reply-To:  <8093ABAD9B81D211878200A0C9B406BA77DCEC@mainex3.asu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

> On Thu, 22 Jul 1999, David Schwalm wrote:
>
> ...And keep those cards an letter coming on non-tenure track faculty
> works loads....
-------------------------------------------------------------------------

We're nontenure institution-wide with a 5/5 courseload, but we also have
an AAUP contract that limits the number of adjuncts we can hire.  The net
result is that half the department is on overload pay -- to cover the
spots we _can't_ hire adjuncts to cover, to cover program coordination,
and to cover those pesky committee assignments.  In theory, most of the
senior faculty here have course reductions, but the courses have been
reinstituted at overload pay because by contract no one else can teach.
Not only are we secure in our jobs, but the security is killing us. :-)

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Thu, 22 Jul 1999 21:12:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bruce Leland <Bruce_Leland@CCMAIL.WIU.EDU>
Subject:      Re: non-tenure faculty teaching loads
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit

At Western Illinois University, non-tenured faculty (called
Associate Faculty) are hired full-time, with a 3/4 load of
composition courses.  Class size is 22 or 23.

Associate faculty are members of the union and have negotiated
benefits and job security.

Bruce Leland
Western Illinois University
=========================================================================
Date:         Fri, 23 Jul 1999 09:06:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Beverly Wall <beverly.wall@MAIL.TRINCOLL.EDU>
Subject:      Re: non-tenure faculty teaching loads
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

For David's data collection:

Our 3 nontenure-track lecturers (full-time, continuing) in the writing and
rhetoric program at Trinity College, Connecticut, teach 5 courses per
year--the same load as tenure-track faculty.  All of our classes are capped
at 15.

Beverly

---
Beverly C. Wall, Ph.D. * Associate Professor and Director
Allan K. Smith Center for Writing and Rhetoric, Trinity College
Hartford, CT 06106, USA * beverly.wall@mail.trincoll.edu
Tel: +1.860.297.2459  Fax: +1.860.297.5258
http://www.trincoll.edu/writcent/aksmith.html
=========================================================================
Date:         Fri, 23 Jul 1999 09:16:09 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Gregory Bowe <boweg@FIU.EDU>
Organization: Florida International University
Subject:      Re: non-tenure faculty teaching loads
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

At FIU, non-tenure track Instructors teach a 4/4, have benefits, and are
covered inthe collective bargaining unit. We just added 5 to 6 existing
positions. Whether or not the new folks will vote at Dept meetings has
not been determined. Either way, there are now 11 instructors in a Dept
of 50.

Greg Bowe
Florida International University
=========================================================================
Date:         Fri, 23 Jul 1999 09:13:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Irene Ward <iward@KSU.EDU>
Subject:      Marketability Really Not New
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"
Content-transfer-encoding: 7bit

It seems to me that the "market" issue is not new.  We have always in some
way been subject to market forces.  Faculty are just now feeling the pinch
of increased market pressures, largely brought on by their own pride in
ignoring these pressures on their institutions, and a certain amount of
paternalism on the part of upper administrations (like Dave's comment at WPA
that "faculty should just be faculty").  In state systems there has been
competition between institutions, now we're competing in new ways and the
consumer has become more "aware"

I think that the pressure we feel as WPAs to produce a good product within
incredible economic limits is a very good example of this irony.  We are now
faced with increased pressure to ensure that undergraduate teaching is high
quality.  Students and parents are fed up with poorly prepared teachers, and
many departments still don't see the need to train the graduate students
that teach many of these classes.  Faculty can't afford to be just faculty
anymore.  We have to take responsibility for the services our departments
provide their constituencies. Unfortunately, the reward systems in place for
merit and promotion don't foster such responsibility.  We have seen the
enemy and it is us.  We need to take steps to reform the reward systems and
ensure that we are offering quality to students and not just ensuring our
own continued prestige.


Irene Ward
Director of Expository Writing
Associate Professor of English
iward@ksu.edu
785.532.2171
=========================================================================
Date:         Fri, 23 Jul 1999 08:16:31 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      dreamwork
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED51E.59C3A322"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED51E.59C3A322
Content-Type: text/plain;
        charset="iso-8859-1"

Dear WPAers,

This morning on the busride to work I read Judith Fetterly's essay in the
July issue of _College English_.  Even though she admits that her vision of
the future of English studies may be difficult to implement (as it has been
at her institution), she maps a wonderfully interdisciplinary set of
possibililites.  Her vision puts writing and teaching as the center of the
graduate curriculum--music to my ears.

By the time I was halfway through the essay, I wanted to hire Fetterly. It
was a great way to begin a hot, monsoon-humid Friday in Tempe.

Best,
Duane

Duane Roen, Interim Director
Center for Learning and Teaching Excellence
Computing Commons, Room 335
Arizona State University
P.O. Box 870101
Tempe, AZ  85287-0101
Phone: 480-965-9401  Fax: 480-965-0963

------_=_NextPart_001_01BED51E.59C3A322
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>dreamwork</TITLE>
</HEAD>
<BODY>

<P><FONT SIZE=3D2>Dear WPAers,</FONT>
</P>

<P><FONT SIZE=3D2>This morning on the busride to work I read Judith =
Fetterly's essay in the July issue of _College English_.&nbsp; Even =
though she admits that her vision of the future of English studies may =
be difficult to implement (as it has been at her institution), she maps =
a wonderfully interdisciplinary set of possibililites.&nbsp; Her vision =
puts writing and teaching as the center of the graduate =
curriculum--music to my ears. </FONT></P>

<P><FONT SIZE=3D2>By the time I was halfway through the essay, I wanted =
to hire Fetterly. It was a great way to begin a hot, monsoon-humid =
Friday in Tempe.</FONT></P>

<P><FONT SIZE=3D2>Best,</FONT>
<BR><FONT SIZE=3D2>Duane</FONT>
</P>

<P><FONT SIZE=3D2>Duane Roen, Interim Director</FONT>
<BR><FONT SIZE=3D2>Center for Learning and Teaching Excellence</FONT>
<BR><FONT SIZE=3D2>Computing Commons, Room 335</FONT>
<BR><FONT SIZE=3D2>Arizona State University</FONT>
<BR><FONT SIZE=3D2>P.O. Box 870101</FONT>
<BR><FONT SIZE=3D2>Tempe, AZ&nbsp; 85287-0101</FONT>
<BR><FONT SIZE=3D2>Phone: 480-965-9401&nbsp; Fax: 480-965-0963</FONT>
</P>

</BODY>
</HTML>
------_=_NextPart_001_01BED51E.59C3A322--
=========================================================================
Date:         Fri, 23 Jul 1999 13:18:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Thomas Clemens <ThomasC@HCC.CC.IL.US>
Subject:      Re: WPA Summer Conference
X-To:         cpryor@DGS.DGSYS.COM
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: quoted-printable

WPAers:
My thanks to Bud and Shirley and Doug and the Board for a productive =
useful conference.  It was my first of many. =20

Tom Clemens



Thomas E. Clemens
Division Chair for Humanities and Fine Arts
Heartland Community College
1226 Towanda Avenue
Bloomington, IL 61701
309/827-0500-438
thomasc@hcc.cc.il.us
=========================================================================
Date:         Fri, 23 Jul 1999 15:17:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Dennis Ciesielski <ciesield@UWPLATT.EDU>
Subject:      Re: dreamwork
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT

Duane,
I'd hire Dr Fetterly too, but I hear she's taken . . .   Her description
of the new interdsciplinary PHd program at here school is wonderful.
Wonderful, as well, is her recognition of writing--active writing within
the discipline--as necessary to a well rounded, pedogically orienteted
professoriate.  After our last MLA bash-fest, Dr Fetterly brings a nice
breath of fresh air into the arena.

when my FYC students ask me if I write, I always have a work in progess
to show around (rough drafts are the best) and offer them this sound
advice: never take piano lessons from someone who doesn't play.  As far
as her "emporer's clothes" metaphor goes, we need to remember that even
the emperor felt he was pretty spiffy.  A lot of institutions think
they're pretty well dressed when it comes to writing, regardless of how
many mirrors they walk through

dennis

Dennis Ciesielski
U of Wisconsin-Plateville
=========================================================================
Date:         Fri, 23 Jul 1999 16:57:12 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Richard Jenseth <rjen@MUSIC.STLAWU.EDU>
Subject:      Re: dreamwork
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

Another person to talk with about this dream is Steve North.  He's been
bumping heads with various powers to create this program at SUNY,
Albany.  It imagines a graduate program that doesn't make future
"English" faculty choose a narrow professional identity.  It imagines
an English faculty where everyone is a writer, critic, AND teacher.
There's a book about this in the works, right Steve?

Richard Jenseth
St. Lawrence University

Dennis Ciesielski wrote:
>
> Duane,
> I'd hire Dr Fetterly too, but I hear she's taken . . .   Her description
> of the new interdsciplinary PHd program at here school is wonderful.
> Wonderful, as well, is her recognition of writing--active writing within
> the discipline--as necessary to a well rounded, pedogically orienteted
> professoriate.  After our last MLA bash-fest, Dr Fetterly brings a nice
> breath of fresh air into the arena.
>
> when my FYC students ask me if I write, I always have a work in progess
> to show around (rough drafts are the best) and offer them this sound
> advice: never take piano lessons from someone who doesn't play.  As far
> as her "emporer's clothes" metaphor goes, we need to remember that even
> the emperor felt he was pretty spiffy.  A lot of institutions think
> they're pretty well dressed when it comes to writing, regardless of how
> many mirrors they walk through
>
> dennis
>
> Dennis Ciesielski
> U of Wisconsin-Plateville
=========================================================================
Date:         Fri, 23 Jul 1999 16:16:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Richard Lloyd-Jones <llj@IA.NET>
Subject:      Re: dreamwork
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----=_NextPart_000_0028_01BED526.B6A51BE0"

This is a multi-part message in MIME format.

------=_NextPart_000_0028_01BED526.B6A51BE0
Content-Type: text/plain;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

It is perhaps trivial to note that Judith Fetterly took her PhD comps at =
Indiana in 1965 while she was serving as an assistant to the Insitute =
for Teachers of English in Predomiately Black Colleges . John Butler, =
one of the teachers of composition section of the Institute and a =
follower of Theodore Baird, spent a lot of time helping her review for =
the exams.  I imagine it one of the lines of ancestry for Fetterly's =
views....  Peace  jix
    -----Original Message-----
    From: Duane Roen <Duane.Roen@asu.edu>
    To: WPA-L@asu.edu <WPA-L@asu.edu>
    Date: Friday, July 23, 1999 10:17 AM
    Subject: dreamwork
   =20
   =20
    Dear WPAers,=20

    This morning on the busride to work I read Judith Fetterly's essay =
in the July issue of _College English_.  Even though she admits that her =
vision of the future of English studies may be difficult to implement =
(as it has been at her institution), she maps a wonderfully =
interdisciplinary set of possibililites.  Her vision puts writing and =
teaching as the center of the graduate curriculum--music to my ears.=20

    By the time I was halfway through the essay, I wanted to hire =
Fetterly. It was a great way to begin a hot, monsoon-humid Friday in =
Tempe.

    Best,=20
    Duane=20

    Duane Roen, Interim Director=20
    Center for Learning and Teaching Excellence=20
    Computing Commons, Room 335=20
    Arizona State University=20
    P.O. Box 870101=20
    Tempe, AZ  85287-0101=20
    Phone: 480-965-9401  Fax: 480-965-0963=20


------=_NextPart_000_0028_01BED526.B6A51BE0
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD W3 HTML//EN">
<HTML>
<HEAD>

<META content=3Dtext/html;charset=3Diso-8859-1 =
http-equiv=3DContent-Type><TITLE>dreamwork</TITLE><!DOCTYPE HTML PUBLIC =
"-//W3C//DTD HTML 3.2//EN">
<META content=3D'"MSHTML 4.72.3110.7"' name=3DGENERATOR>
</HEAD>
<BODY bgColor=3D#ffffff>
<DIV><FONT color=3D#000000 size=3D2>It is perhaps trivial to note that =
Judith=20
Fetterly took her PhD comps at Indiana in 1965 while she was serving as =
an=20
assistant to the Insitute for Teachers of English in Predomiately Black =
Colleges=20
. John Butler, one of the teachers of composition section of the =
Institute and a=20
follower of Theodore Baird, spent a lot of time helping her review for =
the=20
exams.&nbsp; I imagine it one of the lines of ancestry for Fetterly's=20
views....&nbsp; Peace&nbsp; jix</FONT></DIV>
<BLOCKQUOTE=20
style=3D"BORDER-LEFT: #000000 solid 2px; MARGIN-LEFT: 5px; PADDING-LEFT: =
5px">
    <DIV><FONT face=3DArial size=3D2><B>-----Original =
Message-----</B><BR><B>From:=20
    </B>Duane Roen &lt;<A=20
    =
href=3D"mailto:Duane.Roen@asu.edu">Duane.Roen@asu.edu</A>&gt;<BR><B>To: =
</B><A=20
    href=3D"mailto:WPA-L@asu.edu">WPA-L@asu.edu</A> &lt;<A=20
    href=3D"mailto:WPA-L@asu.edu">WPA-L@asu.edu</A>&gt;<BR><B>Date: =
</B>Friday,=20
    July 23, 1999 10:17 AM<BR><B>Subject: =
</B>dreamwork<BR><BR></DIV></FONT>
    <P><FONT size=3D2>Dear WPAers,</FONT> </P>
    <P><FONT size=3D2>This morning on the busride to work I read Judith =
Fetterly's=20
    essay in the July issue of _College English_.&nbsp; Even though she =
admits=20
    that her vision of the future of English studies may be difficult to =

    implement (as it has been at her institution), she maps a =
wonderfully=20
    interdisciplinary set of possibililites.&nbsp; Her vision puts =
writing and=20
    teaching as the center of the graduate curriculum--music to my ears. =

    </FONT></P>
    <P><FONT size=3D2>By the time I was halfway through the essay, I =
wanted to=20
    hire Fetterly. It was a great way to begin a hot, monsoon-humid =
Friday in=20
    Tempe.</FONT></P>
    <P><FONT size=3D2>Best,</FONT> <BR><FONT size=3D2>Duane</FONT> </P>
    <P><FONT size=3D2>Duane Roen, Interim Director</FONT> <BR><FONT =
size=3D2>Center=20
    for Learning and Teaching Excellence</FONT> <BR><FONT =
size=3D2>Computing=20
    Commons, Room 335</FONT> <BR><FONT size=3D2>Arizona State =
University</FONT>=20
    <BR><FONT size=3D2>P.O. Box 870101</FONT> <BR><FONT size=3D2>Tempe, =
AZ&nbsp;=20
    85287-0101</FONT> <BR><FONT size=3D2>Phone: 480-965-9401&nbsp; Fax:=20
    480-965-0963</FONT> </P></BLOCKQUOTE></BODY></HTML>

------=_NextPart_000_0028_01BED526.B6A51BE0--
=========================================================================
Date:         Mon, 26 Jul 1999 08:21:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Ann M. Feldman" <feldman@UIC.EDU>
Subject:      Re: salaries etc
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Please send the information on salaries. Thanks, Ann Feldman--University of
Illinois at Chicago


At 02:52 PM 7/20/99 -0400, you wrote:
>I'd like that info as well.
>
>Steve Strang
>MIT
>
>
=========================================================================
Date:         Mon, 26 Jul 1999 10:28:50 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Rebecca Moore Howard <kati9e9@CITLINK.NET>
Subject:      Plagiarism experiences
MIME-version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit

Colleagues, the next phase of my research on plagiarism takes me into
contemporary practice:  I want to interview writing program administrators
so that I can describe their experiences adjudicating plagiarism.  If you
are going to MLA and if you are willing to spare me half an hour and let me
buy you a cuppa, will you please respond off-list?  Your participation in
the project will be treated with whatever degree of confidentiality you
choose.

Thank you in advance,

Becky Howard

- - - - - - - - - -

Rebecca Moore Howard
kati9e9@citlink.net
Phone (315) 691-5116
Fax (315) 691-9821

Summer 1999:
Visiting Associate Professor
John S. Knight Writing Program
Cornell University
159 Goldwin Smith Hall
Ithaca, NY 14853

As of Fall 1999:
Associate Professor of Writing and Rhetoric
Syracuse University
HBC 239
Syracuse, New York 13244
(315) 443-1083
=========================================================================
Date:         Mon, 26 Jul 1999 14:07:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Mindy Wright <mwright@MAGNUS.ACS.OHIO-STATE.EDU>
Subject:      Re: non-tenure faculty teaching loads
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

In the Writing Workshop, Ohio State's Columbus Campus basic writing
program, we have four annually renewable nontenure track positions.  Each
senior lecturer teaches a yearly load of 7 courses over 3 quarters, 6 of
which are basic writing courses (caps of 15 students).  The remaining
course is one of a variety of other courses in the Department (second-year
writing, introduction to Shakespeare, folklore, creative writing, etc.).
Separate summer appointments are sometimes an option.  In addition, these
positions ask senior lecturers to read placement essays during the academic
year (The bulk of our placement testing, however, occurs during Summer
Quarter and is done by a different team of readers.) In specific instances,
senior lecturers have received  reassigned time for special administrative
projects; one year, a teacher coordinated our peer tutoring program for a
2-course release, for instance.  There are also some possibilities for
other course release options--for specific research grants, for example.
These positions are primarily teaching positions but with classroom and
pedagogical research providing a foundation for that teaching.  Senior
lecturers have the option of serving on departmental committees and have
departmental votes.
Mindy Wright
=========================================================================
Date:         Mon, 26 Jul 1999 11:16:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Re: non-tenure faculty teaching loads
In-Reply-To:  <v02130501b3bdcdd1bf45@[128.146.251.4]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

At the College of Southern Idaho, the two-year school I've just left, all
our faculty is non-TT, and the standard load is 5-5.  Department chairs
get some reassigned time (maybe 2 or 3 classes per semester), and the
person who directs our small writing center gets one class reassigned.  We
trade outcomes assessment duties with no release for coordinating that
program.  We have just hired three adjuncts, with one teaching a
three-course load--the same as a long-time faculty member who's gone to
PT.  Interestingly, the long-timer will earn a bunch more money and get
benefits, while the adjunct will not--for exactly the same duties.



- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Kurt Bouman
email:  boum9534@uidaho.edu
homepage:  http://www.uidaho.edu/~boum9534
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
=========================================================================
Date:         Mon, 26 Jul 1999 14:10:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Larry Beason <lbeason@USAMAIL.USOUTHAL.EDU>
Subject:      Packets of Info for Composition
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: quoted-printable

Thanks to all those who gave me pointers and examples of info packets made =
available to students about first-year comp.

For what it's worth, I'll mention that I decided to have students buy =
about a 15 page packet from the bookstore.  It would've cost us about $500 =
bucks as a dept to duplicate it, and it'll cost students under $2 apiece =
to buy the photocopied materials.

One item that I didn't see mentioned anywhere but I plan to include is a =
specialized student eval form to be filled out at semester's end (tailored =
to meet the goals laid out earlier in the packet).  I'm hoping that if the =
teacher as well as students read through this eval form early in the =
semester, it'll enhance the chances that the course will be based around =
those goals.  Maybe.

-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------
=========================================================================
Date:         Mon, 26 Jul 1999 17:42:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Huey Crisp <hdcrisp@UALR.EDU>
Subject:      Re: Plagiarism experiences
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT

Dr. Howard,
I may (will probably) attend MLA this year. If so I would be willing to talk
with you about plagiarism and so forth.

Huey Crisp
Director of Composition
Department of Rhetoric and Writing
University of Arkansas at Little Rock
----------
>From: Rebecca Moore Howard <kati9e9@CITLINK.NET>
>To: WPA-L@asu.edu
>Subject: Plagiarism experiences
>Date: Mon, Jul 26, 1999, 8:28 AM
>

>Colleagues, the next phase of my research on plagiarism takes me into
>contemporary practice:  I want to interview writing program administrators
>so that I can describe their experiences adjudicating plagiarism.  If you
>are going to MLA and if you are willing to spare me half an hour and let me
>buy you a cuppa, will you please respond off-list?  Your participation in
>the project will be treated with whatever degree of confidentiality you
>choose.
>
>Thank you in advance,
>
>Becky Howard
>
>- - - - - - - - - -
>
>Rebecca Moore Howard
>kati9e9@citlink.net
>Phone (315) 691-5116
>Fax (315) 691-9821
>
>Summer 1999:
>Visiting Associate Professor
>John S. Knight Writing Program
>Cornell University
>159 Goldwin Smith Hall
>Ithaca, NY 14853
>
>As of Fall 1999:
>Associate Professor of Writing and Rhetoric
>Syracuse University
>HBC 239
>Syracuse, New York 13244
>(315) 443-1083
=========================================================================
Date:         Mon, 26 Jul 1999 20:07:29 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Rebecca Moore Howard <kati9e9@CITLINK.NET>
Subject:      Re: Plagiarism experiences
MIME-version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit

Huey, thank you very much!  Once the MLA program is out, I'll get in touch
with you about arranging a time.

Best,

Becky Howard
=========================================================================
Date:         Tue, 27 Jul 1999 11:37:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Larry Beason <lbeason@USAMAIL.USOUTHAL.EDU>
Subject:      'selling' comp studies?
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: quoted-printable

Can anyone recommend an article (or  chapter) recommended for initiating a =
discussion among non-compositionists about the value of comp studies?

Here's my context & minor problem.  A few incoming TAs are complaining =
that (given their immense experience) a regular-credit grad course in =
composition really isn't necessary--comp just isn't that complex & =
distracts from taking more lit courses.  What I'd like to do is start off =
the course w/ a discussion of an article that neatly informs non-compositio=
nists about the value, complexity,  intellectual rigor of studying comp (I =
have taught the TA-training course before but haven't started off this =
way).

I realize of course that the proof is in the pudding, that TAs will learn =
through teaching & reading about composition that comp studies (and =
specifically a regular-credit, graduate-level, TA-training course) require =
intensive study.   Or--as w/ some faculty--they simply won't learn to =
appreciate the field regardless of what they read, hear, and teach.=20

 But I feel that I could increase the gains in this course for most TAs if =
I also forefronted this issue and exposed them immediately to a well-writte=
n article.

Any suggestions?

--larry

-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------
=========================================================================
Date:         Tue, 27 Jul 1999 12:08:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Robert Einarsson <einarssonr@ADMIN.GMCC.AB.CA>
Organization: Grant MacEwan Community College
Subject:      Re: MLA
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT

I wanted to add a citation to the discussion of the MLA, literary
versus rhetorical studies, academic elitism, and so on.

This author states that rhetoric and composition studies first
flourished at the Scottish universities.  The prominent Scottish
rhetoricians in the Eighteenth century were Hugh Blair, Adam Smith,
James Beattie, James Burnett, and others.  Their rhetoric  books are
hard to come by these days, but they contain theories and lessons in
composition that have a real emphasis on pedagogy.

The author shows that while the Scots were learning rhetoric, the
major English universities, Cambridge and Oxford, were pursuing
literary studies.  Ever since then, the English interests (literature,
criticism) have "outclassed" the Scottish interests (composition,
language, rhetoric.)  This is at least a part of his argument in the
article.

Bravehearts, arise!

It's an interesting article:

Miller, Thomas P.  "The Rhetoric of Belles Lettres: The Political
Context of the Eighteenth-Century Transition from Classical to Modern
Cultural Studies."  Rhetoric Society Quarterly.  Spring, 1993.
Volume 23, Number 2.  pp. 1-19.

Sincerely, Robert Einarsson
www.artsci.gmcc.ab.ca/people/einarssonb
=========================================================================
Date:         Tue, 27 Jul 1999 13:02:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Ann M. Feldman" <feldman@UIC.EDU>
Subject:      Re: 'selling' comp studies?
MIME-version: 1.0
Content-type: text/enriched; charset="us-ascii"

We begin our TA training course with Don McQuade's piece called
"Composition and Literary Studies," in Rosenblatt & Gunn's 1992 MLA
edited volume called <italic>Redrawing the Boundaries: The Transformation
of English and American English Studies</italic>. Although the initial
comparison of composition studies to Oscar Acosta's sense of self as the
"other" may be a bit strong, our literature TA's recognize themselves and
their professors through this largely historical account.


I'd be interested to hear if folks are using something more recent that
accomplishes the same goal as well as this piece does.


Ann Feldman

Director of English Composition

University of Illinois at Chicago



At 11:37 AM 7/27/99 -0500, you wrote:

>Can anyone recommend an article (or  chapter) recommended for initiating
a discussion among non-compositionists about the value of comp studies?

>

>Here's my context & minor problem.  A few incoming TAs are complaining
that (given their immense experience) a regular-credit grad course in
composition really isn't necessary--comp just isn't that complex &
distracts from taking more lit courses.  What I'd like to do is start off
the course w/ a discussion of an article that neatly informs
non-compositionists about the value, complexity,  intellectual rigor of
studying comp (I have taught the TA-training course before but haven't
started off this way).

>

>I realize of course that the proof is in the pudding, that TAs will
learn through teaching & reading about composition that comp studies (and
specifically a regular-credit, graduate-level, TA-training course)
require intensive study.   Or--as w/ some faculty--they simply won't
learn to appreciate the field regardless of what they read, hear, and
teach.

>

> But I feel that I could increase the gains in this course for most TAs
if I also forefronted this issue and exposed them immediately to a
well-written article.

>

>Any suggestions?

>

>--larry

>

>-------------------------------

>Larry Beason

>Director of English Composition

>Dept. of English, Univ of South Alabama

>Mobile, AL 36688

>334-460-7861

>-------------------------------

>

>
=========================================================================
Date:         Tue, 27 Jul 1999 11:25:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Judy Kirscht <jkirscht@HUMANITAS.UCSB.EDU>
Subject:      Re: 'selling' comp studies?
In-Reply-To:  <s79d9a13.066@usamail.usouthal.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

I have found it useful, when dealing with similar attitudes, not to
confront the field-value issue directly, but instead emphasize the
difference in focus of a content class and a student-skill centered class.
That composition concentrates on what is going on in students rather than
what is going on in a field and comp. teaching (and theory) helps make that
shift.  You can also say that, having made it, they will have valuable
stuff (about how students think) to take back with them to their content
classes.

At 11:37 AM 7/27/99 -0500, you wrote:
>Can anyone recommend an article (or  chapter) recommended for initiating a
discussion among non-compositionists about the value of comp studies?
>
>Here's my context & minor problem.  A few incoming TAs are complaining
that (given their immense experience) a regular-credit grad course in
composition really isn't necessary--comp just isn't that complex &
distracts from taking more lit courses.  What I'd like to do is start off
the course w/ a discussion of an article that neatly informs
non-compositionists about the value, complexity,  intellectual rigor of
studying comp (I have taught the TA-training course before but haven't
started off this way).
>
>I realize of course that the proof is in the pudding, that TAs will learn
through teaching & reading about composition that comp studies (and
specifically a regular-credit, graduate-level, TA-training course) require
intensive study.   Or--as w/ some faculty--they simply won't learn to
appreciate the field regardless of what they read, hear, and teach.
>
> But I feel that I could increase the gains in this course for most TAs if
I also forefronted this issue and exposed them immediately to a
well-written article.
>
>Any suggestions?
>
>--larry
>
>-------------------------------
>Larry Beason
>Director of English Composition
>Dept. of English, Univ of South Alabama
>Mobile, AL 36688
>334-460-7861
>-------------------------------
>
>
Judy
=========================================================================
Date:         Tue, 27 Jul 1999 13:36:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Eric Crump <eric@SERV1.NCTE.ORG>
Subject:      Re: MLA
In-Reply-To:  <3C1C35F2E60@admin.gmcc.ab.ca>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII

On Tue, 27 Jul 1999, Robert Einarsson wrote:
->
->Bravehearts, arise!
->

Um, we're not going to end up with various body parts posted by the doors
at MLA are we?

--Eric Crump
  (ready to join up but wanting to see what the risks are first)
=========================================================================
Date:         Tue, 27 Jul 1999 14:36:33 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Richard Jenseth <rjen@MUSIC.STLAWU.EDU>
Subject:      Re: 'selling' comp studies?
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

If you are interested in helping them see that the stakes are fairly
high in this kind of teaching (higher than training students to crank
out good college essays), how about that (by now classic) short little
piece by Berlin, "Contemporary Composition: The Major Pedagogical
Theories."  He lays out the competing theoretical frames of approaches
to writing instruction, then insists that 'To teach writing is to argue
for a version of reality.'  And he goes on to paraphrase some
existential philosopher or another:  one cannot choose not to choose.
Probably I'm just waxing nostalgic, but I recall it getting my
attention.

Richard Jenseth
St. Lawrence University

"Ann M. Feldman" wrote:
>
> We begin our TA training course with Don McQuade's piece called "Composition and Literary Studies," in Rosenblatt & Gunn's 1992 MLA edited volume called Redrawing the Boundaries: The Transformation of English and American English Studies. Although the initial comparison of composition studies to Oscar Acosta's sense of self as the "other" may be a bit strong, our literature TA's recognize themselves and their professors through this largely historical account.
>
> I'd be interested to hear if folks are using something more recent that accomplishes the same goal as well as this piece does.
>
> Ann Feldman
> Director of English Composition
> University of Illinois at Chicago
>
> At 11:37 AM 7/27/99 -0500, you wrote:
> >Can anyone recommend an article (or chapter) recommended for initiating a discussion among non-compositionists about the value of comp studies?
> >
> >Here's my context & minor problem. A few incoming TAs are complaining that (given their immense experience) a regular-credit grad course in composition really isn't necessary--comp just isn't that complex & distracts from taking more lit courses. What I'd like to do is start off the course w/ a discussion of an article that neatly informs non-compositionists about the value, complexity, intellectual rigor of studying comp (I have taught the TA-training course before but haven't started off this way).
> >
> >I realize of course that the proof is in the pudding, that TAs will learn through teaching & reading about composition that comp studies (and specifically a regular-credit, graduate-level, TA-training course) require intensive study. Or--as w/ some faculty--they simply won't learn to appreciate the field regardless of what they read, hear, and teach.
> >
> > But I feel that I could increase the gains in this course for most TAs if I also forefronted this issue and exposed them immediately to a well-written article.
> >
> >Any suggestions?
> >
> >--larry
> >
> >-------------------------------
> >Larry Beason
> >Director of English Composition
> >Dept. of English, Univ of South Alabama
> >Mobile, AL 36688
> >334-460-7861
> >-------------------------------
> >
> >
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I thought it meant we all get to wear kilts....

Richard Jenseth
Clan of the Far North Country of New York

Eric Crump wrote:
>
> On Tue, 27 Jul 1999, Robert Einarsson wrote:
> ->
> ->Bravehearts, arise!
> ->
>
> Um, we're not going to end up with various body parts posted by the doors
> at MLA are we?
>
> --Eric Crump
>   (ready to join up but wanting to see what the risks are first)
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Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Dennis Ciesielski <ciesield@UWPLATT.EDU>
Subject:      Re: 'selling' comp studies?
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT

Larry et al,

I'd like to augment your request to include tenured "old-school" faculty who have been forced beyond their preparation to teach FYC courses.  Not having a graduate program at my institution has forced a lot of frustrated and recalcitrant non-comp (pun intended) professors to deal with FYC. And, because of their attitude, they really have pretty much ignored the complexity and validity of the field and pretty much reach from the hip (and the prepared text of their choice).

David Bartholomae (sp?) observes, diplomatically, that the lit professoriate who are compelled to  teach FYC without the requisite reading/research are problematic to the discipline, but I haven't really discovered any articles or essays that actually grab this bull by the horns.

dennis

Dennis Ciesielski
U of Wisconsin-Platteville

Larry Beason wrote:

> Can anyone recommend an article (or  chapter) recommended for initiating a discussion among non-compositionists about the value of comp studies?
>
> Here's my context & minor problem.  A few incoming TAs are complaining that (given their immense experience) a regular-credit grad course in composition really isn't necessary--comp just isn't that complex & distracts from taking more lit courses.  What I'd like to do is start off the course w/ a discussion of an article that neatly informs non-compositionists about the value, complexity,  intellectual rigor of studying comp (I have taught the TA-training course before but haven't started off this way).
>
> I realize of course that the proof is in the pudding, that TAs will learn through teaching & reading about composition that comp studies (and specifically a regular-credit, graduate-level, TA-training course) require intensive study.   Or--as w/ some faculty--they simply won't learn to appreciate the field regardless of what they read, hear, and teach.
>
>  But I feel that I could increase the gains in this course for most TAs if I also forefronted this issue and exposed them immediately to a well-written article.
>
> Any suggestions?
>
> --larry
>
> -------------------------------
> Larry Beason
> Director of English Composition
> Dept. of English, Univ of South Alabama
> Mobile, AL 36688
> 334-460-7861
> -------------------------------
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No, but you may have to paint yourself blue.  And you DO have to look good
in a kilt (and be able to ride a horse wearing one!)

--Becky

At 1:36 PM 7/27/99, Eric Crump wrote:

>On Tue, 27 Jul 1999, Robert Einarsson wrote:
>->
>->Bravehearts, arise!
>->
>
>Um, we're not going to end up with various body parts posted by the doors
>at MLA are we?
>
>--Eric Crump
>  (ready to join up but wanting to see what the risks are first)
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On selling comp:  I'll tell you what has "sold" comp around here to grad
students.  Take a so-so paper--an argument--with a lot of problems ranging
from logic through organization and style, and ask them to explain what it
is on the page that makes them respond as they do, and what they would tell
the writer to do on the next paper to avoid the problems in the paper in
question.  They will respond with a lot of impressionistic terms describing
how they feel about what they read (though it will seem they are describing
the text; i.e., "This is disorganized" means "I can't connect A with B.")
When you pin them down to what is going on *on the page* and how what is on
the page makes them respond as they do, they quickly discover that what
they are saying is mostly hand-waving, on the order of, "You have to do
better. Don't be disorganized; don't be vague; don't be xxxxxxx."  They
don't really have a vocabulary for talking about their judgments, something
they realize when they think about the criticism they've received on their
own work:  "I don't like this, so make it better." The parallels between
their own problems and those of first year students are close enough to
make their teaching relevant to themselves.

Giving them something to read that tries to sell their job to them is
simply displacing responsibility to an alleged authority.  "See, X says Y,
so you should believe it."

Joe Williams
English
UChicago
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Larry
I like Joe's advice.
But I would avoid being drawn into a position in which one has to compare the
value of writing studies to literary studies.  they're different animals.
I might of course slide in the difference in job possibilities
:-)
irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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Joe,=20
Thanks for the feedback on having TAs read a paper & thereby learn how =
much they need to learn.   I do that quite a bit already, but I'd like to =
suggest that praising a paper is especially difficult for people without =
training.  As students, many TAs have already learned all kinds of =
vocabulary for finding faults in a paper, but praising one is even harder.

I do want to point out that, in my estimation,  giving TAs something to =
read about the field is not necessarily 'displacing responsibility' as you =
indicated.  =20

As I stated in my original email, what indeed makes most TAs respect the =
comp field is actually teaching comp & taking an entire course devoted to =
the field.  That is of course how they really learn.  However, my hope is =
that in ADDITION TO this sort of hands-on work, it might help to read a =
cogent piece recommneded by my colleagues as being particularly inspiration=
al, persuasive, & useful to supplement what we do already to train  TAs or =
reach others.  I don't believe anyone really believes that simply handing =
people an article will drastically affect many readers (esp 'hostile' =
ones), but it can be a way to reach some people & initiate an open =
discussion. =20

Indeed, one would hope that what we publish would be useful as one means =
(but not the ONLY means) of demonstrating the rigor, utility, & professiona=
lism of the composition discipline.

--larry


-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------

>>> Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU> - 7/27/99 11:04 PM >>>
On selling comp:......

Giving them something to read that tries to sell their job to them is
simply displacing responsibility to an alleged authority.  "See, X says Y,
so you should believe it."

Joe Williams
English
UChicago
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I was a lit major and now am a rhet-comp grad student.  Rather than giving
new TAs an article about the benefits of comp study, you might consider
giving them useful pieces info, demonstrating the utility of comp studies
over time.  Here are four pieces which influenced my teaching this year:

Ed White, chapter on "Assessment and the Design of Writing Assignments"
in _Teaching and Assessing Writing_

Erika Lindemann, chapter on "Teaching Rewriting" from _A Rhetoric for
Writing Teachers_

Joe Williams, "The Phenomenology of Error," CCC 32 (1981)

Richard Haswell, "Textual Research and Coherence:  Findings, Intuition,
Application," College English 51 (1989)

At UA this year, creative writers, lit students, ESL students, and
rhet-comp TAs will be talking to each other about how they teach writing
during the preceptorship (class for new TAs).  There is enough head
butting in the English Department already.  Instead of convincing lit
types that they don't know how to talk about writing, why not ask them to
present what they know?

----------------------

Susan N Smith
snsmith@U.Arizona.EDU
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Interestingly, I find that when students read the McQuade piece,
especially, but others in the course as well, they begin to locate
themselves differently. Many had never looked at literary studies in
historical context. More than teach directly about composition, it maps the
field it a new way for them.

Ann Feldman, UIC



At 08:52 AM 7/28/99 -0500, you wrote:
>Joe,
>Thanks for the feedback on having TAs read a paper & thereby learn how
much they need to learn.   I do that quite a bit already, but I'd like to
suggest that praising a paper is especially difficult for people without
training.  As students, many TAs have already learned all kinds of
vocabulary for finding faults in a paper, but praising one is even harder.
>
>I do want to point out that, in my estimation,  giving TAs something to
read about the field is not necessarily 'displacing responsibility' as you
indicated.
>
>As I stated in my original email, what indeed makes most TAs respect the
comp field is actually teaching comp & taking an entire course devoted to
the field.  That is of course how they really learn.  However, my hope is
that in ADDITION TO this sort of hands-on work, it might help to read a
cogent piece recommneded by my colleagues as being particularly
inspirational, persuasive, & useful to supplement what we do already to
train  TAs or reach others.  I don't believe anyone really believes that
simply handing people an article will drastically affect many readers (esp
'hostile' ones), but it can be a way to reach some people & initiate an
open discussion.
>
>Indeed, one would hope that what we publish would be useful as one means
(but not the ONLY means) of demonstrating the rigor, utility, &
professionalism of the composition discipline.
>
>--larry
>
>
>-------------------------------
>Larry Beason
>Director of English Composition
>Dept. of English, Univ of South Alabama
>Mobile, AL 36688
>334-460-7861
>-------------------------------
>
>>>> Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU> - 7/27/99 11:04 PM >>>
>On selling comp:......
>
>Giving them something to read that tries to sell their job to them is
>simply displacing responsibility to an alleged authority.  "See, X says Y,
>so you should believe it."
>
>Joe Williams
>English
>UChicago
>
>
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Larry:

I like Lisa Ede's essay "Teaching Writing" in Lindemann & Tate's _An
Introduction to Composition Studies_ (Oxford UP, 1991).  She touches on many
of the important debates over theory and pedagogical practice that have
developed over the last 25 years or so, showing that ours is a complex field
and arguing that a knowledge of these debates is essential to becoming a
thoughtful teacher of writing.  Other essays in that colection--like Bob
Connors' history of the discipline--might be equally useful.

Don Bushman
UNC-Wilmington

At 06:49 AM 7/28/99 -0500, you wrote:
>Larry
>I like Joe's advice.
>But I would avoid being drawn into a position in which one has to compare the
>value of writing studies to literary studies.  they're different animals.
>I might of course slide in the difference in job possibilities
>:-)
>irv
>
>*******************************************************
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>University of Nebraska at Omaha
>http://cid.unomaha.edu/~peckham
> *******Please note email change*******************
>irvin_peckham@unomaha.edu
>
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In addition to the articles, it might be helpful to just show them
a recent copy of the MLA October job listings.  I think this would be
very helpful in getting across the ideas that a) composition/rhetoric is a
discipline and b) given the existing job market, anyone in English who
ignores composition/rhetoric is probably setting themselves up for
a lot of years of adjunct work.  This may sound harsh, but this kind
of wake up call may do some of them a lot of good.

Mark (who admits he occasionally needs a wake up call about some
things, too)

Larry Beason wrote:

> Can anyone recommend an article (or  chapter) recommended for initiating a discussion among non-compositionists about the value of comp studies?
>
> Here's my context & minor problem.  A few incoming TAs are complaining that (given their immense experience) a regular-credit grad course in composition really isn't necessary--comp just isn't that complex & distracts from taking more lit courses.  What I'd like to do is start off the course w/ a discussion of an article that neatly informs non-compositionists about the value, complexity,  intellectual rigor of studying comp (I have taught the TA-training course before but haven't started off this way).
>
> I realize of course that the proof is in the pudding, that TAs will learn through teaching & reading about composition that comp studies (and specifically a regular-credit, graduate-level, TA-training course) require intensive study.   Or--as w/ some faculty--they simply won't learn to appreciate the field regardless of what they read, hear, and teach.
>
>  But I feel that I could increase the gains in this course for most TAs if I also forefronted this issue and exposed them immediately to a well-written article.
>
> Any suggestions?
>
> --larry
>
> -------------------------------
> Larry Beason
> Director of English Composition
> Dept. of English, Univ of South Alabama
> Mobile, AL 36688
> 334-460-7861
> -------------------------------
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This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.
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        Funny you should mention the fact that the grad students have some
sense of what is wrong with the paper but lack a useful langauge for talking
about it.  This was a kind of two-stage realization for me as a traditional
English major.  The first glimmer was in an upper division Milton class in
which we were assigned to write some sort of analytical paper on one of
Milton's political essays, and I found myself with no tools to work with. As
I recall, I wrote about that in the paper (I can check this, since I still
have all that old stuff), but I don't remember doing anything about it or
getting any help in finding the tools I was looking for. I discovered
rhetoric in graduate school partly because Aristotle was in the air we
breathed but partly because I because really interested in 18th Century
British non-fiction prose (especially biography) and again found my tools of
literary analysis inadequate to the task. Only recently (partly from
inattention) have I made the connection between what literary theorists have
been calling "master narratives" or "stories" and the topoi and enthymemes
(alternative patterns of inference) that informed my understanding of the
construction of biographical narratives. They tak about stories because they
lack a more precise and useful vocabulary. Hell, my students call every text
a story for the same reason.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Joe Williams [SMTP:jmw1@MIDWAY.UCHICAGO.EDU]
> Sent: Tuesday, July 27, 1999 9:04 PM
> To:   WPA-L@asu.edu
> Subject:      Re: 'selling' comp studies?
>
> On selling comp:  I'll tell you what has "sold" comp around here to grad
> students.  Take a so-so paper--an argument--with a lot of problems ranging
> from logic through organization and style, and ask them to explain what it
> is on the page that makes them respond as they do, and what they would
> tell
> the writer to do on the next paper to avoid the problems in the paper in
> question.  They will respond with a lot of impressionistic terms
> describing
> how they feel about what they read (though it will seem they are
> describing
> the text; i.e., "This is disorganized" means "I can't connect A with B.")
> When you pin them down to what is going on *on the page* and how what is
> on
> the page makes them respond as they do, they quickly discover that what
> they are saying is mostly hand-waving, on the order of, "You have to do
> better. Don't be disorganized; don't be vague; don't be xxxxxxx."  They
> don't really have a vocabulary for talking about their judgments,
> something
> they realize when they think about the criticism they've received on their
> own work:  "I don't like this, so make it better." The parallels between
> their own problems and those of first year students are close enough to
> make their teaching relevant to themselves.
>
> Giving them something to read that tries to sell their job to them is
> simply displacing responsibility to an alleged authority.  "See, X says Y,
> so you should believe it."
>
> Joe Williams
> English
> UChicago
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mention the fact that the grad students have some sense of what is =
wrong with the paper but lack a useful langauge for talking about =
it.&nbsp; This was a kind of two-stage realization for me as a =
traditional English major.&nbsp; The first glimmer was in an upper =
division Milton class in which we were assigned to write some sort of =
analytical paper on one of Milton's political essays, and I found =
myself with no tools to work with. As I recall, I wrote about that in =
the paper (I can check this, since I still have all that old stuff), =
but I don't remember doing anything about it or getting any help in =
finding the tools I was looking for. I discovered rhetoric in graduate =
school partly because Aristotle was in the air we breathed but partly =
because I because really interested in 18th Century British non-fiction =
prose (especially biography) and again found my tools of literary =
analysis inadequate to the task. Only recently (partly from =
inattention) have I made the connection between what literary theorists =
have been calling &quot;master narratives&quot; or &quot;stories&quot; =
and the topoi and enthymemes (alternative patterns of inference) that =
informed my understanding of the construction of biographical =
narratives. They tak about stories because they lack a more precise and =
useful vocabulary. Hell, my students call every text a story for the =
same reason.</FONT></P>
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you what has &quot;sold&quot; comp around here to grad</FONT>
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<BR><FONT SIZE=3D2 FACE=3D"Courier New">own work:&nbsp; &quot;I don't =
like this, so make it better.&quot; The parallels between</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">their own problems and those of =
first year students are close enough to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">make their teaching relevant to =
themselves.</FONT>
</P>
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David, the same thing happened to me in a grad course in rhetoric.  Dr.
Corbett had us write our first paper on the following topic:  "Is rhetoric
an immoral or amoral art?"  I wasn't even sure what rhetoric *was*...this
panic of not knowing really made me think/dig, into my education
background, popular culture, criticism...and that's what made me fall in
love with this discipline.

Here's what I'm thinking about in my own upcoming orientation:  I might
take excerpts from some of those "wow, I suddenly have discovered teaching
is IMPORTANT" essays/books like the Showalter piece and the Tompkins book
so as to provide that much-needed ethos for some of the students, whetting
their appetite for more on the subject.  I had planned to do a morning
session on assessment, emphasizing how hard yet important it is to clearly
articulate grading standards (as Susanmarie Harrington emphasized in a
workshop here, they need to be "defensible, public, and useful"), then
looking at the departmental guidelines critically.  Perhaps we could
reinforce the difficulty/challange of clearly articulating what we mean by
doing a norming session like Joe describes.  If nothing else, I'm hoping
that this will catch their attention, and ideally, it will make them want
more.

I'm guessing most of us have some kind of two-day to two-week long
orientation.  What are some other ideas for these?

--Becky

At 9:10 AM 7/28/99, David Schwalm wrote:

>        Funny you should mention the fact that the grad students have some
>sense of what is wrong with the paper but lack a useful langauge for talking
>about it.  This was a kind of two-stage realization for me as a traditional
>English major.  The first glimmer was in an upper division Milton class in
>which we were assigned to write some sort of analytical paper on one of
>Milton's political essays, and I found myself with no tools to work with. As
>I recall, I wrote about that in the paper (I can check this, since I still
>have all that old stuff), but I don't remember doing anything about it or
>getting any help in finding the tools I was looking for. I discovered
>rhetoric in graduate school partly because Aristotle was in the air we
>breathed but partly because I because really interested in 18th Century
>British non-fiction prose (especially biography) and again found my tools of
>literary analysis inadequate to the task. Only recently (partly from
>inattention) have I made the connection between what literary theorists have
>been calling "master narratives" or "stories" and the topoi and enthymemes
>(alternative patterns of inference) that informed my understanding of the
>construction of biographical narratives. They tak about stories because they
>lack a more precise and useful vocabulary. Hell, my students call every text
>a story for the same reason.
>
>David E. Schwalm
>Vice Provost, ASU East
>Dean of East College
>7001 E. Williams Field Road, Bldg. 20
>Mesa, Arizona  85212
>Phone (602) 727-1418  FAX (602) 727-1876
>
>> -----Original Message-----
>> From: Joe Williams [SMTP:jmw1@MIDWAY.UCHICAGO.EDU]
>> Sent: Tuesday, July 27, 1999 9:04 PM
>> To:   WPA-L@asu.edu
>> Subject:      Re: 'selling' comp studies?
>>
>> On selling comp:  I'll tell you what has "sold" comp around here to grad
>> students.  Take a so-so paper--an argument--with a lot of problems ranging
>> from logic through organization and style, and ask them to explain what it
>> is on the page that makes them respond as they do, and what they would
>> tell
>> the writer to do on the next paper to avoid the problems in the paper in
>> question.  They will respond with a lot of impressionistic terms
>> describing
>> how they feel about what they read (though it will seem they are
>> describing
>> the text; i.e., "This is disorganized" means "I can't connect A with B.")
>> When you pin them down to what is going on *on the page* and how what is
>> on
>> the page makes them respond as they do, they quickly discover that what
>> they are saying is mostly hand-waving, on the order of, "You have to do
>> better. Don't be disorganized; don't be vague; don't be xxxxxxx."  They
>> don't really have a vocabulary for talking about their judgments,
>> something
>> they realize when they think about the criticism they've received on their
>> own work:  "I don't like this, so make it better." The parallels between
>> their own problems and those of first year students are close enough to
>> make their teaching relevant to themselves.
>>
>> Giving them something to read that tries to sell their job to them is
>> simply displacing responsibility to an alleged authority.  "See, X says Y,
>> so you should believe it."
>>
>> Joe Williams
>> English
>> UChicago
>
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I can't tell you what a huge difference it made to me the first time I was
involved in a holistic scoring session (run by my good friend Bob Esch at
UTEP) and I began to see how may of the features of holisitic scoring could
be adapted both to resonding to paper and evaluating them. I moved to
scoring rubrics for assignments very quickly and ultimately to involving the
students in developing those scoring guides as part of the invention
process. Response time dropped by about 80% while both fairness and
usefulness of response increased equally dramatically. "Defensible, public,
useful."  You bet. It would be really dramatic for grad students if you
could simulate for them the difference between responding to a piece of
writing with no guidance/tools, to responding with a rubric based on the
assignment, etc. Has anyone tried this? I used to show TAs how to develop
and use scoring guides, but I never really gave them a dramatic experience
of the difference between using them and not using them.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Becky Rickly [SMTP:R.Rickly@TTACS.TTU.EDU]
> Sent: Wednesday, July 28, 1999 9:46 AM
> To:   WPA-L@asu.edu
> Subject:      Re: 'selling' comp studies?
>
> David, the same thing happened to me in a grad course in rhetoric.  Dr.
> Corbett had us write our first paper on the following topic:  "Is rhetoric
> an immoral or amoral art?"  I wasn't even sure what rhetoric *was*...this
> panic of not knowing really made me think/dig, into my education
> background, popular culture, criticism...and that's what made me fall in
> love with this discipline.
>
> Here's what I'm thinking about in my own upcoming orientation:  I might
> take excerpts from some of those "wow, I suddenly have discovered teaching
> is IMPORTANT" essays/books like the Showalter piece and the Tompkins book
> so as to provide that much-needed ethos for some of the students, whetting
> their appetite for more on the subject.  I had planned to do a morning
> session on assessment, emphasizing how hard yet important it is to clearly
> articulate grading standards (as Susanmarie Harrington emphasized in a
> workshop here, they need to be "defensible, public, and useful"), then
> looking at the departmental guidelines critically.  Perhaps we could
> reinforce the difficulty/challange of clearly articulating what we mean by
> doing a norming session like Joe describes.  If nothing else, I'm hoping
> that this will catch their attention, and ideally, it will make them want
> more.
>
> I'm guessing most of us have some kind of two-day to two-week long
> orientation.  What are some other ideas for these?
>
> --Becky
>
> At 9:10 AM 7/28/99, David Schwalm wrote:
>
> >        Funny you should mention the fact that the grad students have
> some
> >sense of what is wrong with the paper but lack a useful langauge for
> talking
> >about it.  This was a kind of two-stage realization for me as a
> traditional
> >English major.  The first glimmer was in an upper division Milton class
> in
> >which we were assigned to write some sort of analytical paper on one of
> >Milton's political essays, and I found myself with no tools to work with.
> As
> >I recall, I wrote about that in the paper (I can check this, since I
> still
> >have all that old stuff), but I don't remember doing anything about it or
> >getting any help in finding the tools I was looking for. I discovered
> >rhetoric in graduate school partly because Aristotle was in the air we
> >breathed but partly because I because really interested in 18th Century
> >British non-fiction prose (especially biography) and again found my tools
> of
> >literary analysis inadequate to the task. Only recently (partly from
> >inattention) have I made the connection between what literary theorists
> have
> >been calling "master narratives" or "stories" and the topoi and
> enthymemes
> >(alternative patterns of inference) that informed my understanding of the
> >construction of biographical narratives. They tak about stories because
> they
> >lack a more precise and useful vocabulary. Hell, my students call every
> text
> >a story for the same reason.
> >
> >David E. Schwalm
> >Vice Provost, ASU East
> >Dean of East College
> >7001 E. Williams Field Road, Bldg. 20
> >Mesa, Arizona  85212
> >Phone (602) 727-1418  FAX (602) 727-1876
> >
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> >> From: Joe Williams [SMTP:jmw1@MIDWAY.UCHICAGO.EDU]
> >> Sent: Tuesday, July 27, 1999 9:04 PM
> >> To:   WPA-L@asu.edu
> >> Subject:      Re: 'selling' comp studies?
> >>
> >> On selling comp:  I'll tell you what has "sold" comp around here to
> grad
> >> students.  Take a so-so paper--an argument--with a lot of problems
> ranging
> >> from logic through organization and style, and ask them to explain what
> it
> >> is on the page that makes them respond as they do, and what they would
> >> tell
> >> the writer to do on the next paper to avoid the problems in the paper
> in
> >> question.  They will respond with a lot of impressionistic terms
> >> describing
> >> how they feel about what they read (though it will seem they are
> >> describing
> >> the text; i.e., "This is disorganized" means "I can't connect A with
> B.")
> >> When you pin them down to what is going on *on the page* and how what
> is
> >> on
> >> the page makes them respond as they do, they quickly discover that what
> >> they are saying is mostly hand-waving, on the order of, "You have to do
> >> better. Don't be disorganized; don't be vague; don't be xxxxxxx."  They
> >> don't really have a vocabulary for talking about their judgments,
> >> something
> >> they realize when they think about the criticism they've received on
> their
> >> own work:  "I don't like this, so make it better." The parallels
> between
> >> their own problems and those of first year students are close enough to
> >> make their teaching relevant to themselves.
> >>
> >> Giving them something to read that tries to sell their job to them is
> >> simply displacing responsibility to an alleged authority.  "See, X says
> Y,
> >> so you should believe it."
> >>
> >> Joe Williams
> >> English
> >> UChicago
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> >paper but lack a useful langauge for talking about it.&nbsp; This was a
> >kind of two-stage realization for me as a traditional English
> major.&nbsp;
> >The first glimmer was in an upper division Milton class in which we were
> >assigned to write some sort of analytical paper on one of Milton's
> >political essays, and I found myself with no tools to work with. As I
> >recall, I wrote about that in the paper (I can check this, since I still
> >have all that old stuff), but I don't remember doing anything about it or
> >getting any help in finding the tools I was looking for. I discovered
> >rhetoric in graduate school partly because Aristotle was in the air we
> >breathed but partly because I because really interested in 18th Century
> >British non-fiction prose (especially biography) and again found my tools
> >of literary analysis inadequate to the task. Only recently (partly from
> >inattention) have I made the connection between what literary theorists
> >have been calling &quot;master narratives&quot; or &quot;stories&quot;
> and
> >the topoi and enthymemes (alternative patterns of inference) that
> informed
> >my understanding of the construction of biographical narratives. They tak
> >about stories because they lack a more precise and useful vocabulary.
> >Hell, my students call every text a story for the same reason.</FONT></P>
> ></UL>
> ><P><FONT SIZE=2 FACE="Tahoma">David E. Schwalm</FONT>
> ><BR><FONT SIZE=2 FACE="Tahoma">Vice Provost, ASU East</FONT>
> ><BR><FONT SIZE=2 FACE="Tahoma">Dean of East College</FONT>
> ><BR><FONT SIZE=2 FACE="Tahoma">7001 E. Williams Field Road, Bldg.
> 20</FONT>
> ><BR><FONT SIZE=2 FACE="Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
> ><BR><FONT SIZE=2 FACE="Tahoma">Phone (602) 727-1418&nbsp; FAX (602)
> >727-1876</FONT>
> ></P>
> ><UL>
> ><P><FONT SIZE=1 FACE="Arial">-----Original Message-----</FONT>
> ><BR><B><FONT SIZE=1 FACE="Arial">From:&nbsp;&nbsp;</FONT></B> <FONT
> SIZE=1
> >FACE="Arial">Joe Williams [SMTP:jmw1@MIDWAY.UCHICAGO.EDU]</FONT>
> ><BR><B><FONT SIZE=1 FACE="Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT
> SIZE=1
> >FACE="Arial">Tuesday, July 27, 1999 9:04 PM</FONT>
> ><BR><B><FONT SIZE=1 FACE="Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B>
> ><FONT SIZE=1 FACE="Arial">WPA-L@asu.edu</FONT>
> ><BR><B><FONT SIZE=1
> >FACE="Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B
> >
> ><FONT SIZE=1 FACE="Arial">Re: 'selling' comp studies?</FONT>
> ></P>
> >
> ><P><FONT SIZE=2 FACE="Courier New">On selling comp:&nbsp; I'll tell you
> >what has &quot;sold&quot; comp around here to grad</FONT>
> ><BR><FONT SIZE=2 FACE="Courier New">students.&nbsp; Take a so-so
> paper--an
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what a huge difference it made to me the first time I was involved in a =
holistic scoring session (run by my good friend Bob Esch at UTEP) and I =
began to see how may of the features of holisitic scoring could be =
adapted both to resonding to paper and evaluating them. I moved to =
scoring rubrics for assignments very quickly and ultimately to =
involving the students in developing those scoring guides as part of =
the invention process. Response time dropped by about 80% while both =
fairness and usefulness of response increased equally dramatically. =
&quot;Defensible, public, useful.&quot;&nbsp; You bet. It would be =
really dramatic for grad students if you could simulate for them the =
difference between responding to a piece of writing with no =
guidance/tools, to responding with a rubric based on the assignment, =
etc. Has anyone tried this? I used to show TAs how to develop and use =
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<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Becky Rickly =
[SMTP:R.Rickly@TTACS.TTU.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Wednesday, July 28, 1999 9:46 AM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">Re: 'selling' comp studies?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">David, the same thing happened =
to me in a grad course in rhetoric.&nbsp; Dr.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Corbett had us write our first =
paper on the following topic:&nbsp; &quot;Is rhetoric</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">an immoral or amoral =
art?&quot;&nbsp; I wasn't even sure what rhetoric *was*...this</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">panic of not knowing really =
made me think/dig, into my education</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">background, popular culture, =
criticism...and that's what made me fall in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">love with this =
discipline.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Here's what I'm thinking about =
in my own upcoming orientation:&nbsp; I might</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">take excerpts from some of =
those &quot;wow, I suddenly have discovered teaching</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">is IMPORTANT&quot; essays/books =
like the Showalter piece and the Tompkins book</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">so as to provide that =
much-needed ethos for some of the students, whetting</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">their appetite for more on the =
subject.&nbsp; I had planned to do a morning</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">session on assessment, =
emphasizing how hard yet important it is to clearly</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">articulate grading standards =
(as Susanmarie Harrington emphasized in a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">workshop here, they need to be =
&quot;defensible, public, and useful&quot;), then</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">looking at the departmental =
guidelines critically.&nbsp; Perhaps we could</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">reinforce the =
difficulty/challange of clearly articulating what we mean by</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">doing a norming session like =
Joe describes.&nbsp; If nothing else, I'm hoping</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">that this will catch their =
attention, and ideally, it will make them want</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">more.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">I'm guessing most of us have =
some kind of two-day to two-week long</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">orientation.&nbsp; What are =
some other ideas for these?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">--Becky</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">At 9:10 AM 7/28/99, David =
Schwalm wrote:</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Funny you should =
mention the fact that the grad students have some</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;sense of what is wrong with =
the paper but lack a useful langauge for talking</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;about it.&nbsp; This was a =
kind of two-stage realization for me as a traditional</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;English major.&nbsp; The =
first glimmer was in an upper division Milton class in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;which we were assigned to =
write some sort of analytical paper on one of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Milton's political essays, =
and I found myself with no tools to work with. As</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;I recall, I wrote about =
that in the paper (I can check this, since I still</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;have all that old stuff), =
but I don't remember doing anything about it or</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;getting any help in finding =
the tools I was looking for. I discovered</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;rhetoric in graduate school =
partly because Aristotle was in the air we</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;breathed but partly because =
I because really interested in 18th Century</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;British non-fiction prose =
(especially biography) and again found my tools of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;literary analysis =
inadequate to the task. Only recently (partly from</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;inattention) have I made =
the connection between what literary theorists have</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;been calling &quot;master =
narratives&quot; or &quot;stories&quot; and the topoi and =
enthymemes</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;(alternative patterns of =
inference) that informed my understanding of the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;construction of =
biographical narratives. They tak about stories because they</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;lack a more precise and =
useful vocabulary. Hell, my students call every text</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;a story for the same =
reason.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Vice Provost, ASU =
East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;7001 E. Williams Field =
Road, Bldg. 20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Mesa, Arizona&nbsp; =
85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Phone (602) 727-1418&nbsp; =
FAX (602) 727-1876</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; -----Original =
Message-----</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; From: Joe Williams =
[SMTP:jmw1@MIDWAY.UCHICAGO.EDU]</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; Sent: Tuesday, July =
27, 1999 9:04 PM</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; To:&nbsp;&nbsp; =
WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; =
Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Re: 'selling' comp =
studies?</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; On selling comp:&nbsp; =
I'll tell you what has &quot;sold&quot; comp around here to grad</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; students.&nbsp; Take a =
so-so paper--an argument--with a lot of problems ranging</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; from logic through =
organization and style, and ask them to explain what it</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; is on the page that =
makes them respond as they do, and what they would</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; tell</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; the writer to do on =
the next paper to avoid the problems in the paper in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; question.&nbsp; They =
will respond with a lot of impressionistic terms</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; describing</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; how they feel about =
what they read (though it will seem they are</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; describing</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; the text; i.e., =
&quot;This is disorganized&quot; means &quot;I can't connect A with =
B.&quot;)</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; When you pin them down =
to what is going on *on the page* and how what is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; on</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; the page makes them =
respond as they do, they quickly discover that what</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; they are saying is =
mostly hand-waving, on the order of, &quot;You have to do</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; better. Don't be =
disorganized; don't be vague; don't be xxxxxxx.&quot;&nbsp; They</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; don't really have a =
vocabulary for talking about their judgments,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; something</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; they realize when they =
think about the criticism they've received on their</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; own work:&nbsp; =
&quot;I don't like this, so make it better.&quot; The parallels =
between</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; their own problems and =
those of first year students are close enough to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; make their teaching =
relevant to themselves.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; Giving them something =
to read that tries to sell their job to them is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; simply displacing =
responsibility to an alleged authority.&nbsp; &quot;See, X says =
Y,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; so you should believe =
it.&quot;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; Joe Williams</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; English</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt; UChicago</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;!DOCTYPE HTML PUBLIC =
&quot;-//W3C//DTD HTML 3.2//EN&quot;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;HTML&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;HEAD&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;META =
HTTP-EQUIV=3D&quot;Content-Type&quot; CONTENT=3D&quot;text/html; =
charset=3DUS-ASCII&quot;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;META =
NAME=3D&quot;Generator&quot; CONTENT=3D&quot;MS Exchange Server version =
5.5.2448.0&quot;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;TITLE&gt;RE: 'selling' =
comp studies?&lt;/TITLE&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/HEAD&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BODY&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;UL&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;P&gt;&lt;FONT =
COLOR=3D&quot;#0000FF&quot; SIZE=3D2 FACE=3D&quot;Arial&quot;&gt;Funny =
you should mention the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;fact that the grad students =
have some sense of what is wrong with the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;paper but lack a useful =
langauge for talking about it.&amp;nbsp; This was a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;kind of two-stage =
realization for me as a traditional English major.&amp;nbsp;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;The first glimmer was in an =
upper division Milton class in which we were</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;assigned to write some sort =
of analytical paper on one of Milton's</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;political essays, and I =
found myself with no tools to work with. As I</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;recall, I wrote about that =
in the paper (I can check this, since I still</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;have all that old stuff), =
but I don't remember doing anything about it or</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;getting any help in finding =
the tools I was looking for. I discovered</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;rhetoric in graduate school =
partly because Aristotle was in the air we</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;breathed but partly because =
I because really interested in 18th Century</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;British non-fiction prose =
(especially biography) and again found my tools</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;of literary analysis =
inadequate to the task. Only recently (partly from</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;inattention) have I made =
the connection between what literary theorists</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;have been calling =
&amp;quot;master narratives&amp;quot; or &amp;quot;stories&amp;quot; =
and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;the topoi and enthymemes =
(alternative patterns of inference) that informed</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;my understanding of the =
construction of biographical narratives. They tak</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;about stories because they =
lack a more precise and useful vocabulary.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Hell, my students call =
every text a story for the same reason.&lt;/FONT&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/UL&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;P&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Tahoma&quot;&gt;David E. Schwalm&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Tahoma&quot;&gt;Vice Provost, ASU East&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Tahoma&quot;&gt;Dean of East College&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Tahoma&quot;&gt;7001 E. Williams Field Road, Bldg. =
20&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Tahoma&quot;&gt;Mesa, Arizona&amp;nbsp; =
85212&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Tahoma&quot;&gt;Phone (602) 727-1418&amp;nbsp; FAX =
(602)</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;727-1876&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;UL&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;P&gt;&lt;FONT SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;-----Original =
Message-----&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;B&gt;&lt;FONT =
SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;From:&amp;nbsp;&amp;nbsp;&lt;/FONT&gt;&lt;/B=
&gt; &lt;FONT SIZE=3D1</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;FACE=3D&quot;Arial&quot;&gt;Joe Williams =
[SMTP:jmw1@MIDWAY.UCHICAGO.EDU]&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;B&gt;&lt;FONT =
SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;Sent:&amp;nbsp;&amp;nbsp;&lt;/FONT&gt;&lt;/B=
&gt; &lt;FONT SIZE=3D1</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;FACE=3D&quot;Arial&quot;&gt;Tuesday, July 27, 1999 9:04 =
PM&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;B&gt;&lt;FONT =
SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;To:&amp;nbsp;&amp;nbsp;&amp;nbsp;&amp;nbsp;&=
lt;/FONT&gt;&lt;/B&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;FONT SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;WPA-L@asu.edu&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;B&gt;&lt;FONT =
SIZE=3D1</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;FACE=3D&quot;Arial&quot;&gt;Subject:&amp;nbsp;&amp;nbsp;&amp;nb=
sp;&amp;nbsp;&amp;nbsp;&amp;nbsp;&amp;nbsp;&lt;/FONT&gt;&lt;/B&gt;</FONT=
>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;FONT SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;Re: 'selling' comp =
studies?&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;P&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;On selling comp:&amp;nbsp; I'll tell =
you</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;what has =
&amp;quot;sold&amp;quot; comp around here to grad&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;students.&amp;nbsp; Take a so-so =
paper--an</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;argument--with a lot of =
problems ranging&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;from logic through organization =
and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;style, and ask them to =
explain what it&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;is on the page that makes them =
respond</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;as they do, and what they =
would tell&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;the writer to do on the next paper =
to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;avoid the problems in the =
paper in&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;question.&amp;nbsp; They will respond =
with</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;a lot of impressionistic =
terms describing&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;how they feel about what they =
read</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;(though it will seem they =
are describing&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;the text; i.e., &amp;quot;This =
is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;disorganized&amp;quot; =
means &amp;quot;I can't connect A with =
B.&amp;quot;)&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;When you pin them down to what =
is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;going on *on the page* and =
how what is on&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;the page makes them respond as =
they</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;do, they quickly discover =
that what&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;they are saying is mostly =
hand-waving,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;on the order of, =
&amp;quot;You have to do&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;better. Don't be disorganized; =
don't</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;be vague; don't be =
xxxxxxx.&amp;quot;&amp;nbsp; They&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;don't really have a vocabulary =
for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;talking about their =
judgments, something&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;they realize when they think about =
the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;criticism they've received =
on their&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;own work:&amp;nbsp; &amp;quot;I don't =
like</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;this, so make it =
better.&amp;quot; The parallels between&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;their own problems and those of =
first</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;year students are close =
enough to&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;make their teaching relevant =
to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;themselves.&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;P&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;Giving them something to read =
that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;tries to sell their job to =
them is&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;simply displacing responsibility to =
an</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;alleged =
authority.&amp;nbsp; &amp;quot;See, X says Y,&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;so you should believe =
it.&amp;quot;&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;P&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;Joe Williams&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;English&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;BR&gt;&lt;FONT SIZE=3D2 =
FACE=3D&quot;Courier New&quot;&gt;UChicago&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/UL&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/BODY&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&lt;/HTML&gt;</FONT>
</P>
</UL>
</BODY>
</HTML>
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I'll second this strategy.  Having comp experience, not only teaching but
also coursework, on a vita definitely helps new PhDs on the job market.  I
did a quick count of last year's four main editions of the MLA JIL and
found a that the majority of non-comp jobs (i.e. lit, linguistics, etc.)
called for some comp experience as either a requirement or a "desired
quality."

-------------------------------------------------------------------------------
        Dr. Clyde Moneyhun      Director, University Writing Center
        Assistant Professor     (302) 831-1168
        Department of English   moneyhun@odin.english.udel.edu
        University of Delaware  http://www.english.udel.edu/moneyhun/

        "If men [sic] were as much men as lizards are lizards,
        they'd be worth looking at."            D.H. Lawrence
-------------------------------------------------------------------------------


On Wed, 28 Jul 1999, Mark Gellis wrote:

> In addition to the articles, it might be helpful to just show them
> a recent copy of the MLA October job listings.  I think this would be
> very helpful in getting across the ideas that a) composition/rhetoric is a
> discipline and b) given the existing job market, anyone in English who
> ignores composition/rhetoric is probably setting themselves up for
> a lot of years of adjunct work.  This may sound harsh, but this kind
> of wake up call may do some of them a lot of good.
>
> Mark (who admits he occasionally needs a wake up call about some
> things, too)
>
> Larry Beason wrote:
>
> > Can anyone recommend an article (or  chapter) recommended for initiating a discussion among non-compositionists about the value of comp studies?
> >
> > Here's my context & minor problem.  A few incoming TAs are complaining that (given their immense experience) a regular-credit grad course in composition really isn't necessary--comp just isn't that complex & distracts from taking more lit courses.  What I'd like to do is start off the course w/ a discussion of an article that neatly informs non-compositionists about the value, complexity,  intellectual rigor of studying comp (I have taught the TA-training course before but haven't started off this way).
> >
> > I realize of course that the proof is in the pudding, that TAs will learn through teaching & reading about composition that comp studies (and specifically a regular-credit, graduate-level, TA-training course) require intensive study.   Or--as w/ some faculty--they simply won't learn to appreciate the field regardless of what they read, hear, and teach.
> >
> >  But I feel that I could increase the gains in this course for most TAs if I also forefronted this issue and exposed them immediately to a well-written article.
> >
> > Any suggestions?
> >
> > --larry
> >
> > -------------------------------
> > Larry Beason
> > Director of English Composition
> > Dept. of English, Univ of South Alabama
> > Mobile, AL 36688
> > 334-460-7861
> > -------------------------------
>
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Susan N Smith wrote:
>
> I was a lit major and now am a rhet-comp grad student.  Rather than giving
> new TAs an article about the benefits of comp study, you might consider
> giving them useful pieces info, demonstrating the utility of comp studies
> over time.  Here are four pieces which influenced my teaching this year:

I have seen recommendations for John Bean's _Engaging Ideas_, and having
just received the book, I can add my recommendation, too.

I would also recommend Lad Tobin's book entitled _Writing
Relationships_, and _Nuts and Bolts_ (I cannot recall the name of the
writer at the present moment--sorry).

Thank you all for making recommendations. I may be teaching such a
course in the near future, and this thread is giving me material to
consider.

Denise Rogers
University of Southwestern Louisiana
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Dear folks --

I'm pasting in below the collated responses to my request for text
suggestions. I've also added some of the "selling comp" article suggestions
from the more recent thread. Books are listed, then a brief clip from the
suggester's comments.   Many people commented on the importance of writing
& talking -- being convinced by DOing in the class rather than by reading.

Thank you again to everyone who responded.

-- Anita


Crowley's Composition in the University,
=46aigley's Fragments of Rationality
Berlin's Rhetorics, Poetics, and Cultures
2.  Any book that combines a history of the discipline and some
theoretical discussion (Crowley's _Composition in the University_,
=46aigley's _Fragments of Rationality_, Berlin's _Rhetorics, Poetics, and
Cultures_, etc.).  Part of what makes our discipline so interesting is the
amount of energy we pour into talking about who we are and what we do.

Barbara Walvoord's MLA book, Teaching Writing in All Disciplines
Ed White, St. Martin's, Assigning, Responding, Evaluating.
Anita, I taught a course like the one you're anticipating for many years.
I had the most success using Barbara Walvoord's MLA book, Teaching Writing
in All Disciplines (or something like that) and my own little St. Martin's
book, Assigning, Responding, Evaluating.  I once used David Russell's book
on WAC and it bombed--not because it wasn't good but because my group just
couldn't handle comp theory when served directly.

Erika Lindemann's A Rhetoric for Writing Teachers
My current pet book is Erika Lindemann's _A Rhetoric for Writing
Teachers_.  She lays out the whole project of teaching first-year comp.
Wish I had seen it in the past.

Cooper and Odell's 1999 Evaluating Writing
=46or interesting class discussions, Cooper and Odell's 1999 _Evaluating
Writing_ might spark some good interaction.

David Jolliffe's Inquiry and Genre:  Writing to Learn in College, (Allyn &
Bacon, 1999)
If you haven't seen David Jolliffe's new book, "Inquiry and Genre:  Writing
to Learn in College," (Allyn & Bacon, 1999) have a look.  He uses
techniques that transfer beautifully to WAC situations and should give
folks from any discipline good techniques for helping students read and
write effectively.

Chris Anson Writing and Response:  Theory, Practice, and Research (NCTE,
1989),
And for some exposure to research in comp, there's the old Chris Anson
standby, "Writing and Response:  Theory, Practice, and Research," (NCTE,
1989), which addresses issues important to anyone who is commenting on
student writing in progress.  The essay by Louise Phelps that Sheryl
=46ontaine used at the WPA Workshop last summer is from that collection.

Wiley, Gleason, and Phelps, Composition in Four Keys
or Bloom, Daiker, and White, Composition in the 21st Century.
My inclination for a semester-long seminar preparing faculty to teach f-y
composition would be to use either Wiley, Gleason, and Phelps, Composition
in Four Keys, or Bloom, Daiker, and White, Composition in the 21st Century.

Thinking and Writing in College by Barbara Walvoord and
Lucille McCarthy, NCTE 1990.
I'd recommend _Thinking and Writing in College_ by Barbara Walvoord and
Lucille McCarthy, NCTE 1990.

Trimbur's call to write
Sharon Crowley's ancient rhetorics for modern students
If I were teaching a whole seminar, I might also ask faculty to
examine some rhet/comp textbooks to uncover the theoretical underpinnings
to different modes of teaching.  Good candidates:  Trimbur's _call to
write_, Sharon Crowley's _ancient rhetorics for modern students_ (actually,
I gleaned this textbook idea from a course I took with John Trimbur a while
back).

John Bean's Engaging Ideas
Cross-Talk in Comp Theory
Chris Burnham and I used John Bean's Engaging Ideas for the WAC workshop we
recently conducted here at New Mexico State.  I liked the book; it offers
people in other disciplines a thorough (albeit trimmed down) discussion of
writing research, as well as ideas for writing activities.  Cross-Talk in
Comp Theory is another possibility, although it may be more discipline
specific than you're looking for.  Good Luck!  The class itself sounds
terrific!

 Jim Crosswhite's The Rhetoric of Reason: Writing and the Attractions of
Argument
Given that this is a faculty seminar, my vote would be for Jim
Crosswhite's prizewinning _The Rhetoric of Reason: Writing and the
Attractions of Argument_ (U of Wisconsin, 1996).  It's not directly
hands-on and pedagogical, but it does make a cogent intellectual case why
the core of a college education should be learning to write a reasoned
argument.  And the book can easily set the stage for practical discussions.

ARTICLES:
Elbow:  "Ranking, Evaluating, and Liking," and "Reflections
on Academic Discourse."  And anything on portfolios.
the Elbow/Bartholomae debate a few articles that questioned the application
of current theories to different student populations (e.g. Delpit's "The
Silenced Dialogue") Ed White, chapter on "Assessment and the Design of
Writing Assignments"
in _Teaching and Assessing Writing_ Erika Lindemann, chapter on "Teaching
Rewriting" from _A Rhetoric for Writing Teachers_
Joe Williams, "The Phenomenology of Error," CCC 32 (1981)
Richard Haswell, "Textual Research and Coherence:  Findings, Intuition,
Application," College English 51 (1989)
Lisa Ede's "Teaching Writing" in Lindemann & Tate's _An
Introduction to Composition Studies_
Inquiry and Genre:  Writing to Learn in College, (Allyn & Bacon, 1999)
If you haven't seen David Jolliffe's new book, "Inquiry and Genre:  Writing
to Learn in College," (Allyn & Bacon, 1999) have a look.  He uses
techniques that transfer beautifully to WAC situations and should give
folks from any discipline good techniques for helping students read and
write effectively.

Chris Anson Writing and Response:  Theory, Practice, and Research (NCTE,
1989),
And for some exposure to research in comp, there's the old Chris Anson
standby, "Writing and Response:  Theory, Practice, and Research," (NCTE,
1989), which addresses issues important to anyone who is commenting on
student writing in progress.  The essay by Louise Phelps that Sheryl
=46ontaine used at the WPA Workshop last summer is from that collection.

Wiley, Gleason, and Phelps, Composition in Four Keys
or Bloom, Daiker, and White, Composition in the 21st Century.
My inclination for a semester-long seminar preparing faculty to teach f-y
composition would be to use either Wiley, Gleason, and Phelps, Composition
in Four Keys, or Bloom, Daiker, and White, Composition in the 21st Century.

Thinking and Writing in College by Barbara Walvoord and
Lucille McCarthy, NCTE 1990.
I'd recommend _Thinking and Writing in College_ by Barbara Walvoord and
Lucille McCarthy, NCTE 1990.

Trimbur's call to write
Sharon Crowley's ancient rhetorics for modern students
If I were teaching a whole seminar, I might also ask faculty to
examine some rhet/comp textbooks to uncover the theoretical underpinnings
to different modes of teaching.  Good candidates:  Trimbur's _call to
write_, Sharon Crowley's _ancient rhetorics for modern students_ (actually,
I gleaned this textbook idea from a course I took with John Trimbur a while
back).

John Bean's Engaging Ideas
Cross-Talk in Comp Theory
Chris Burnham and I used John Bean's Engaging Ideas for the WAC workshop we
recently conducted here at New Mexico State.  I liked the book; it offers
people in other disciplines a thorough (albeit trimmed down) discussion of
writing research, as well as ideas for writing activities.  Cross-Talk in
Comp Theory is another possibility, although it may be more discipline
specific than you're looking for.  Good Luck!  The class itself sounds
terrific!

 Jim Crosswhite's The Rhetoric of Reason: Writing and the Attractions of
Argument
Given that this is a faculty seminar, my vote would be for Jim
Crosswhite's prizewinning _The Rhetoric of Reason: Writing and the
Attractions of Argument_ (U of Wisconsin, 1996).  It's not directly
hands-on and pedagogical, but it does make a cogent intellectual case why
the core of a college education should be learning to write a reasoned
argument.  And the book can easily set the stage for practical discussions.

ARTICLES:
Elbow:  "Ranking, Evaluating, and Liking," and "Reflections
on Academic Discourse."  And anything on portfolios.
the Elbow/Bartholomae debate a few articles that questioned the application
of current theories to different student populations (e.g. Delpit's "The
Silenced Dialogue") Ed White, chapter on "Assessment and the Design of
Writing Assignments"
in _Teaching and Assessing Writing_ Erika Lindemann, chapter on "Teaching
Rewriting" from _A Rhetoric for Writing Teachers_
Joe Williams, "The Phenomenology of Error," CCC 32 (1981)
Richard Haswell, "Textual Research and Coherence:  Findings, Intuition,
Application," College English 51 (1989)
Lisa Ede's "Teaching Writing" in Lindemann & Tate's _An
Introduction to Composition Studies_=00=00=00=00=00%p=08%=F9 =08%P=10=00=00=
=00=00=00=00)P=08%=F9
=08=1C-=04=08=1C=91x=00^=A1|=08%O=95=00=00=00=00=00=00=00=00=00=00=00=00=00=
=00=00=00=08%s=EA=CE=00=00=0C=00=00=00@=00=18=0Cx=00=01=08=1C=91x=00=01=00=
=01=00=00=00=01=00=00=00=00=00=00=08=1C=AE=C4=00=00=00=00=08=04=FA=DD
=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=08%s=BF=CE=00=00=10=00=00=
=00p=00=18/=BD=00=00=00=00=00=00=00=00=08=1C=A8'=00=FF=00=01=00=00=00=03=00=
=00=00=00=00=00=00=00=00=08=00=00=00=00=00=00=00=05=9D=9C=00=00=00=00=00=00=
=00=00
=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=01=00=00=00=
=00=00=00=01=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=08%t=
=00=CE=00=00=0B=00=00=00@=00=18.=08=08=1C=91x=08=1C=E6=C4=00=08=01v=00=1E=01=
=E5
=9D=00=00=00=00=00=00=02=00=EDV-=08=1C=B0d=00=00=00=00=9D=00=00=06=00martinc=
=08%tp=CE=00=00=0E=00=00=000=00=18-=FF=08=1C=A6=08=08=1C=8A=BD=00^=A1|=00=00=
=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00
=08%t=83=CE=00=00=0C=00=00=00@=00=18=008=00=01=08=1C=8A=BD=00=01=00=01=00=00=
=00=01=00=00=00=00=00=00=08=1C=FB=0C=00=00=00=00=08=1C=AE=C4=00=00=00=00=00=
=00=00=00=00=00=00=00=00=00=00=00=08%t=FD=CE=00=00=10=00=00=00p=00=18=05=A5
=00=C5=00=00=08=1C=B4t=00=00=00=00=00=00=00=00=00=01=00=00=00=00=00=00=00=00=
=00=00=00=08=00=00=00=00=00=00=00=05=9D=9C=00=00=00=00=00=00=00=00=00=00=00=
=00=00=00=00=00=00=00=00=00=00=00=01=01=00=00=00=00=00=01=00=00=00=00=00=00=
=00=00=00=00
=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=08%u =CE=00=00=14=00=00=00@=
=00=00=01=0C=00=00=00W=00=00


---------------------------------------------   Anita R. Guynn
                              Director of the Writing Program
                              Box 262,  Beloit College
                              Beloit, WI 53511
                              608-363-2360
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Dear folks --


I'm pasting in below the collated responses to my request for text
suggestions. I've also added some of the "selling comp" article
suggestions from the more recent thread. Books are listed, then a brief
clip from the suggester's comments.   Many people commented on the
importance of writing & talking -- being convinced by DOing in the
class rather than by reading.


Thank you again to everyone who responded.


-- Anita



<bold><fontfamily><param>Bookman</param><bigger>Crowley's
<underline>Composition in the University,

</underline>Faigley's <underline>Fragments of Rationality

</underline>Berlin's <underline>Rhetorics, Poetics, and
Cultures</underline></bigger></fontfamily></bold><fontfamily><param>Bookman<=
/param><bigger>

2.  Any book that combines a history of the discipline and some

theoretical discussion (Crowley's _Composition in the University_,

=46aigley's _Fragments of Rationality_, Berlin's _Rhetorics, Poetics, and
Cultures_, etc.).  Part of what makes our discipline so interesting is
the amount of energy we pour into talking about who we are and what we
do.


<bold>Barbara Walvoord's MLA book, <underline>Teaching Writing in All
Disciplines</underline>

Ed White, St. Martin's, <underline>Assigning, Responding,
Evaluating.</underline></bold>

Anita, I taught a course like the one you're anticipating for many
years.  I had the most success using Barbara Walvoord's MLA book,
Teaching Writing in All Disciplines (or something like that) and my own
little St. Martin's book, Assigning, Responding, Evaluating.  I once
used David Russell's book on WAC and it bombed--not because it wasn't
good but because my group just couldn't handle comp theory when served
directly.


<bold>Erika Lindemann's <underline>A Rhetoric for Writing
Teachers</underline></bold>

My current pet book is Erika Lindemann's _A Rhetoric for Writing

Teachers_.  She lays out the whole project of teaching first-year comp.
Wish I had seen it in the past. =20


<bold>Cooper and Odell's 1999 <underline>Evaluating
Writing</underline></bold>

=46or interesting class discussions, Cooper and Odell's 1999 _Evaluating
Writing_ might spark some good interaction.


<bold>David Jolliffe's <underline>Inquiry and Genre:  Writing to Learn
in College</underline>, (Allyn & Bacon, 1999)=20

</bold>If you haven't seen David Jolliffe's new book, "Inquiry and
Genre:  Writing to Learn in College," (Allyn & Bacon, 1999) have a
look.  He uses techniques that transfer beautifully to WAC situations
and should give folks from any discipline good techniques for helping
students read and write effectively.


<bold>Chris Anson <underline>Writing and Response:  Theory, Practice,
and Research </underline>(NCTE,

1989),

</bold>And for some exposure to research in comp, there's the old Chris
Anson standby, "Writing and Response:  Theory, Practice, and Research,"
(NCTE, 1989), which addresses issues important to anyone who is
commenting on student writing in progress.  The essay by Louise Phelps
that Sheryl Fontaine used at the WPA Workshop last summer is from that
collection.


<bold>Wiley, Gleason, and Phelps, <underline>Composition in Four
Keys</underline>

or Bloom, Daiker, and White, C<underline>omposition in the 21st
Century.</underline></bold>

My inclination for a semester-long seminar preparing faculty to teach
f-y composition would be to use either Wiley, Gleason, and Phelps,
Composition in Four Keys, or Bloom, Daiker, and White, Composition in
the 21st Century.

<bold><underline>

Thinking and Writing in College</underline> by Barbara Walvoord and

Lucille McCarthy, NCTE 1990. =20

</bold>I'd recommend _Thinking and Writing in College_ by Barbara
Walvoord and Lucille McCarthy, NCTE 1990. =20


<bold>Trimbur's<underline> call to write</underline></bold>

Sharon Crowley's ancient rhetorics for modern students

If I were teaching a whole seminar, I might also ask faculty to

examine some rhet/comp textbooks to uncover the theoretical
underpinnings to different modes of teaching.  Good candidates:=20
Trimbur's _call to write_, Sharon Crowley's _ancient rhetorics for
modern students_ (actually, I gleaned this textbook idea from a course
I took with John Trimbur a while back).


<bold>John Bean's <underline>Engaging Ideas=20

Cross-Talk in Comp Theory

</underline></bold>Chris Burnham and I used John Bean's Engaging Ideas
for the WAC workshop we recently conducted here at New Mexico State.  I
liked the book; it offers people in other disciplines a thorough
(albeit trimmed down) discussion of writing research, as well as ideas
for writing activities.  Cross-Talk in Comp Theory is another
possibility, although it may be more discipline specific than you're
looking for.  Good Luck!  The class itself sounds terrific!


<bold> Jim Crosswhite's <underline>The Rhetoric of Reason: Writing and
the Attractions of Argument</underline></bold>

Given that this is a faculty seminar, my vote would be for Jim

Crosswhite's prizewinning _The Rhetoric of Reason: Writing and the
Attractions of Argument_ (U of Wisconsin, 1996).  It's not directly
hands-on and pedagogical, but it does make a cogent intellectual case
why the core of a college education should be learning to write a
reasoned argument.  And the book can easily set the stage for practical
discussions.


ARTICLES:

Elbow:  "Ranking, Evaluating, and Liking," and "Reflections

on Academic Discourse."  And anything on portfolios.

the Elbow/Bartholomae debate a few articles that questioned the
application of current theories to different student populations (e.g.
Delpit's "The Silenced Dialogue") Ed White, chapter on "Assessment and
the Design of Writing Assignments"

in _Teaching and Assessing Writing_ Erika Lindemann, chapter on
"Teaching Rewriting" from _A Rhetoric for Writing Teachers_

Joe Williams, "The Phenomenology of Error," CCC 32 (1981)

Richard Haswell, "Textual Research and Coherence:  Findings, Intuition,
Application," College English 51 (1989)

Lisa Ede's "Teaching Writing" in Lindemann & Tate's _An

Introduction to Composition Studies_

<bold><underline>Inquiry and Genre:  Writing to Learn in College,
(Allyn & Bacon, 1999)=20

If you haven't seen David Jolliffe's new book, "Inquiry and Genre:=20
Writing to Learn in College," (Allyn & Bacon, 1999) have a look.  He
uses techniques that transfer beautifully to WAC situations and should
give folks from any discipline good techniques for helping students
read and write effectively.


Chris Anson Writing and Response:  Theory, Practice, and Research
(NCTE,

1989),

And for some exposure to research in comp, there's the old Chris Anson
standby, "Writing and Response:  Theory, Practice, and Research,"
(NCTE, 1989), which addresses issues important to anyone who is
commenting on student writing in progress.  The essay by Louise Phelps
that Sheryl Fontaine used at the WPA Workshop last summer is from that
collection.


Wiley, Gleason, and Phelps, Composition in Four Keys

or Bloom, Daiker, and White, Composition in the 21st Century.

My inclination for a semester-long seminar preparing faculty to teach
f-y composition would be to use either Wiley, Gleason, and Phelps,
Composition in Four Keys, or Bloom, Daiker, and White, Composition in
the 21st Century.


Thinking and Writing in College by Barbara Walvoord and

Lucille McCarthy, NCTE 1990. =20

I'd recommend _Thinking and Writing in College_ by Barbara Walvoord and
Lucille McCarthy, NCTE 1990. =20


Trimbur's call to write

Sharon Crowley's ancient rhetorics for modern students

If I were teaching a whole seminar, I might also ask faculty to

examine some rhet/comp textbooks to uncover the theoretical
underpinnings to different modes of teaching.  Good candidates:=20
Trimbur's _call to write_, Sharon Crowley's _ancient rhetorics for
modern students_ (actually, I gleaned this textbook idea from a course
I took with John Trimbur a while back).


John Bean's Engaging Ideas=20

Cross-Talk in Comp Theory

Chris Burnham and I used John Bean's Engaging Ideas for the WAC
workshop we recently conducted here at New Mexico State.  I liked the
book; it offers people in other disciplines a thorough (albeit trimmed
down) discussion of writing research, as well as ideas for writing
activities.  Cross-Talk in Comp Theory is another possibility, although
it may be more discipline specific than you're looking for.  Good Luck!
 The class itself sounds terrific!


 Jim Crosswhite's The Rhetoric of Reason: Writing and the Attractions
of Argument

Given that this is a faculty seminar, my vote would be for Jim

Crosswhite's prizewinning _The Rhetoric of Reason: Writing and the
Attractions of Argument_ (U of Wisconsin, 1996).  It's not directly
hands-on and pedagogical, but it does make a cogent intellectual case
why the core of a college education should be learning to write a
reasoned argument.  And the book can easily set the stage for practical
discussions.


ARTICLES:

Elbow:  "Ranking, Evaluating, and Liking," and "Reflections

on Academic Discourse."  And anything on portfolios.

the Elbow/Bartholomae debate a few articles that questioned the
application of current theories to different student populations (e.g.
Delpit's "The Silenced Dialogue") Ed White, chapter on "Assessment and
the Design of Writing Assignments"

in _Teaching and Assessing Writing_ Erika Lindemann, chapter on
"Teaching Rewriting" from _A Rhetoric for Writing Teachers_

Joe Williams, "The Phenomenology of Error," CCC 32 (1981)

Richard Haswell, "Textual Research and Coherence:  Findings, Intuition,
Application," College English 51 (1989)

Lisa Ede's "Teaching Writing" in Lindemann & Tate's _An

Introduction to Composition Studies_=00=00=00=00=00%p=08%=F9 =08%P=10=00=00=
=00=00=00=00)P=08%=F9
=08=1C-=04=08=1C=91x=00^=A1|=08%O=95=00=00=00=00=00=00=00=00=00=00=00=00=00=
=00=00=00=08%s=EA=CE=00=00=0C=00=00=00@=00=18=0Cx=00=01=08=1C=91x=00=01=00=
=01=00=00=00=01=00=00=00=00=00=00=08=1C=AE=C4=00=00=00=00=08=04=FA=DD=00=00=
=00=00=00=00=00=00=00=00=00=00=00=00=00=00=08%s=BF=CE=00=00=10=00=00=00p=00=
=18/=BD=00=00=00=00=00=00=00=00=08=1C=A8'=00=FF=00=01=00=00=00=03=00=00=00=
=00=00=00=00=00=00=08=00=00=00=00=00=00=00=05=9D=9C=00=00=00=00=00=00=00=00=
=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=01=00=00=00=
=00=00=00=01=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=08%t=
=00=CE=00=00=0B=00=00=00@=00=18.=08=08=1C=91x=08=1C=E6=C4=00=08=01v=00=1E=01=
=E5=9D=00=00=00=00=00=00=02=00=EDV-=08=1C=B0d=00=00=00=00=9D=00=00=06=00mart=
inc=08%tp=CE=00=00=0E=00=00=000=00=18-=FF=08=1C=A6=08=08=1C=8A=BD=00^=A1|=00=
=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=08%t=83=CE=00=00=
=0C=00=00=00@=00=18=008=00=01=08=1C=8A=BD=00=01=00=01=00=00=00=01=00=00=00=
=00=00=00=08=1C=FB=0C=00=00=00=00=08=1C=AE=C4=00=00=00=00=00=00=00=00=00=00=
=00=00=00=00=00=00=08%t=FD=CE=00=00=10=00=00=00p=00=18=05=A5=00=C5=00=00=08=
=1C=B4t=00=00=00=00=00=00=00=00=00=01=00=00=00=00=00=00=00=00=00=00=00=08=00=
=00=00=00=00=00=00=05=9D=9C=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=
=00=00=00=00=00=00=01=01=00=00=00=00=00=01=00=00=00=00=00=00=00=00=00=00=00=
=00=00=00=00=00=00=00=00=00=00=00=00=00=00=00=08%u
=CE=00=00=14=00=00=00@=00=00=01=0C=00=00=00W=00=00</underline></bold></bigge=
r></fontfamily>




---------------------------------------------   Anita R. Guynn

                              Director of the Writing Program

                              Box 262,  Beloit College

                              Beloit, WI 53511

                              608-363-2360

--============_-1278934833==_ma============--
=========================================================================
Date:         Wed, 28 Jul 1999 14:55:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Deborah H. Holdstein" <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Is Ann Writing in 2000?
MIME-version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit

Hmm.  Did Ann's post come to all of us dated 2000 instead of 1999?  Why
would that happen?

Just wondering. . . .A new Y2K kind of problem?

DH


Deborah H. Holdstein
Professor of English and Rhetoric
Governors State University
University Park, IL  60466
708.534.4586  vm
708.534.7895  fax

----------
>From: Ann Feldman <feldman@uic.edu>
>To: WPA-L@asu.edu
>Subject: Re: 'selling' comp studies?
>Date: Fri, Jul 28, 2000, 9:20 AM
>

>Interestingly, I find that when students read the McQuade piece,
>especially, but others in the course as well, they begin to locate
>themselves differently. Many had never looked at literary studies in
>historical context. More than teach directly about composition, it maps the
>field it a new way for them.
>
>Ann Feldman, UIC
>
>
>
>At 08:52 AM 7/28/99 -0500, you wrote:
>>Joe,
>>Thanks for the feedback on having TAs read a paper & thereby learn how
>much they need to learn.   I do that quite a bit already, but I'd like to
>suggest that praising a paper is especially difficult for people without
>training.  As students, many TAs have already learned all kinds of
>vocabulary for finding faults in a paper, but praising one is even harder.
>>
>>I do want to point out that, in my estimation,  giving TAs something to
>read about the field is not necessarily 'displacing responsibility' as you
>indicated.
>>
>>As I stated in my original email, what indeed makes most TAs respect the
>comp field is actually teaching comp & taking an entire course devoted to
>the field.  That is of course how they really learn.  However, my hope is
>that in ADDITION TO this sort of hands-on work, it might help to read a
>cogent piece recommneded by my colleagues as being particularly
>inspirational, persuasive, & useful to supplement what we do already to
>train  TAs or reach others.  I don't believe anyone really believes that
>simply handing people an article will drastically affect many readers (esp
>'hostile' ones), but it can be a way to reach some people & initiate an
>open discussion.
>>
>>Indeed, one would hope that what we publish would be useful as one means
>(but not the ONLY means) of demonstrating the rigor, utility, &
>professionalism of the composition discipline.
>>
>>--larry
>>
>>
>>-------------------------------
>>Larry Beason
>>Director of English Composition
>>Dept. of English, Univ of South Alabama
>>Mobile, AL 36688
>>334-460-7861
>>-------------------------------
>>
>>>>> Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU> - 7/27/99 11:04 PM >>>
>>On selling comp:......
>>
>>Giving them something to read that tries to sell their job to them is
>>simply displacing responsibility to an alleged authority.  "See, X says Y,
>>so you should believe it."
>>
>>Joe Williams
>>English
>>UChicago
>>
>>
>
=========================================================================
Date:         Wed, 28 Jul 1999 13:19:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         David Schwalm <DAVID.SCHWALM@ASU.EDU>
Subject:      Re: Is Ann Writing in 2000?
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED936.7A15B27A"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED936.7A15B27A
Content-Type: text/plain

A new adjective is emerging to describe things that are somehow
characteristic of the millennium: "2K" (pron "too-kay"). For example, "That
haircut is very too-kay." Now, since Ann has jumped the gun, we can say,
"That Ann is just (tooth sucking sound here with shaking head and eyes
rolled up) too too-kay."

If any you are worried about a time warp here, go check the mileage on your
car.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876

> -----Original Message-----
> From: Deborah H. Holdstein [SMTP:gas54r0@UXA.ECN.BGU.EDU]
> Sent: Wednesday, July 28, 1999 12:55 PM
> To:   WPA-L@asu.edu
> Subject:      Is Ann Writing in 2000?
>
> Hmm.  Did Ann's post come to all of us dated 2000 instead of 1999?  Why
> would that happen?
>
> Just wondering. . . .A new Y2K kind of problem?
>
> DH
>
>
> Deborah H. Holdstein
> Professor of English and Rhetoric
> Governors State University
> University Park, IL  60466
> 708.534.4586  vm
> 708.534.7895  fax
>
> ----------
> >From: Ann Feldman <feldman@uic.edu>
> >To: WPA-L@asu.edu
> >Subject: Re: 'selling' comp studies?
> >Date: Fri, Jul 28, 2000, 9:20 AM
> >
>
> >Interestingly, I find that when students read the McQuade piece,
> >especially, but others in the course as well, they begin to locate
> >themselves differently. Many had never looked at literary studies in
> >historical context. More than teach directly about composition, it maps
> the
> >field it a new way for them.
> >
> >Ann Feldman, UIC
> >
> >
> >
> >At 08:52 AM 7/28/99 -0500, you wrote:
> >>Joe,
> >>Thanks for the feedback on having TAs read a paper & thereby learn how
> >much they need to learn.   I do that quite a bit already, but I'd like to
> >suggest that praising a paper is especially difficult for people without
> >training.  As students, many TAs have already learned all kinds of
> >vocabulary for finding faults in a paper, but praising one is even
> harder.
> >>
> >>I do want to point out that, in my estimation,  giving TAs something to
> >read about the field is not necessarily 'displacing responsibility' as
> you
> >indicated.
> >>
> >>As I stated in my original email, what indeed makes most TAs respect the
> >comp field is actually teaching comp & taking an entire course devoted to
> >the field.  That is of course how they really learn.  However, my hope is
> >that in ADDITION TO this sort of hands-on work, it might help to read a
> >cogent piece recommneded by my colleagues as being particularly
> >inspirational, persuasive, & useful to supplement what we do already to
> >train  TAs or reach others.  I don't believe anyone really believes that
> >simply handing people an article will drastically affect many readers
> (esp
> >'hostile' ones), but it can be a way to reach some people & initiate an
> >open discussion.
> >>
> >>Indeed, one would hope that what we publish would be useful as one means
> >(but not the ONLY means) of demonstrating the rigor, utility, &
> >professionalism of the composition discipline.
> >>
> >>--larry
> >>
> >>
> >>-------------------------------
> >>Larry Beason
> >>Director of English Composition
> >>Dept. of English, Univ of South Alabama
> >>Mobile, AL 36688
> >>334-460-7861
> >>-------------------------------
> >>
> >>>>> Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU> - 7/27/99 11:04 PM >>>
> >>On selling comp:......
> >>
> >>Giving them something to read that tries to sell their job to them is
> >>simply displacing responsibility to an alleged authority.  "See, X says
> Y,
> >>so you should believe it."
> >>
> >>Joe Williams
> >>English
> >>UChicago
> >>
> >>
> >

------_=_NextPart_001_01BED936.7A15B27A
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: Is Ann Writing in 2000?</TITLE>
</HEAD>
<BODY>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">A new adjective is =
emerging to describe things that are somehow characteristic of the =
millennium: &quot;2K&quot; (pron &quot;too-kay&quot;). For example, =
&quot;That haircut is very too-kay.&quot; Now, since Ann has jumped the =
gun, we can say, &quot;That Ann is just (tooth sucking sound here with =
shaking head and eyes rolled up) too too-kay.&quot;</FONT></P>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">If any you are =
worried about a time warp here, go check the mileage on your car. =
</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Tahoma">David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Vice Provost, ASU East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Dean of East College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">7001 E. Williams Field Road, Bldg. =
20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Mesa, Arizona&nbsp; 85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Tahoma">Phone (602) 727-1418&nbsp; FAX (602) =
727-1876</FONT>
</P>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Deborah H. Holdstein =
[SMTP:gas54r0@UXA.ECN.BGU.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Wednesday, July 28, 1999 12:55 PM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">Is Ann Writing in 2000?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Hmm.&nbsp; Did Ann's post come =
to all of us dated 2000 instead of 1999?&nbsp; Why</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">would that happen?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Just wondering. . . .A new Y2K =
kind of problem?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">DH</FONT>
</P>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Deborah H. Holdstein</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Professor of English and =
Rhetoric</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Governors State =
University</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">University Park, IL&nbsp; =
60466</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">708.534.4586&nbsp; vm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">708.534.7895&nbsp; fax</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">----------</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;From: Ann Feldman =
&lt;feldman@uic.edu&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;To: WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Subject: Re: 'selling' comp =
studies?</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Date: Fri, Jul 28, 2000, =
9:20 AM</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Interestingly, I find that =
when students read the McQuade piece,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;especially, but others in =
the course as well, they begin to locate</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;themselves differently. =
Many had never looked at literary studies in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;historical context. More =
than teach directly about composition, it maps the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;field it a new way for =
them.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Ann Feldman, UIC</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;At 08:52 AM 7/28/99 -0500, =
you wrote:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Joe,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Thanks for the feedback =
on having TAs read a paper &amp; thereby learn how</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;much they need to =
learn.&nbsp;&nbsp; I do that quite a bit already, but I'd like =
to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;suggest that praising a =
paper is especially difficult for people without</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;training.&nbsp; As =
students, many TAs have already learned all kinds of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;vocabulary for finding =
faults in a paper, but praising one is even harder.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;I do want to point out =
that, in my estimation,&nbsp; giving TAs something to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;read about the field is not =
necessarily 'displacing responsibility' as you</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;indicated.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;As I stated in my =
original email, what indeed makes most TAs respect the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;comp field is actually =
teaching comp &amp; taking an entire course devoted to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;the field.&nbsp; That is of =
course how they really learn.&nbsp; However, my hope is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;that in ADDITION TO this =
sort of hands-on work, it might help to read a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;cogent piece recommneded by =
my colleagues as being particularly</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;inspirational, persuasive, =
&amp; useful to supplement what we do already to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;train&nbsp; TAs or reach =
others.&nbsp; I don't believe anyone really believes that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;simply handing people an =
article will drastically affect many readers (esp</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;'hostile' ones), but it can =
be a way to reach some people &amp; initiate an</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;open discussion.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Indeed, one would hope =
that what we publish would be useful as one means</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;(but not the ONLY means) of =
demonstrating the rigor, utility, &amp;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;professionalism of the =
composition discipline.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;--larry</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;-------------------------------</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Larry Beason</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Director of English =
Composition</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Dept. of English, Univ =
of South Alabama</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Mobile, AL 36688</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;334-460-7861</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;-------------------------------</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt;&gt;&gt; Joe =
Williams &lt;jmw1@MIDWAY.UCHICAGO.EDU&gt; - 7/27/99 11:04 PM =
&gt;&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;On selling =
comp:......</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Giving them something =
to read that tries to sell their job to them is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;simply displacing =
responsibility to an alleged authority.&nbsp; &quot;See, X says =
Y,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;so you should believe =
it.&quot;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Joe Williams</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;English</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;UChicago</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BED936.7A15B27A--
=========================================================================
Date:         Wed, 28 Jul 1999 15:28:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      lit papers for non-majors
In-Reply-To:  <379E14ED.2C0FFD85@uwplatt.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

I'm trawling for ideas for next semester, when I will be teaching an
American literature survey that will be taken largely  by non-majors. Since
I don't feel particularly constrained to teach them to write the academic
discourse of literary study,  I'm looking for writing assignments that will
be interesting and useful to my students.  Any ideas--for paper topics or
for books or other sources of ideas--would be welcome.


Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409

(573) 341-4685

bergmann@umr.edu
=========================================================================
Date:         Wed, 28 Jul 1999 16:39:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Joel Nydahl <jnydahl@BROWARD.CC.FL.US>
Subject:      Re: Is Ann Writing in 2000?
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

I suspect that Ann did what I did a few months ago--change the date in
her computer to a few seconds before midnight on 12/31/99 to see if,
when 2000 arrived, her computer would prove to be Y2K-proof.  Then she
forgot to change the date back.

--
______________________________________________________________________

Joel Nydahl, Ph.D.                              PHONE:  (954) 475-6642
Chair, English Department                         FAX:  (954) 475-6646
Broward Community College
3501 Southwest Davie Road
Davie, Florida 33314                 E-MAIL:  jnydahl@broward.cc.fl.us

                               BIRD LIVES!
______________________________________________________________________
=========================================================================
Date:         Wed, 28 Jul 1999 14:53:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Susanmarie Harrington <sharrin@IUPUI.EDU>
Subject:      Re: 'selling' comp studies?
In-Reply-To:  <Pine.HPP.3.96.990728115902.25996B-100000@ruby.iupui.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Thanks for the reference to my workshop, Becky.  One of the references I
was using at that workshop was Barbara Walvoord and Virginia Anderson's
terrific and recent text from Jossey-Bass, whose title I don't quite
remember--it may be as simple as Grading, but in any event, it'll be easy
to find on an author search on the Jossey-Bass website.  Their text has a
lot of example grading rubrics, for long and short assignments, some for
letter grading situations, others on a 3-6 or 8 point scale.  And they
cover a range of courses--it comes out of a lot of WAC and general
education work.

That text may also be the source of, or at least the inspiration for, the
phrase "defensible, public, and useful."   While I'd like to say I thought
of it myself, that may not be the case...and I'm still tuckered out enough
from moving halfway across the country that I just can't tell.  In any
event, anyone doing assessment workshops may well want to take a look at
that text.  Like Cross and Angelo's Classroom Assessment Techniques book,
it's chock full of things to try out, and I believe there's also a chapter
on using grading workshops to help foster curriculum development at the back.

Susanmarie

Susanmarie Harrington                                           sharrin@iupui.edu
Director of Writing and Associate Professor of English          317 278-1153
Indiana University Purdue University Indianapolis               317 274-2347 (fax)
425 University Boulevard
Indianapolis IN 46202



At 11:59 AM 7/28/99 -0500, you wrote:
>Date: Wed, 28 Jul 1999 11:46:02 -0500
>From: Becky Rickly <R.Rickly@TTACS.TTU.EDU>
>Reply-To: Writing Program Administration <WPA-L@ASU.EDU>
>To: WPA-L@ASU.EDU
>Subject: Re: 'selling' comp studies?
>
>David, the same thing happened to me in a grad course in rhetoric.  Dr.
>Corbett had us write our first paper on the following topic:  "Is rhetoric
>an immoral or amoral art?"  I wasn't even sure what rhetoric *was*...this
>panic of not knowing really made me think/dig, into my education
>background, popular culture, criticism...and that's what made me fall in
>love with this discipline.
>
>Here's what I'm thinking about in my own upcoming orientation:  I might
>take excerpts from some of those "wow, I suddenly have discovered teaching
>is IMPORTANT" essays/books like the Showalter piece and the Tompkins book
>so as to provide that much-needed ethos for some of the students, whetting
>their appetite for more on the subject.  I had planned to do a morning
>session on assessment, emphasizing how hard yet important it is to clearly
>articulate grading standards (as Susanmarie Harrington emphasized in a
>workshop here, they need to be "defensible, public, and useful"), then
>looking at the departmental guidelines critically.  Perhaps we could
>reinforce the difficulty/challange of clearly articulating what we mean by
>doing a norming session like Joe describes.  If nothing else, I'm hoping
>that this will catch their attention, and ideally, it will make them want
>more.
>
>I'm guessing most of us have some kind of two-day to two-week long
>orientation.  What are some other ideas for these?
>
>--Becky
>
>At 9:10 AM 7/28/99, David Schwalm wrote:
>
>>        Funny you should mention the fact that the grad students have some
>>sense of what is wrong with the paper but lack a useful langauge for talking
>>about it.  This was a kind of two-stage realization for me as a traditional
>>English major.  The first glimmer was in an upper division Milton class in
>>which we were assigned to write some sort of analytical paper on one of
>>Milton's political essays, and I found myself with no tools to work with. As
>>I recall, I wrote about that in the paper (I can check this, since I still
>>have all that old stuff), but I don't remember doing anything about it or
>>getting any help in finding the tools I was looking for. I discovered
>>rhetoric in graduate school partly because Aristotle was in the air we
>>breathed but partly because I because really interested in 18th Century
>>British non-fiction prose (especially biography) and again found my tools of
>>literary analysis inadequate to the task. Only recently (partly from
>>inattention) have I made the connection between what literary theorists have
>>been calling "master narratives" or "stories" and the topoi and enthymemes
>>(alternative patterns of inference) that informed my understanding of the
>>construction of biographical narratives. They tak about stories because they
>>lack a more precise and useful vocabulary. Hell, my students call every text
>>a story for the same reason.
>>
>>David E. Schwalm
>>Vice Provost, ASU East
>>Dean of East College
>>7001 E. Williams Field Road, Bldg. 20
>>Mesa, Arizona  85212
>>Phone (602) 727-1418  FAX (602) 727-1876
>>
>>> -----Original Message-----
>>> From: Joe Williams [SMTP:jmw1@MIDWAY.UCHICAGO.EDU]
>>> Sent: Tuesday, July 27, 1999 9:04 PM
>>> To:   WPA-L@asu.edu
>>> Subject:      Re: 'selling' comp studies?
>>>
>>> On selling comp:  I'll tell you what has "sold" comp around here to grad
>>> students.  Take a so-so paper--an argument--with a lot of problems ranging
>>> from logic through organization and style, and ask them to explain what it
>>> is on the page that makes them respond as they do, and what they would
>>> tell
>>> the writer to do on the next paper to avoid the problems in the paper in
>>> question.  They will respond with a lot of impressionistic terms
>>> describing
>>> how they feel about what they read (though it will seem they are
>>> describing
>>> the text; i.e., "This is disorganized" means "I can't connect A with B.")
>>> When you pin them down to what is going on *on the page* and how what is
>>> on
>>> the page makes them respond as they do, they quickly discover that what
>>> they are saying is mostly hand-waving, on the order of, "You have to do
>>> better. Don't be disorganized; don't be vague; don't be xxxxxxx."  They
>>> don't really have a vocabulary for talking about their judgments,
>>> something
>>> they realize when they think about the criticism they've received on their
>>> own work:  "I don't like this, so make it better." The parallels between
>>> their own problems and those of first year students are close enough to
>>> make their teaching relevant to themselves.
>>>
>>> Giving them something to read that tries to sell their job to them is
>>> simply displacing responsibility to an alleged authority.  "See, X says Y,
>>> so you should believe it."
>>>
>>> Joe Williams
>>> English
>>> UChicago
>>
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>>paper but lack a useful langauge for talking about it.&nbsp; This was a
>>kind of two-stage realization for me as a traditional English major.&nbsp;
>>The first glimmer was in an upper division Milton class in which we were
>>assigned to write some sort of analytical paper on one of Milton's
>>political essays, and I found myself with no tools to work with. As I
>>recall, I wrote about that in the paper (I can check this, since I still
>>have all that old stuff), but I don't remember doing anything about it or
>>getting any help in finding the tools I was looking for. I discovered
>>rhetoric in graduate school partly because Aristotle was in the air we
>>breathed but partly because I because really interested in 18th Century
>>British non-fiction prose (especially biography) and again found my tools
>>of literary analysis inadequate to the task. Only recently (partly from
>>inattention) have I made the connection between what literary theorists
>>have been calling &quot;master narratives&quot; or &quot;stories&quot; and
>>the topoi and enthymemes (alternative patterns of inference) that informed
>>my understanding of the construction of biographical narratives. They tak
>>about stories because they lack a more precise and useful vocabulary.
>>Hell, my students call every text a story for the same reason.</FONT></P>
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Date:         Wed, 28 Jul 1999 13:56:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Gregory Glau <gglau@ASU.EDU>
Subject:      Re: 'selling' comp studies?
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="----_=_NextPart_001_01BED93B.A239A61C"

This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.

------_=_NextPart_001_01BED93B.A239A61C
Content-Type: text/plain

Barnes & Noble shows the text Susanmarie mentioned as

                    Effective Grading: A Tool for Learning and Assessment
                    Barbara E. Fassler Walvoord  Virginia Johnson Anderson
                     Virginia Johnson Anderson

at $30.95.

Greg
---------------------------------------------------
Greg Glau
Coordinator of Basic Writing Programs in Composition
Department of English - 0302
Arizona State University
Tempe, AZ 85287-0302

e-mail: gglau@asu.edu
Office: (480) 965-3898
FAX: (480) 965-3451

Internet page:
http://www.public.asu.edu/~gglau/
Co-Editor, BWe: Basic Writing e-Journal, located at:
http://www.asu.edu/clas/english/composition/cbw/



> -----Original Message-----
> From: Susanmarie Harrington [SMTP:sharrin@IUPUI.EDU]
> Sent: Wednesday, July 28, 1999 1:54 PM
> To:   WPA-L@asu.edu
> Subject:      Re: 'selling' comp studies?
>
> Thanks for the reference to my workshop, Becky.  One of the references I
> was using at that workshop was Barbara Walvoord and Virginia Anderson's
> terrific and recent text from Jossey-Bass, whose title I don't quite
> remember--it may be as simple as Grading, but in any event, it'll be easy
> to find on an author search on the Jossey-Bass website.  Their text has a
> lot of example grading rubrics, for long and short assignments, some for
> letter grading situations, others on a 3-6 or 8 point scale.  And they
> cover a range of courses--it comes out of a lot of WAC and general
> education work.
>
> That text may also be the source of, or at least the inspiration for, the
> phrase "defensible, public, and useful."   While I'd like to say I thought
> of it myself, that may not be the case...and I'm still tuckered out enough
> from moving halfway across the country that I just can't tell.  In any
> event, anyone doing assessment workshops may well want to take a look at
> that text.  Like Cross and Angelo's Classroom Assessment Techniques book,
> it's chock full of things to try out, and I believe there's also a chapter
> on using grading workshops to help foster curriculum development at the
> back.
>
> Susanmarie
>
> Susanmarie Harrington
> sharrin@iupui.edu
> Director of Writing and Associate Professor of English          317
> 278-1153
> Indiana University Purdue University Indianapolis               317
> 274-2347 (fax)
> 425 University Boulevard
> Indianapolis IN 46202
>
>
>
> At 11:59 AM 7/28/99 -0500, you wrote:
> >Date: Wed, 28 Jul 1999 11:46:02 -0500
> >From: Becky Rickly <R.Rickly@TTACS.TTU.EDU>
> >Reply-To: Writing Program Administration <WPA-L@ASU.EDU>
> >To: WPA-L@ASU.EDU
> >Subject: Re: 'selling' comp studies?
> >
> >David, the same thing happened to me in a grad course in rhetoric.  Dr.
> >Corbett had us write our first paper on the following topic:  "Is
> rhetoric
> >an immoral or amoral art?"  I wasn't even sure what rhetoric *was*...this
> >panic of not knowing really made me think/dig, into my education
> >background, popular culture, criticism...and that's what made me fall in
> >love with this discipline.
> >
> >Here's what I'm thinking about in my own upcoming orientation:  I might
> >take excerpts from some of those "wow, I suddenly have discovered
> teaching
> >is IMPORTANT" essays/books like the Showalter piece and the Tompkins book
> >so as to provide that much-needed ethos for some of the students,
> whetting
> >their appetite for more on the subject.  I had planned to do a morning
> >session on assessment, emphasizing how hard yet important it is to
> clearly
> >articulate grading standards (as Susanmarie Harrington emphasized in a
> >workshop here, they need to be "defensible, public, and useful"), then
> >looking at the departmental guidelines critically.  Perhaps we could
> >reinforce the difficulty/challange of clearly articulating what we mean
> by
> >doing a norming session like Joe describes.  If nothing else, I'm hoping
> >that this will catch their attention, and ideally, it will make them want
> >more.
> >
> >I'm guessing most of us have some kind of two-day to two-week long
> >orientation.  What are some other ideas for these?
> >
> >--Becky
> >
> >At 9:10 AM 7/28/99, David Schwalm wrote:
> >
> >>        Funny you should mention the fact that the grad students have
> some
> >>sense of what is wrong with the paper but lack a useful langauge for
> talking
> >>about it.  This was a kind of two-stage realization for me as a
> traditional
> >>English major.  The first glimmer was in an upper division Milton class
> in
> >>which we were assigned to write some sort of analytical paper on one of
> >>Milton's political essays, and I found myself with no tools to work
> with. As
> >>I recall, I wrote about that in the paper (I can check this, since I
> still
> >>have all that old stuff), but I don't remember doing anything about it
> or
> >>getting any help in finding the tools I was looking for. I discovered
> >>rhetoric in graduate school partly because Aristotle was in the air we
> >>breathed but partly because I because really interested in 18th Century
> >>British non-fiction prose (especially biography) and again found my
> tools of
> >>literary analysis inadequate to the task. Only recently (partly from
> >>inattention) have I made the connection between what literary theorists
> have
> >>been calling "master narratives" or "stories" and the topoi and
> enthymemes
> >>(alternative patterns of inference) that informed my understanding of
> the
> >>construction of biographical narratives. They tak about stories because
> they
> >>lack a more precise and useful vocabulary. Hell, my students call every
> text
> >>a story for the same reason.
> >>
> >>David E. Schwalm
> >>Vice Provost, ASU East
> >>Dean of East College
> >>7001 E. Williams Field Road, Bldg. 20
> >>Mesa, Arizona  85212
> >>Phone (602) 727-1418  FAX (602) 727-1876
> >>
> >>> -----Original Message-----
> >>> From: Joe Williams [SMTP:jmw1@MIDWAY.UCHICAGO.EDU]
> >>> Sent: Tuesday, July 27, 1999 9:04 PM
> >>> To:   WPA-L@asu.edu
> >>> Subject:      Re: 'selling' comp studies?
> >>>
> >>> On selling comp:  I'll tell you what has "sold" comp around here to
> grad
> >>> students.  Take a so-so paper--an argument--with a lot of problems
> ranging
> >>> from logic through organization and style, and ask them to explain
> what it
> >>> is on the page that makes them respond as they do, and what they would
> >>> tell
> >>> the writer to do on the next paper to avoid the problems in the paper
> in
> >>> question.  They will respond with a lot of impressionistic terms
> >>> describing
> >>> how they feel about what they read (though it will seem they are
> >>> describing
> >>> the text; i.e., "This is disorganized" means "I can't connect A with
> B.")
> >>> When you pin them down to what is going on *on the page* and how what
> is
> >>> on
> >>> the page makes them respond as they do, they quickly discover that
> what
> >>> they are saying is mostly hand-waving, on the order of, "You have to
> do
> >>> better. Don't be disorganized; don't be vague; don't be xxxxxxx."
> They
> >>> don't really have a vocabulary for talking about their judgments,
> >>> something
> >>> they realize when they think about the criticism they've received on
> their
> >>> own work:  "I don't like this, so make it better." The parallels
> between
> >>> their own problems and those of first year students are close enough
> to
> >>> make their teaching relevant to themselves.
> >>>
> >>> Giving them something to read that tries to sell their job to them is
> >>> simply displacing responsibility to an alleged authority.  "See, X
> says Y,
> >>> so you should believe it."
> >>>
> >>> Joe Williams
> >>> English
> >>> UChicago
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> the
> >>fact that the grad students have some sense of what is wrong with the
> >>paper but lack a useful langauge for talking about it.&nbsp; This was a
> >>kind of two-stage realization for me as a traditional English
> major.&nbsp;
> >>The first glimmer was in an upper division Milton class in which we were
> >>assigned to write some sort of analytical paper on one of Milton's
> >>political essays, and I found myself with no tools to work with. As I
> >>recall, I wrote about that in the paper (I can check this, since I still
> >>have all that old stuff), but I don't remember doing anything about it
> or
> >>getting any help in finding the tools I was looking for. I discovered
> >>rhetoric in graduate school partly because Aristotle was in the air we
> >>breathed but partly because I because really interested in 18th Century
> >>British non-fiction prose (especially biography) and again found my
> tools
> >>of literary analysis inadequate to the task. Only recently (partly from
> >>inattention) have I made the connection between what literary theorists
> >>have been calling &quot;master narratives&quot; or &quot;stories&quot;
> and
> >>the topoi and enthymemes (alternative patterns of inference) that
> informed
> >>my understanding of the construction of biographical narratives. They
> tak
> >>about stories because they lack a more precise and useful vocabulary.
> >>Hell, my students call every text a story for the same
> reason.</FONT></P>
> >></UL>
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> >>what has &quot;sold&quot; comp around here to grad</FONT>
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> paper--an
> >>argument--with a lot of problems ranging</FONT>
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> >><BR><FONT SIZE=2 FACE="Courier New">the text; i.e., &quot;This is
> >>disorganized&quot; means &quot;I can't connect A with B.&quot;)</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">When you pin them down to what is
> >>going on *on the page* and how what is on</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">the page makes them respond as they
> >>do, they quickly discover that what</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">they are saying is mostly
> hand-waving,
> >>on the order of, &quot;You have to do</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">better. Don't be disorganized; don't
> >>be vague; don't be xxxxxxx.&quot;&nbsp; They</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">don't really have a vocabulary for
> >>talking about their judgments, something</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">they realize when they think about
> the
> >>criticism they've received on their</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">own work:&nbsp; &quot;I don't like
> >>this, so make it better.&quot; The parallels between</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">their own problems and those of
> first
> >>year students are close enough to</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">make their teaching relevant to
> >>themselves.</FONT>
> >></P>
> >>
> >><P><FONT SIZE=2 FACE="Courier New">Giving them something to read that
> >>tries to sell their job to them is</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">simply displacing responsibility to
> an
> >>alleged authority.&nbsp; &quot;See, X says Y,</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">so you should believe
> it.&quot;</FONT>
> >></P>
> >>
> >><P><FONT SIZE=2 FACE="Courier New">Joe Williams</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">English</FONT>
> >><BR><FONT SIZE=2 FACE="Courier New">UChicago</FONT>
> >></P>
> >></UL>
> >></BODY>
> >></HTML>
> >
> >

------_=_NextPart_001_01BED93B.A239A61C
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable

<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3DUS-ASCII">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: 'selling' comp studies?</TITLE>
</HEAD>
<BODY>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Barnes &amp; Noble =
shows the text Susanmarie mentioned as</FONT>
</P>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 =
FACE=3D"Arial">&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nb=
sp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;<B> Effective =
Grading: A Tool for Learning and Assessment</B></FONT>
<BR><FONT COLOR=3D"#0000FF" SIZE=3D2 =
FACE=3D"Arial">&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nb=
sp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Barbara E. =
Fassler Walvoord&nbsp; Virginia Johnson Anderson</FONT>
<BR><FONT COLOR=3D"#0000FF" SIZE=3D2 =
FACE=3D"Arial">&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nb=
sp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; =
Virginia Johnson Anderson</FONT>
</P>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">at $30.95.</FONT>
</P>

<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Greg</FONT>
<BR><FONT SIZE=3D1 =
FACE=3D"Arial">---------------------------------------------------</FONT=
>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Greg Glau</FONT></B>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Coordinator of Basic Writing Programs =
in Composition</FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Department of English - 0302</FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Arizona State University</FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Tempe, AZ =
85287-0302&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; </FONT>
</P>

<P><FONT SIZE=3D1 FACE=3D"Arial">e-mail: gglau@asu.edu </FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Office: (480) =
965-3898&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; </FONT>
<BR><FONT SIZE=3D1 FACE=3D"Arial">FAX: (480) 965-3451</FONT>
</P>

<P><FONT SIZE=3D1 FACE=3D"Arial">Internet page:</FONT>
<BR><U><FONT COLOR=3D"#0000FF" SIZE=3D1 FACE=3D"Arial"><A =
HREF=3D"http://www.public.asu.edu/~gglau/" =
TARGET=3D"_blank">http://www.public.asu.edu/~gglau/</A></FONT></U>
<BR><FONT SIZE=3D1 FACE=3D"Arial">Co-Editor,<I> BWe: Basic Writing =
e-Journal,</I> located at:</FONT>
<BR><U><FONT COLOR=3D"#0000FF" SIZE=3D1 FACE=3D"Arial"><A =
HREF=3D"http://www.asu.edu/clas/english/composition/cbw/" =
TARGET=3D"_blank">http://www.asu.edu/clas/english/composition/cbw/</A></=
FONT></U>
</P>
<BR>
<BR>
<UL>
<P><FONT SIZE=3D1 FACE=3D"Arial">-----Original Message-----</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">From:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Susanmarie Harrington =
[SMTP:sharrin@IUPUI.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D1 FACE=3D"Arial">Wednesday, July 28, 1999 1:54 PM</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D1 =
FACE=3D"Arial">WPA-L@asu.edu</FONT>
<BR><B><FONT SIZE=3D1 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D1 FACE=3D"Arial">Re: 'selling' comp studies?</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Thanks for the reference to my =
workshop, Becky.&nbsp; One of the references I</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">was using at that workshop was =
Barbara Walvoord and Virginia Anderson's</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">terrific and recent text from =
Jossey-Bass, whose title I don't quite</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">remember--it may be as simple =
as Grading, but in any event, it'll be easy</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">to find on an author search on =
the Jossey-Bass website.&nbsp; Their text has a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">lot of example grading rubrics, =
for long and short assignments, some for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">letter grading situations, =
others on a 3-6 or 8 point scale.&nbsp; And they</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">cover a range of courses--it =
comes out of a lot of WAC and general</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">education work.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">That text may also be the source =
of, or at least the inspiration for, the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">phrase &quot;defensible, =
public, and useful.&quot;&nbsp;&nbsp; While I'd like to say I =
thought</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">of it myself, that may not be =
the case...and I'm still tuckered out enough</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">from moving halfway across the =
country that I just can't tell.&nbsp; In any</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">event, anyone doing assessment =
workshops may well want to take a look at</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">that text.&nbsp; Like Cross and =
Angelo's Classroom Assessment Techniques book,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">it's chock full of things to =
try out, and I believe there's also a chapter</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">on using grading workshops to =
help foster curriculum development at the back.</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Susanmarie</FONT>
</P>

<P><FONT SIZE=3D2 FACE=3D"Courier New">Susanmarie =
Harrington&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&n=
bsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&n=
bsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&n=
bsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; sharrin@iupui.edu</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Director of Writing and =
Associate Professor of =
English&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; 317 =
278-1153</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Indiana University Purdue =
University =
Indianapolis&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;=
&nbsp;&nbsp;&nbsp;&nbsp; 317 274-2347 (fax)</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">425 University Boulevard</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">Indianapolis IN 46202</FONT>
</P>
<BR>
<BR>

<P><FONT SIZE=3D2 FACE=3D"Courier New">At 11:59 AM 7/28/99 -0500, you =
wrote:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Date: Wed, 28 Jul 1999 =
11:46:02 -0500</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;From: Becky Rickly =
&lt;R.Rickly@TTACS.TTU.EDU&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Reply-To: Writing Program =
Administration &lt;WPA-L@ASU.EDU&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;To: WPA-L@ASU.EDU</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Subject: Re: 'selling' comp =
studies?</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;David, the same thing =
happened to me in a grad course in rhetoric.&nbsp; Dr.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Corbett had us write our =
first paper on the following topic:&nbsp; &quot;Is rhetoric</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;an immoral or amoral =
art?&quot;&nbsp; I wasn't even sure what rhetoric *was*...this</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;panic of not knowing really =
made me think/dig, into my education</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;background, popular =
culture, criticism...and that's what made me fall in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;love with this =
discipline.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;Here's what I'm thinking =
about in my own upcoming orientation:&nbsp; I might</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;take excerpts from some of =
those &quot;wow, I suddenly have discovered teaching</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;is IMPORTANT&quot; =
essays/books like the Showalter piece and the Tompkins book</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;so as to provide that =
much-needed ethos for some of the students, whetting</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;their appetite for more on =
the subject.&nbsp; I had planned to do a morning</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;session on assessment, =
emphasizing how hard yet important it is to clearly</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;articulate grading =
standards (as Susanmarie Harrington emphasized in a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;workshop here, they need to =
be &quot;defensible, public, and useful&quot;), then</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;looking at the departmental =
guidelines critically.&nbsp; Perhaps we could</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;reinforce the =
difficulty/challange of clearly articulating what we mean by</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;doing a norming session =
like Joe describes.&nbsp; If nothing else, I'm hoping</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;that this will catch their =
attention, and ideally, it will make them want</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;more.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;I'm guessing most of us =
have some kind of two-day to two-week long</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;orientation.&nbsp; What are =
some other ideas for these?</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;--Becky</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;At 9:10 AM 7/28/99, David =
Schwalm wrote:</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Funny you =
should mention the fact that the grad students have some</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;sense of what is wrong =
with the paper but lack a useful langauge for talking</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;about it.&nbsp; This =
was a kind of two-stage realization for me as a traditional</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;English major.&nbsp; =
The first glimmer was in an upper division Milton class in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;which we were assigned =
to write some sort of analytical paper on one of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Milton's political =
essays, and I found myself with no tools to work with. As</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;I recall, I wrote about =
that in the paper (I can check this, since I still</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;have all that old =
stuff), but I don't remember doing anything about it or</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;getting any help in =
finding the tools I was looking for. I discovered</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;rhetoric in graduate =
school partly because Aristotle was in the air we</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;breathed but partly =
because I because really interested in 18th Century</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;British non-fiction =
prose (especially biography) and again found my tools of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;literary analysis =
inadequate to the task. Only recently (partly from</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;inattention) have I =
made the connection between what literary theorists have</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;been calling =
&quot;master narratives&quot; or &quot;stories&quot; and the topoi and =
enthymemes</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;(alternative patterns =
of inference) that informed my understanding of the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;construction of =
biographical narratives. They tak about stories because they</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;lack a more precise and =
useful vocabulary. Hell, my students call every text</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;a story for the same =
reason.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;David E. Schwalm</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Vice Provost, ASU =
East</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Dean of East =
College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;7001 E. Williams Field =
Road, Bldg. 20</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Mesa, Arizona&nbsp; =
85212</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Phone (602) =
727-1418&nbsp; FAX (602) 727-1876</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; -----Original =
Message-----</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; From: Joe Williams =
[SMTP:jmw1@MIDWAY.UCHICAGO.EDU]</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; Sent: Tuesday, =
July 27, 1999 9:04 PM</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; To:&nbsp;&nbsp; =
WPA-L@asu.edu</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; =
Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Re: 'selling' comp =
studies?</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; On selling =
comp:&nbsp; I'll tell you what has &quot;sold&quot; comp around here to =
grad</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; students.&nbsp; =
Take a so-so paper--an argument--with a lot of problems ranging</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; from logic through =
organization and style, and ask them to explain what it</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; is on the page =
that makes them respond as they do, and what they would</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; tell</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; the writer to do =
on the next paper to avoid the problems in the paper in</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; question.&nbsp; =
They will respond with a lot of impressionistic terms</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; describing</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; how they feel =
about what they read (though it will seem they are</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; describing</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; the text; i.e., =
&quot;This is disorganized&quot; means &quot;I can't connect A with =
B.&quot;)</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; When you pin them =
down to what is going on *on the page* and how what is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; on</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; the page makes =
them respond as they do, they quickly discover that what</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; they are saying is =
mostly hand-waving, on the order of, &quot;You have to do</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; better. Don't be =
disorganized; don't be vague; don't be xxxxxxx.&quot;&nbsp; They</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; don't really have =
a vocabulary for talking about their judgments,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; something</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; they realize when =
they think about the criticism they've received on their</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; own work:&nbsp; =
&quot;I don't like this, so make it better.&quot; The parallels =
between</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; their own problems =
and those of first year students are close enough to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; make their =
teaching relevant to themselves.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; Giving them =
something to read that tries to sell their job to them is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; simply displacing =
responsibility to an alleged authority.&nbsp; &quot;See, X says =
Y,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; so you should =
believe it.&quot;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; Joe =
Williams</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; English</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&gt; UChicago</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;!DOCTYPE HTML =
PUBLIC &quot;-//W3C//DTD HTML 3.2//EN&quot;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;HTML&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;HEAD&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;META =
HTTP-EQUIV=3D&quot;Content-Type&quot; CONTENT=3D&quot;text/html; =
charset=3DUS-ASCII&quot;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;META =
NAME=3D&quot;Generator&quot; CONTENT=3D&quot;MS Exchange Server version =
5.5.2448.0&quot;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;TITLE&gt;RE: =
'selling' comp studies?&lt;/TITLE&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/HEAD&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BODY&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;UL&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;P&gt;&lt;FONT =
COLOR=3D&quot;#0000FF&quot; SIZE=3D2 FACE=3D&quot;Arial&quot;&gt;Funny =
you should mention the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;fact that the grad =
students have some sense of what is wrong with the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;paper but lack a useful =
langauge for talking about it.&amp;nbsp; This was a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;kind of two-stage =
realization for me as a traditional English major.&amp;nbsp;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;The first glimmer was =
in an upper division Milton class in which we were</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;assigned to write some =
sort of analytical paper on one of Milton's</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;political essays, and I =
found myself with no tools to work with. As I</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;recall, I wrote about =
that in the paper (I can check this, since I still</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;have all that old =
stuff), but I don't remember doing anything about it or</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;getting any help in =
finding the tools I was looking for. I discovered</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;rhetoric in graduate =
school partly because Aristotle was in the air we</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;breathed but partly =
because I because really interested in 18th Century</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;British non-fiction =
prose (especially biography) and again found my tools</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;of literary analysis =
inadequate to the task. Only recently (partly from</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;inattention) have I =
made the connection between what literary theorists</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;have been calling =
&amp;quot;master narratives&amp;quot; or &amp;quot;stories&amp;quot; =
and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;the topoi and =
enthymemes (alternative patterns of inference) that informed</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;my understanding of the =
construction of biographical narratives. They tak</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;about stories because =
they lack a more precise and useful vocabulary.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;Hell, my students call =
every text a story for the same reason.&lt;/FONT&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/UL&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;P&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Tahoma&quot;&gt;David E. =
Schwalm&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Tahoma&quot;&gt;Vice Provost, ASU =
East&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Tahoma&quot;&gt;Dean of East =
College&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Tahoma&quot;&gt;7001 E. Williams Field Road, =
Bldg. 20&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Tahoma&quot;&gt;Mesa, Arizona&amp;nbsp; =
85212&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Tahoma&quot;&gt;Phone (602) 727-1418&amp;nbsp; =
FAX (602)</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;727-1876&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;UL&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;P&gt;&lt;FONT =
SIZE=3D1 FACE=3D&quot;Arial&quot;&gt;-----Original =
Message-----&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;&lt;BR&gt;&lt;B&gt;&lt;FONT SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;From:&amp;nbsp;&amp;nbsp;&lt;/FONT&gt;&lt;/B=
&gt; &lt;FONT SIZE=3D1</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;FACE=3D&quot;Arial&quot;&gt;Joe Williams =
[SMTP:jmw1@MIDWAY.UCHICAGO.EDU]&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;&lt;BR&gt;&lt;B&gt;&lt;FONT SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;Sent:&amp;nbsp;&amp;nbsp;&lt;/FONT&gt;&lt;/B=
&gt; &lt;FONT SIZE=3D1</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;FACE=3D&quot;Arial&quot;&gt;Tuesday, July 27, 1999 9:04 =
PM&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;&lt;BR&gt;&lt;B&gt;&lt;FONT SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;To:&amp;nbsp;&amp;nbsp;&amp;nbsp;&amp;nbsp;&=
lt;/FONT&gt;&lt;/B&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;FONT SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;WPA-L@asu.edu&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;&lt;BR&gt;&lt;B&gt;&lt;FONT SIZE=3D1</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;FACE=3D&quot;Arial&quot;&gt;Subject:&amp;nbsp;&amp;nbsp;&am=
p;nbsp;&amp;nbsp;&amp;nbsp;&amp;nbsp;&amp;nbsp;&lt;/FONT&gt;&lt;/B&gt;</=
FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;FONT SIZE=3D1 =
FACE=3D&quot;Arial&quot;&gt;Re: 'selling' comp =
studies?&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;P&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;On selling comp:&amp;nbsp; =
I'll tell you</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;what has =
&amp;quot;sold&amp;quot; comp around here to grad&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;students.&amp;nbsp; Take a =
so-so paper--an</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;argument--with a lot of =
problems ranging&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;from logic through =
organization and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;style, and ask them to =
explain what it&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;is on the page that makes =
them respond</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;as they do, and what =
they would tell&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;the writer to do on the next =
paper to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;avoid the problems in =
the paper in&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;question.&amp;nbsp; They =
will respond with</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;a lot of =
impressionistic terms describing&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;how they feel about what =
they read</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;(though it will seem =
they are describing&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;the text; i.e., =
&amp;quot;This is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;disorganized&amp;quot; =
means &amp;quot;I can't connect A with =
B.&amp;quot;)&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;When you pin them down to =
what is</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;going on *on the page* =
and how what is on&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;the page makes them respond =
as they</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;do, they quickly =
discover that what&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;they are saying is mostly =
hand-waving,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;on the order of, =
&amp;quot;You have to do&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;better. Don't be =
disorganized; don't</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;be vague; don't be =
xxxxxxx.&amp;quot;&amp;nbsp; They&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;don't really have a =
vocabulary for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;talking about their =
judgments, something&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;they realize when they think =
about the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;criticism they've =
received on their&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;own work:&amp;nbsp; =
&amp;quot;I don't like</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;this, so make it =
better.&amp;quot; The parallels between&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;their own problems and those =
of first</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;year students are close =
enough to&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;make their teaching relevant =
to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier =
New">&gt;&gt;themselves.&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;P&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;Giving them something to =
read that</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;tries to sell their job =
to them is&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;simply displacing =
responsibility to an</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;alleged =
authority.&amp;nbsp; &amp;quot;See, X says Y,&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;so you should believe =
it.&amp;quot;&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;P&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;Joe =
Williams&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;English&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;BR&gt;&lt;FONT =
SIZE=3D2 FACE=3D&quot;Courier New&quot;&gt;UChicago&lt;/FONT&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/P&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/UL&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/BODY&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;&gt;&lt;/HTML&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Courier New">&gt;</FONT>
</P>
</UL>
</BODY>
</HTML>
------_=_NextPart_001_01BED93B.A239A61C--
=========================================================================
Date:         Wed, 28 Jul 1999 15:51:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Deborah H. Holdstein" <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: Is Ann Writing in 2000?
MIME-version: 1.0
Content-type: multipart/alternative;
              boundary="MS_Mac_OE_3016021868_253723_MIME_Part"

> THIS MESSAGE IS IN MIME FORMAT. Since your mail reader does not understand
this format, some or all of this message may not be legible.

--MS_Mac_OE_3016021868_253723_MIME_Part
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit

OK, David, but July 28 ain't on Friday, either.  (See Ann's post.)  So
there.

I'm off to check out my odometer.  (What if that's broken?)

D  :-)


Deborah H. Holdstein
Professor of English and Rhetoric
Governors State University
University Park, IL  60466
708.534.4586  vm
708.534.7895  fax

----------
From: David Schwalm <DAVID.SCHWALM@asu.edu>
To: WPA-L@asu.edu
Subject: Re: Is Ann Writing in 2000?
Date: Wed, Jul 28, 1999, 3:19 PM



A new adjective is emerging to describe things that are somehow
characteristic of the millennium: "2K" (pron "too-kay"). For example, "That
haircut is very too-kay." Now, since Ann has jumped the gun, we can say,
"That Ann is just (tooth sucking sound here with shaking head and eyes
rolled up) too too-kay."

If any you are worried about a time warp here, go check the mileage on your
car.

David E. Schwalm
Vice Provost, ASU East
Dean of East College
7001 E. Williams Field Road, Bldg. 20
Mesa, Arizona  85212
Phone (602) 727-1418  FAX (602) 727-1876
-----Original Message-----
From:   Deborah H. Holdstein [SMTP:gas54r0@UXA.ECN.BGU.EDU]
Sent:   Wednesday, July 28, 1999 12:55 PM
To:     WPA-L@asu.edu
Subject:        Is Ann Writing in 2000?

Hmm.  Did Ann's post come to all of us dated 2000 instead of 1999?  Why
would that happen?

Just wondering. . . .A new Y2K kind of problem?

DH

Deborah H. Holdstein
Professor of English and Rhetoric
Governors State University
University Park, IL  60466
708.534.4586  vm
708.534.7895  fax

----------
>From: Ann Feldman <feldman@uic.edu>
>To: WPA-L@asu.edu
>Subject: Re: 'selling' comp studies?
>Date: Fri, Jul 28, 2000, 9:20 AM
>

>Interestingly, I find that when students read the McQuade piece,
>especially, but others in the course as well, they begin to locate
>themselves differently. Many had never looked at literary studies in
>historical context. More than teach directly about composition, it maps the
>field it a new way for them.
>
>Ann Feldman, UIC
>
>
>
>At 08:52 AM 7/28/99 -0500, you wrote:
>>Joe,
>>Thanks for the feedback on having TAs read a paper & thereby learn how
>much they need to learn.   I do that quite a bit already, but I'd like to
>suggest that praising a paper is especially difficult for people without
>training.  As students, many TAs have already learned all kinds of
>vocabulary for finding faults in a paper, but praising one is even harder.
>>
>>I do want to point out that, in my estimation,  giving TAs something to
>read about the field is not necessarily 'displacing responsibility' as you
>indicated.
>>
>>As I stated in my original email, what indeed makes most TAs respect the
>comp field is actually teaching comp & taking an entire course devoted to
>the field.  That is of course how they really learn.  However, my hope is
>that in ADDITION TO this sort of hands-on work, it might help to read a
>cogent piece recommneded by my colleagues as being particularly
>inspirational, persuasive, & useful to supplement what we do already to
>train  TAs or reach others.  I don't believe anyone really believes that
>simply handing people an article will drastically affect many readers (esp
>'hostile' ones), but it can be a way to reach some people & initiate an
>open discussion.
>>
>>Indeed, one would hope that what we publish would be useful as one means
>(but not the ONLY means) of demonstrating the rigor, utility, &
>professionalism of the composition discipline.
>>
>>--larry
>>
>>
>>-------------------------------
>>Larry Beason
>>Director of English Composition
>>Dept. of English, Univ of South Alabama
>>Mobile, AL 36688
>>334-460-7861
>>-------------------------------
>>
>>>>> Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU> - 7/27/99 11:04 PM >>>
>>On selling comp:......
>>
>>Giving them something to read that tries to sell their job to them is
>>simply displacing responsibility to an alleged authority.  "See, X says Y,
>>so you should believe it."
>>
>>Joe Williams
>>English
>>UChicago
>>
>>
>


--MS_Mac_OE_3016021868_253723_MIME_Part
Content-type: text/html; charset="US-ASCII"
Content-transfer-encoding: quoted-printable

<HTML>
<HEAD>
<TITLE>Re: Is Ann Writing in 2000?</TITLE>
</HEAD>
<BODY BGCOLOR=3D"#FFFFFF">
OK, David, but July 28 ain't on Friday, either. &nbsp;(See Ann's post.) &nb=
sp;So there. &nbsp;<BR>
<BR>
I'm off to check out my odometer. &nbsp;(What if that's broken?)<BR>
<BR>
D &nbsp;:-)<BR>
<BR>
<BR>
Deborah H. Holdstein<BR>
Professor of English and Rhetoric<BR>
Governors State University<BR>
University Park, IL &nbsp;60466<BR>
708.534.4586 &nbsp;vm<BR>
708.534.7895 &nbsp;fax<BR>
<BR>
----------<BR>
From: David Schwalm &lt;DAVID.SCHWALM@asu.edu&gt;<BR>
To: WPA-L@asu.edu<BR>
Subject: Re: Is Ann Writing in 2000?<BR>
Date: Wed, Jul 28, 1999, 3:19 PM<BR>
<BR>
<BR>
<BLOCKQUOTE><BR>
<FONT COLOR=3D"#0000FF"><FONT SIZE=3D"2">A new adjective is emerging to describ=
e things that are somehow characteristic of the millennium: &quot;2K&quot; (=
pron &quot;too-kay&quot;). For example, &quot;That haircut is very too-kay.&=
quot; Now, since Ann has jumped the gun, we can say, &quot;That Ann is just =
(tooth sucking sound here with shaking head and eyes rolled up) too too-kay.=
&quot;</FONT></FONT> <BR>
<BR>
<FONT COLOR=3D"#0000FF"><FONT SIZE=3D"2">If any you are worried about a time wa=
rp here, go check the mileage on your car. <BR>
</FONT></FONT><BR>
<FONT SIZE=3D"2">David E. Schwalm</FONT> <BR>
<FONT SIZE=3D"2">Vice Provost, ASU East</FONT> <BR>
<FONT SIZE=3D"2">Dean of East College</FONT> <BR>
<FONT SIZE=3D"2">7001 E. Williams Field Road, Bldg. 20</FONT> <BR>
<FONT SIZE=3D"2">Mesa, Arizona &nbsp;85212</FONT> <BR>
<FONT SIZE=3D"2">Phone (602) 727-1418 &nbsp;FAX (602) 727-1876</FONT> <BR>
<UL><FONT SIZE=3D"1">-----Original Message-----</FONT> <BR>
<FONT SIZE=3D"1"><B>From: &nbsp;</B></FONT>&nbsp;<FONT SIZE=3D"1">Deborah H. Ho=
ldstein [<FONT COLOR=3D"#0000FF"><U>SMTP:gas54r0@UXA.ECN.BGU.EDU</U></FONT>]</=
FONT> <BR>
<FONT SIZE=3D"1"><B>Sent: &nbsp;</B></FONT>&nbsp;<FONT SIZE=3D"1">Wednesday, Ju=
ly 28, 1999 12:55 PM</FONT> <BR>
<FONT SIZE=3D"1"><B>To: &nbsp;&nbsp;&nbsp;</B></FONT>&nbsp;<FONT COLOR=3D"#0000=
FF"><FONT SIZE=3D"1"><U>WPA-L@asu.edu</U></FONT></FONT> <BR>
<FONT SIZE=3D"1"><B>Subject: &nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</B></FONT>&=
nbsp;<FONT SIZE=3D"1">Is Ann Writing in 2000?</FONT> <BR>
<BR>
<FONT SIZE=3D"2">Hmm. &nbsp;Did Ann's post come to all of us dated 2000 inste=
ad of 1999? &nbsp;Why</FONT> <BR>
<FONT SIZE=3D"2">would that happen?</FONT> <BR>
<BR>
<FONT SIZE=3D"2">Just wondering. . . .A new Y2K kind of problem?</FONT> <BR>
<BR>
<FONT SIZE=3D"2">DH</FONT> <BR>
<BR>
<FONT SIZE=3D"2">Deborah H. Holdstein</FONT> <BR>
<FONT SIZE=3D"2">Professor of English and Rhetoric</FONT> <BR>
<FONT SIZE=3D"2">Governors State University</FONT> <BR>
<FONT SIZE=3D"2">University Park, IL &nbsp;60466</FONT> <BR>
<FONT SIZE=3D"2">708.534.4586 &nbsp;vm</FONT> <BR>
<FONT SIZE=3D"2">708.534.7895 &nbsp;fax</FONT> <BR>
<BR>
<FONT SIZE=3D"2">----------</FONT> <BR>
<FONT SIZE=3D"2">&gt;From: Ann Feldman &lt;<FONT COLOR=3D"#0000FF"><U>feldman@u=
ic.edu</U></FONT>&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;To: <FONT COLOR=3D"#0000FF"><U>WPA-L@asu.edu</U></FONT></F=
ONT> <BR>
<FONT SIZE=3D"2">&gt;Subject: Re: 'selling' comp studies?</FONT> <BR>
<FONT SIZE=3D"2">&gt;Date: Fri, Jul 28, 2000, 9:20 AM</FONT> <BR>
<FONT SIZE=3D"2">&gt;</FONT> <BR>
<BR>
<FONT SIZE=3D"2">&gt;Interestingly, I find that when students read the McQuad=
e piece,</FONT> <BR>
<FONT SIZE=3D"2">&gt;especially, but others in the course as well, they begin=
 to locate</FONT> <BR>
<FONT SIZE=3D"2">&gt;themselves differently. Many had never looked at literar=
y studies in</FONT> <BR>
<FONT SIZE=3D"2">&gt;historical context. More than teach directly about compo=
sition, it maps the</FONT> <BR>
<FONT SIZE=3D"2">&gt;field it a new way for them.</FONT> <BR>
<FONT SIZE=3D"2">&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;Ann Feldman, UIC</FONT> <BR>
<FONT SIZE=3D"2">&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;At 08:52 AM 7/28/99 -0500, you wrote:</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;Joe,</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;Thanks for the feedback on having TAs read a paper &=
amp; thereby learn how</FONT> <BR>
<FONT SIZE=3D"2">&gt;much they need to learn. &nbsp;&nbsp;I do that quite a b=
it already, but I'd like to</FONT> <BR>
<FONT SIZE=3D"2">&gt;suggest that praising a paper is especially difficult fo=
r people without</FONT> <BR>
<FONT SIZE=3D"2">&gt;training. &nbsp;As students, many TAs have already learn=
ed all kinds of</FONT> <BR>
<FONT SIZE=3D"2">&gt;vocabulary for finding faults in a paper, but praising o=
ne is even harder.</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;I do want to point out that, in my estimation, &nbsp=
;giving TAs something to</FONT> <BR>
<FONT SIZE=3D"2">&gt;read about the field is not necessarily 'displacing resp=
onsibility' as you</FONT> <BR>
<FONT SIZE=3D"2">&gt;indicated.</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;As I stated in my original email, what indeed makes =
most TAs respect the</FONT> <BR>
<FONT SIZE=3D"2">&gt;comp field is actually teaching comp &amp; taking an ent=
ire course devoted to</FONT> <BR>
<FONT SIZE=3D"2">&gt;the field. &nbsp;That is of course how they really learn=
. &nbsp;However, my hope is</FONT> <BR>
<FONT SIZE=3D"2">&gt;that in ADDITION TO this sort of hands-on work, it might=
 help to read a</FONT> <BR>
<FONT SIZE=3D"2">&gt;cogent piece recommneded by my colleagues as being parti=
cularly</FONT> <BR>
<FONT SIZE=3D"2">&gt;inspirational, persuasive, &amp; useful to supplement wh=
at we do already to</FONT> <BR>
<FONT SIZE=3D"2">&gt;train &nbsp;TAs or reach others. &nbsp;I don't believe a=
nyone really believes that</FONT> <BR>
<FONT SIZE=3D"2">&gt;simply handing people an article will drastically affect=
 many readers (esp</FONT> <BR>
<FONT SIZE=3D"2">&gt;'hostile' ones), but it can be a way to reach some peopl=
e &amp; initiate an</FONT> <BR>
<FONT SIZE=3D"2">&gt;open discussion.</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;Indeed, one would hope that what we publish would be=
 useful as one means</FONT> <BR>
<FONT SIZE=3D"2">&gt;(but not the ONLY means) of demonstrating the rigor, uti=
lity, &amp;</FONT> <BR>
<FONT SIZE=3D"2">&gt;professionalism of the composition discipline.</FONT> <B=
R>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;--larry</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;-------------------------------</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;Larry Beason</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;Director of English Composition</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;Dept. of English, Univ of South Alabama</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;Mobile, AL 36688</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;334-460-7861</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;-------------------------------</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;&gt;&gt;&gt; Joe Williams &lt;<FONT COLOR=3D"#0000FF">=
<U>jmw1@MIDWAY.UCHICAGO.EDU</U></FONT>&gt; - 7/27/99 11:04 PM &gt;&gt;&gt;</=
FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;On selling comp:......</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;Giving them something to read that tries to sell the=
ir job to them is</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;simply displacing responsibility to an alleged autho=
rity. &nbsp;&quot;See, X says Y,</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;so you should believe it.&quot;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;Joe Williams</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;English</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;UChicago</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;&gt;</FONT> <BR>
<FONT SIZE=3D"2">&gt;</FONT> <BR>
<BR>
</UL></BLOCKQUOTE>
</BODY>
</HTML>

--MS_Mac_OE_3016021868_253723_MIME_Part--
=========================================================================
Date:         Wed, 28 Jul 1999 19:05:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Ann M. Feldman" <feldman@UIC.EDU>
Subject:      Re: Is Ann Writing in 2000?
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Ann really didn't do anything she is aware of! The previous message was
dated just fine. Somebody up there is testing for Y2k.  She did however buy
her own Y2k T-shirt that says "5759, " the current year in the Jewish
calendar and on the back it says "Been there, done that!" The other Ann
Feldman


At 04:39 PM 7/28/99 -0400, you wrote:
>I suspect that Ann did what I did a few months ago--change the date in
>her computer to a few seconds before midnight on 12/31/99 to see if,
>when 2000 arrived, her computer would prove to be Y2K-proof.  Then she
>forgot to change the date back.
>
>--
>______________________________________________________________________
>
>Joel Nydahl, Ph.D.                              PHONE:  (954) 475-6642
>Chair, English Department                         FAX:  (954) 475-6646
>Broward Community College
>3501 Southwest Davie Road
>Davie, Florida 33314                 E-MAIL:  jnydahl@broward.cc.fl.us
>
>                               BIRD LIVES!
>______________________________________________________________________
>
>
=========================================================================
Date:         Fri, 28 Jul 2000 23:23:08 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Is Ann Writing in 2000?
In-Reply-To:  <199907281956.OAA16763@ecom1.ecnet.net>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Just a test.  I set my computer's date to 2000.  Let's see what happens.

I suspect Ann's message may have gone out during a Y2K test at her
school--when the mainframe's clock was set to 2000 in order to look for
problems.
Bill

>Hmm.  Did Ann's post come to all of us dated 2000 instead of 1999?  Why
>would that happen?
>
>Just wondering. . . .A new Y2K kind of problem?
>
>DH
>
>
>Deborah H. Holdstein
>Professor of English and Rhetoric
>Governors State University
>University Park, IL  60466
>708.534.4586  vm
>708.534.7895  fax
>
>----------
>>From: Ann Feldman <feldman@uic.edu>
>>To: WPA-L@asu.edu
>>Subject: Re: 'selling' comp studies?
>>Date: Fri, Jul 28, 2000, 9:20 AM
>>
>
>>Interestingly, I find that when students read the McQuade piece,
>>especially, but others in the course as well, they begin to locate
>>themselves differently. Many had never looked at literary studies in
>>historical context. More than teach directly about composition, it maps the
>>field it a new way for them.
>>
>>Ann Feldman, UIC
>>
>>
>>
>>At 08:52 AM 7/28/99 -0500, you wrote:
>>>Joe,
>>>Thanks for the feedback on having TAs read a paper & thereby learn how
>>much they need to learn.   I do that quite a bit already, but I'd like to
>>suggest that praising a paper is especially difficult for people without
>>training.  As students, many TAs have already learned all kinds of
>>vocabulary for finding faults in a paper, but praising one is even harder.
>>>
>>>I do want to point out that, in my estimation,  giving TAs something to
>>read about the field is not necessarily 'displacing responsibility' as you
>>indicated.
>>>
>>>As I stated in my original email, what indeed makes most TAs respect the
>>comp field is actually teaching comp & taking an entire course devoted to
>>the field.  That is of course how they really learn.  However, my hope is
>>that in ADDITION TO this sort of hands-on work, it might help to read a
>>cogent piece recommneded by my colleagues as being particularly
>>inspirational, persuasive, & useful to supplement what we do already to
>>train  TAs or reach others.  I don't believe anyone really believes that
>>simply handing people an article will drastically affect many readers (esp
>>'hostile' ones), but it can be a way to reach some people & initiate an
>>open discussion.
>>>
>>>Indeed, one would hope that what we publish would be useful as one means
>>(but not the ONLY means) of demonstrating the rigor, utility, &
>>professionalism of the composition discipline.
>>>
>>>--larry
>>>
>>>
>>>-------------------------------
>>>Larry Beason
>>>Director of English Composition
>>>Dept. of English, Univ of South Alabama
>>>Mobile, AL 36688
>>>334-460-7861
>>>-------------------------------
>>>
>>>>>> Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU> - 7/27/99 11:04 PM >>>
>>>On selling comp:......
>>>
>>>Giving them something to read that tries to sell their job to them is
>>>simply displacing responsibility to an alleged authority.  "See, X says Y,
>>>so you should believe it."
>>>
>>>Joe Williams
>>>English
>>>UChicago
>>>
>>>
>>
=========================================================================
Date:         Wed, 28 Jul 1999 23:30:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Is Ann Writing in 2000?
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

Hah!  This is fun.  Now I'm forwarding to you a message I cannot yet have
written!

I'll quit and get some sleep now.
Bill

>Date: Fri, 28 Jul 2000 23:23:08 -0700
>From: Bill Condon <bcondon@WSU.EDU>
>Subject: Re: Is Ann Writing in 2000?
>Sender: Writing Program Administration <WPA-L@asu.edu>
>X-Sender: bcondon@mail.wsu.edu
>To: WPA-L@asu.edu
>Reply-to: Writing Program Administration <WPA-L@asu.edu>
>MIME-version: 1.0
>
>Just a test.  I set my computer's date to 2000.  Let's see what happens.
>
>I suspect Ann's message may have gone out during a Y2K test at her
>school--when the mainframe's clock was set to 2000 in order to look for
>problems.
>Bill
>
>>Hmm.  Did Ann's post come to all of us dated 2000 instead of 1999?  Why
>>would that happen?
>>
>>Just wondering. . . .A new Y2K kind of problem?
>>
>>DH
>>
>>
>>Deborah H. Holdstein
>>Professor of English and Rhetoric
>>Governors State University
>>University Park, IL  60466
>>708.534.4586  vm
>>708.534.7895  fax
>>
>>----------
>>>From: Ann Feldman <feldman@uic.edu>
>>>To: WPA-L@asu.edu
>>>Subject: Re: 'selling' comp studies?
>>>Date: Fri, Jul 28, 2000, 9:20 AM
>>>
>>
>>>Interestingly, I find that when students read the McQuade piece,
>>>especially, but others in the course as well, they begin to locate
>>>themselves differently. Many had never looked at literary studies in
>>>historical context. More than teach directly about composition, it maps the
>>>field it a new way for them.
>>>
>>>Ann Feldman, UIC
>>>
>>>
>>>
>>>At 08:52 AM 7/28/99 -0500, you wrote:
>>>>Joe,
>>>>Thanks for the feedback on having TAs read a paper & thereby learn how
>>>much they need to learn.   I do that quite a bit already, but I'd like to
>>>suggest that praising a paper is especially difficult for people without
>>>training.  As students, many TAs have already learned all kinds of
>>>vocabulary for finding faults in a paper, but praising one is even harder.
>>>>
>>>>I do want to point out that, in my estimation,  giving TAs something to
>>>read about the field is not necessarily 'displacing responsibility' as you
>>>indicated.
>>>>
>>>>As I stated in my original email, what indeed makes most TAs respect the
>>>comp field is actually teaching comp & taking an entire course devoted to
>>>the field.  That is of course how they really learn.  However, my hope is
>>>that in ADDITION TO this sort of hands-on work, it might help to read a
>>>cogent piece recommneded by my colleagues as being particularly
>>>inspirational, persuasive, & useful to supplement what we do already to
>>>train  TAs or reach others.  I don't believe anyone really believes that
>>>simply handing people an article will drastically affect many readers (esp
>>>'hostile' ones), but it can be a way to reach some people & initiate an
>>>open discussion.
>>>>
>>>>Indeed, one would hope that what we publish would be useful as one means
>>>(but not the ONLY means) of demonstrating the rigor, utility, &
>>>professionalism of the composition discipline.
>>>>
>>>>--larry
>>>>
>>>>
>>>>-------------------------------
>>>>Larry Beason
>>>>Director of English Composition
>>>>Dept. of English, Univ of South Alabama
>>>>Mobile, AL 36688
>>>>334-460-7861
>>>>-------------------------------
>>>>
>>>>>>> Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU> - 7/27/99 11:04 PM >>>
>>>>On selling comp:......
>>>>
>>>>Giving them something to read that tries to sell their job to them is
>>>>simply displacing responsibility to an alleged authority.  "See, X says Y,
>>>>so you should believe it."
>>>>
>>>>Joe Williams
>>>>English
>>>>UChicago
>>>>
>>>>
>>>
>
=========================================================================
Date:         Thu, 29 Jul 1999 09:14:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Bruce McComiskey <mccomisk@UAB.EDU>
Subject:      Re: Is Ann Writing in 2000?
In-Reply-To:  <l03010d04b3c5a5584913@[199.245.242.69]>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"

>Date: Fri, 28 Jul 2000 23:23:08 -0700
        Oh, I feel like I'm back in grad school.  Have I missed the whole
1999/2000 academic year?  But where's the hangover?
Bruce






At 11:30 PM 7/28/99 -0700, you wrote:
>Hah!  This is fun.  Now I'm forwarding to you a message I cannot yet have
>written!
>
>I'll quit and get some sleep now.
>Bill
>
>>Date: Fri, 28 Jul 2000 23:23:08 -0700
>>From: Bill Condon <bcondon@WSU.EDU>
>>Subject: Re: Is Ann Writing in 2000?
>>Sender: Writing Program Administration <WPA-L@asu.edu>
>>X-Sender: bcondon@mail.wsu.edu
>>To: WPA-L@asu.edu
>>Reply-to: Writing Program Administration <WPA-L@asu.edu>
>>MIME-version: 1.0
>>
>>Just a test.  I set my computer's date to 2000.  Let's see what happens.
>>
>>I suspect Ann's message may have gone out during a Y2K test at her
>>school--when the mainframe's clock was set to 2000 in order to look for
>>problems.
>>Bill
>>
>>>Hmm.  Did Ann's post come to all of us dated 2000 instead of 1999?  Why
>>>would that happen?
>>>
>>>Just wondering. . . .A new Y2K kind of problem?
>>>
>>>DH
>>>
>>>
>>>Deborah H. Holdstein
>>>Professor of English and Rhetoric
>>>Governors State University
>>>University Park, IL  60466
>>>708.534.4586  vm
>>>708.534.7895  fax
>>>
>>>----------
>>>>From: Ann Feldman <feldman@uic.edu>
>>>>To: WPA-L@asu.edu
>>>>Subject: Re: 'selling' comp studies?
>>>>Date: Fri, Jul 28, 2000, 9:20 AM
>>>>
>>>
>>>>Interestingly, I find that when students read the McQuade piece,
>>>>especially, but others in the course as well, they begin to locate
>>>>themselves differently. Many had never looked at literary studies in
>>>>historical context. More than teach directly about composition, it maps
the
>>>>field it a new way for them.
>>>>
>>>>Ann Feldman, UIC
>>>>
>>>>
>>>>
>>>>At 08:52 AM 7/28/99 -0500, you wrote:
>>>>>Joe,
>>>>>Thanks for the feedback on having TAs read a paper & thereby learn how
>>>>much they need to learn.   I do that quite a bit already, but I'd like to
>>>>suggest that praising a paper is especially difficult for people without
>>>>training.  As students, many TAs have already learned all kinds of
>>>>vocabulary for finding faults in a paper, but praising one is even harder.
>>>>>
>>>>>I do want to point out that, in my estimation,  giving TAs something to
>>>>read about the field is not necessarily 'displacing responsibility' as you
>>>>indicated.
>>>>>
>>>>>As I stated in my original email, what indeed makes most TAs respect the
>>>>comp field is actually teaching comp & taking an entire course devoted to
>>>>the field.  That is of course how they really learn.  However, my hope is
>>>>that in ADDITION TO this sort of hands-on work, it might help to read a
>>>>cogent piece recommneded by my colleagues as being particularly
>>>>inspirational, persuasive, & useful to supplement what we do already to
>>>>train  TAs or reach others.  I don't believe anyone really believes that
>>>>simply handing people an article will drastically affect many readers (esp
>>>>'hostile' ones), but it can be a way to reach some people & initiate an
>>>>open discussion.
>>>>>
>>>>>Indeed, one would hope that what we publish would be useful as one means
>>>>(but not the ONLY means) of demonstrating the rigor, utility, &
>>>>professionalism of the composition discipline.
>>>>>
>>>>>--larry
>>>>>
>>>>>
>>>>>-------------------------------
>>>>>Larry Beason
>>>>>Director of English Composition
>>>>>Dept. of English, Univ of South Alabama
>>>>>Mobile, AL 36688
>>>>>334-460-7861
>>>>>-------------------------------
>>>>>
>>>>>>>> Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU> - 7/27/99 11:04 PM >>>
>>>>>On selling comp:......
>>>>>
>>>>>Giving them something to read that tries to sell their job to them is
>>>>>simply displacing responsibility to an alleged authority.  "See, X
says Y,
>>>>>so you should believe it."
>>>>>
>>>>>Joe Williams
>>>>>English
>>>>>UChicago
>>>>>
>>>>>
>>>>
>>
>
=========================================================================
Date:         Thu, 29 Jul 1999 09:09:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Gary Hatch <Gary_Hatch@BYU.EDU>
Organization: Brigham Young University
Subject:      Using Scoring Guides
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

>Has anyone tried this? I used to show TAs how to develop and use
scoring guides, but I never really
>gave them a dramatic experience of the difference between using them
and not using them.

Let me respond as one of the TAs whom David showed how to develop and
use scoring guides. I've had lots of experience using them and not using
them, and although they take some time to construct, they save a lot of
time later on in responding and grading. I also follow David's advice of
constructing these scoring guides in collaboration with the students in
the class. We generally begin with a brainstorming session. I ask, "What
qualities would be reasonable to expect in college-level writing?" They
generally come up with what I would put on a scoring guide anyway. And
with a little guidance (based on what we have already discussed in the
class), they can come up with the rest. I then construct a scoring guide
for each assignment that includes some general principles of good
college-level writing (as defined by the class) and some specific
problems that I know students will encounter (based on my teaching of
the assignments for several years now). We use the scoring guides for
self-assessment, peer-review, my reading of drafts, conferences, and
grading. Since students have collaborated on the scoring guides and have
used them at every stage of the process, they rarely complain about
grades. I also preach the gospel of scoring guides in seminars I have
done on campus for WAC faculty. There first (sometimes belligerant)
response to enhancing the writing component of their classes is that
they can't manage the workload. Their eyes brighten considerably when we
talk about scoring guides
    I imagine that the growth of online courses will make scoring guides
even more important, since the teacher may not be physically present for
the students.

Gary Hatch
English Department
Brigham Young University
=========================================================================
Date:         Thu, 29 Jul 1999 11:25:16 -0400
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Richard Jenseth <rjen@MUSIC.STLAWU.EDU>
Subject:      Re: lit papers for non-majors
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

I'm not sure of this is the kind of activity you are after, but when I
teach lit to non-majors (where the literary essay is not a primary
focus) I sometimes use "creative writing" to get readers more deeply
entangled, or to help the see the text in a different way.

I will sometimes choose an old chestnut like "Hills Like White
Elephants" (what Roland Barthes calls 'the already read'), a text that
appears to have nothing left to say.  To get at perspective and gender
in that story, I want them to see the characters and the events from a
different persepctive.  So I have them write a first-person 'story' of
the same events as told by the waitress, the invisible woman who
disappears behind the curtain. We see what she sees, and we hear her
impressions of what's going on between the man and woman.

I've also done this kind of activity with other "classics," texts they
have read (or feel like they have read) in highschool ("Araby," "Paul's
Case," "Open Boat," and even "A&P," told from the perspective of one of
the girls, or even by that stiff-backed  manager).

It's fun, fairly quick, and it often produces writing that students care
about (and so will invest in through revisions). Along the way, it
offers some modest insights into texts, reading, and readers.

Richard Jenseth
St. Lawrence University

Linda Bergmann wrote:
>
> I'm trawling for ideas for next semester, when I will be teaching an
> American literature survey that will be taken largely  by non-majors. Since
> I don't feel particularly constrained to teach them to write the academic
> discourse of literary study,  I'm looking for writing assignments that will
> be interesting and useful to my students.  Any ideas--for paper topics or
> for books or other sources of ideas--would be welcome.
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
=========================================================================
Date:         Thu, 29 Jul 1999 09:18:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         cj <azcacti@ASU.EDU>
Subject:      Re: lit papers for non-majors
In-Reply-To:  <37A0725C.BAEF2900@music.stlawu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"
Content-transfer-encoding: quoted-printable

Here's one I've used for non-majors:

It's a murder mystery. Often, I write it up for our situation. A pale,=
 nervous
substitute greets the class and introduces Inspector Sniffetout, Visiting
Inspector from Scotland Yard.  The English teacher has been found dead in=
 her
apartment, smoking gun at her side, police unsure if it's a murder or a
suicide, BUT...

A copy of this famous poem was found crumpled in the victim's hand. It is=
 the
only real clue to the cause or motive of this tragic death.

I give them 3 poems to choose from. Last time it was:

"Blue Girls" -- John Crowe Ransom
"When My Love Swears That She Is Made Of Truth" -- Shakespeare sonnet 138
"Twicknam Garden" -- John Donne

Sometimes I have them write an "argument" to a local muckraking publication,
when the police won't believe they have solved the murder by reading and
understanding literary elements in the poem.

This is a tricky assignment, with a lot of room for confusion and error, but
knowing this, it isn't difficult to keep them focused on the poems and the
subtleties of language -- the "mystery" framework keeps them reading and
re-reading, looking for wordplay, tropes, and multiple images, etc.

I learned to help them focus by stipulating that they must write ONLY about=
 the
literary (or rhetorical) elements in the poem in the introduction and body=
 of
the paper.=20

They may write about the murder itself in the conclusion, which sometimes=
 puts
the length of their essay at double the requirement, since they are having=
 MUCH
too much fun with the grisly demise of their instructor.

--CJ Jeney--



>Linda Bergmann wrote:
>>
>> I'm trawling for ideas for next semester, when I will be teaching an
>> American literature survey that will be taken largely=A0 by non-majors.=
 Since
>> I don't feel particularly constrained to teach them to write the academic
>> discourse of literary study,=A0 I'm looking for writing assignments that=
 will
>> be interesting and useful to my students.=A0 Any ideas--for paper topics=
 or
>> for books or other sources of ideas--would be welcome.
>>
>> Linda S. Bergmann
>> Associate Professor of English and Director of Writing Across the=
 Curriculum
>> University of Missouri-Rolla
>> Rolla, MO=A0 65409
>>
>> (573) 341-4685
>>
>> bergmann@umr.edu
>=20
_________________________________
CJ Jeney
Instructional Innovation Network
Arizona State University -- CSU Pomona
(602) 965-9368
azcacti@asu.edu

http://www.public.asu.edu/~starbuck/cjeney/
=========================================================================
Date:         Thu, 29 Jul 1999 11:40:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         Larry Beason <lbeason@USAMAIL.USOUTHAL.EDU>
Subject:      Re: 'selling' comp studies?
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: quoted-printable

Many thanks to all who made suggestions for a particular article that =
helps people understand the complexity and value of comp.  I think I will =
try starting off w/ such a reading assignment in the TA training course, =
but will--as often suggested--look for a piece that shows the diversity of =
ideas and issues connected with the field.=20

Maybe that's the crux--reminding those outside the field that composition =
studies is more than what-do-you-do-Monday.   I forgot how widespread this =
limited view of composition still is.=20

larry

-------------------------------
Larry Beason
Director of English Composition
Dept. of English, Univ of South Alabama
Mobile, AL 36688
334-460-7861
-------------------------------
=========================================================================
Date:         Thu, 29 Jul 1999 10:07:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASU.EDU>
From:         "Kenneth R. Wright" <kright@EARTHLINK.NET>
Subject:      Info Please
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit

I'm changing servers, so could someone please send me the
subscribe/unsubscribe information for WPA?  Sorry for this request to
the whole list, but I lost all listserv information when transferring my
account.

Thanks

Kenneth
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At 09:09 AM 7/29/99 -0600, you wrote:
>>Has anyone tried this? I used to show TAs how to develop and use
>scoring guides, but I never really
>>gave them a dramatic experience of the difference between using them
>and not using them.

Hmm.  I've been doing this in workshops around the country for twenty-five
years. And I've been arguing that grading criteria should be clear, public,
and consistent for at least that long. If Rick Straub is still on this list
he can give a citation for his new book, in which I have a chapter on using
scoring guides in teaching writing.
                                                                --Ed White



Edward M. White
Emeritus Professor of English, Cal State, San Bernardino (ewhite@csusb.edu)
and
Adjunct Professor of English, University of Arizona (emwhite@u.arizona.edu).
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Larry,

You're welcome.  And be sure they read the MLA job listings, too.
As my old friend Nick would say, if we cannot be loved, let us at
least be feared.   ;)

Mark

Larry Beason wrote:

> Many thanks to all who made suggestions for a particular article that helps people understand the complexity and value of comp.  I think I will try starting off w/ such a reading assignment in the TA training course, but will--as often suggested--look for a piece that shows the diversity of ideas and issues connected with the field.
>
> Maybe that's the crux--reminding those outside the field that composition studies is more than what-do-you-do-Monday.   I forgot how widespread this limited view of composition still is.
>
> larry
>
> -------------------------------
> Larry Beason
> Director of English Composition
> Dept. of English, Univ of South Alabama
> Mobile, AL 36688
> 334-460-7861
> -------------------------------
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Linda,
For the non-majors, I think a good focus is to interest them not only in
the texts themselves, but in their privilege to respond.  I've had my
non-majors (and a lot of the time, my majors too) keep a reading journal
whose only requirements are readability and length -- length is one full
page single spaced, number ten times new roman font.

At first, they are intent on filling the page.  One full page per-class
meeting (about a half hour if they're hot -- longer if they're not.
After a while, filling the page becomes easier because they are in
control.  And the bull ceases because it is, frankly, easier to respond
to, to talk about, the reading rather than to skirt the issue.

Midway through the semester, students discover that they most likely
have fallen into (or formed) a perspective -- a way of seeing the text
unique to them and their reading.  In the best of all worlds, these kids
will realize that they are, in fact, literary critics and like Kenneth
Burke's wary trout, they come to discover that all response is relative
and personal.  For a final project, I have them write a larger paper on
their perspective -- on their own writing -- rather than on the
readings.  focus might be aimed at "why do you see these stories in such
a way" or why did you write what you wrote about this or that text[s].
Writng about their writing keeps it personal, yet, in order to do this,
they must relate to the texts as well.  This is sorta relative to
Pratt's contact zone stuff and of, course, reader response theory --
but, in the final analysis, the real point here is top keep these guys
interested in writing about their reading and reading about the world.

This sort of anxiety-free journal can really help non-writers come to
enjoy the activity in much the same way a well chosen student-centered
group of texts will promote the turning of pages.

BTW -- out of curiosity re the AP readings, I picked up  Cormac
Macarthy's _All the Pretty Horses_  and  _The Crossing_.   There are
some good possibilities for excerpts here -- especially the first part
of  _The Crossing_  from which the "wolf prompt" was taken for the AP
lit text.   Very much like Faulkners _the Bear_  . . .

Hope your summer's cool

Dennis
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I'm not sure we need to avoid the traditional critical essay,
although we need to begin with the understanding that our
students a) are novices with this genre, b) may never use
this genre outside of a few required classes, and c) probably
have no idea why they should be writing this kind of thing
in the first place.  But the traditional critical essays allows
one to talk about informative communication skills, building
a discussion around the needs of an audience, the differences
between various kinds of informative writing, and so on.
(Good God!  You mean, you use a literature class to talk
about rhetoric!?  What kind of fiend are you!?   Umm...the
kind who agrees with Cicero, Samuel Johnson, and Kenneth
Burke that literature is really just another branch of rhetoric.
Why do you ask?)  The critical essay's "situation" is rather
vague in many ways, of course, but I usually just tell them
that their job is to teach someone something worthwhile
about the novel or play we are discussing.  In some cases,
"teaching" will become proving the truth about a controversial
point (e.g., who is the real monster in Frankenstein--the creature
or Victor?)

One of the central themes in my literature classes is, along with
discussing the individual works, is to have students work through
questions like "what is literature?" and "is this particular work
literature?" and "why should engineers (or other non-majors) have
to study literature?"  This makes for some good discussion and
some good papers.

Richard Jenseth wrote:

> I'm not sure of this is the kind of activity you are after, but when I
> teach lit to non-majors (where the literary essay is not a primary
> focus) I sometimes use "creative writing" to get readers more deeply
> entangled, or to help the see the text in a different way.
>
> I will sometimes choose an old chestnut like "Hills Like White
> Elephants" (what Roland Barthes calls 'the already read'), a text that
> appears to have nothing left to say.  To get at perspective and gender
> in that story, I want them to see the characters and the events from a
> different persepctive.  So I have them write a first-person 'story' of
> the same events as told by the waitress, the invisible woman who
> disappears behind the curtain. We see what she sees, and we hear her
> impressions of what's going on between the man and woman.
>
> I've also done this kind of activity with other "classics," texts they
> have read (or feel like they have read) in highschool ("Araby," "Paul's
> Case," "Open Boat," and even "A&P," told from the perspective of one of
> the girls, or even by that stiff-backed  manager).
>
> It's fun, fairly quick, and it often produces writing that students care
> about (and so will invest in through revisions). Along the way, it
> offers some modest insights into texts, reading, and readers.
>
> Richard Jenseth
> St. Lawrence University
>
> Linda Bergmann wrote:
> >
> > I'm trawling for ideas for next semester, when I will be teaching an
> > American literature survey that will be taken largely  by non-majors. Since
> > I don't feel particularly constrained to teach them to write the academic
> > discourse of literary study,  I'm looking for writing assignments that will
> > be interesting and useful to my students.  Any ideas--for paper topics or
> > for books or other sources of ideas--would be welcome.
> >
> > Linda S. Bergmann
> > Associate Professor of English and Director of Writing Across the Curriculum
> > University of Missouri-Rolla
> > Rolla, MO  65409
> >
> > (573) 341-4685
> >
> > bergmann@umr.edu
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WPAers,

I've searched the list archives and haven't come up with an answer to a
question I have.  Can anyone recommend an article (or 2) written for
non-specialists about how email and web writing is changing the ways we
write (and read)?  I'm interested in various points of view, from those who
think this change signals Armageddon to those who think it's downright cool.
Any cites come to mind?

thanks

Lauren
******************************
Dr. Lauren Sewell, Assistant Professor and Director of Composition
Dept. of English
University of Tennessee-Chattanooga
615 McCallie Ave.
Chattanooga, TN  37403
phone:  423-755-5232    fax:  423-785-2282
email:  lauren-sewell@utc.edu
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Lauren,

Myron Tuman in "WORD PERFECT: "Literacy in the Computer Age" devotes a
chapter to "The New Reading" and a chapter to "the New Writing."  He
discusses the pros and cons of each in a balanced approach.  My students
really like what he has to say.

Eileen










At 03:47 PM 7/29/99 -0400, you wrote:
>WPAers,
>
>I've searched the list archives and haven't come up with an answer to a
>question I have.  Can anyone recommend an article (or 2) written for
>non-specialists about how email and web writing is changing the ways we
>write (and read)?  I'm interested in various points of view, from those who
>think this change signals Armageddon to those who think it's downright cool.
>Any cites come to mind?
>
>thanks
>
>Lauren
>******************************
>Dr. Lauren Sewell, Assistant Professor and Director of Composition
>Dept. of English
>University of Tennessee-Chattanooga
>615 McCallie Ave.
>Chattanooga, TN  37403
>phone:  423-755-5232    fax:  423-785-2282
>email:  lauren-sewell@utc.edu
>
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Page through this one. Many of the essays discuss real writing in real
situations, with real-life technologies for people with real jobs:

Sullivan, Patricia, and Jennie Dautermann, eds. _Electronic Literacies in=
 the
Workplace: Technologies of Writing._ Urbana: NCTE, 1996.

Perhaps some of the sources in my current bib will interest you:

<<http://www.public.asu.edu/~starbuck/cjeney/bibliogr.htm>http://www.public
.asu.edu/~starbuck/cjeney/bibliogr.htm>

I can forward this request to the ACW-L, if you like.

(Alliance for Computers & Writing Listserv)


--CJ--

>WPAers,
>
>I've searched the list archives and haven't come up with an answer to a
>question I have.=A0 Can anyone recommend an article (or 2) written for
>non-specialists about how email and web writing is changing the ways we
>write (and read)?=A0 I'm interested in various points of view, from those=
 who
>think this change signals Armageddon to those who think it's downright=
 cool.
>Any cites come to mind?
>
>thanks
>
>Lauren
>******************************
>Dr. Lauren Sewell, Assistant Professor and Director of Composition
>Dept. of English
>University of Tennessee-Chattanooga
>615 McCallie Ave.
>Chattanooga, TN=A0 37403
>phone:=A0 423-755-5232=A0=A0=A0 fax:=A0 423-785-2282
>email:=A0 lauren-sewell@utc.edu
>=20
_____________________________
CJ Jeney
Arizona State University

http://www.public.asu.edu/~starbuck/cjeney/
azcacti@asu.edu
_____________________________
Mork: "Fly, little egg! You're free!"
Egg:   *splatt*
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<<I've searched the list archives and haven't come up with an answer to a
  question I have.  Can anyone recommend an article (or 2) written for
  non-specialists about how email and web writing is changing the ways we
  write (and read)?  I'm interested in various points of view, from those
  who think this change signals Armageddon to those who think it's
  downright cool.  Any cites come to mind? >>

As a tool against those who see electronic writing as Armageddon, you
might want to secure a copy of Smith, Paris, and Kahn's _Learning to Write
Differently: Beginning Writers and Word Processing_ from Ablex.  And If
you've got dinosaurs who think read writing can only be done on an IBM
Selectric, this will give you some ammunition.

    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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On scoring guides--which I favor and have been using for a few decades in
scoring situations.

Scoring guides presuppose ranking and grading--a useful strategy when one is
assessing performance (or either the students or the instruction).

We can also use scoring guides of some sort, preferably with student
contributions to the criteria, when responding to students' papers--and when we
show students how to respond usefully to one another's papers.  But we have to
think of them as something different than scoring guides.  So let's also think
in terms of response guides.   Eric? :-)

Irv

*******************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******************
irvin_peckham@unomaha.edu
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Oddly enough, Irv, I have found asking students to *rank* helps them
articulate criteria better than if I simply try to help them *respond*.
Especially at the start of the semester, I'll ask students to use some
group time to figure out either how to rank order drafts in their group, or
to identify the strongest and weakest draft (they don't need to tell me or
the class whose is whose, though), and then we move from that impulse to
figuring out on what basis they made that decision. I came to that in my
struggle to get them over the "it was good" sorts of responses that can
dominate early group sessions.

But you're right--there are all sorts of ways to use structured response
forms.  We can name criteria, and also name various levels of response,
anything from a thumbs up/thumbs down to much more detailed descriptions.
You're talking about what Elbow advocated in "Ranking, Judging, Liking,"
right?

Another thing I've found helpful, though, is considering how to tell
students how to get a C (which in our program is the grade needed to
satisfy the requirement, so it functions for us as the minimum pass) and
how to get an A (or getting the students to help me articulate this).  I've
found that trying to work out what is the floor in my grading/responding
scheme--the point where I can say "yes, this demonstrates that you've
learned the basics"--has been very liberating.  ("the basics" isn't a good
term there--sounds too skills oriented.  but I've not yet had my morning
tea so I'll leave it.)  I used to be annoyed with students who seemed
preoccupied with doing the minimum.  But then I realized that figuring out
what the minimum was in my courses was a challenging task for me (and I
also realized that at IUPUI, some students earning Cs are happy b/c they've
never done so well before--all things are relative).  So working out what's
acceptable and what's terrific can be a good way to work through building
scale point descriptions, whatever the points are named.

Susanmarie



Susanmarie Harrington                                           sharrin@iupui.edu
Director of Writing and Associate Professor of English          317 278-115
Indiana University Purdue University Indianapolis               317 274-2347 (fax)
425 University Boulevard
Indianapolis IN 46202
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Lauren,

I suggest

Hawisher, Gail E. and Cynthia L. Selfe, eds. Passtions, Pedagogies, and
21st Century Technologies.  Logan:  Utah State UP, 1999.  ISBN 0 874212588.

If I had to recommend three individual chapters in this book, I would read,
in this order,

Dennis Baron's "From Pencils to Pixels: The Stages of Literacy Technologies."

Gunther Kress's "'English' at the Crossroads: Rethinking Curricula of
Communication in the Context of the Turn to the Visual"

James Sosnoski's "Hyper-readers and their Reading Engines"

oh, and throw in a fourth,

Geoffrey Sirc, "'What is Composition...?' After Duchamp (Notes Toward a
General Teleintertxt"


Of course, there are several other good pieces in this volume, and the
bibliography is solid to 1995.  (There's always a long gap in book
publication.)

Doug

At 3:47 PM -0400 7/29/99, Lauren Sewell wrote:
>WPAers,
>
>I've searched the list archives and haven't come up with an answer to a
>question I have.  Can anyone recommend an article (or 2) written for
>non-specialists about how email and web writing is changing the ways we
>write (and read)?  I'm interested in various points of view, from those who
>think this change signals Armageddon to those who think it's downright cool.
>Any cites come to mind?
>
>thanks
>
>Lauren
>******************************
>Dr. Lauren Sewell, Assistant Professor and Director of Composition
>Dept. of English
>University of Tennessee-Chattanooga
>615 McCallie Ave.
>Chattanooga, TN  37403
>phone:  423-755-5232    fax:  423-785-2282
>email:  lauren-sewell@utc.edu


Doug Hesse
President, Council of Writing Program Administrators (WPA)

Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html

ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Lauren,

The Selfe & Hilligoss collection "Literacy and Computers: The Complications
of Teaching and Learning with Technology" has several chapters that might
fit the bill including:

William Costanzo's "Reading, Writing, and Thinking in an Age of Electronic
Literacy"
David Charney's "The Effect of Hypertext on Processess of Reading and
Writing"
Catherine Smith's "Hypertextual Thinking"

among many others.

Paul

Paul Bender
CCR Graduate Student
Asst. Technology Coordinator
Writing Program, Syracuse University

-----Original Message-----
From: Lauren Sewell <Lauren-Sewell@UTC.EDU>

>WPAers,
>I've searched the list archives and haven't come up with an answer to a
>question I have.  Can anyone recommend an article (or 2) written for
>non-specialists about how email and web writing is changing the ways we
>write (and read)?  I'm interested in various points of view, from those who
>think this change signals Armageddon to those who think it's downright
cool.
>Any cites come to mind?
>thanks
>Lauren
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I love this list!  Thanks to all who suggested books and articles on this
topic.  I'm off to read now.

Lauren
******************************
Dr. Lauren Sewell, Assistant Professor and Director of Composition
Dept. of English
University of Tennessee-Chattanooga
615 McCallie Ave.
Chattanooga, TN  37403
phone:  423-755-5232    fax:  423-785-2282
email:  lauren-sewell@utc.edu
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Dear Linda,
        You do not say if you are teaching the course at lower or upper
division level...I have used some theory in the upper division
survey..usually only articles, not tomes, since the students tend to get
bogged down with too much teory.  Feminist articles (I used one of
Kolodny's, I think) and a section from "Discourse on the Novel" (we were
using novels).  I assigned the articles as grou projects, and then had the
students write short position papers (3-5 pgs.) using one of the theories
applied to the work...I realize that this sounds like a "typical" course;
however, the students often came up with interesting and engaging insights
to the works, even when they did not directly engage in theorizing.  The
other recourse seems to be falling back on theme, etc., which does not
sound like what you would like to do.  You might also try adding a
philosopher or two from the time periods if you work chronologically, or
group those that you feel fit with a particular philosophical pov.

Jan McIntire-Strasburg

On Wed, 28 Jul 1999, Linda Bergmann wrote:

> I'm trawling for ideas for next semester, when I will be teaching an
> American literature survey that will be taken largely  by non-majors. Since
> I don't feel particularly constrained to teach them to write the academic
> discourse of literary study,  I'm looking for writing assignments that will
> be interesting and useful to my students.  Any ideas--for paper topics or
> for books or other sources of ideas--would be welcome.
>
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>
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Dear Lauren,
        There are several good collections concerning this issue.
_Literacy Theory in the Age of the Internet_ (Todd Taylor and Irene Ward)
and _Internet Culture_ (I apologize, but the editor's name escapes me this
morning) Both of these discuss electronic messaging of all types (MOO,
MUD, and lowly e-mail.  Hope this gives you a start.
Jan McxIntire-Strasburg

On Thu, 29 Jul 1999, Lauren Sewell wrote:

> WPAers,
>
> I've searched the list archives and haven't come up with an answer to a
> question I have.  Can anyone recommend an article (or 2) written for
> non-specialists about how email and web writing is changing the ways we
> write (and read)?  I'm interested in various points of view, from those who
> think this change signals Armageddon to those who think it's downright cool.
> Any cites come to mind?
>
> thanks
>
> Lauren
> ******************************
> Dr. Lauren Sewell, Assistant Professor and Director of Composition
> Dept. of English
> University of Tennessee-Chattanooga
> 615 McCallie Ave.
> Chattanooga, TN  37403
> phone:  423-755-5232    fax:  423-785-2282
> email:  lauren-sewell@utc.edu
>
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>Subject:
>      Re: lit papers for non-majors
>Date:
>    Thu, 29 Jul 1999 11:25:16 -0400
>   From:
>        Richard Jenseth <rjen@MUSIC.STLAWU.EDU>
>I'm not sure of this is the kind of activity you are after, but when I
>teach lit to non-majors (where the literary essay is not a primary
>focus) I sometimes use "creative writing" to get readers more deeply
>entangled, or to help the see the text in a different way.

Let me put a plug in here for one of my favorite books on the history of
our profession: The Elephants Teach : Creative Writing Since 1880, D. G.
Myer (Prentice Hall Studies in Writing and Culture) Jan 1996. Myer
argues that the teaching of what we call "creative" writing first
entered the academy in literature classes in the late 19th century. The
professors who taught these classes had the innovative idea that by
teaching students how to write fiction and poetry, they would become
better *readers* of fiction and poetry. Only later did creative writing
instruction focus on educating fiction writers and poets. Creative
writing instruction essentially grew out of the classical tradition of
imitation (with a slight twist), something that contemporary creative
writing teachers don't really like to hear.
    In my own literature classes (I still teach literature on occasion),
I have asked students to submit a portfolio of creative work along with
more traditional assignments in critical interpretation. I find that
they learn a lot more about literature by trying to imitate it and then
reflecting on that imitation than they do through their analysis. In a
course I taught recently on Jane Austen, they had to do a research essay
on some aspect of the culture and history of the Regency period, a
critical essay examining some aspect of Jane Austen's work, and a
"chapter" that Jane Austen never wrote (in her style). I had some
suprisingly successful attempts (at least as good as most of the dozen
or so Jane Austen imitators), and everyone came away from the assignment
with a much better understanding of Austen's approach to fiction. I've
found that inviting students to do creative writing assignments teaches
them to read as writers read--and the method fits better with the
approach I take in my writing classes.
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